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Programme Specification 
 
 
 

 This document provides a concise summary of the main features of the course(s) & associated 
award(s)  offered through this Programme Specification, and includes  the learning outcomes that a 
typical student might reasonably be expected to achieve and demonstrate if s/he takes full advantage 
of the learning opportunities provided.  More detailed information on the learning outcomes, 
curriculum content, teaching/learning, assessment methods for each unit and on the Programme’s 
relationship to QAA Subject Benchmark Statements may be found in the dedicated student handbook 
for the Programme.  The accuracy of the information in this document is reviewed periodically by the 
University and may be subject to verification by the Quality Assurance Agency for Higher Education 
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Versioning of Programme Specification 
 
This programme specification is valid for the period of approval confirmed at the time of the approval/last review 
event and relates to provision approved at that point. Programme specifications are updated on an annual basis to 
include modifications approved through the University’s quality assurance processes.   
 
This version provides a description of the programme as approved for the academic session indicated in section 3 of 
the following table. 
 

1 Date of initial Approval or last review: 31 January 2013 

2 Effective date of Approved/Reviewed Programme Specification: 01 September 2013 – 
31 August 2018 

3 This Version effective from: 01 September 2016 

4 Version number: 2013 Version 3 

 
Students who commenced their study on awards within this programme specification prior to September 
2013 should refer to the previous version of the programme specification published on the CASQE 
website. 
 
 
 

 
Modifications to Programme Specification 

 
Modifications to the programme specification since approval/ last review, and the cohort of students 
affected by the change, are listed in the Log of Modifications at the back of the document. 
 
 

Cross Referencing of Programme Specifications 
 

The following 
elements of 
provision 
included in this 
document is/ 
are also 
included in the 
following 
programme 
specifications 

Award  Programme Specification 

 
 

 
 
 

Amendments made to provision listed in this table, must also be reflected  in the  relevant 
programme specifications listed above 

  

http://www.mmu.ac.uk/academic/casqe/specs/index.php
http://www.mmu.ac.uk/academic/casqe/specs/index.php
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NB:  the Teaching Agency is now known as NCTL: National College for 
Teaching and Leadership 
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CENTRE FOR ACADEMIC STANDARDS & QUALITY ENHANCEMENT 
 

 Programme Specification 
 

0 Brief Overview 
 

(i) Brief Descriptive Summary 
 

The PGCE Secondary programme is an Initial Teacher Training programme that leads to 
two separate PGCE Secondary awards. On successful completion trainees gain either 
the PGCE (Secondary) or PGCE (Secondary)-School Direct award. For each award 
successful trainees gain 60 credits at Master’s level and are recommended for 
Qualified Teacher Status.  

The Programme incorporates the Teachers’ Standards (DfE, 2012) (Appendix III) and is 
consistent with Teaching Agency [now NCTL] Initial Teacher Training Criteria (TA,  
2012) (Appendix IV). Trainees are required to complete a minimum of 120 days in 
school.  School placements occur in all three terms and involves experience in at least 
two secondary schools and experience in primary and post-16 settings.  

Each trainee specialises in a main subject taken from a range of subject areas. In 
addition to main Subject pedagogy studies, all trainees will undertake a Professional 
Practice programme. 

The course is characterised by its pragmatic, professional and academic orientation, 
seeking to place the trainee teacher in a strong position from which the first teaching 
post may be approached with competence and confidence.   

The PGCE Secondary programme is the result of a close partnership with schools. 
School teachers have collaborated with university tutors in designing the course; they 
are responsible for delivering agreed parts of the course both in the University and in 
their schools; they share responsibility for monitoring, guiding and assessing the 
trainees’ school experience. 
 
The Faculty of Education has a national reputation in secondary education.  
 
School Direct- in addition 
 
The PGCE (Secondary)-School Direct award is a response to a government and 
Teaching Agency [now NCTL] initiative that will see more ITT take place in school 
rather than in the HEI.  (Appendix V for A Guide to School Direct, 2013/2014, TA, 2012). 
 
For this award the trainees will spend more time in school. Some aspects of the 
programme for this i.e. Professional Studies/Professional Practice are more school-
based and significantly more school led than for the mainstream PGCE (Secondary) 
award.   

(ii) Articulation of Graduate Prospects 
 
The employment prospects for graduates are excellent with many of the qualifying 
trainees gaining employment in our Partnership schools. The majority of trainees seek 
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and gain employment within the North West region, however, employment prospects 
for those who choose to move elsewhere are also excellent and the Faculty has a 
developing alumni of former trainee teachers across the country. Responses from 
current employers often identify the high esteem in which MMU graduates are held and 
their excellent preparedness for the profession and for work within the Secondary 
school context. 
 
The academic rigour of the programme, which includes 60 Level 7 credits, also provides 
the foundations for future academic study and for continued professional development 
at  level 7 and higher. 
 
School Direct 
 
In addition to the above for those trainees gaining the PGCE (Secondary)-School Direct 
award it is expected that after graduation they will be employed in the Teaching or Lead 
School trained or one of the schools within the Teaching School’s Alliance. 

 

General Information 
 

1 Overarching Programme 
Specification Title  

Postgraduate Certificate in Education (Secondary) 

2 Final award(s)/title(s) 
 

Postgraduate Certificate in Education (Secondary)  
in: 
Art and Design, Business, Computing with ICT, 
Design and Technology  (Food & Textiles or 
Resistant Materials), Drama, English, Economics, 
Geography, History, Mathematics, Modern 
Languages, Music,   Music with Specialist 
Instrumental teaching, Psychology, Physical 
Education, Religious Education, Science (including 
Physics with Maths), Social Sciences. 
 
NB dependent on NCTL allocations from September 
2013 and on a yearly basis.  
 
Postgraduate Certificate in Education (Secondary) 
-School Direct in: 
All Subjects as above - 
NB dependent on NCTL allocations from September 
2013 and on a yearly basis.  

3 Combined Honours 
There is no Combined Honours provision within this programme specification 

3a (i) Combined Honours Awards 
available eg: 

 BSc/BA (Hons) AB 

 BSc/BA (Hons) AB and XY 

 BSc/BA (Hons) AB with XY 
 

n/a 
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(ii) Single Honours Awards  
available through Combined 
Honours (ie Named Awards) 

 
(iii)  Approved Subject 

Combinations administered by 
this Programme Specification  
(ie “home” combinations) 

n/a 
 
 
n/a 

3b Approved Subject Combination 
administered by other 
Programme Specifications 

Approved Combination Home Programme Specification 
& Home Dept 

n/a n/a 

4 Interim exit award(s)/title(s) 
 

PG Cert (Secondary) in Teaching Studies  (non-
QTS)  
PG Cert (Secondary) in Teaching Studies (non-
QTS): School Direct  

5 Mode(s)  
 

FULL-TIME  

6 FHEQ position of final award(s) Level 7 
 

7 Awarding institution  
 

Manchester Metropolitan University 

8 Teaching institution(s) 
 

For the Postgraduate Certificate in Education 
(Secondary): 
 
Manchester Metropolitan University 
-In partnership with schools and colleges; Under 
the requirements for school-based ITT prescribed 
by the Secretary of State for Education and 
published in June 2012 (the new requirements for 
ITT came into force from September 2012). 
The Faculty of Education will continue to work in 
partnership with approximately 300 such 
institutions using prepared mentors to provide 
school-based support, training and assessment.  A 
Memorandum of Understanding (Appendix VI) 
describes the arrangements and responsibilities by 
which the partnership takes place. Ofsted 
inspection of ITT takes full account of the training 
process in partner Schools/Colleges. 
 
-and in Collaborative Partnership with the RNCM- 
as detailed in the Formal Collaborative Agreement 
(Appendix VII) NB-PGCE ( Secondary) award only: 
PGCE Secondary Music with Specialist 
Instrumental Teaching. 
 
For the Postgraduate Certificate in Education 
(Secondary) -School Direct : 
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- Manchester Metropolitan University 
In partnership with regional Teaching Schools, 
Teaching school Alliances and other schools 
allocated and offering Schools Direct places under 
the requirements for school-based ITT prescribed 
by the Secretary of State for Education and 
published in June 2012, new requirements for ITT 
come into force from September 2012.  

9 
 

Relationship with Foundation 
Year 

n/a 

 

Administrative Details 
 

10 Home Department/ School/ 
Institute 

Department of Secondary Teacher Education 

11 Home Faculty 
 

Faculty of Education 

12 GTTR code(s) 
 

WIXIM 
N1X1 

X199 
W2X1M 
W9X1C 

 
W4X1M 
Q3X1M 

F8X1M 

V1X1M 

G1X1M 

R1X1M 

R2X1M 

R4X1M 

W3X1M 
WX3C 
C8X1M 
C6X1M 
C1X1M 
F1X1M 
F3X1M 
L3X1M 
F3GX 
L3XD 

Art and Design  
Business  
Computer Science 
D & T: Food Technology and Textiles 

Design & Technology (resistant 
materials) 
Drama 
English 

Geography 

History  
Mathematics 
French 
German 
Spanish 
Music 
Music with Specialist Instrumental 
Teaching  
Psychology 
Physical Education 
Religious Education 
Biology  
Chemistry 
Physics 
Physics with Maths 
Social Sciences  

 

Collaborative Arrangements 
 

13 Approved Collaborative 
partner(s)  
 

Partner Name Type of Collaborative Partnership 

Royal Northern College of 
Music ( RNCM) 
 

In the case of the PGCE ( 
Secondary ) award in 
Music (with Specialist 
Instrumental Teaching) 
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 a Joint Delivery 
collaborative arrangement 
exists with the Royal 
Northern College of Music 
(RNCM), under which the 
RNCM provides for some 
subject knowledge and 
some subject components 
of the programme and 
supports MMU in the 
placement of trainees in 
schools or Music Service 
settings . 

14 Other Approved Academic 
Partnership(s) 
  

Partner Name Type of Academic Partnership 

Partnership with 
Schools/Colleges 
 
 
 
 
 
 

Under the requirements 
for school-based ITT 
prescribed by the 
Secretary of State for 
Education (ITT criteria- TA, 
2012) all programmes of 
Initial Teacher Training 
must be implemented in 
Partnership with Schools 
and Colleges.  The Faculty 
of Education works in 
partnership with 300 such 
institutions using 
prepared mentors to 
provide school-based 
support, training and 
assessment.  A 
Memorandum of 
Understanding describes 
the arrangements and 
responsibilities by which 
the partnership takes 
place. (Appendix VI) 
Ofsted inspection of ITT 
takes full account of the 
training process in partner 
Schools/Colleges. 
 
School Direct  
For the PGCE (Secondary)- 
School Direct award as 
above but with schools 
having greater 
responsibility for and 
more involvement in the 
training of trainee 
teachers than in the 
mainstream PGCE 
(Secondary) award. The 
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trainees following this 
route will spend more 
time in school compared 
to those on the non- 
School Direct route. For  
the PGCE (Secondary)-
School Direct award 
trainees placements will 
be in Teaching Schools 
 and schools within the 
TS/Lead school alliance. 
Teaching schools are 
designated by the 
National College. 

Approval Status 
 

15 Date and period of approval of 
most recent MMU review/ 
approval  
 

(i) date of Latest review/approval 
 31 January 2013 
 
(ii) Length & Dates of Period of approval  given 

In (i) above: 
 Years:  Six 
 From:  01 September 2013  

 To:   31 August 2018 
 

(iii) Major Modifications to Programme 
Specification since last review/approval 
September 2014: 
1. Discontinuation of the award: 
 Postgraduate Certificate in Education 
 (Secondary)  in: 
 English with Special Educational Needs 
 
2. Award Title change 
 From Postgraduate Certificate in Education 
 (Secondary) in: Business Studies 
 To Postgraduate Certificate in Education 
 (Secondary) in: Business 
And- 
 From Postgraduate Certificate in Education 
 (Secondary) School Direct in: Business 
 Studies 
 To Postgraduate Certificate in Education 
 (Secondary) Direct in: Business 

16 Next Scheduled Review Date: 
 

2018/19 

17 PS/1 effective date: 
 

September 2016 
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External References/Relationships 
 

18 QAA Benchmark Statement(s)  
 

The  Secondary Programme ( both awards) relates 
to the Teachers’ Standards (DfE, 2012) 

19 PSRB(s) associated with final 
award of any route within the 
programme specification 
 

Secondary programmes must comply with 
National College for Teaching and Leadership 
(NCTL) and Ofsted requirements.   
 
For both the PGCE (Secondary) award and the 
PGCE (Secondary)-School Direct award the 
entitlement for recommendation for QTS is as a 
result of successfully completing the programme. 

20 Date, outcome and period of 
approval of last PSRB 
approval/accreditation 
 

The current Ofsted grades are to be found on the 
Ofsted website  and are represented below: 
 
Reported on 02 December 2015 
Overall effectiveness: Grade 2 
Overall grade: Grade 2 
Key to inspection grades: 
 
Grade 1 Outstanding  
Grade 2 Good  
Grade 3 Satisfactory  
Grade 4 Inadequate 

 

Programme Information 
 

21 University and Programme Educational Aims 
 

(i) University Educational Aims 

 To develop flexible approaches to programme delivery and student support which 
reflect the needs and expectations of our students. 

 To provide a supportive and inclusive learning environment which will enable success 
for all learners 

 To encourage the development of students’ intellectual and imaginative powers, 
creativity, independence, critical self-awareness, imagination and skills that will 
enhance global employment opportunities on graduation in all programmes. 

 To establish a culture of constant improvement in learning, teaching and assessment 
that is anticipatory, enabling, supportive, rewarding and fully aligned with the 
University’s vision and strategic objectives. 

 To provide a learning experience that is informed by research, scholarship, reflective 
practice and engagement with industry and the professions. 

 
(ii) Programme Educational Aims 

 
The PGCE (Secondary) programme for both awards aims to :  

 To provide an appropriate academic and professional programme of secondary 
education and training leading to a PGCE (with Level 7 credits) and Qualified Teacher 

http://www.ofsted.co.uk/
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Status, enabling graduates to take up an appointment to teach trainees in the 
Secondary age range with confidence and competence.  

 Provide trainees with a stimulating and challenging academic experience.  

 To provide an appropriate programme and training that combines school based and 
university based practice and study. 

 To provide a range of experiences in at least two secondary schools/colleges, and 
experience outside KS3 and 4, as appropriate and where possible. 

 To provide trainees with an opportunity to take responsibility for their own 
professional development through a systematic review process that includes clear 
target setting for professional development whilst on the programme and in 
preparation for continued professional development as a qualified teacher. 

 To enable the trainee to become a confident, innovative and technically competent 
beginning teacher exceeding the requirements prescribed for entry to the profession. 

 to encourage the trainee to examine, critically and constructively current educational 
practice in the context of the contemporary education system. 

 to inspire the trainees as colleagues and professionals to become enthusiastic, 
effective, and analytical practitioners working with others in the professions to help 
all pupils intellectually, socially and morally, including preparing pupils for life in a 
complex and diverse society. 

 To enable trainees to enthuse and educate the learners they teach. 

 to provide a basis for further professional training or  academic study. 

 to inspire trainees who develop a commitment to life long learning.  

 Provide an opportunity for trainees to engage school practice and oriented research 
on issues of relevance to the secondary school context, their main subject and their 
own professional development commensurate with academic studies at Level 7. 

 To enable trainees to become accomplished, autonomous and reflective 
practitioners.  

 

22 Final Learning Outcomes 
 

MMU  Educational Outcomes 
 
On successful completion of their course of study MMU graduates will be able to: 
 

 apply skills of critical analysis to real world situations within a defined range of 
contexts  

 demonstrate a high degree of professionalism characterised by initiative, creativity, 
motivation and self management 

 express ideas effectively and communicate information appropriately and accurately 
using a range of media including ICT, 

 develop working relationships using teamwork and leadership skills, recognising and 
respecting different perspectives  

 manage their professional development reflecting on progress and taking 
appropriate action  

 find, evaluate, synthesise and use information from a variety of sources 

 articulate an awareness of the social and community contexts within their 
disciplinary field 



12 

 

 
Programme Specific Outcomes 

 
(i) Final Award Learning Outcomes 
 

 Academic Learning Outcomes  
 
Graduates awarded a PGCE (Secondary) or PGCE (Secondary)- School Direct  
will be able to: 
a) deal with complex issues both systematically and creatively, make sound judgements in 

the absence of complete data, and communicate their conclusions clearly to specialist 
and non-specialist audiences;  

b) demonstrate self-direction and originality in tackling and solving problems, and act 
autonomously in planning and implementing tasks at professionally;  

c) continue to advance their knowledge and understanding, and to develop new skills to a 
high level;  

d) formulate appropriate enquiries into classroom practice and carry them out, either 
individually and/or by making a contribution to an enquiry carried out by a group of 
practitioners (including peers, mentors and tutors) 

and evidence of:  
e) the qualities and transferable skills necessary for employment requiring:  

- the exercise of initiative and personal responsibility;  
- decision-making in complex and unpredictable situations; and  
- the independent learning ability required for continuing professional development.  

  
These will be demonstrated by professional engagement with the programme at University 
and on placements and through: 

- Participation in practitioner enquiry (including collaborative enquiry with other 
trainees, tutors and mentors) 

- Critical discourse on matters of education principle and policy (including professional 
discourse in the Review Process)  

- Formulation of thoughtful and critical written and spoken discourse to justify their 
own work as a practitioner 

- Production of academic accounts based on enquiries which meet the needs and 
professional register of and/or the requirements and register of scholarly activity. 
 

Academic Learning Outcomes 
The two PGCE (Secondary) awards lead to a total of 60 Level 7 credits for the academic units. 
The Level 7 academic Learning outcomes, are drawn from and consistent with the Level 7 
descriptors in The Framework for Higher Education Qualifications in England, Wales and 
Northern Ireland (FHEQ) – (August 2008). The programmes’ outcomes are compatible and 
consistent with the aims of academic study at Level 7 and consistent with QAA’s Level 7 
descriptors.   
http://www.qaa.ac.uk/AssuringStandardsAndQuality/Qualifications/Pages/default.aspx  
 
Please see section 24 of the Specification for the programme specific grade assessment 
criteria currently applied to all the Level 7 assessments. The Level 7 matrix is also included in 
Appendix X. 

http://www.qaa.ac.uk/AssuringStandardsAndQuality/Qualifications/Pages/default.aspx
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Professional Learning Outcomes 
The awards of PGCE  (Secondary) and PGCE (Secondary)-School Direct will signify that the 
trainees have met, and demonstrated evidence of meeting, all of the Programme Outcomes 
including its professional learning outcomes that are based on the Teachers’ Standards (DfE 
2012) The programme will recommend QTS to the Teaching Agency [now NCTL]. 
 
The Teachers’ Standards are described below and can be found in Appendix III and on the 
Secondary Partnership website 
 
TEACHERS’ STANDARDS (DfE 2012) 
“Teachers make the education of their pupils their first concern, and are accountable for 
achieving the highest possible standards in work and conduct. Teachers act with honesty 
and integrity; have strong subject knowledge, keep their knowledge and skills as teachers 
up-to-date and are self-critical; forge positive professional relationships; and work with 
parents in the best interests of their pupils. 
 
PART ONE: TEACHING 
A teacher must: 
1. Set high expectations which inspire, motivate and challenge pupils 

 establish a safe and stimulating environment for pupils, rooted in mutual respect 

 set goals that stretch and challenge pupils of all backgrounds, abilities and 
dispositions  

 demonstrate consistently the positive attitudes, values and behaviour which are 
expected of pupils. 

2. Promote good progress and outcomes by pupils 

 be accountable for pupils’ attainment, progress and outcomes be aware of pupils’  
     capabilities and their prior knowledge, and 

 plan teaching to build on these guide pupils to reflect on the progress they have 
made and their emerging needs  

 demonstrate knowledge and understanding of how pupils learn and how this impacts  
     on teaching  

 encourage pupils to take a responsible and conscientious attitude to their own work  
     and study. 

3. Demonstrate good subject and curriculum knowledge 

 have a secure knowledge of the relevant subject(s) and curriculum areas, 

  foster and maintain pupils’ interest in the subject, and address misunderstandings  

 demonstrate a critical understanding of developments in the subject and curriculum  
          areas, and promote the value of scholarship 

 demonstrate an understanding of and take responsibility for promoting high  
            standards of literacy, articulacy and the correct use of standard English, whatever 
 the teacher’s specialist subject 

 if teaching early reading, demonstrate a clear understanding of systematic synthetic  
           phonics 

 if teaching early mathematics, demonstrate a clear understanding of appropriate  
     teaching strategies. 

4. Plan and teach well structured lessons 

http://www.ioe.mmu.ac.uk/partnerships/secondary/
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  impart knowledge and develop understanding through effective use of lesson time  

  promote a love of learning and children’s intellectual curiosity set homework and 

  plan other out-of-class activities to consolidate and extend the knowledge and  
     understanding pupils have acquired 

  reflect systematically on the effectiveness of lessons and approaches to teaching 

  contribute to the design and provision of an engaging curriculum within the relevant  
            subject area(s). 
5. Adapt teaching to respond to the strengths and needs of all pupils 

 know when and how to differentiate appropriately, using approaches which enable  
       pupils to be taught effectively  

 have a secure understanding of how a range of factors can inhibit pupils’ ability to  
     learn, and how best to overcome these demonstrate an awareness of the physical,  
     social and intellectual development of children, and  

 know how to adapt teaching to support pupils’ education at different stages of  
       development have a clear understanding of the needs of all pupils, including those  
       with special educational needs; those of high ability; those with English as an   
       additional language; those with disabilities; and  

 be able to use and evaluate distinctive teaching approaches to engage and support  
       them. 

6. Make accurate and productive use of assessment 

 know and understand how to assess the relevant subject and curriculum areas,  
           including statutory assessment requirements  

 make use of formative and summative assessment to secure pupils’ progress 

 use relevant data to monitor progress, set targets, and plan subsequent lessons  

 give pupils regular feedback, both orally and through accurate marking, and 
encourage pupils to respond to the feedback. 

7. Manage behaviour effectively to ensure a good and safe learning environment 

 have clear rules and routines for behaviour in classrooms, and 

 take responsibility for promoting good and courteous behaviour both in classrooms  
       and around the school, in accordance with the school’s behaviour policy 

 have high expectations of behaviour, and establish a framework for discipline with a  
       range of strategies, using praise, sanction and rewards consistently and fairly  

 manage classes effectively, using approaches which are appropriate to pupils’ needs 
in order to involve and motivate them maintain good relationships with pupils, 

 exercise appropriate authority, and act decisively when necessary. 
8. Fulfill wider professional responsibilities 

 make a positive contribution to the wider life and ethos of the school  

 develop effective professional relationships with colleagues, knowing how and when  
       to draw on advice and specialist support  

 deploy support staff effectively 

 take responsibility for improving teaching through appropriate professional  
       development, responding to advice and feedback from colleagues  

 communicate effectively with parents with regard to pupils’ achievements and well- 
       being. 

 
PART TWO: PERSONAL AND PROFESSIONAL CONDUCT 
A teacher is expected to demonstrate consistently high standards of personal and 
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professional conduct. The following statements define the behaviour and attitudes which set 
the required standard for conduct throughout a teacher’s career. 
 

 Teachers uphold public trust in the profession and maintain high standards of ethics  
    and behaviour, within and outside school, by: 
 
o treating pupils with dignity, building relationships rooted in mutual respect, and at 

all times observing proper boundaries appropriate to a teacher’s professional 
position 

o having regard for the need to safeguard pupils’ well-being, in accordance with  
     statutory provisions 
o showing tolerance of and respect for the rights of others and not undermining  
     fundamental British values, including democracy, the rule of law, individual liberty 

and  mutual respect, tolerance of those with different faiths and beliefs  
o ensuring that personal beliefs are not expressed in ways which exploit pupils’  
       vulnerability or might lead them to break the law. 

 

 Teachers must have proper and professional regard for the ethos, policies and  
    practices of the school in which they teach, and maintain high standards in their own  
    attendance and punctuality. 

 Teachers must have an understanding of, and always act within, the statutory  
    frameworks which set out their professional duties and responsibilities.”  

 

23 Interim Award Learning Outcomes 
 

Any student following either award who (after normal re-sit arrangements) fail their Practice 
credits units whilst passing the 60 level 7 academic credits will receive the award: 
 
For PGCE (Secondary)- 
PG Cert (Secondary) Teaching Studies (Non - QTS)  
 
For PGCE (Secondary) School Direct- 
PG Cert (Secondary) in Teaching Studies (non-QTS): School Direct  
  
In order to be granted the award, trainees must meet the academic learning outcomes for 
the PGCE programme, as section 22 above, without complete demonstration of the 
Teachers’ Standards at the level required for QTS (the professional learning outcomes). 

 

24 Teaching/Learning and Assessment Strategy 
 

(i) Curriculum Design 
 

The PGCE (Secondary) provision at all levels complies with all aspects of the University’s 
Strategic Framework for Learning, Teaching and Assessment. 
 
Within that context the teaching and learning methods deployed within the Programme aim:  

 provide excellent, varied, innovative and effective learning and teaching; 
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 to ensure a high quality of educational experience for all trainees through the provision 
of high quality learning opportunities.  

 to offer trainees a range of learning experiences  

 to capture and disseminate innovatory learning.  

 to reflect the learning needs of an increasingly diverse student body.  

 to offer a structure that is progressive in terms of increasing academic depth and rigour, 
enhancing trainees‘ independent learning and personal research.  

 to provide in the programme units that draw directly upon staff research expertise 

 to ensure that graduates of the programme are well prepared for their personal futures 
and are in a position to add value to the organisations for which they work.  

 promote the concept of lifelong learning by enabling trainees to develop the experience 
and skills necessary to achieve a high order of independent thought and action and to 
form a basis for future learning needs; 

 
The Teaching and Learning Strategy is put forward in a context which informs  
professional development.  The Teachers’ Standards (DfE, 2012) identify clear expectations 
of trainees.  These include aspects of professionalism such as, evaluation of professional 
practice, collaborative working with other professionals, inclusion and the use of ICT.  These 
aspects have been built into learning and teaching as part of the dynamic process of learning 
and teaching. 
Learning and teaching across the Programme is underpinned by a set of principles which 
determine how learning and teaching at Level 7 should be organised.   
A Learning and Teaching Strategy should: 

 be inclusive; 

 take individual learning needs into account; 

 enable trainees to take responsibility for their own learning; 

 demonstrate fitness for purpose, with learning and teaching methods which are 
appropriate for the intended purpose; 

 build on tutors’ existing strengths and expertise; 

 model good practice; 

 illustrate links between theory and practice; 

 link University-based learning and teaching with professional work in school; 

 take account of recent research findings and professional experience and judgement. 
 
The content, structure, delivery and assessment of the programme is also designed to 
ensure it meets the training criteria as set down for initial teacher training programmes in 
ITT Criteria (TA, 2012), parts C2.1-C2.5. (Appendix IV ) 
 
The programme is planned to take account of and aid the trainee teacher’s progression in 
knowledge, understanding and skills as he/she progresses towards meeting the Teachers’ 
Standards (DfE, 2012) (Appendix III). The programme’s academic learning outcomes are 
integral to these. The programme’s structure, for both awards, is made up of six distinct 
phases that reflect this progression and aids the monitoring and assessment of the trainee’s 
progress and attainment: Induction, Formative, Consolidation, Development, Assessment 
and Enrichment phase. 

During each of the phases there are complementary studies, learning, work, practice and 
experience in the university and in schools. The programme allows trainees to progress 
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gradually, targeting some aspects of their development at different points in the 
programme, with a particular emphasis on gradualism during the Induction and Formative 
phases of the programme.  The assessment strategy also reflects this. In order to develop as 
an effective partnership there is a two-way obligation: 

 on the trainee teacher, to actively seek development opportunities and direct the 
programme for their personal gradual development - it is their responsibility to meet 
the programme requirements and to complete training activities and assessment tasks 
set. 

 on the part of subject and professional mentors and university tutors to give clear 
advice, support and to provide opportunities for trainees’ developmental needs. 

 

For both awards of the PGCE Secondary programme a variety of teaching, learning and 
assessment strategies are adopted commensurate with Level 7 provision. The programme 
employs a wide range of learning and teaching approaches/ methods in the delivery of its 
units. These include, in the university, tutor-led seminars & workshops, whole cohort 
lectures, independent study, paired and group presentations, e- learning  (currently 
including Moodle*) group/individual tutorials, student-led sessions as well as the varied 
learning contexts and approaches presented by the school placements, anchored by one to 
one subject mentoring and individual subject tutorials.  

 

*The Secondary programme currently uses Moodle and Skydrive as a platform for providing 
access to learning resources, assignment materials, independent learning tasks, videos, pod 
casts. Moodle is also used to facilitate communication and discussion between staff and 
trainees and amongst trainees.  Moodle is also used to direct trainees to a variety of 
resources that are available to support their learning and to facilitate study at locations 
other than on campus. 

The programme holds to the principle that a subject-based training for secondary teaching 
speaks most directly to initial trainees at the beginning of their learning and professional 
development.  There is a strong emphasis on learning through the main subject and on 
subject pedagogy, including cognate and supporting studies to enhance the teaching and 
learning of the subject where appropriate. Subject pedagogy studies in the university, are 
taught in subject groups, with subject peers and by subject specialist tutors. Issues of how 
trainees need to reconceptualise their degree level subject knowledge, understanding and 
experience are often addressed simultaneously and in the same context as wider 
educational issues, including the management and organisation of learners and their 
learning environments. In addition to Subject Pedagogy studies a significant amount of the 
programme time is devoted to Professional Practice and associated activities, involving 
whole-programme events on themes of wider generic educational and professional matters. 
In the university a Professional Practice programme allows for teaching in mixed subject 
groups, enabling the sharing of a wide range of teaching and learning perspectives.  

The programme structure, design, curriculum content approaches to teaching and learning 
and assessment enables trainees to understand the integral relationship between Subject 
Pedagogy, pupils’ learning and wider educational and professional issues. 

Both university subject studies and studies associated with Professional Practice are fully 
complemented by practice, experience and structured activities/tutorials/ programmes in 
school throughout the training year.  
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The format of university and school experience will be varied throughout the academic year, 
including significant block experiences in the university and extended block school 
placements as consistent with the aims and objectives of the programme phase and the 
related programme units.  
 
For the PGCE (Secondary) award there will be some weeks during the Induction unit and 
Placement Block A Unit when time is split between the school and the university.  The 
second Block placement ( Block B) will be of substantial length with fewer days back in the 
university, enabling the opportunity for the trainees to develop sustained practice, as well as 
to monitor, assess and report on pupil progress.  It will also allow for extended engagement 
in school-based and subject focused research/ enquiry integral to the academic subject 
pedagogy unit. The second placement will also have opportunities for trainees to engage in 
short structured projects outside of the Block school and in other contexts i.e. in PRUS, SEN 
departments, Special schools, EAL contexts. The days back in the university during this 
placement provide opportunities for trainees to engage in subject programmes and activities 
designed to stretch their perceptions of subject teaching beyond the particular concerns of 
the moment. The Enrichment Practice credit unit will provide an opportunity for trainees to 
engage in collaborative research/enquiry and build upon competences already evidenced at 
a good or outstanding level within the pedagogy of the subject and general professional 
issues, designed to advance practice. For some trainees it may be necessary to have a 
further experience in order to demonstrate further competence against the Teachers’ 
Standards. Post 16 experience is embedded within the Induction Phase, Block placements or 
Enrichment phase. 
For all placements opportunities for collaborative  & peer school experiences shall be 
sought, including for some subjects paired and group placements for Block A and Block B, 
with  group placements drawing upon the Finnish “university school’ model. 
 
The Subject Pedagogy unit is a long and thin unit running through the programme for both 
the PGCE (Secondary) and the PGCE (Secondary)- School Direct award. The Subject Pedagogy 
assessed item is a double-weighted unit on both the PGCE (Secondary) award and the PGCE 
(Secondary) School Direct award, although there are differences in placement patterns and 
organisation. 
 
The Professional Practice Unit assessed item for the PGCE (Secondary) award is a single unit 
of 20 Level 7 credits, but a double- unit of 40 Level 7 credits for the PGCE (Secondary)- 
School direct award, reflecting differences in placement patterns and organisation.  
 
School Direct 
As all of the above but: 

 There are two Practice Credit units (whilst there are four for the mainstream award). 
The outcomes for the Practice credit Induction unit and the Enrichment Unit of the 
PGCE (Secondary) award are incorporated within the Teaching Placement School A 
Practice credit unit (40 credits) of PGCE Secondary- School Direct award. 

 The first school, the Placement A school is the longer and most substantial of the two 
key placement schools in the PGCE (Secondary)- School Direct award. The trainees are 
placed here during the Induction, Formative, Assessment and Enrichment phases of 
the programme (autumn and summer terms). 
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 The second and contrasting placement school (Teaching Placement School B  Practice 
Credit unit) takes place in the Spring term, during the Development  Phase of the 
programme. 

 The PGCE (Secondary)- School Direct trainees will spend more time in their placement 
schools. The Placement School A will be the main school and the school in which the 
trainees will begin and finish their school- based training. The number of days spent in 
school but may differ for individual trainees, depending on their professional and 
academic needs and progress, which will be closely monitored by School Mentors in 
collaboration with MMU Subject tutors.  

 For the PGCE (Secondary)- School Direct school mentors have greater responsibility for 
and lead on the Professional Practice/Professional Studies programme(s). 

 
These differences reflect differences in placement patterns and organisation of the two 
awards as commensurate with requirements for ITT School Direct programmes.  (Appendix 
V) 
 
Programme Assessment Strategy. 

The range and breadth of assessment methods are designed to:  

 meet the aims and objectives of the Programme.  

 promote  trainees’ learning.  

 be capable of being used for diagnostic, formative and summative purposes.  

 be valid, reliable and fairly administered.  

 to provide a coherent experience and manageable workload for both trainees and 
tutors. 

 to enable trainees to demonstrate possession of a variety of specific and general skills 
and qualities expected of a postgraduate at Level 7 and of a trainee teacher. 

 allow trainees to demonstrate their learning according to explicit and transparent 
assessment criteria in addition to prescribed threshold standards for each assignment  

 provide appropriate opportunities for both constructive written and verbal feedback 
and feed forward 

 
Trainees’ progress and their academic and professional development are monitored in a 
series of six Reviews with school based mentors and the university subject/personal tutor 
at key points throughout the phased training year. This process and programme of Reviews 
enable trainees to receive formal and regular, formative and summative feedback on their 
progress and attainment throughout the programme, as well as providing a range of 
evidence that demonstrate the trainee’s progress towards meeting the Programme 
Outcomes, with particular reference to the Teachers’ Standards (DfE, 2012).   Review 
outcomes lead to a trainee Record of Professional Development that includes: Review 
Records; assignments with feedback; subject knowledge audits and trainee periodic 
evaluation and reflection on their learning, progress and school based practice, records of 
tutorials and observations. Personal Tutors, normally also the subject tutor will have an 
overview of a trainee’s progress in all aspects of the PGCE programme and will liaise with 
mentors during placements.  
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The Programme uses a variety of assessment methods and strategies that reflect the stated 
aims and overall learning outcomes for the Programme as a whole as well as those 
specifically written for any particular Programme unit. 
 
In particular each Level 7 assessed items include assignment activities that are school-based 
and draw upon observations, reading and practice and reflection and evaluation of practice 
in school. Similarly each Level 7 assessed item requires the trainee to engage in reflection on 
his/her progress and to set targets for his/her further professional development. 
Assessment of the Practice credit units, in particular, also require demonstration of 
professional skills, knowledge and understanding within the school context, and as 
articulated in the Teachers’ Standards (DfE, 2012). Thus throughout the Programme trainees 
will be assessed through combinations of school- based tasks & activities, school-based 
action research/enquiry projects including extended/essay writing, and presentation(s). 
Data accumulated and collated both as part of school practice and as a result of school 
based action research, during school placements and maintained in the School Experience 
File normally form the basis for academic writing. Reflection on experience and learning is a 
key feature of the Level 7 writing. 
 
Each unit within the Programme has an explicit assessment strategy to ensure cumulatively 
a varied, imaginative and cohesive overall pattern of assessment.  For the PGCE (Secondary) 
award, for example, the Induction unit includes a diagnostic only, completion item, that 
enables trainees to be given full written and verbal feedback in this early stage of the 
programme to ensure full understanding of the academic requirements for writing at Level 7 
and to aid their developing understanding of reflective writing as preparation for the 
academic units and assessment at Level 7. Trainees are given feedback about their strengths 
and targets in relation to programme specific expectations of the ‘reflective practitioner’ 
working at Level 7. Similarly for the PGCE (Secondary)- School Direct award there is similar 
early formative and diagnostic feedback on a diagnostic only, completion item completed 
during the Induction phase.  
 
All assessment items enable trainees to draw upon knowledge and understanding acquired 
through specific units whilst also utilising previous learning as they progress through the 
programme. Learning, knowledge and understanding required for all assessed items occurs 
in both the university and in school.  The research for each of the Level 7 assessed items 
takes place within the school context, draws upon the trainee’s observation, practice and 
work with pupils as well as academic literature and research. 
 
Assessment is calibrated at Level 7 using criteria defined by the framework for higher 
education qualifications and by a comprehensive set of Teachers’ Standards (DfE 2012) 
 
Re-assessment 
 
For any trainee referred in a Practice credit unit for both of the PGCE (Secondary) 
programme awards* only one re-assessment of placement shall be permitted for the one 
year PGCE programme.  
*    For PGCE (Secondary) this applies to Placement Block A and Placement Block B 
placements units. For PGCE (Secondary) -School Direct the Placement School A and 
Placement School B units. 
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For PGCE (Secondary) Block A and Block B placements are normally re-assessed in the 
following academic year. For PGCE (Secondary) -School Direct Placement A and Placement B 
units are normally reassessed in the following year. 
  
Re-assessment opportunities and arrangements for the academic Level 7 units are 
consistent with MMU Assessment regulations.  
 
Anonymous Marking 
PGCE  (Secondary) programme assessments are based on an integration of practical and 
theoretical experience, research and reflection.  They involve both mentors and tutors in a 
critical discourse before, during and after the data collection, submission and review of the 
assessment.  Each assessment is designed to form the basis for future professional discourse 
and target setting and therefore discussion of the assignment is integral to the design.  
Furthermore, as the assignments are driven by the context of the trainee’s placement 
experience, it is impossible to remove reference to the placement and thus the assessed 
item cannot be anonymous. 

 
However there is a commitment to the principle of anonymous marking via anonymous 
cross subject second marking (as part of the programme’s internal moderation process) and 
moderation by external examiners. 
 
Feedback on assignments 
Feedback on assessed work will meet the current University requirements of 4 weeks 
turnaround.  Trainees are issued with an assessment calendar at the start of the programme 
which details dates for submission and feedback to trainees.  Assignment cover sheets 
include tutors’ comments which provide evidence of meeting the Teachers’ Standards for 
QTS and those of the Unit Learning Outcomes and Assessment criteria. 
 
Mandatory Attendance, Completion and Engagement Requirements 
120 days in school requirement- For both programmes trainees meet this requirement on  
passing each of the Practice credits units. This requirement is monitored by the university 
Personal tutor and the school Professional Mentor as part of the Record of Professional 
Development and the Review Process.   

 
School Direct 
The same programme assessment strategies apply to trainees following both the PGCE 
(Secondary) and the PGCE (Secondary)- School Direct awards. 
 
However, the PGCE (Secondary) and PGCE (Secondary)- School Direct trainees shall 
complete different Level 7 assessed items, reflecting their different placement patterns and 
organisation.  

(ii) Programme Specific Assessment Criteria 
 
The award of PGCE will signify that the trainees have met, and demonstrated evidence of 
meeting, all of the Programme Outcomes that include the Teachers’ Standards (DfE, 2012). 
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Trainees are assessed against the Teachers’ Standards  (DfE, 2012) on a PASS/FAIL basis. The 
expectation is that successful trainees will achieve at a ‘Good’ or ‘Outstanding’ level against 
the Teachers’ Standards. (‘Good’ or ‘Outstanding’ as determined by Ofsted and as indicated 
in the PGCE Secondary programme’s Progress Indicators – Appendix VIII). 
 
See Appendix III for the ‘Teachers’ Standards (DfE,  2012) also found on the Secondary 
Partnership website 
 
The programme will recommend QTS to the Teaching Agency [now NCTL]. 
 
Level 7 assessment 
The following programme specific grade assessment criteria currently apply to all 
programme assessments at Level 7- matrix also attached in Appendix X: 
 
45 FAIL- Unit learning outcomes not achieved. 

 Evidence of knowledge and understanding of key concepts is inadequately  
   demonstrated. 

 Insufficient evidence of awareness of relevant critical issues. 

 Literature base very limited; insufficiently current and /or inappropriate.  

 Arguments are only occasionally logical. Superficial use of reading and lack of depth in  
          personalisation. 

 Insufficient evidence of the ability to apply theory to practice appropriately. 

 Little evidence of awareness of implications for personal and professional  
         development. 

 The writing lacks coherence, substance and flow. 

 Insufficient evidence of most of these skills. 
 
45-49 Marginal Fail- Some unit learning outcomes achieved at Threshold Level 

 Evidence of knowledge and understanding of key concepts is limited and weak. 

 Evidence of awareness of relevant critical issues is limited. 

 Literature base is insufficient and/ or insufficiently current. 

 Arguments are logical and coherent overall, but some inconsistency. Reference to  
          relevant reading/ research but not always in any depth. Some personalization 

 Arguments are logical and coherent overall, but some inconsistency. Reference to  
          relevant reading/ research but not always in any depth. Some personalization 

 Ability to apply theory to practice is limited and weak. 

 Insufficient awareness of implications for personal and professional development 

 The writing tends to be disjointed and lacking in structure. 

 Insufficient evidence of most of these skills. 
 
50-59 Pass All unit learning outcomes achieved at threshold level 

 Evidence of knowledge and understanding of key concepts is sufficiently sound. 
Awareness of relevant critical issues is sound. 

 Literature base is sufficient, current and appropriate. It is used to inform awareness of  
    relevant issues. 

 Arguments have a clear logic and demonstrate reflection. Arguments are  
          contextualised within current research/ literature. Personalisation is a feature of    

http://www.ioe.mmu.ac.uk/partnerships/secondary/
http://www.ioe.mmu.ac.uk/partnerships/secondary/
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          arguments. 

 Adequate evidence of ability to apply theory to practice. 

 Some awareness of implications for personal and professional development. 

 The writing has structure, coherence and flow but may be lacking in consistency and  
    rigour.  

 Sufficient evidence of most of these skills. 
 
60-69 Good: All unit learning outcomes achieved at a good level 

 Evidence of a good level of critical understanding of main concepts. 

 Evidence of good understanding of relevant critical issues. 

 The writing is contextualised within recent research/ professional literature. 

 Arguments have a clear logic and coherence. Evidence of mature reflection.  

 Arguments are located in explicit contexts. Originality and/or personalisation is a  
          feature of arguments. 

 Strong ability to apply theory to practice. 

 Awareness of implications for personal and professional development. 

 The writing has a clear logical/systematic structure. 

 Good evidence of most of these skills. 
 
70-79 Excellent: All unit learning outcomes achieved at an excellent level 

 Evidence of deep knowledge and insightful understanding of key concepts and  
          problems/issues at the forefront of the area in terms of academic and professional   
           knowledge and understanding. 

 Fluency and confidence in use of the literature and current thinking/ research/  
           professional literature. 

 Presents counter arguments; identifies key issues/problems and justifies conclusion. 

 Arguments have an explicit logic and coherence demonstrating mature reflection.  

 They comprehensively anticipate alternative perspectives;  

 Arguments are explicitly and consistently placed in a context 

 Originality/personalisation is a predominant feature of arguments. 

 Excellent ability to apply theory and practice, with insight, rigour and consistency 

 Insightful observations into standard and unpredictable situations. 

 Strong awareness of implications for personal and professional development. 

 The writing is fluent coherent, well structured and reads well 

 Thoughtful and critical use of all these skills. 
 
Over 80 Exceptional: All unit learning outcomes achieved at an exceptional / outstanding 
level 

 Evidence of exceptional knowledge and insightful understanding of key concepts and  
           problems/issues at the forefront of the area in terms of academic and professional   
           knowledge and understanding.  

 Exceptional fluency and confidence in use of the literature and current thinking/  
           research/professional literature. 

 Presents counter arguments; identifies key issues/problems and justifies conclusion. 

 Arguments are exceptional and innovative in demonstrating mature reflection. They  
    comprehensively anticipate alternative perspectives. 

 Arguments are exceptionally and consistently well placed in a context. Originality/  
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          personalisation is outstanding. 

 Outstanding and original ability to apply theory and practice, with insight, rigour and 
    consistency. 

 Profound insight into standard and unpredictable situations. Exceptional awareness of  
    implications for personal and professional development. 

 The writing is comprehensively fluent coherent, well structured and communicates  
    very effectively. 
 Outstanding and critical use of all these skills. 
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25 Programme Structure 
 

(i) Engagement with the University-wide Provision, eg Uniwide Language, EdLab) 
 
Not relevant for Postgraduate or Externally Validated programmes 

(ii) Structures, levels, credits, awards, curriculum map of all units (identifying 
core/option status, credits, pre or co-requisites) potential entry/exit points and 
progression/award requirements 

 

The Programme is unitised according to the Regulations for Taught Postgraduate 
Programmes of Study.  The unitisation recognises the demands on trainees engaged in a 36-
37 week programme of study of which a minimum of 120 days are spent in full-time School-
based Training.  The PGCE Programme is organised into: 
 
For the Post Graduate Certificate in Education (Secondary) 
 

 Two units at Level 7:   

 Subject Pedagogy   (40 credits)- a double unit. 

 Professional Practice unit  (20 credits) – a single unit 
 

 Four Practice Credit units: 

 Induction Unit              (10 credits) 

 Teaching Placement Block A   (20 credits) 

 Teaching Placement Block B   (20 credits) 

 Enrichment                  (10 credits) 
 
For the Post Graduate Certificate in Education (Secondary) - School Direct 
 

 Two units at Level 7:   

 Professional Practice-School Direct     (20 credits)- a single unit 

 Subject Pedagogy- School direct          (40 credits)- a double unit. 
 

 Two Practice Credit units: 

 Teaching Placement School A -  2 elements of assessment - (40 credits) 

 Teaching Placement School B  (20 credits) 
 

There is effective linkage between all University-based taught sessions and School-based 
Training. For both awards all the University academic units are taught in a linear manner with 
appropriate integration of serial days and extended periods of learning, teaching and training 
in school. This ensures a coherent approach with school-based subject development tasks and 
assignment activities, academic assessments and school based action-research providing a 
basis for trainees’ developing knowledge and understanding of the school curriculum, subject 
pedagogy and wider professional issues. In addition, trainees are enabled to develop and 
enhance their skills of observation, analysis and reflection. This approach encapsulates the 
‘teacher as a researcher’ and reflective practitioner philosophy of the PGCE Programme.   
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The Practice Credit units address the ‘Professional Learning Outcomes’ and the Level 7 units 
address the ‘Academic Learning Outcomes’ of Section 22. The Level 7 units do also, inter alia, 
enable trainees to demonstrate ‘Professional Learning Outcomes’. 
 
For each award, as described in section 24- Teaching/Learning and Assessment Strategy, the 
programme is divided into six phases of learning: Induction; Formative; Consolidation; 
Development; Assessment and Enrichment. 

 
Post Graduate Certificate in Education (Secondary)  
 
The Practice Credits 
 

Core Units 
 

Code Status  
 

Unit Title No of 
credits 

22S00001 / 
83340153 

Co-requisite with the  
subject pedagogy 
and Professional 
Practice units 

Induction Unit 10 
Practice 
credits 

22S00002  / 
83340154 

The Induction unit is 
a pre-requisite. The 
Block A unit is Co-
requisite with the  
subject pedagogy 
and Professional 
Practice units 

Teaching Placement Block A Unit 20 
Practice 
credits 

22S00003  / 
83340155 

The Induction and 
Block A units are pre-
requisites. The Block 
B unit is Co-requisite 
with the subject 
pedagogy unit. 

Teaching Placement Block B Unit 20 
Practice 
Credits 

22S00004 / / 
83340156 

The Induction and, 
Block A and Block B 
units are pre-
requisites. The 
subject pedagogy 
unit is co-requisite. 

Enrichment Unit 10 
Practice 
credits 

Option Units  
N/a 

 

 The trainees progress through the Practice credit units in a linear fashion, and each 
unit sits within a particular phase of the programme, and include both university 
based and school based learning.  

 The Induction and Block A units take place during the Autumn term (Induction and 
Formative phase); the Block B unit begins in the Spring term at the start of the 
Development phase and is completed in the summer term, during the Assessment 
phase; the Enrichment unit concludes at the end of the programme in the Summer 
term.  

 The Induction unit is assessed against the Professional Learning Outcomes only at the 
end of the Induction phase on a PASS/FAIL basis. As part of the unit trainees 
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complete and submit a formative assignment at academic Level 7. This assignment is 
a completion and submission item only for which trainees receive formative and 
diagnostic feedback. The item is not graded or summatively assessed against the 
Academic Learning outcomes. The assignment is set as preparation for the later 
academic Level 7 units .  

 The Block A unit is assessed against the Professional Learning Outcomes at the end of 
the Autumn term, on a PASS/FAIL basis and is mostly based on the trainees practice 
and work in the Block A school.  

 The Block B unit is mostly based in the Block B school, with few days in the university. 
It takes place from mid-Spring term to mid-Summer term, during the Development 
and Assessment phase. It is assessed against the Professional Learning Outcomes at 
the end of the Block B placement at the end of the Assessment phase, on a 
PASS/FAIL basis. The Enrichment unit is assessed against the Professional Learning 
Outcomes at the end of the Enrichment phase and at the end of the programme. 

 
Level 7 credits  

 

Core Units 
 

Code Status  
 

Unit Title No of 
credits 

22S00005  / 
83340157 

Co-requisite with the 
Induction, Block A 
units and the subject 
pedagogy unit. 

Professional Practice 20 

 The Induction unit, 
the Block A and Block 
B units and 
Professional Practice 
units are Co-requisite 
with the subject 
pedagogy and 
Professional Practice 
units. 

Subject Pedagogy  40 

Option Units  
N/a 

 

 The Professional Practice Level 7 unit commences at the start of the programme 
during the Induction phase and continues throughout the Autumn term (Formative 
phase) and into the early part of the spring term, completing in the Consolidation 
phase. The assessment item is submitted at the beginning of the Spring term. 

 The Professional Practice unit brings together the subject and wider generic 
/professional issues of teaching and learning. Learning takes place in both the 
university and school with each context providing complementary Professional 
Practice/Professional Studies programmes. The corresponding assessment item- the 
Inclusive Learning Assignment- is based upon work in the Block A school is submitted 
at the start of the Consolidation phase of the programme. It is assessed against the 
Academic Learning Outcomes. 

 The Subject Pedagogy unit is a long and thin unit running throughout the programme 
for PGCE (Secondary) award. The assessment of Subject Pedagogy-School Direct 
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comprises two separate assignment tasks, neither exceeding 30 credits.. Each 
assignment task is based upon work in the Block B school. Assignment Task  one is 
submitted at the end of the Development phase of the programme. Assignment task 
two is submitted at the end of the Assessment phase of the programme, on 
conclusion of the Block B unit and prior to the Enrichment phase. It is assessed 
against the Academic Learning Outcomes. 

 
On successful completion of the Level 7 credits (60) Practice Credits (60) the trainees will  
gain the Final Exit Award: Postgraduate Certificate-in- Education ( Secondary) including a 
recommendation  to the Teaching Agency [now NCTL] for Qualified Teacher Status. 
 
A trainee not successfully completing the Practice Credit units, but successfully completing 
the Level 7 academic units may exit with the interim award of PG Cert (Secondary) Teaching 
Studies (non-QTS). 
 
Post Graduate Certificate in Education (Secondary) –School Direct  
 
The Practice Credits 
 

Core Units 
 

Code Status  
 

Unit Title No of 
credits 

22S00008 / 
83S00002 

The Teaching 
Placement School A 
unit-elements 1 & 2 
is Co-requisite with 
the Subject pedagogy 
unit and Professional 
Practice unit.  The 
Teaching Placement 
School B unit is a pre-
requisite of Teaching 
Placement A Unit-
elements 2. 

Teaching Placement School A Unit 
 
 

40 
Practice 
credits 

22S00009 / 
83S00003 

Successful 
completion of School 
A unit-element 1 is a 
pre-requisite. The 
Teaching Placement 
School B unit is co-
requisite with the 
Subject pedagogy 
unit. The Teaching 
Placement School B 
unit is a pre-requisite 
of Teaching 
Placement A Unit-
elements 2 & 3. 

Teaching Placement School B Unit 20 
Practice 
Credits 

Option Units  
N/a 
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 The Practice Credit Teaching Placement School A unit begins with element 1 at the 
start at the programme, continuing through the autumn term, (during the Induction 
and Formative phases). It continues with elements 2 running through the summer 
term (Assessment and Enrichment phase) and mostly takes place in the Teaching 
Placement School A school.  
 

 The Teaching Placement School A part one unit-element 1- is assessed at the end of 
the autumn term,  the Teaching Placement School A part two unit-element 2 is 
assessed at the end of the Assessment phase in conjunction with Teaching Placement 
School B unit.  Teaching Placement School A Unit (3 elements) is assessed against the 
Professional Learning Outcomes. 
 

 NB- although Teaching Placement A part two will normally take place in the 
Placement A school, by Partnership agreement a School Alliance at the start of the 
academic year may opt for trainees in its alliance to complete Teaching Placement A 
part two (Element 2) in the contrasting placement B school. 
 

 The Teaching Placement School B unit takes place during the Spring term in a 
contrasting school (during the Development and early Assessment phase, with some 
early observations and school-based training during the Consolidation phase).  It 
mostly takes place in the Teaching Placement School B. It is formatively assessed 
against the Professional Learning Outcomes at the end of the Spring term, on a 
PASS/FAIL basis and summatively assessed in conjunction with Placement A Unit at 
the end of the Assessment Phase in conjunction with Teaching Placement A- part two 
unit. 

 
Level 7  credits  

 

Core Units 
 

Code Status  
 

Unit Title No of 
credits 

22S00026 / 
83S00007 
(new codes 
for 2015) 

Co-requisite with 
Placement A unit 
(element one) and 
the subject pedagogy 
unit. 

Professional Practice- School Direct 20 

22S00027-
22S00041 / 
83S0008 
(new codes 
for 2015) 

Co-requisite with the 
Placement School A  
unit- elements 1 and  
2  and Placement 
School B unit and the 
Professional Practice 
unit. 

Subject Pedagogy- School Direct  40 

Option Units  
N/a 

 

 The Professional Practice Level 7 unit commences at the start of the programme 
during the Induction phase and continues throughout the Autumn term (Formative 
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phase) and into the early part of the spring term, completing in the Consolidation 
phase. The assessment item is submitted at the beginning of the Spring term. 

 The Professional Practice unit brings together the subject and wider generic 
/professional issues of teaching and learning 

  Learning takes place in both the university and school with each context providing 
complementary Professional Practice/Professional Studies programmes. The 
corresponding assessment item- the Inclusive Learning Assignment- is based upon 
work in the Placement A school  (part one) and is submitted at the start of the 
Consolidation phase of the programme. It is assessed against the Academic Learning 
Outcomes. 

 The Subject Pedagogy-SD unit is a long and thin unit running throughout the 
programme for PGCE (Secondary)- School direct award. The assessment of Subject 
Pedagogy-School Direct comprises two separate assignment tasks, neither exceeding 
30 credits. Preparation for Assignment task 1 begins prior to placement B and the 
related school based enquiry takes place in placement B. It is submitted at the end of 
the Development phase and after the end of the placement B. Assignment Task 2 is 
carried out in placement A  (part two) during the Assessment phase and is submitted 
the Assessment Phase, prior to the Enrichment Phase of the programme. It is 
assessed against the Academic Learning Outcomes. 

 

 On successful completion of the Level 7 credits(60 ) Practice Credits (60) the trainees 
will  gain the Final Exit Award: Postgraduate Certificate-in- Education ( Secondary) – 
School Direct, including recommendation  to the Teaching Agency [now NCTL] for 
Qualified Teacher Status. 

 
A trainee not successfully completing the Practice units, but successfully completing the  
Level 7 academic units may exit with the interim award of PG Cert ( Secondary) Teaching 
Studies ( non-QTS)- School Direct. 
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26 Personal Development Planning 
 

Personal Development Planning is an integral part of the PGCE Secondary programme, and 
of both its awards. The PGCE Secondary programme’s Record of Professional Development 
process is central to this. The RPD process enables trainees to critically review their learning 
experiences, set personal and academic targets against the programme outcomes, 
including the Teachers’ Standards, and to monitor and evaluate their progress towards 
these targets and the programme’s outcomes. The trainees maintain the Record of 
Professional Development.  This process, is designed both to provide a framework to help 
trainees to reflect on their own progress and set individualised targets reflecting their 
individual strengths and needs, and a framework to aid tutor and mentor monitoring and 
assessment of trainee progress and attainment, including the setting of targets for the 
trainee’s personal, academic and professional development in relation to programme 
outcomes.  
 
The Record of Professional Development has a number of key features and requirements: 
 

a. Central to the RPD is a six point Review process involving the trainee in a 
series of reviews with school-based mentors or the subject/personal tutor at 
key points throughout the year, in the university and in school. At each 
review point  (i) the trainee monitors, reflects upon, evaluates and records 
his/her progress against the Teachers’ Standards and (ii) the school based 
subject and professional mentors or subject tutors supports, monitors, and 
makes a formative/ summative assessment and record of the trainee’s 
progress against the Teachers’ Standards. Targets for the trainee’s progress 
are also set as part of this process. 

b. Throughout the programme trainees are also required to engage in periodic 
(normally weekly) written evaluation or refection on their progress and in 
relation to the Teachers’ Standards. These periodic evaluations are 
maintained as part of the RPD. 

c. The trainee is also required to maintain and regularly update a record of his/ 
her subject knowledge development (a subject knowledge audit) throughout 
the programme. This is maintained as part of the RPD. 

d. The trainees complete assignments for the academic Professional Practice 
and Subject Pedagogy units. Outcomes of these assignments are included in 
the Record of Professional Development.  

e. The RPD includes the trainee’s record of attendance, records of tutorials and 
observations. 

 
The RPD portfolio, in conjunction with the School Experience file(s ) builds to provide a 
range of evidence demonstrating the trainee’s progress towards meeting the Programme 
Outcomes, including the Teachers’ Standards (DfE, 2012).   

 
Whilst on school placement trainees are expected to engage in continuous discussions, 
tutorials with their mentors and tutors, and to receive verbal and written feedback on 
lesson observations.  
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27 Placement and/or Work-based Learning Activities 
 

The PGCE Secondary Education programme (both awards) is designed in partnership with 
schools and colleagues in other educational settings. Placements form an integral part of 
the Programme, with the Teaching Agency [now NCTL]’s ITT criteria (TA, 2012) specifying a 
requirement for 120 days placement activity during the period of the Programme.*  
 
All academic units are integral to and prepare trainees for learning and practice in 
placement.   During placement, trainees are required to undertake significant time 
teaching and exploring teaching and learning, both as a researcher and practitioner with a 
view to developing appropriate levels of knowledge and understanding which will enable 
them to work effectively as a trainee teacher who is able to meet the needs of particular 
learners within their particular contexts. Trainees will also be expected to engage with 
subject development tasks, assignment activities and engage in reflection and evaluation, 
whilst in their various school contexts. Completion of school based work and activities 
directly relate to and support the trainees’ academic assessment.   
 
Each placement has its own specific requirements that build upon the previous placement 
and university experience, previous or concurrent. Successful engagement within a 
placement depends on trainees engaging substantially with the taught and assessed 
elements of the programme. Consequently, there is a direct link between the academic 
elements of the programme- the taught sessions and academic assessment, the 
placement requirements and becoming an effective practitioner.  
 
Trainees will experience working and learning within at least two secondary school 
contexts, with opportunities for primary and post-16 placements and experiences. These 
experiences aim to broaden and develop specific elements of their knowledge and 
understanding in relation to becoming an effective practitioner in a chosen main 
curriculum subject area.  
 
Trainees are required to monitor and reflect upon their developing skills and 
understanding through the Record of Professional Development process, setting clear 
targets for their personal professional development.  
 
Trainees are supported throughout the year both in University and on placements by a 
subject personal tutor.  During the placement they are supported by a visiting University 

 
Throughout the programme trainees will be given regular feedback on their progress, 
informally and through the programme of Reviews with Personal Tutors and Mentors.  
The trainee’s own engagement in personal development planning is a key feature of this. 
 
Trainees on both the PGCE (Secondary) and PGCE (Secondary) -School Direct award 
programmes maintain a Record of Professional Development and engage in the review 
process described above.  
 
The RPD process currently leads directly into the Career Entry and Development Profile 
(CEDP) and into the NQT Induction year. 
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subject tutor, usually the subject personal tutor and a school subject mentors and 
professional mentors. 
 
In school the Subject mentor and Subject tutor provide subject specific and subject related 
support and the Professional Mentor will provide general supervision of a trainee’s work 
in school and will ensure that the placement offers as many opportunities as possible for 
their professional development. The professional mentor is also responsible for providing 
a programme of Professional Studies/Professional Practice. Subject mentors, Professional 
mentors and subject tutors provide formal observation on lessons, verbal and written 
feedback on sessions, regular, at least weekly review sessions and throughout the Block 
placements, aiding trainee evaluation and reflection on progress and target setting and 
action planning, as part of the Record of Professional Development process.  
 
Throughout the programme, trainees are also encouraged to identify how the experiences 
they have undertaken, both within and outside the programme, prepare them for 
employment.  
 
All trainees complete a Career Entry Development Profile during their final year of study. 
This is currently a Teaching Agency [now NCTL] requirement. The CEDP identifies aspects 
of their competence that could be considered strengths together with areas for further 
support and development as a NQT. Completion of the CEDP is integrated into the 
programme’s  RPD and 6-point Review process and as part of Review 6. 
 
Quality Assurance Procedures for Placements  
 
Trainee teacher placements are quality assured through five main on-going actions. 

 Quality Designation Document – the quality designation document is a document 
which identifies schools operating at differing levels of Partnership. This is judged 
against clear criteria and enables all schools to see what is required to achieve the 
highest designation (Partnership Leadership). Schools are visited by their university 
Partnership Tutor who considers the evidence to support the school’s self-
evaluation of their provision and a level of designation is agreed at the end of that 
process. Partnership Tutors then support schools in moving higher levels. 

 Joint Observations – Mentoring is quality assured by joint observations of the 
trainee between the university subject tutor and the subject/professional mentor. 
This ensures that decisions are moderated and mentors are able to be observed 
providing feedback and setting targets. 

 Trainee Evaluations – At the end of each placement period all trainees are asked to 
complete an evaluation of their placement. This provides information on trainee 
progression during the placement and the quality of support provided by both 
professional and subject mentors. The results are shared with schools and 
Partnership Tutors liaise with schools to support the sharing of good practice and 
the addressing of poor practice. The information arising from the evaluations are 
also shared with university tutors to enable them to select appropriate future 
actions for supporting trainee needs. 

 Subject / Mentor Training – University based sessions are provided for all mentors 
in the Partnership. These sessions share good practice from existing mentors, 
ensure mentors fully understand their role and the trainee entitlement, allow 
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questions to be asked and answered and ensure familiarity with procedures, 
practice and paperwork. 

 Subject Conferences – All subject mentors are invited to attend 3 conferences per 
year. These provide an opportunity to meet and work with the university tutors 
and also to create supportive networks with other subject specialist mentors. Key 
quality points relating to each individual subject area are addressed and agreed at 
these events. 

 
PGCE (Secondary) and PGCE (Secondary)- School Direct 
 

 For the PGCE (Secondary) award the school placements relate to four distinct 
Practice Credit units (the Induction, Block A, Block B and Enrichment units).  

 

 For PGCE (Secondary)- School Direct, the school placements relate to two distinct 
Practice Credit units (Placement School A and Placement School B).  

 

 For the PGCE (Secondary)-School Direct award the Placement A unit allows for 
induction and enrichment experiences similar to those of the PGCE (Secondary), 
Induction and Enrichment Practice Credit units. 

 

 For the PGCE (Secondary)-School Direct award the Professional Mentor is 
sometimes known as the ITT Lead. 

 
* Passing the Practice Credit units denotes that the trainees have met the requirement for 
the 120 days of placement. 
 
See section 24 & 25 for further detail on school placements including an indication of 
placement timings. 
 
Placement Learning is underpinned by the University’s Placement Guidelines and the work 
of the Institutional code of Practice work group which can be found at 
http://www.celt.mmu.ac.uk/placements/development.php 
 
These guidelines are also reflected in Faculty’s Memorandum of Understanding for the 
Secondary Education Training Partnership which covers work placed learning  (Appendix 
VI)  

 
  

http://www.celt.mmu.ac.uk/placements/development.php
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28 Programme Specific Admission Requirements 
 

A first degree or equivalent qualification is required for entry to both the PGCE 
(Secondary) and PGCE (Secondary)- School Direct awards, commensurate with Standard 
University Admission Requirements.  
 
For the programme the specific degree classification entry requirement is dependent on 
the chosen main subject area, and is normally a minimum of 2:1 though there is some 
variation between subjects. 
 
In addition, as required by ITT Criteria (TA, 2012) all candidates must have qualifications in 
GCSE (or equivalent) in Mathematics and English at grade C or above, prior to application. 
All candidates must also successfully complete the Teaching Agency [now NCTL] 
Professional Skills test in Literacy and Numeracy prior to starting the programme.  
 
Selection procedures ensure that candidates take part in a rigorous selection process 
designed to assess their suitability to teach. 
 

For the programme it is also normally expected that the applicant will have had previous 
observation/practical experience in a school context, normally a minimum of two weeks. 
 
For the School Direct route only: 
 
All the above, as for PGCE (Secondary) applies to School Direct, in addition the required 
application process and the entry requirements as detailed and stated in Appendix V (‘A 
Guide to School Direct 2013/14) apply. 
 
Both MMU and schools will be involved in interviewing candidates for the PGCE ( 
Secondary)-School Direct award and normally these interviews will take place separately. 
If either MMU or the school rejects a School Direct candidate then the candidate is 
rejected for a place on the PGCE ( Secondary)-School Direct award. 
 
NB- a candidate is able to apply for a place on the PGCE (Secondary) and PGCE 
(Secondary)-School Direct simultaneously. Separate applications have to be made for each 
award.  
NB Minimum admission points for entry to the University are reviewed on an annual basis.  For entry requirements refer 
to the current University on-line prospectus 

 

29 Approved Variations/Exemptions from University Regulations 
 

The Programme is fully compliant with the Assessment Regulations for Taught 
Postgraduate Programmes of Study.  

 

30 Programme Specific Management Arrangements 
 

As those outlined in the “ Management of Programme Delivery” but it is noted that 
alongside and in parallel to the role and responsibilities of the Secondary Programme 
Leader responsible for the review and monitoring of all programme elements and for the 
Programme’s Quality Assurance, sits the roles and responsibilities of the Secondary Leader 

http://www2.mmu.ac.uk/study/
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of Partnerships with overall and specific responsibility for Partnership co-ordination and 
Quality Assurance of Partnership arrangements and placements.  
 
Liaison between the Secondary Programme Leader and Partnership Leader & teams 
allows for effective management of the PGCE Secondary Programme. Central to this 
management structure, consistent with requirements of the university, is the role of 
Subject unit leader/Subject co-ordinator (Programme Lead) and the role of the 
Partnership tutor (Partnership Lead). There is a subject co-ordinator for each subject, as 
listed in Section 2, and currently there are seven Partnership tutors, each with 
responsibility for a Cluster of schools within the Partnership. 
 
The PGCE Programme management team, for both awards, also includes a number of 
other officers, with particular areas of responsibility, currently including an Assessment 
co-ordinator, Admissions tutor, Professional Practice co-ordinator and Equality 
representative and Returners officer. 
 
There is joint university and school management of the Partnership via Cluster meetings, 
Partnership Strategy Group and Secondary Programmes Steering group meetings. All 
meetings or groups listed here include school and university representatives.  
 
The Secondary Partnership Leader will ensure the appropriate and proper representation 
of partner schools and services in these committee and sub- committee structures and be 
responsible for liaison and communication systems with partner schools. 
 
For both awards school mentors work in partnership with university tutors to manage, 
support, monitor and assess trainees during school based training placements  
 
The Professional Mentors also have a management and Quality Assurance role in relation 
to the subject mentors in their schools.  
 
School Direct 
(Included above and as above). 
For Professional Mentors delivering on the School Direct award, in particular the 
Professional Mentor or ITT Lead there will be enhanced Quality Assurance responsibilities 
within the Teaching School/ Lead School schools alliance. The ITT Leads will take some 
shared responsibility with the university for Quality Assurance across the alliance.  
 
Collaborative Management arrangements with the RNCM  
 

 The  Head of the MMU home department will appoint a   Programme MMU Link Tutor, 
who may also be the Programme Leader, in which case it must be clear that all duties and 
responsibilities for both roles of Programme Leader and Link tutor are distinctly and 
completely undertaken.  The Senior Lecturer in Music Education at RNCM will nominate a 
Partner Link Tutor.  The MMU Programme Link Tutor will liaise with the Partner Link Tutor 
and provide advice in respect of quality assurance, the interpretation and implementation 
of MMU’s procedures, practices, regulations and requirements. 

 The Partner Link Tutor will have responsibility for the day to day management of those 
elements of the Programme delivered by the Partner. The Senior Lecturer in Music 
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Education at RNCM and the Head of the MMU home department will liaise as necessary to 
ensure effective co-operation. 

 The Programme Committee, with overall responsibility for the management of the 
Programme wherever it is delivered, is established under the authority of the MMU 
Academic Board.  It will meet at least twice in the academic year at MMU, and will be 
serviced by a member of the Faculty’s administrative staff and will include Partner 
representation. 

 The Partner  Link Tutor (or, in the case of unavoidable absence, a suitably qualified 
nominee) will attend Programme Committee meetings to report on those elements of the 
Programme delivered by the Partner, any meetings relating to the continuous monitoring 
of the Programme and meetings relating to the periodic review of the Programme.” 

 
(extract  from Collaborative Agreement with RNCM for teaching 2013-19-see Appendix VII) 
NB: see guidance on University’s Management of Programme Delivery 

 

31 Staff Responsibilities 

As outlined in the University’s Management of programme Delivery document and as 
above in Section 30. 
 
For both PGCE (Secondary) and PGCE (Secondary)-School Direct 
In addition, mentors and staff in partner schools are supported by the University 
Partnership Tutor. Partnership Tutors support an identified cluster(s) of schools. This 
support consists of regular e-mail contact, carrying out senior moderator visits, chairing of 
cluster meetings, visiting schools and carrying out quality designation visits. The 
Partnership Tutor provides a first point of contact for schools. The Partnership Tutor team 
is co-ordinated by the Partnership Tutor co-ordinator who reports to the Secondary 
Partnership Leader.  The Secondary Partnership Leader has overall responsibility for the 
Partnership Tutor team. 
 
 (As indicated in the in the Memorandum of Understanding- Appendix VI)  
 
RNCM 
 
RNCM colleagues provide some of the subject knowledge and subject components of the 
PGCE ( Secondary) Music with SpiT programme. 
 
MMU Music colleagues lead on and have responsibility for providing and organising the 
school placements or other Music settings for PGCE (Secondary) Music with SpiT trainees. 
The RNCM co-ordinator for the PGCE (Secondary) MusicSpiT trainees works the MMU 
Music subject co-ordinator and the MMU Music subject team. The RNCM Music subject 
co-ordinator is the RNCM representative on the PGCE (Secondary) award and attends the 
relevant Programme committees.  
(Also see Section 30 above and Appendix VII) 

 

32 Programme Specific Academic Student Support  
 

The Library provides information literacy (IL) training via face to face session, online 
tutorials within Moodle, the provision of IL content within the university-wide Skills Online 
Moodle resource and through help sheets and podcast content.  The relevant subject 

http://www.mmu.ac.uk/academic/casqe/regulations/docs/programme-management.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/programme-management.pdf
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librarian provides additional one to one support, on demand, helping students locate 
information for their research areas.  This support is also available to students by phone 
or email. 
 
The Faculty of Education is strongly committed to the provision of guidance and support 
systems for all of its students. To ensure student success, a comprehensive student support 
system is in place which operates across Undergraduate and Postgraduate programmes. At 
Faculty and University level there is a full range of support services available to all students 
that includes: Accommodation, Careers, Chaplaincy, Childcare Provision, Counselling, 
Health Care Advice, International Office, Student Financial Support, Student Union, 
Disability Service (formerly ‘Learner Development Service’), Computing Services, Library 
and Media Services 
 
At Programme level, regular formal and informal contact occurs between trainees and unit 
tutors during delivery of the programme. Staff work closely with trainees in a range of 
contexts, and the working relationship is normally open and relatively informal. In addition 
the academic tutors provide an extensive range of support and guidance to trainees thus: 
 
The Programme Leader has overall responsibility for the academic management and 
Quality Assurance of the Secondary Programme. The Programme Leader normally chairs a 
student voice forum (Trainee Evaluation Committee) which meets regularly throughout the 
year enabling trainees to discuss wider Secondary programme and partnership matters as 
raised by trainees, academic and otherwise.  
 
The Partnership Leader has overall responsibility for Quality Assurance of Partnership 
placements and shall normally chair a student voice forum (the Trainee Evaluation 
Committee) for trainees following the School Direct route. This TEC shall meet regularly 
throughout the year enabling trainees to discuss wider Secondary programme and 
partnership matters as raised by trainees, academic and otherwise.  
 
Subject co-ordinators (unit leaders) and Subject Tutors are responsible for the delivery of  
Subject Pedagogy taught units and for liaising with the Programme Leader to ensure 
student progression and the quality of student experience. They provide both academic and 
personal support to their subject trainees following the Subject pedagogy unit. Students are 
encouraged to use the Subject co-ordinator and/or the subject tutors as the regular point 
of contact, to address subject related issues, academic and personal issues and for wider 
programme related concerns in the first instance. The Subject tutor contributes to the 6-
part Review process central to the trainee’s Record of Professional Development. 
 
Personal Tutors - Each trainee is allocated a Personal tutor. The Personal Tutor is normally 
also the subject tutor or subject co-ordinator, as above. The Personal Tutor provides the 
trainee with academic and personal support. The Personal tutor is responsible for 
monitoring the trainee academic progress, including joint responsibility with school 
mentors for monitoring the trainee’s progress against the Teachers’ Standards (2012) The 
Personal Tutor is normally also the School Supervising Subject Tutor for the trainee. The 
Personal tutor contributes to the 6-part Review process central to the trainee’s Record of 
Professional Development. 
 



39 

 

School Supervising Subject Tutor- the school supervising subject tutor ( normally also the 
Personal tutor)  has joint responsibility with school based mentors for monitoring the 
trainee school based practice. This includes providing academic support for the school 
based assignments (Professional Practice and Subject Pedagogy academic units). Additional 
academic support will be provided by the Subject Pedagogy assignment for the School 
Direct trainees who will normally complete this assignment across two placement schools. 
 
The Professional Practice tutors are normally also subject tutors, and responsible for 
delivering the university Professional Practice programme. These tutors provide academic 
support to trainees across a range of subjects and liaise closely with Unit Subject tutors, 
Subject co-ordinators and the Professional Practice co-ordinator. The Professional Practice 
co-ordinator in turn liaises with the Secondary Programme Leader and Professional Practice 
tutors to ensure student progression and quality of student experience. 
 
A Subject Mentor will provide school- based subject specific support through formal lesson 
observation, feedback and review sessions, on a weekly basis throughout the school 
placements to help with target setting and action planning and to aid trainee progress. The 
Subject mentor contributes to the 6-part Review process central to the trainee’s Record of 
Professional Development. 
 
The Professional Mentor will provide support general supervision of a trainee’s work in 
school and will ensure that the placement offers as many opportunities as possible for their 
professional development, including through providing a programme of Professional 
Studies/ Practice.  The Professional Mentor contributes to the 6-part Review process central 
to the trainee’s Record of Professional Development. 
 
The Record of Professional Development   
The Record of Professional Development (RPD) is a mechanism, by which (i) the trainee is 
able to monitor his/her own progress, self-evaluate and set targets for his or her 
professional development and (ii) the subject tutors, school based subject mentor and the 
school based Professional Mentor can support and monitor the progress of the trainee and 
set personalised targets for the trainee’s professional development. At the centre of the 
RPD is a 6-point Review process.  (See above section 26- Personal Development planning.) 
 
School Direct 
All of the above applies to the two PGCE awards, including the School Direct. The school 
mentors working on the School Direct route will have an enhanced pastoral support role in 
relation to the School Direct trainees.  School Direct trainees are MMU students and will be 
fully supported by MMU. 
 
RNCM 
All of the above applies to trainees on the Music award that is part of the RNCM 
Collaborative provision. 
 
Generic academic student support is provided to all students in line with the guidance 
outlined in the University’s Student Handbook. 
 

 

http://www.mmu.ac.uk/students/
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33 Programme Specific Student Evaluation 
 

The Programme complies with current institutional evaluation guidance. 
 
NB  University guidance on Evaluation of Student Opinion is available from the CASQE  

The Secondary Programme is committed to promoting the student voice and active 
student representation. Student evaluations and feedback are valued as part of the 
continual monitoring process and the desire to enhance the quality the student 
experience at all levels within the Programmes Student feedback on the effectiveness of 
the academic and pastoral support provisions and overall teaching and learning 
experience are systematically collected through a range of channels including: 

 Online student evaluation of each of the 6 units on the PGCE (Secondary) 
award and 4 units on the PGCE (Secondary)- School Direct award, plus an End 
of Year Evaluation. 

 Trainee Evaluation Committee- each PGCE subject area elects at least one 
representative to represent the Secondary subject group at regular Trainee 
Evaluation Committees. This applies for both PGCE Secondary awards. The TEC 
meetings are normally chaired by the Secondary Programme Leader or the 
Programme Leader’s representative at Crewe)– the PGCE (Secondary)- or by 
the Secondary Partnership Leader (Secondary)- SD. This enables formal 
staff/student consultations.  

 Informal feedback- each subject trainee has a personal subject tutor in the 
university. The subject tutor is normally also the school supervising tutor. In 
school the trainee has a personal subject mentor, as well access to the 
Professional Mentor at the school. 

 Student dialogue with the external examiner for each subject group. 
 The findings of the NQT Survey. 
 The findings of the Postgraduate Exit Survey 

 
Secondary Team response to issues raised by trainees. 
Reports from TEC meetings are shared with all trainees and all Secondary Tutors and for 
School Direct, with school mentors. Reports include response and Action points. 
Programme Leader takes responsibility for consulting with colleagues with particular roles 
and responsibilities as relevant to issues raised, for response and action. Responses and 
Actions taken are shared with TEC representatives at subsequent TEC meetings.  
 
Reports and trainee comments from TEC, other, and more informal student feedback are 
fed through to the Secondary Programme committee, for record and further response, as 
required.   Representatives from the TECs are invited to Programme Committee. Similarly 
reports from TEC etc. are also taken to other management groups i.e. subject co-ordinators 
meeting, Cluster meetings, Partnership Tutor meetings etc. 
 
At programme level - the highlights of the results from the various forms of student 
evaluation, actions and follow-up activities form an integral part of the MMU and Faculty 
Continuous Monitoring and Improvement Process  
(Also see above section 32) 
 

http://www.mmu.ac.uk/academic/casqe/experience/voice/docs/evaluation_of_opinion.pdf
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34 Engagement with Employers 
 

The nature of the PGCE (Secondary) programme and its two awards mean there are 
significant employer links, with trainees spending at least two thirds of the programme in 
school- based placements.  
 
Each of the awards is jointly planned and delivered by school- based colleagues. For the 
PGCE (Secondary)-School Direct award school based partners have a lead role for aspects 
of the training. 
 
Our school based partners make significant contribution to the delivery of programme and 
support of the trainee as he or she moves towards meeting the Teachers’ Standards (DfE, 
2012) and other programme outcomes. For the PGCE (Secondary)-School Direct award 
school based partners have a lead in aspects of the training. 
 
School based partners regularly meet with university-based partners tutors via, Cluster 
Meetings; Cluster Representatives meetings, Secondary Programme Steering and  
Partnership Strategy groups. These various forum enable and encourage school partner 
input into the quality management and development of the provision.  
 
Our Partnership schools are regular employers of trainees completing the PGCE Secondary 
programme.  
 
It is expected that trainees gaining the School Direct award shall be employed in the 
Teaching School or Teaching school alliance in which the school -based training and 
learning takes place.  
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35 Points of Reference  
 

Internal 
 

University Policy documents: 

 University Mission and Strategic Aims  
 Programme Approval, Review and Modification Procedures outlined on the Centre 

for Academic Standards & Quality Enhancement website  

 Relevant University Assessment Regulations for Programmes of Study  - 
Postgraduate 

 University Curriculum Framework (Postgraduate) 

 MMU Strategy for Learning, Teaching and Assessment  

 Institutional Code of Practice for the Assessment of Students  

 University Standards Descriptors  

 University’s Equality and Diversity policy  

 University guidance on collaborative provision 

 University Academic Ethics Framework 

 Student Engagement Policy 

 Programme Handbooks 

 Management of Programme Delivery 

 Policy for Accreditation of Prior Learning 

 ICP for Placement and Work-based Learning 

 Recruitment and Admissions Policy 
 

Programme Specific Information: 

 Previous  Programme Approval/Review/Modification Report (31 January 2013) 

 Staff Research 

 Departmental Professional/Industrial Advisory Committees 

 Staff/Student Liaison Committees 
 

External 
 

 QAA Subject Benchmark statement 

 QAA Framework for HE Qualifications 

 QAA Quality Code 

 PSRB visit reports 

 PSRB requirements 

 External Examiner reports 

 ITT Criteria ( DfE, 2012) 

 Ofsted Inspection Framework 

 Teachers’ Standards (TA, 2012) 

 
  

http://www.mmu.ac.uk/about/corporate-strategy/
http://www.mmu.ac.uk/academic/casqe/event/
http://www.mmu.ac.uk/academic/casqe/event/
http://www.mmu.ac.uk/academic/casqe/regulations/assessment.php
http://www.mmu.ac.uk/academic/casqe/regulations/curriculum-frameworks.php
http://www.celt.mmu.ac.uk/ltastrategy/index.php
http://www.mmu.ac.uk/academic/casqe/regulations/docs/assessment_icp.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/assessment_procedures.pdf
file://///staff2staff.ad.mmu.ac.uk/Shared/SAS/CASQE/QA%20Working%20Documents/REVISED%20FORMS%20AND%20DOCUMENTS/DRAFTS/•%09http:/www.mmu.ac.uk/humanresources/equalities/sesconsultation/appendix-i-mmu-equality-&-diversity-policy.pdf
http://www.mmu.ac.uk/academic/casqe/collaborative/index.php
http://www2.mmu.ac.uk/rke/ethics-forms/
http://www.mmu.ac.uk/academic/casqe/regulations/docs/student_engagement_policy.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/prog_handbooks.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/programme-management.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/APL_policy.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/placement_icp.pdf
http://www.mmu.ac.uk/academic/casqe/regulations/docs/admissions_policy.pdf
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This Programme Specification provides a concise summary of the main features of a 
Programme and the learning outcomes that a typical student might reasonably be 
expected to achieve and demonstrate if s/he takes full advantage of the learning 
opportunities provided.  More detailed information on the learning outcomes, 
curriculum content, teaching/learning, assessment methods for each unit and on the 
Programme’s relationship to QAA Subject Benchmark Statements may be found in the 
student handbook for the Programme.  The accuracy of the information in this 
document is reviewed periodically by the University and may be subject to verification 
by the Quality Assurance Agency for Higher Education. 
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Appendix I 
 

RELATIONSHIP TO SUBJECT BENCHMARK STATEMENT(S)- Postgraduate Certificate in Education  (Secondary)- also shows assessment 

mapping of Practice Credit Units against the DfE Teachers’ Standards. 
NB- The Teachers’ Standards highlighted in bold are those Standards trainees are expected to address during the Block A placement. 

Teachers’ Standards (DfE, 2012)-Professional Learning 
Outcomes 
PART ONE: TEACHING 
 

Induction Block A Block B Enrichment 

Professional 
Practice 

Inclusive Learning 
Assignment 

Subject Pedagogy 
 

Curriculum 
Development 
Assignment 

S1 Set high expectations which inspire, motivate and 
challenge pupils 

         

 
(a) establish a safe and stimulating environment for pupils, 

rooted in mutual respect 
 

         

(b) Set goals that stretch and challenge pupils of all backgrounds, 
abilities and dispositions 

 

        

(c) Demonstrate consistently the positive attitudes, values and 
behaviour which are expected of pupils 

          

S2 Promote good progress and outcomes by pupils           

(a) be accountable for pupils’ attainment, progress and outcomes 
 

       

(b) plan teaching to build on pupils’ capabilities and prior 
knowledge 

 

           

(c) guide pupils to reflect on the progress they have made and their  
emerging needs 

 
 

        

(d) demonstrate knowledge and understanding of how pupils 
learn and how this impacts on teaching 

 

          

(e) encourage pupils to take a responsible and conscientious 
attitude to their own work and study. 

        

S3 Demonstrate good subject and curriculum knowledge 
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(a) have a secure knowledge of the relevant subject(s) and 
curriculum areas, foster and maintain pupils’ interest in the 
subject, and address misunderstandings 

 

 

           

(b) demonstrate a critical understanding of developments in the 
subject and curriculum areas, and promote the value of 

scholarship 
 

          

(c) demonstrate an understanding of and take responsibility for 
promoting high standards of literacy, articulacy and the correct 
use of standard English, whatever the teacher’s specialist 
subject 

 

        

(d) if teaching early reading, demonstrate a clear understanding of 
systematic synthetic phonics 

 

  n/a n/a   

(e) if teaching early mathematics, demonstrate a clear 
understanding of appropriate teaching strategies. 

  n/a n/a   

S4 Plan and teach well structured lessons          

(a) impart knowledge and develop understanding through 
effective use of lesson time 

 

         

(b) promote a love of learning and children’s intellectual curiosity 
 

        

(c) set homework and plan other out-of-class activities to 
consolidate and extend the knowledge and understanding pupils 
have acquired 

 

        

(d) reflect systematically on the effectiveness of lessons and 
approaches to teaching 

 

            

(e) contribute to the design and provision of an engaging curriculum 
within the relevant subject area(s). 

 

         

S5 Adapt teaching to respond to the strengths and needs 
of all pupils 
 

          

(a) know when and how to differentiate appropriately, using 
approaches which enable pupils to be taught effectively 
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(b) have a secure understanding of how a range of factors can 
inhibit pupils’ ability to learn, and how best to overcome these 

 

         

(c) demonstrate an awareness of the physical, social and intellectual 
development of children, and know how to adapt teaching to 
support  pupils’ education at different stages of development 

 

         

(d) have a clear understanding of the needs of all pupils, including 
those with special educational needs; those of high ability; those 
with English as an additional language; those with disabilities; 
and be able to use and evaluate distinctive teaching approaches 
to engage and support them. 

 

         

S6.  Make accurate and productive use of assessment 
 

        

(a) know and understand how to assess the relevant subject and 
curriculum areas, including statutory assessment requirements 

 

         

(b) make use of formative and summative assessment to secure 
pupils’ progress 

 

         

(c) use relevant data to monitor progress, set targets, and                 
plan subsequent lessons 

 
 

         

(d) give pupils regular feedback, both orally and through 
accurate marking, and encourage pupils to respond to the 
feedback 

 

          

S7 Manage behaviour effectively to ensure a good and 
safe learning Environment 
 

         

a) have clear rules and routines for behaviour in classrooms, 
and take responsibility for promoting good and courteous 
behaviour both in classrooms and around the school, in 
accordance with the school’s behaviour policy 

 

         

b) have high expectations of behaviour, and establish a 
framework for discipline with a range of strategies, using 
praise, sanctions and rewards consistently and fairly 
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c) manage classes effectively, using approaches which are 
appropriate to pupils’ needs in order to involve and motivate 
them 

        

d) maintain good relationships with pupils, exercise appropriate 
authority, and act decisively when necessary. 

 

        

S8 Fulfil wider professional responsibilities 
 

         

(a) make a positive contribution to the wider life and ethos of the 
school 

 

        

(b) develop effective professional relationships with colleagues, 
knowing how and when to draw on advice and specialist 
support 

 

          

(c) deploy support staff effectively 
 

        

(d) take responsibility for improving teaching through 
appropriate professional development, responding to advice 
and feedback from colleagues 

            

(e) communicate effectively with parents with regard to pupils’ 
achievements and well-being. 

 

        

PART TWO: PERSONAL and PROFESSIONAL CONDUCT 
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RELATIONSHIP TO SUBJECT BENCHMARK STATEMENT(S)- Postgraduate Certificate in Education  (Secondary)- School Direct 

also shows assessment mapping of Practice Credits against the Teachers’ Standards. 
 
NB- The Teachers’ Standards highlighted in bold are those Standards trainees are expected to address during the Placement A unit ( element 1) 
 

Teachers’ Standards (DfE, 2012) 
 
PART ONE: TEACHING 
 

Placement  A Placement B 

Professional 
Practice 

Reflection on 
Experience and 

Learning 

Subject Pedagogy 
 

Curriculum 
Development 
Assignment 

Teachers Standards- as applicable to journal entries   
   

S1 Set high expectations which inspire, motivate and 
challenge pupils 

      

 
a) establish a safe and stimulating environment for pupils, 

rooted in mutual respect 
 

      

b) Set goals that stretch and challenge pupils of all 
backgrounds, abilities and dispositions 

 

      

c) Demonstrate consistently the positive attitudes, values 
and behaviour which are expected of pupils 

      

S2 Promote good progress and outcomes by pupils        

a) be accountable for pupils’ attainment, progress and 
outcomes 

 

     

b) plan teaching to build on pupils’ capabilities and prior 
knowledge 

 

        

c) guide pupils to reflect on the progress they have made and 
their  emerging needs 

 
 

      

d) demonstrate knowledge and understanding of how 
pupils learn and how this impacts on teaching 

 

       

e) encourage pupils to take a responsible and conscientious 
attitude to their own work and study. 

     

S3 Demonstrate good subject and curriculum knowledge       
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a) have a secure knowledge of the relevant subject(s) and 
curriculum areas, foster and maintain pupils’ interest in the 
subject, and address misunderstandings 

 

 

        

b) demonstrate a critical understanding of developments in the 
subject and curriculum areas, and promote the value of 

scholarship 
 

       

c) demonstrate an understanding of and take responsibility for 
promoting high standards of literacy, articulacy and the correct 
use of standard English, whatever the teacher’s specialist 
subject 

 

      

d) if teaching early reading, demonstrate a clear understanding of 
systematic synthetic phonics 

 
 

n/a n/a   

e) if teaching early mathematics, demonstrate a clear 
understanding of appropriate teaching strategies. 

n/a n/a   

S4 Plan and teach well structured lessons       

a) impart knowledge and develop understanding through 
effective use of lesson time 

 

      

b) promote a love of learning and children’s intellectual 
curiosity 

 

      

c) set homework and plan other out-of-class activities to 
consolidate and extend the knowledge and understanding 
pupils have acquired 

 

     

d) reflect systematically on the effectiveness of lessons 
and approaches to teaching 

 

        

e) contribute to the design and provision of an engaging 
curriculum within the relevant subject area(s). 

 

      

S5 Adapt teaching to respond to the strengths and needs 
of all pupils 
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a) know when and how to differentiate appropriately, using 
approaches which enable pupils to be taught effectively 

 

 

       

b) have a secure understanding of how a range of factors can 
inhibit pupils’ ability to learn, and how best to overcome 
these 

 

       

c) demonstrate an awareness of the physical, social and 
intellectual development of children, and know how to adapt 
teaching to support  pupils’ education at different stages of 
development 

 

       

d) have a clear understanding of the needs of all pupils, 
including those with special educational needs; those of high 
ability; those with English as an additional language; those 
with disabilities; and be able to use and evaluate distinctive 
teaching approaches to engage and support them. 

 

       

S6.  Make accurate and productive use of assessment 
 

     

a) know and understand how to assess the relevant subject and 
curriculum areas, including statutory assessment requirements 

 

       

b) make use of formative and summative assessment to secure 
pupils’ progress 

 

       

c) use relevant data to monitor progress, set targets, and                 
plan subsequent lessons 

 
 

       

d) give pupils regular feedback, both orally and through 
accurate marking, and encourage pupils to respond to the 
feedback 

 

       

S7 Manage behaviour effectively to ensure a good and 
safe learning Environment 
 

      

a) have clear rules and routines for behaviour in classrooms, 
and take responsibility for promoting good and courteous 
behaviour both in classrooms and around the school, in 
accordance with the school’s behaviour policy 
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b) have high expectations of behaviour, and establish a 
framework for discipline with a range of strategies, using 
praise, sanctions and rewards consistently and fairly 

 

      

c) manage classes effectively, using approaches which are 
appropriate to pupils’ needs in order to involve and motivate 
them 

      

d) maintain good relationships with pupils, exercise appropriate 
authority, and act decisively when necessary. 

 

      

S8 Fulfil wider professional responsibilities 
 

      

a) make a positive contribution to the wider life and ethos of the 
school 

 

      

b) develop effective professional relationships with 
colleagues, knowing how and when to draw on advice 
and specialist support 

 

      

c) deploy support staff effectively 
 

      

d) take responsibility for improving teaching through 
appropriate professional development, responding to 
advice and feedback from colleagues 

        

e) communicate effectively with parents with regard to pupils’ 
achievements and well-being. 
 

      

PART TWO: PERSONAL and PROFESSIONAL CONDUCT 
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Appendix II 
 
ASSESSMENT MAP and EMPLOYABILITY AND SUSTAINABILITY MAP 
 

PGCE (Secondary) Assessment Map & Map of employability and Sustainability Outcomes- against the Level 7 units 

 

PGCE (Secondary) Assessment Map & Map of employability and Sustainability Outcomes-  against the Level 7 units 

Unit Title Assessment  Strategy Unit Learning Outcomes Employability Sustainability 
Outcomes 

Level 7 criteria- see M level 
Matrix 

Professional Practice  
 
20 credits 

Inclusive Learning 
Assignment 

1. develop a critical knowledge and 
understanding of the factors and 
values underpinning 
professional relationships, 
autonomy and accountability. 

2. develop a critical understanding 
of their role in contributing to 
current education initiatives, 
beyond their subject. 

3. develop and demonstrate 

awareness of inclusive learning 
and diversity in their classroom 
through reading, observation, 
experience and reflection. 

4. develop a critical understanding 
of the place of their subject, and 
other disciplines, in the context 
of wider curriculum issues. 

5. demonstrate the ability to reflect 
upon, critically evaluate and 
analyse their experience in 
schools and their own 
professional development. 

 

 

o Analyse real world 
situations critically  

o Demonstrate 
professionalism and 
ethical awareness 

o Communicate 
effectively using a 
range of media 

o Apply teamwork and 
leadership skills 

o Manage own 
professional 
development 
reflectively 

o Find, evaluate, 
synthesise and use 
information 

o Work within social, 
environmental and 
community contexts 
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Subject Pedagogy 
40 credits 

Curriculum Development 
Assignment 

1. Critically analyse and thus continue 
to  improve their own subject  
planning and teaching  via  a 
synthesis of : critical readings in the 
literature; systematic observation of  
others’ teaching; analytical reflection 
on their own efforts to plan and 
teach innovatively; academic and 
professional dialogue with others. 

 
2. Critically evaluate and show critical 

awareness of how teaching and 
learning in  the subject relates to 
the whole and wider school 
curriculum. 

 
3. engage in a theoretical and 

practical investigation into the 
nature of learning in their subject 
and how it can develop pupils’ 
independent thinking skills and 
enquiry skills. 

 
4. Critically reflect upon, and manage 

the factors that contribute to 
effective teaching and learning in 
their subject.    
    

 

o Analyse real world 
situations critically  

o Demonstrate 
professionalism and 
ethical awareness 

o Manage own 
professional 
development 
reflectively 

o Find, evaluate, 
synthesise and use 
information 

o Work within social, 
environmental and 
community contexts 
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PGCE (Secondary) –SCHOOL DIRECT- Assessment Map & Map of employability and Sustainability Outcomes- against the Level 7 units 
         

PGCE (Secondary) –School Direct Assessment Map & Map of employability and Sustainability Outcomes-  against the Level 7 units 

Unit Title Assessment  Strategy Unit Learning Outcomes Employability Sustainability 
Outcomes 

Level 7 criteria- see M level 
Matrix 

Professional Practice  
 
40 credits 

Reflection on Experience and 
Learning: Written Reflective 
Journal 

1. deploy, build on and develop their 
learning from experience during the 
training programme. 

 
2. Take increasingly confident 

responsibility for their own 
professional growth and 
development as teachers 

 
3. engage in opportunities to support 

the development of a level of 
classroom competence consistent 
with the requirements of the 
Teachers’ Standards. 

 
4. engage in critical discussion, 

analysis and debate, to grow into 
competent and confident, self 
critical and reflective practitioners 
 

5. develop an understanding of 
existing educational theory and to 
contribute to the creation of new 
knowledge to inform their current 
and future practice. 

 

 

o Demonstrate 
professionalism and 
ethical awareness 

o Communicate 
effectively using a 
range of media 

o Manage own 
professional 
development 
reflectively 

o Find, evaluate, 
synthesise and use 
information 

o Work within social, 
environmental and 
community contexts 

 

 

Subject Pedagogy 
20 credits 

Curriculum Development 
Assignment 

1. Critically analyse and thus continue 
to  improve their own subject  
planning and teaching  via  a 
synthesis of : critical readings in the 

o Analyse real world 
situations critically  
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literature; systematic observation of  
others’ teaching; analytical reflection 
on their own efforts to plan and 
teach innovatively; academic and 
professional dialogue with others. 

 
2. Critically evaluate and show critical 

awareness of how teaching and 
learning in  the subject relates to 
the whole and wider school 
curriculum. 

 
3. engage in a theoretical and 

practical investigation into the 
nature of learning in their subject 
and how it can develop pupils’ 
independent thinking skills and 
enquiry skills. 

 
4. Critically reflect upon, and manage 

the factors that contribute to 
effective teaching and learning in 
their subject.    

 
 

o Demonstrate 
professionalism and 
ethical awareness 

o Manage own 
professional 
development 
reflectively 

o Find, evaluate, 
synthesise and use 
information 

o Work within social, 
environmental and 
community contexts 
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          Appendix III 
Teachers’ Standards 
 
 
See https://www.education.gov.uk/publications/eOrderingDownload/teachers%20standards.pdf   

https://www.education.gov.uk/publications/eOrderingDownload/teachers%20standards.pdf
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Appendix IV 

 
Criteria for ITT (TA, 2012, updated 2015) 
 
See https://www.gov.uk/government/publications/initial-teacher-training-criteria  

  

https://www.gov.uk/government/publications/initial-teacher-training-criteria
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Appendix V 
 

Guide to School Direct 
 
See  
https://www.gov.uk/government/publications/school-direct-quick-start-guide-for-schools-
201415  

  

https://www.gov.uk/government/publications/school-direct-quick-start-guide-for-schools-201415
https://www.gov.uk/government/publications/school-direct-quick-start-guide-for-schools-201415
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Appendix VI 
 

Partnership Memoranda of Understanding 
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THE SECONDARY EDUCATION TRAINING PARTNERSHIP 

 
MEMORANDUM OF UNDERSTANDING 

 
An Agreement concerning the Education and Training of Teachers on Secondary Courses 
between the Faculty of Education at the Manchester Metropolitan University and Partnership 
Schools/Colleges which forms the basis of an exchanged Memorandum of Understanding (see 
attached Schedules). 

 
1 BACKGROUND AND PRINCIPLES 

 
1.1 Background 
 
1.1.1 The programmes of Secondary Initial Teacher Education (I.T.E.) based at the Manchester 

Metropolitan University depend on a Partnership between the University and individual schools 
and colleges which is the subject of a general Partnership Understanding and an individual 
Memorandum of Understanding exchanged between the University, each school or college and 
sometimes with services to schools such as Music Services. 

 
The term "school" is used hereafter to signify "school or college" or “music service” as 
appropriate.  

 
1.1.2 This document is the expression of the common understandings reached by schools and the 

Faculty of Education during this period of collaborative development.  From September 1994 

schools and the Faculty of Education have responded to the requirements for ITE laid down by 

the Secretary of State in successive Circulars (9/92, 10/97, 4/98, 2/02, 00/07, 2/14) and: 

 
 created an effective basis for school based work 

 worked in the Partnership to develop a coherent structure for secondary programmes 

 jointly planned those programmes and implemented them to provide a coherent and 

      continuous programmes of University based and school-based Initial Teacher Training 
 worked together to formulate a framework within which individual schools enter into a 

Partnership Understanding 

 
 1.1.3 From time to time the document has been modified to meet changes in those understandings 

arising from experience or to ensure that the Partnership remains compliant with changing 
requirements of the Secretary of State for programmes of Initial Teacher Training. 

 
1.1.4 The principles expressed in Section 1.2 have not been changed. 
 
  
 
1.2 Principles 
 
1.2.1 The Secondary Partnership acknowledges that the well-being and education of pupils and 

students in schools takes priority over all other considerations. 
 
1.2.2 The Secondary Partnership is a shared commitment to pursue quality in the Secondary 

programmes and to provide intending teachers with the best possible preparation for their chosen 
profession.  The commitment recognises that teachers in each partner school (as mentors) and 
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staff in the Faculty of Education (as Higher Education tutors) have distinctive contributions, roles 
and responsibilities which are the subject of ongoing change and redefinition. 

 
1.2.3 Respective roles and responsibilities are outlined in the schedules attached to this 
Understanding and detailed in Programme Guides and in Information Files for Professional 
Mentors.  Taken together these documents which have been devised by the Secondary 
Partnership describe the procedures, processes, policies, guidelines and regulations. All 
circulars, rules, regulations or policies are those in force at the time of writing and may be 
subject to update or replacement from time-to-time. They are intended as frameworks for 
reference and information.   

 
1.2.4 From the outset the Secondary Partnership has recognised that ongoing collaborative planning 

will be required to refine and develop the programmes of Secondary Initial Teacher Training.  It 
remains necessary to monitor and evaluate the programmes to inform this developmental activity.   

 
  When a school or music service enters into Partnership with the Faculty of Education it undertakes 

to take part in this process.  
 
  Throughout the programmes, the Faculty of Education will provide appropriate services to support 

the trainee’s professional, personal and welfare needs to which Professional Mentors can refer. 
 
1.2.5 The University is not obliged to send its students to the school on placement in respect of any 

particular academic year. 
 
2  THE PATTERN OF SCHOOL BASED WORK IN THE PARTNERSHIP AND THE 

RESPONSIBILITIES OF PARTICIPANTS IN THE SCHEME 
 
2.1 A school in Partnership is expected to provide places and opportunities for school based work 

that fit an annual pattern serving the needs of one, two and three year programmes of secondary 

I.T.E. 

 
 Common phased descriptions are used for all programmes.  These refer to the professional 

development of the teacher trainee towards demonstration of the Teacher Standards (Q.T.S.).   
 
 During the Induction Phase the trainee will observe the subject teacher and others in the 

classroom as a model of good practice.  The Induction Phase will be arranged on a subject 
specific basis with particular tasks and interests in mind. It is likely that the trainee will begin to 
work with pupils or groups in some way.  In the University, the trainee will prepare to take 
responsibility for the management of pupils’ learning by analysing what they see during the 
Induction Phase. The trainee will audit and examine his/her subject knowledge, 
reconceptualising its content as material, tasks and learning for pupils in the classroom. (S)he will 
be provided with an opportunity to construct “curriculum knowledge” in areas of the subject not 
encountered before.   

 
The Formative Phase (i.e. Formative of the trainee’s personal practice of teaching) provides a 
gradual beginning to classroom management and teaching.  The subject mentor will guide these 
early steps possibly through paired/team teaching arrangements as the trainee progressively 
takes more responsibility for constructing and implementing lessons, managing behaviour and 
learning in the classroom, and reviewing the outcomes.  During this phase the trainee will attend 
the placement on Monday to Thursday, and the University, or alternative setting on Friday.” 

 
The Consolidation Phase, spent largely in the University, will allow the trainee to revisit and 
review frameworks constructed in the Induction Phase and extend them in the light of experiences 
and data gathered in the Formative Phase.  The basis of a more sophisticated practice is laid 
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down by, for example, placing increasing emphasis on the assessment of pupils’ learning and 
providing for their individual differences. 
 
The Development and Assessment Phases of the personal practice of teaching take place in 
the same school.  The mentors will monitor and support the trainee’s developing practice as it 
progresses towards the Standards for QTS, then they will assess it.   

 
The trainee will be expected to evaluate his/her teaching in terms of the learning demonstrated 
by the pupils.  Mentors and tutors act as critical observers encouraging the trainee to become 
more autonomous in evaluation and analysis of their practice.  In the last part of the placement 
the emphasis moves to assessment. 
 
The Enrichment Phase follows. It will often, but not necessarily, be spent in the same school as 
the previous phase.  This phase will allow mentors and tutors to arrange complementary 
experiences for the trainee to give the maximum opportunity to demonstrate the Standards.  For 
some one year trainees it offers the chance of working on collaborative school-based work of 
benefit to their own professional development and, at the same time, respond to the commissions 
of Partnership Schools. 
 
Outline Course Structure of the Music with Specialist Instrumental Teaching Programme 

 
Term 1 
During Term 1 students follow the standard term 1 experience. They will complete the school 
based Induction placement and be taught basic elements of lesson planning, curriculum 
content at Key Stages 3 & 4, preparation of teaching activities etc. Students attend the RNCM 
on Wednesday afternoons and Thursdays to cover instrumental pedagogy, including the 
introductory elements of Dalcroze and Kodaly. 
 
During Term 1 students are also involved in the professional studies unit following the standard 
model of the 1 year PGCE (i.e. a mixture of lead lectures, mixed group work and subject group 
follow on sessions). 
  
The final half of Term 1 would be the Teaching Placement Part 1 (Block A) in the normal 
manner.  
 
Term 2 & 3 
During Term 2 students start Subject Pedagogy 2. Students would be prepared for the 
forthcoming instrumental/classroom teaching placement (to take place in the second half of 
Term 2). During the first part of this term students complete the Professional Studies unit. 
 
Students also make visits to post-16 placements in the normal manner (3 days over three 
weeks). (The primary experience which normally occurs at this point is provided elsewhere in 
the course through the IMS placement structure). 
 
Following this period of teaching, the Block B School experience will commence. The Block B 
School Experience comprises of two parts: 
 
• An instrumental teaching placement with an instrumental music service (IMS); 
• A classroom teaching placement in a local high school. 
 
During term 1 the trainees will undertake three days work with their IMS as a preparation for 
this terms work. The terms placement then combines work between IMS (equivalent of 3 days) 
and two days work at their school placement. This will continue until the mid point of the 
placement which is marked by a mid-placement review (Review 4). At this stage, professional 
mentors, subject mentors and university tutors may recommend that: 
 
1. The placement continues in its current form until the end of the Block B experience; or 
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2. The classroom experience be extended in order to give the trainee the best opportunity 
to meet the QTS standards in this context before the end of the course. In this scenario, 
after Review 4 trainees will spend more time in their school placement and less time in 
their IMS placement. The exact split of time will be determined through a process of 
consultation between all colleagues at Review 4. 

 
During this experience school and IMS mentors will monitor student progress, but there will 
also be the standard, minimum two visits by University and RNCM subject tutors. Contact with 
fellow trainees and staff will be maintained through a subject conference  in March (to be held 
at the RNCM) and one cluster group meeting.  Days back at the University and the RNCM are 
of particular importance, providing opportunities for reviews; evaluation; First Appointments 
data gathering; the completion of the Record of Professional Development, also the Review 6. 
 
During this final placement, students would be formally assessed against the teaching 
standards in the standard way (through observation, mentor feedback, external examiner 
visits, etc). The placement would have to be finished by the end of week 42 in order to allow 
for the schedule of exam boards to run smoothly.  
 
Following successful completion of this teaching placement, students would undertake a short 
enrichment period to complete their studies. This normally takes the form of a centrally 
organised MMU/RNCM project and delivered in conjunction with a Local Authority and IMS. 

 
Subject Knowledge Enhancement Courses 

  
 MMU run a range of SKE courses that support ITE. These students normally join a one year 

PGCE programme or a school based programme. There are occasions where informal 
arrangements will be made with schools for students to visit school for brief attachments. 

 
 

2.2 Normally a school will offer placements in agreed subject departments for both the Formative and 

Development/Assessment block attachments in any year. 

 
2.3 Normally the Faculty of Education requires a school to identify a Professional Mentor to oversee 

school-based training programmes during periods of block attachment, to monitor the training 

process in different subjects within the school, to moderate the assessment of school-based study 

and the practice of all the trainees on placement there.  The Professional mentor is responsible 

for ensuring that they engage in the training required for their role, and also to ensure Subject 

Mentors are trained appropriately and that assessment decisions are moderated. 

 
When a Head of Music Services agrees to provide a training programme he/she will nominate a 
member of the service to act as a Professional Mentor to oversee training in that service. The 
Professional Mentor will ensure that each trainee is assigned to a subject mentor 

    
2.4 A school which identifies a Professional Mentor will be termed a Partnership School.  It will be 

allocated to a group of similar schools and the group referred to as a Cluster of Partnership 
schools.  Music Services will be grouped together in a separate cluster.  The Cluster acts as a 
forum to support the Professional Mentor, exchange good practice in I.T.E., and develop 
Partnership policies and practices (see also para. 3.5). From time to time the Partnership may 
need to secure placements in schools which are able to identify only Subject Mentor(s) in specified 
department(s).  Such schools, called Associate Schools, will be allocated to a Cluster in a 
supportive arrangement. The faculty will identify a Visiting PM (VPM) to support and assist 
Associate Schools during placement periods. 

 



MMU Faculty of Education  
MoU 2016-17 

 

2.5 Taken together the roles of tutors and mentors provide continuity and coherence in the trainee’s 

training entitlement through an integrated and complementary training programme renegotiated 

in Partnership.  It is the responsibility of the trainee to make full use of the opportunities provided. 

 
2.6 The duties of all participants in the Partnership are derived from an ITE curriculum constructed to 

take the trainee through the phases described in para 2.1 above. 

 
During the Induction Phase, the Faculty of Education undertakes to provide an induction 
programme for trainees at the beginning of the year during weeks 1-5, and to prepare trainees 
for their Formative Phase which follows in schools. 

 
The Partnership School, in the Formative Phase, provides opportunity and support for gradual 
and progressive professional development and the basis of personal practice.  The school will 
review the trainee’s progress and the identification of targets for further development. 

 
The school is expected to allocate time and opportunity for the mentors to carry out their roles 
and responsibilities as outlined in the attached Schedules and fully described in the Programme 
and Subject Guide (for trainees) and the Professional and Subject Mentor handbooks.  

 
The Consolidation Phase is based at the University, with visits to Primary schools. The visits 
to schools will be organised and arranged by trainee teachers with support from the Faculty 
with assistance as required from partner Schools.  
 

   For all trainees on all programmes trainees will be attached to a different school for the 
Development (and Assessment) Phase, beginning with observation and preparation.  The 
partner school will offer a block of full-time school based work which, in the Development Phase 
of the trainee's practice, will make available:  

 
- a school-based training programme as specified in Programme Guides,   
 
- preparation for and observation of lessons with feedback, including written feedback, as 

specified in programme documentation, 
 

   - the provision of opportunities to achieve other professional requirements including those 
set out in the Teacher Standards and to note and authenticate their achievement, 

 
   - a record and report of the trainee’s progress and performance during school based work 

as described in the Professional Mentors and Subject Mentor handbooks and Subject 
Guides. 

 
  The trainee teacher will return to the University at designated points during the Placement where 

(s)he will monitor her/his own progress towards demonstrating the Standards and engage in 
subject discussions. 

 
  The school will, at the end of the Development Phase, review the progress of each trainee on a 

date indicated in the calendar and, if necessary, identify trainee(s) for whom there is a risk that 
they will fail to demonstrate the Standards by the end of their programme. 

 
  In this block placement, the Assessment Phase follows, in which the school will monitor  and 

assess the trainee’s professional and teaching development in accordance with agreed criteria 
(including the Standards for QTS), and provide a written report in time for a Board of Examiners. 

 
  Partnership Schools will undertake to support the work of trainees during the Enrichment Phase.  

This will require the Professional Mentor and trainee, in liaison with tutors in the Faculty of 
Education, to arrange opportunities for a trainee to complete the professional requirements of the 
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secondary programme giving particular regard to a range and variety of experience the trainee 
needs to demonstrate the Standards for QTS.  Some of these opportunities require the co-
operation of partner schools other than that providing the Development/Assessment placement.  

    
  For trainees on the PGCE in Music with Specialist Instrumental Teaching Trainees will also be 

attached to an instrumental music service for the Development Phase (may continue into the 
assessment phase) monitored by staff from the RNCM. The music service will provide a full 
time programme of training within the service according to the specifications in the programme 
guides. 

 
2.8   During the Induction, Consolidation, Development and Enrichment Phases the Faculty of 

Education undertakes to provide the necessary tutoring when trainees are based at the University.   
During the Formative Phase, and later in the Development/Assessment Phase, the Faculty of 
Education will provide tutors to visit both placement schools as part of the programmes of 
monitoring and support for Professional and Subject Mentors put in place by the Partnership.   

 The visiting tutors will also moderate the assessment of trainees. 
 
 
3  MANAGEMENT AND CO-ORDINATION OF THE PARTNERSHIP 
 
3.1 A Partnership Strategic Development Group, drawn equally from Partnership Schools and the 

Faculty of Education, will offer guidance on policy and organisational matters with respect to 
secondary initial teacher training to those with day to day responsibility for managing its 
component programmes.   

 
  This strategic group will also act as a steering group and as a forum to resolve differences 

between partners which cannot otherwise be resolved.   It will also confirm the selection of schools 
for (or de-selection from) Partnership, in accordance with prescribed criteria (see also 6.2 below). 

 
  The strategic group will receive and consider the Annual Reports from schools , along with such 

reports from the Leader of Secondary Programmes as the Committee requires (see 3.2 below 
and also 6.3.4).  In response, the Committee will offer from time to time advice on changes in 
Partnership policy or practice. 

 
3.2 The overall responsibility for the management and co-ordination of a coherent set of Secondary 

programmes will lie with the Head of Department for ITE who will:   
   

- be responsible to the Dean of the Faculty of Education, 

- take account of advice from the faculty Partnership Strategic Development Group 

- be advised by designated Programme Leaders (who will be responsible for the day to day 

management of individual programmes), 

- ensure an appropriate structure of programme committees and sub-committees, as shall 

from time to time be agreed. 

 
3.3 The Leader of Secondary Partnerships will ensure the appropriate and proper representation of 

partner schools and services in these committee and sub-committee structures and be 
responsible for liaison and communication systems with partner schools, 

 
3.4 In respect of policy and advice on the content and methodologies applicable to individual subjects, 

the Faculty of Education will nominate a subject co-ordinator for each subject in each programme 
whose responsibilities will include setting up and operating a consultative group of Subject 
Mentors (called the Subject Consultative Group) to develop and authenticate the training 
programmes in that subject. 
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3.5 To promote effective communication between partners, the Faculty of Education will nominate a 

Partnership Tutor for each Cluster of schools.  The Partnership Tutor will co-ordinate efforts in the 
Cluster to promote the development of I.T.E, lead quality assurance procedures related to 
different aspects of the trainees’ experience and act as a key communicator between the faculty 
and the cluster schools. 

   
  The Partnership Tutor will have responsibility for the efficient management of meetings of 

Professional Mentors in the Cluster (called Cluster Meetings) which will act as a steering group 
for the Cluster activities described above. 

 
  The Partnership Tutor will also visit schools in the Cluster on a request basis to support the work 

of the Professional Mentors, to promote mentoring of high quality and to respond to the schools’ 
needs in Partnership (including, where appropriate, matters of Continuing Professional 
Development or engagement in Research and Curriculum Development). 

 
  Each Cluster will identify a Representative Professional Mentor who will, together with the 

Partnership Tutor, convey the views of the Cluster at meetings called to advise and inform the 
work of faculty Partnership Strategic Development Group, the Programmes Committees, the 
Secondary Leader for Partnerships and the Faculty of Education Head of ITE on the development 
and implementation of Partnership policy. 

 
3.6 The Faculty of Education will specify MMU staff  officers with responsibility across all secondary 

programmes to co-ordinate matters of academic management, Partnership communication and 
support for trainees.  These will include, inter alia; 

 
  * Head of Department for ITE  
           *           Head of Quality Assurance and ITE Partnership 
  * Leader of Secondary Partnership 
           *           Leader of Secondary Programmes 
  * Placements  
  * Co-ordination of Partnership Tutors 
  * Curriculum and Assessment 
  * Recruitment and Admissions 

   
All such staff will be ex-officio members of the Secondary Programmes Committee (also known 
as the Secondary Programmes Board). 

 
3.7 The names of the staff, mentors and tutors described in 3.4, 3.5 and 3.6 will be made available to 

schools on an annual basis.  Where necessary, their roles and responsibilities will be described 
in the relevant programme handbooks. 
 

 
4  MANAGING CONTINUITY IN THE TRAINEE EXPERIENCE 
 
4.1 Selection 
 
4.1.1 The selection of trainees will be by interview conducted by University tutors and representative 

mentors from partner schools, at a venue or venues to be agreed. The interviews will be 
conducted in accordance with procedures laid down by the Partnership to meet requirements of 
the Secretary of State for entry to Initial Teacher Training programmes that currently in operation 
and adhere also to University policy which relates to recruitment and selection.   

4.1.2 The arrangements for interview will be made by the Faculty of Education which will carry out the 
necessary transactions with  UCAS Teacher Training. 
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4.2 Registration 
 
  Trainees will be registered in accordance with the Manchester Metropolitan University procedures 

and requirements. 
 
4.3 Placements 
 
  The overall responsibility for the placement of trainees in partner schools will lie with the Leader 

of Secondary Partnership.  (S)he will normally identify a tutor (or tutors) who, within the framework 
of placements agreed by the Partnership, will carry out negotiations with Professional Mentors in 
Partnership Schools and seek to take up their offers of placement across all courses in 
accordance with this Understanding and the attached Schedules.   

    
  The RNCM will identify a tutor to carry out negotiations with local music services to obtain offers 

of placements and to communicate these to the placements administrator at the Faculty of 
Education. 

 
 
  Partnership 
 
  The Faculty of Education will provide the administrative requirements and information service to 

carry out the placement and partnership procedures. 
 
 
4.3.1 Termination of a school placement. 
 

If a trainee fails to follow the MMU Code of Professional Conduct (see Programme Handbook 
Section 1.3 and Professional Mentor Handbook pages 12-14) or if their professional or 
personal conduct gives rise for concern, the Head Teacher or delegated staff in the school will 
immediately contact the relevant Faculty of Education tutor or the Secondary Programmes 
Office who will in turn notify the relevant member of staff. 
 
The issues will be investigated and the trainee will be required to attend a Progress Review. 
Appropriate targets will be set and recorded on the Progress Review form which will be placed 
in the trainee’s file.  A trainee may also be given an informal or formal warning,  
 
In extreme cases inappropriate behaviour may require the trainee to be suspended from the 
placement.  If this is the case, the school should immediately contact the relevant Secondary 
Programmes Office and the trainee should report in person to the relevant Secondary 
Programmes Office.  In turn the relevant member of University staff will be notified.  A Progress 
Review will be conducted in order for the issues to be investigated.  Appropriate targets will be 
set and recorded on the Progress Review form which will be placed in the trainee’s file.  A 
trainee may also be given an informal or formal warning,  
 
In accordance with University Regulations (Procedure for the Expulsion and Exclusion 
of Students from Programmes on grounds of Professional Unsuitability) trainees will be 
required to sign a declaration in which they acknowledge the Code of Professional 
Conduct and accept its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Head of 
Secondary Programmes will, in consultation with the Head of Department (Programmes 
and Student Experience), invoke the MMU Regulations. In these cases, the trainee will 
be considered by a Professional Suitability Panel.  
 
MMU shall be entitled to terminate a placement with immediate effect and without 
penalty in the event that (in its reasonable opinion) there is a risk of harm to a trainee 
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and/ or a change in circumstances which adversely affects the quality of the placement 
the trainee receives. 
 

4.4 Reporting and Referencing 
      
4.4.1 The partner schools and music services undertake to produce reports for each trainee on 

classroom and professional achievements at the end of the Formative and Assessment Phases 
(including at the end of the development phase for trainees on the PGCE in Music with Specialist 
Instrumental Teaching), such reports contributing to a record of professional development, the 
final reference for employment and the Career Entry Profile for that trainee. 

 
4.4.2 The assessment of trainees and the recording and reporting of progress will employ the criteria 

and procedures, as described in the Course Handbooks and the Professional Mentor Handbook, 
which will be sufficient to meet the requirements of the Secretary of State currently in operation. 

 
 
4.5 Insurance 
 

The partner school must provide suitable employers liability (no less than 10,000,000) and 

public liability insurance (no less than £5,000,000) cover for accident and loss to or caused 

by the trainee whilst visiting the partner school’s premises and/or carrying out activities 

organised by the partner school. Further the partner school will procure and maintain, at its 

own cost with a reputable insurer, all such insurance cover as would be usual or prudent for 

a comparable institution to maintain in respect of the activities carried on in connection with 

this agreement. On request, the partner school will provide the university with copies of the 

certificate(s) of insurance reflecting such coverage.  

 
4.6 Child Protection Regulations 
 

The Faculty of Education undertakes to apply the current arrangements involving monitoring 
and/or disclosure (as specified in relevant ITE circulars or other relevant regulation) which 
refer to the period of training, viz: 

 
 All applicants begin the DBS application once they have been offered a place. Applicants 

are invited to complete the DBS application from the April prior to a September start. 

 A Faculty of Education HoD will make a judgement of the trainee's suitability to begin work 

with children in Partnership Schools, based on trainee’s DBS Enhanced disclosure 

certificate. On occasion a panel will be called to discuss particular cases. 

 Late applicants will process their DBS but will also be checked against List 99 so that this 

level of clearance is available for the early placements. 

 Only the List 99 students will be notified to schools, with guidance on level of supervision 

offered; in such circumstances, the school must ensure that the trainee is appropriately 

supervised in accordance with such guidance and should impose any additional 

supervision requirements it considers necessary 

 NB There is NOT a requirement for trainees to take their DBS enhanced certificates to 

school as MMU is responsible for processing their DBS, not the schools; however, trainees’ 

DBS numbers will be supplied to Lead Schools and their alliance schools where students 

are placed.  
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The action specified above is based upon the following extract from ‘Safeguarding Children 
and Safer Recruitment in Education’ (1 January 2007). 

 
Applicants for Teacher Training Courses 
4.77. For applicants for initial teacher training, the initial teacher training provider should ensure that an 
enhanced CRB Disclosure is applied for when a place at a teacher training institution has been 
accepted, so that Disclosures are received prior to the trainee commencing school and FE college based 
elements of their training. However, head teachers and principals will have discretion to allow an 
individual to begin school and FE College based training pending receipt of the Disclosure, provided 
they have had a List 99 check. Where this is necessary, training providers, head teachers and principals 
must ensure that the trainee is appropriately supervised. 
 

The school shall comply with all applicable legislation and codes of practice, including, where 
applicable, all legislation and statutory guidance relevant to the safeguarding and protection 
of children and vulnerable adults and with the University’s safeguarding scheme as published 
on the university corporate website and updated from time to time. Where the school will be 
conducting a Regulated Activity (as defined by the UK Safeguarding Vulnerable Groups Act 
2006 “SVGA”) it is acknowledged and accepted that the school will be carrying out any 
Regulated Activity on its own account and not on behalf of Manchester Met. The school shall 
remain solely responsible for the management and control of the Regulated Activity provided 
in connection with this agreement for the purpose of the SVGA (as amended).  

 
 
 
5  ASSESSMENT PROGRAMME; ACHIEVING CONSISTENT STANDARDS; THE ROLE OF 

THE BOARD OF EXAMINERS 
  
5.1 The Assessment Programme 

 
5.1.1 A major responsibility for the support, supervision, assessment and reassessment of trainees’ 

progress towards the programme outcomes (including Standards for QTS) lies with mentors in 
schools. 

 
5.1.2 Tutors from the Faculty of Education will work to support mentors in that process and take an 

appropriate part in the shared procedures identified by the Partnership to assure quality in the 
trainee experience. 

 
5.1.3 The duties of the Professional Mentors, Subject Mentors and Institution of Education tutors will 

be described in the Programme documentation and Professional and Subject Mentor handbooks. 
 
5.1.4 The Programme Regulations (with appropriate notes of guidance), the assessment scheme, the 

system of recording achievement and the statements of programme outcomes will be published 
in the Programme Handbook(s). 

 
5.1.5   Where there is an allegation of academic misconduct (eg plagiarism) this will be investigated 

in accordance with the University’s Procedure for Handling Academic Misconduct.  This part 
of the Assessment Regulations can be found at 
http://www.mmu.ac.uk/academic/casqe/regulations/assessment-regulations.php .  Penalties 
for academic misconduct range from failing a student in part or all of his/her assessment(s), 
to recommending expulsion of the student in the most extreme cases. 

 
 
 
5.2 The Board of Examiners 
 
5.2.1 For each secondary I.T.E. programme a Board of Examiners will determine whether a trainee 

shall receive an award and deal with all matters of assessment under the Regulations.  It will act 

http://www.mmu.ac.uk/academic/casqe/regulations/assessment-regulations.php
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in accordance with University regulations and procedures, including the use of External 
Examiners.  The Secondary Programme will also require Partnership Tutors to act as Senior 
Moderators, who will support the work of External Examiners by moderating the assessed 
outcomes from the Programmes. 

 
5.2.2 University Tutors will be in attendance at meetings of the Board of Examiners considering trainees 

in whose assessment they are involved. 
 
5.2.3 Teachers and mentors involved in the assessment of a trainee identified as being at risk of failure 

shall be requested to be in attendance at the Board of Examiners’ meeting which considers the 
case and, accordingly, partner schools will, in such circumstances, undertake to make relevant 
mentors available to attend the Board of Examiners. 

 
5.3 Consistency of Assessment 
 
  The Faculty of Education and its partner schools are committed to taking the steps necessary for 

the consistent implementation of assessment criteria.  It is noted that a specific role of the External 
Examiners to these ITE programmes is to comment on and to advise the Partnership about the 
effectiveness of its action in this respect. 

 
 
 
6  QUALITY 
 
6.1 Securing Quality in the Trainee Experience 
 
  The Partnership is committed to the pursuit of excellence.  Accordingly partner schools and the 

Faculty of Education undertake to develop appropriate structures and roles to monitor and 
evaluate the quality of the trainee experience, paying attention particularly to:  

 
- trainees' entitlement to equivalent experiences in different schools or services, 

- opportunities for a trainee to gain experience in the range of approaches and methods 

practised in individual subjects, 

- the consistent application of sets of assessment criteria and consistent judgements about 

trainees' competences. 

 
6.2 Selection, Recruitment and Retention of Schools in Partnership 
 
6.2.1 A music service, school or department within a school is required to: 

 
- provide training as specified in programme documentation; 

- provide support for trainees as specified in descriptions of trainee entitlement; 

- assess trainees using criteria specified in programme documentation; 

- evaluate their training, support and assessment, 

         
6.2.2 In negotiations about new (or continuing) involvement in the Partnership attention will be paid to 

information about 
  
- the most recent Ofsted report on the school; 
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- test and examination results to date  

- exclusion rates 

- or other requirements as set out in current DfE Circulars on Initial Teacher Education 

Programmes. 

 
  Note will also be taken of 
 

- previous experience of involvement in Initial Teacher Education and commitment to 

future involvement in Initial Teacher Education. 

 
6.2.3 Schools in Special Measures or Challenging Circumstances 
 

The following notes are adapted from the NCTL guidance on appointing NQTs to 
schools in Special Measures, and following conversations with our former Provider Link 
Advisor for the NCTL. 

 
Note:  one of the key issues is knowing when schools are placed in Special Measures.  It is 
now a requirement that you notify the Partnership Administrators of your most recent Ofsted 
report outcomes / findings.  

 
Schools that are in special measures following an Ofsted inspection are not allowed to offer 
placements unless the school placement commences before the school is placed in special 
measures.  
 
Where a school in special measures is allowed to provide a continuing placement, the Subject 
Co-ordinator and Partnership Tutor should ensure that appropriate support is available for the 
trainee placement requirements.  
 
There is no restriction on placing trainees in schools identified as having serious weaknesses 
following an Ofsted inspection, but the school needs to make sure that it can provide the trainee 
with the appropriate agreed programme of support, monitoring and assessment.  It will be the 
duty of the Subject Co-ordinator and Partnership Tutor to ensure this is the case. 
 
Partnership Tutors and Subject Co-ordinators should, acting on the guidance of the NCTL, 
determine the exact nature of the reasons for a school being placed in special measures as 
this will impact on the nature of support that can be provided by the school. 

 
6.2.4 Where it is felt, following a risk assessment visit to the school, that the service, school or 

department is unable to meet the criteria specified either for selection to or for continuing 
involvement in Partnership, joint discussions will take place to determine whether support 
provided by the Faculty of Education will enable the mentor structure in the school to meet the 
criteria, 

   
                      or  
 
  whether Partnership arrangements should be discontinued until a time when the criteria can be 

met. 
 
 
6.3 Professional Development of Tutors and Mentors 

 
6.3.1 A Partnership School undertakes to put in place and maintain a mentoring structure in which 

Professional Mentor and Subject Mentor(s) have undertaken an effective course of preparation 
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and are registered as having done so.  Associate Departments undertake to identify Subject 
Mentors who will take part in a similar course.  Normally the Faculty of Education will support such 
courses on request in accordance within current policy.  All teachers who have completed such a 
course of preparation will be registered by the Faculty of Education as mentors in the Partnership.  
Recognition as a registered mentor can be used for accreditation purposes at the Manchester 
Metropolitan University, in respect of award bearing courses. 

 
6.3.2 The University and partner schools recognise a shared responsibility to make it possible for all 

tutors and recognised mentors to meet from time to time to monitor, evaluate and review the 
Programme, both as part of their continuing professional development as trainers and educators, 
to ensure the high quality of student experience and to advance practices in the Partnership. 

 
6.3.3 Partner schools undertake to induct new members of staff into Partnership roles and 

responsibilities before they are involved with trainees.  Normally, the Faculty of Education will 
support this process on request, making appropriate use of the Cluster system. 

 
6.4 Annual Evaluation 
 
6.4.1 As part of monitoring and evaluation procedures, a Partnership School or Music Service will 

complete an evaluation of working with the Faculty of Education towards the end of each 
academic year.  

 
6.4.2 Evaluations will be analysed to identify important issues either relating to one particular school, 

ort cluster of schools, or across the partnership which need to be addressed. Key themes from 
these evaluations and from trainees’ evaluations of their placement experiences will be fed back 
to schools through the Clusters and the Partnership Tutors. 

 
6.4.3 The Head of Secondary Programmes will make appropriate reference to Partnership matters in the 
annual University Monitoring and Evaluation procedures currently in operation.  (S)he will make such 
material available to relevant Programme Committees and to the faculty Partnership Strategic 
Development Group. 
 
6.5 The Quality Development document (see Appendix One for full document and Appendix Two 
for Rationale) 
 
6.5.1 The Quality Development document has been reviewed and developed during 2014-15 with a 
number of Partnership Schools as a means of ensuring that trainees receive their entitlement and for the 
Faculty to work with Partnership Schools to develop their ITE offer.  
 
6.5.2 During the year 2016-17 Partnership Tutors will work with schools to come to a joint judgement of 
where a school currently is on the continuum of the Quality Development document. Those identified as 
meeting the criteria for Advanced and Leading Partnership School status will have their provision 
acknowledged formerly by the Faculty; those schools judged to be working at the levels of Partnership 
School status will be offered support in specific areas to work towards the next level. We recognise that 
schools will operate at different levels for a number of reasons, at different times.  
 
6.5.3 We will seek to gain feedback on the use of the Quality Development document from our 
Partnership Schools during the academic year (and report on this through the Partnership Strategic 
Development Group) and refine the process as necessary.  
 
6.5.4 The decisions made in relation to the Quality Development process will be based on evidence 
gathered by the school and presented to the Partnership Tutor as part of a professional dialogue. 
Decisions will be moderated across all clusters before final decisions are announced to schools to ensure 
parity. 
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7. Data Protection 

If under the Data Protection Act 1998 or the Freedom of Information Act 2000 either Party is required to provide 
information to a data subject (as defined in the Data Protection Act) in relation to personal data or any 
other information requested by an applicant under the Freedom of Information Act in relation to this 
Agreement when such data is in the possession or under the control of the other Party, then the other 
Party shall provide all reasonable and prompt co-operation in order for the relevant Party to comply 
with its obligations under this Clause, the Data Protection Act and the Freedom of Information Act. 

Both Parties will comply with the Data Protection Act 1998 ("DPA") and any modifications and amendments 
thereto. For the purposes of this Clause 7 any definitions shall be those defined within the DPA. Each 
Party acknowledges that it acts as an individual Data Controller in relation to any Personal Data 
obtained under this Agreement and will at all times comply with its obligations under the DPA. To the 
extent that a Party processes any Personal Data for and on behalf of the other, it shall take appropriate 
technical and organisational measures designed to protect against unauthorised or unlawful 
processing of Personal Data and against accidental loss or destruction of, or damage to, Personal 
Data.  In particular, the Processor shall Process Personal Data only for the purpose for which it was 
disclosed, shall not (without the Data Controller's consent) transfer the Personal Data (or allow it to be 
transferred) outside of the European Economic Area and shall act on the Data Controller's instructions 
only (given for such purposes). The Processor shall answer the Data Controller's reasonable enquiries 
to enable it to monitor the Processor's compliance with this paragraph and the Processor shall not 
subcontract any Processing of Personal Data without the prior written consent of the Data Controller. 

NO PARTNERSHIP OR AGENCY 

Nothing in this Agreement, and no action taken by the Parties pursuant to this Agreement, shall constitute or be 
deemed to constitute a relationship between the Parties of partnership, joint venture, principal and 
agent or employer or employee. Neither Party has, nor may it represent that is has, any authority to 
act or commitments on the other Party's behalf. 

Neither Party shall use the other's name, crest, logo or registered image for any purpose without the express 
permission of the other Party. 

NOTICES 

All notices hereunder shall be served personally or by mail to the address given at the head of this 
Agreement for the Parties to be served or such other address as may be given by such Parties to the 
other for the service of notices. Any such notice shall be deemed sufficiently given if it is proved that 
the same has been duly committed to the post in a properly addressed and prepared envelope. Notices 
sent by shall be deemed served two days after posting. Notices served personally shall be deemed 
served forthwith upon delivery. 

ENTIRE AGREEMENT 

This Agreement sets out the entire agreement between the Parties with respect to the subject matter 
covered by it and supersedes and replaces all prior communications, representations (other than 
fraudulent representations), warranties, stipulations, undertakings and agreements whether oral or 
written between the Parties.  Each Party acknowledges that it does not enter into this Agreement in 
reliance on any warranty, representation or undertaking other than those contained in this Agreement 
provided that this shall not exclude any liability which a Party would otherwise have in respect of any 
statements made fraudulently by it or on its behalf prior to the date of this Agreement. 

WAIVER 

The failure or delay by either Party to this Agreement in exercising any right, power or remedy of that 
Party under this Agreement will not in any circumstances impair such right, power or remedy nor 
operate as a waiver of it. Any waiver of a breach of, or default under, any terms of this Agreement will 
not be deemed a waiver of any subsequent breach or default and will in no way affect the other terms 
of this Agreement. 
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DISPUTE RESOLUTION 

The Parties agree to co-operate with each other in an amicable manner with a view to achieving the successful 
implementation of this Agreement. 

The Parties shall use all reasonable endeavours to negotiate in good faith and settle amicably at any dispute 
which arises during the continuance of this Agreement. If a dispute arises between the Parties during 
the term of this Agreement in relation to any matter which cannot be resolved by the MMU Programme 
Leader and the School’s Programme Leader then either Party may refer the matter to the Programme 
Committee and then, if necessary, to the Academic Board of MMU and an equivalent body or board 
or committee within the School. 

If the dispute is not resolved by negotiation pursuant to Clause 12.2, the Parties shall attempt to settle it by 
mediation in accordance with the model mediation procedures published by the Centre for Effective 
Dispute Resolution ("CEDR"). To initiate a mediation a Party must give notice in writing to the other 
Party requesting a mediation pursuant to the model mediation procedures. A copy of the request shall 
be sent to CEDR. The mediation shall be before a single, jointly agreed upon, mediator. 

If either Party refuses at any time to participate in the mediation procedure and in any event if the dispute is not 
resolved within 90 days of the service of the mediation notice, then either Party may commence 
proceedings in accordance with Clause 17. 

VARIATIONS 

No variation to this Agreement shall be effective unless in writing, signed by or on behalf of each Party 
by an authorised signatory. 

THIRD PARTY RIGHTS 

This Agreement is only enforceable by the original Parties to it and by their successors in title, 
successor bodies and permitted assignees.  Any rights of any other person to enforce or rely upon any 
term of this Agreement pursuant to the Contracts (Rights of Third Parties) Act 1999 are excluded. 

APPLICABLE LAWS 

The Parties shall comply with all applicable laws and statutory regulations or any regulations of any 
governmental, quasi-governmental, supra-national or other competent agency (including, without 
limitation, all health and safety legislation) in force from time to time during this Agreement. 

The Parties shall also comply with the provisions of the Equality Act 2010 and the codes of practice relating 
thereto. 

The Parties shall comply with all applicable laws, statutes, regulations and codes relating to anti-bribery and 
anti-corruption including but not limited to the Bribery Act 2010 and shall not engage in any activity, 
practice or conduct which could constitute an offence under sections 1,2, or 6 of the Bribery Act if such 
activity, practice or conduct had been carried out in the UK. The school shall comply with its own 
policies relating to anti-bribery and anti-corruption and shall put in place its own procedures to ensure 
compliance under the Bribery Act 2010. The school shall immediately notify MMU in writing of any 
request or demand for undue financial or other advantage of any kind received by it in connection with 
this Agreement and shall immediately notify MMU in writing of any situation which may give rise to a 
breach of this Clause. 

For the avoidance of doubt, a breach of this Clause 15 shall be deemed a material breach of this 
Agreement which is not capable of remedy 

COUNTERPART 

This Agreement may be executed in any number of counterparts, each of which so executed will be 
an original, but together will constitute one and the same instrument. 
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LAW 

This Agreement is governed by and shall be interpreted in accordance with English law. Subject to the provisions 
of Clause 12 (Dispute Resolution), each Party irrevocably submits to the exclusive jurisdiction of the 
English courts in relation to all matters arising out of or in connection with this Agreement. 
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Schedule ONE 
 
ROLES AND RESPONSIBILITIES OF MENTORS IN A PARTNERSHIP SCHOOL 

 
A school in partnership with the Faculty of Education will be called a Partnership School if it identifies 
a Professional Mentor to oversee school based programmes and Subject Mentors in specified 
departments. 
 
The Professional Mentor will, after preparation and training, assume responsibility for all ITE matters 
in the school/service and for liaison/communication with the Faculty of Education including a 
substantial responsibility for the quality assurance of the training provided by the school.  (S)he will 
also be responsible for keeping the Senior Management Team of the school informed about the 
progress of the ITE programme. 
 
In respect of the team of Subject Mentors, the Professional Mentor will: 
 
 each year, when requested, identify for the Faculty of Education the subject departments in which  

placements will be offered in the next academic year; 

 identify and support Subject Mentors and their training needs, ensuring they are adequately 

prepared before receiving Trainee Teachers; 

 monitor the training requirements of individual Subject Mentors and ensure they continue to meet 

the training entitlement of all Trainee Teachers; 

 provide an effective communication link between the Faculty of Education and Subject Mentors; 

 monitor adherence to school ITE policy and the consistency of provision for Trainee Teachers. 

 
In respect of the Trainee Teachers’ entitlement, the Professional Mentor will: 
 
 identify and support Subject Mentors and their training needs, ensuring they are adequately 

prepared before receiving Trainee Teachers; 

 monitor the training requirements of individual Subject Mentors and ensure they continue to meet 

the training entitlement of all Trainee Teachers; 

 provide a school based training programme of professional studies and ensure that arrangements 

data and information are available for Trainee Teachers to carry out prescribed  school based 

training activities and prepare for assignments; 

 monitor and comment in the Trainee Teachers’ School Experience Files; 

 monitor the progress of individual Trainee Teachers, carry out observations of classroom teaching, 

provide oral and written feedback, and carry out meetings with individuals to review their 

professional development, setting targets for future developments; 

 record the development in a written summative report. 

 Complete and submit the Professional Mentor evaluation. 

 Complete and submit the Quality Development Document on behalf of the school.  
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The Subject Mentor, after preparation and training, will assume responsibility for ITE matters within 
the subject department and for liaison/communication with the Professional Mentor and the visiting 
University subject tutor. 
 
We also strongly encourage Professional Mentors in our Partnership Schools to become involved in 
the activities described below as they contribute to continuing development and improvement of the 
student placement experience and indeed the whole experience of their programme: 
 

 sharing and comparing ITE practices with other schools in a Cluster by attending Cluster 

related events; 

 communicating with the Faculty of Education and within the school on contemporary 

developments in ITE; 

 communicating with the wider community and wider workforce (e.g. parents, governors, 

teaching assistants); 

 through the Cluster, contributing to the ongoing development of partnership policy, and 

influencing the design of partnership programmes; 

 attending and/or contributing to Cluster related activities in the training of mentors and Trainee 

Teachers;  

 developing quality assurance procedures with the Partnership Tutor and with other schools in 

the Cluster; 

 breaking down barriers to the promotion of school based ITE. 

 
In respect of the team of subject teachers the Subject Mentor will: 
 
 on an annual basis, agree with the SMT of the school, subject colleagues and the Professional 

Mentor, the number of subject placements to be offered; 

 ensure that subject colleagues are adequately prepared to receive and nurture Trainee Teachers 

and understand their training needs; 

 agree to undertake any necessary training. 

 Complete and submit the Subject Mentor evaluation 

 
In respect of the Trainee Teachers’ entitlement the Subject Mentor will: 
 
Respect the rights of Trainee Teachers as fellow professionals and offer personal and professional 
support;  

 
Acting in a training role: 

 undertake the appropriate training to discharge their role effectively; 

 provide a role model of good practice and opportunities for the Trainee Teachers to experience 

a variety of teaching styles, 

 provide information on departmental policies and practice, 
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 construct a timetable of teaching with a variety of pupils across different key stages and the 

full ability range taking into account the Trainee Teachers’ individual needs, 

 provide tutorials for the subject training programme as detailed in the Programme and Subject 

Guides and ensure that information is available for Trainee Teachers to carry out prescribed 

school based training activities and prepare for assignments,  

 monitor the Trainee Teachers’ School Experience Files and provide written comments in them. 

 
acting in an evaluative and assessing role: 

 monitor the progress of individual Trainee Teachers and support development towards targets 

set,  

 carry out observations of teaching and provide constructive oral and written feedback,  

 hold meetings with individual Trainee Teachers to review their professional development as 

subject teachers and agree targets,   

 record the development in a written summative report which will be given to the Professional 

Mentor. 

 
In respect of professional development the Subject Mentor will:  
 

 be expected to engage in the training activities identified for Subject Mentors by the 

Partnership; 

 be expected to take advantage of partnership opportunities for professional development, 

and to share and compare ITE practices with other mentors in ongoing training events such 

as subject conferences and subject mentor meetings. 
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ROLES AND RESPONSIBILITIES OF MENTORS IN A PARTNERSHIP MUSIC SERVICE 
 

A Music Service in partnership with the Faculty of Education will be called a Partnership Music 
Service if it identifies a Professional Mentor to oversee service based programmes and Subject 
Mentors to work with individual trainees. 
 
The Professional Mentor will, after preparation and training, assume responsibility for all ITE matters 
in the service and for liaison/communication with the Faculty of Education and the RNCM including a 
substantial responsibility for the quality assurance of the training provided by the service.  (S)he will 
also be responsible for keeping the RNCM informed about the progress of the ITE programme. 
 
In respect of the team of Subject Mentors, the Professional Mentor will: 

 each year, when requested, identify for the Faculty of Education (via the RNCM) the number 

of  placements to be offered in the next academic year; 

 identify and support Subject Mentors and their training needs, ensuring they are adequately 

prepared before receiving Trainee Teachers; 

 monitor the training requirements of individual Subject Mentors and ensure they continue 

to meet the training entitlement of all Trainee Teachers; 

 provide an effective communication link between the Faculty of Education/RNCM and 

Subject Mentors; 

 monitor adherence to the service ITE policy and the consistency of provision for Trainee 

Teachers. 

 
In respect of the Trainee Teachers’ entitlement, the Professional Mentor will: 

 provide a training programme of professional studies and ensure that arrangements data 

and information are available for Trainee Teachers to carry out prescribed  school based 

training activities and prepare for assignments; 

 monitor and comment in the Trainee Teachers’ Teaching Experience Files; 

 monitor the progress of individual Trainee Teachers, carry out observations of teaching, 

provide oral and written feedback, and carry out meetings with individuals to review their 

professional development, setting targets for future developments; 

 record the development in a written summative report. 

 
The Subject Mentor, after preparation and training, will assume responsibility for ITE matters within 
instrumental teaching and for liaison/communication with the Professional Mentor and the visiting 
RNCM tutor. 
 
In respect of the Trainee Teachers’ entitlement the Subject Mentor will: 
- respect the rights of Trainee Teachers as fellow professionals and offer personal and 

professional support;  

 
-acting in a training role: 

 undertake the appropriate training to discharge their role effectively; 
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 provide a role model of good practice and opportunities for the Trainee Teachers to experience a 

variety of teaching styles, 

 provide information on service policies and practice, 

 construct a timetable of teaching with a variety of pupils across different key stages and the full 

ability range taking into account the Trainee Teachers’ individual needs, 

 provide tutorials for the subject training programme as detailed in the subject course guide and 

ensure that information is available for Trainee Teachers to carry out prescribed tasks and prepare 

for assignments,  

 monitor the Trainee Teachers’ Teaching Experience Files and provide written comments in them. 

 
 
 
acting in an evaluative and assessing role: 

 monitor the progress of individual Trainee Teachers and support development towards targets 

set,  

 carry out observations of teaching and provide constructive oral and written feedback,  

 hold meetings with individual Trainee Teachers to review their professional development as 

instrumental teachers and agree targets,   

 record the development in a written summative report which will be given to the Professional 

Mentor. 

 
 

In respect of professional development the Subject Mentor will:  

 be expected to engage in the training activities identified for Subject Mentors by the 

Partnership; 

 be expected to take advantage of partnership opportunities for professional development, and 

to share and compare ITE practices with other mentors in ongoing training events such as 

subject conferences and subject mentor meetings. 
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ROLES AND RESPONSIBILITIES OF UNIVERSITY TUTORS 
 
Role of the Faculty of Education Tutor 
 
University Tutors are likely to be Subject Tutors (some of whom will be Subject Co-ordinators with 
extra responsibilities) with roles of personal tutor, moderator, CPD provider/researcher, assessor and 
colleague working alongside teachers and trainee teachers in school.  In addition, some will take on 
the role of Partnership Tutor for a cluster of schools.  This role will be significant for communications 
between schools and University.  The Partnership Tutor will act as the main point for the Professional 
Mentor and provide the necessary support and guidance on matters of Partnership policy and practice.  
S/he is unlikely to work closely with trainee teachers. 
 
Roles and Responsibilities of the Partnership Tutor 
 

 Develop and maintain communication systems across the cluster and within the Faculty of 

Education, 

 Liaise with Professional Mentors at Conferences, Cluster and other meetings to contribute to the 

management and development of the Partnership, 

 Monitor quality and consistency of trainee teachers’ experience, and act in the role of Senior 

Moderator to ensure fair and consistent application of placement assessments across subjects 

and across the range of schools within the cluster. 

 To analyse the evaluations by trainees about the training experience in cluster schools 

 Help organise and attend Continuous Professional Development Events and collect data to inform 

the evaluation process, 

 Attend Partnership Tutor meetings, 

 Assist schools where necessary in further programmes of Mentor preparation, 

 Support the Professional Mentor in ensuring whole school commitment to ITE, 

 Encourage schools and colleges to extend the Partnership into areas of Continuing Professional 

Development and Research/Educational Enquiry. 

 Inform Subject Co-ordinators of opportunities to develop a Partnership relationship with a subject 

department in a cluster school; or of any changes to the training opportunities offered by schools 

 Inform subject co-ordinators of any concerns raised by schools about subject tutors, and to inform 

Professional mentors of any concerns raised by Subject tutors. 

 To engage in professional dialogue with schools in relation to the evidence provided and to award 

a level of Quality Development to each school within their clusters. 

 
A Subject Tutor will visit the trainee teacher a minimum of two times across the 2 main blocks of school 
experience in a monitoring/moderating role. 
 
Roles and Responsibilities of the Subject Tutor 
 

 interview and select trainee teachers in conjunction with school mentors, 

 attend programme board meetings to ensure the development and coherence of the programme, 



MMU Faculty of Education  
MoU 2016-17 

 

 engage in professional links and dialogue with schools and trainee teachers (during school-based 

experiences), 

 devise, deliver and evaluate the academic requirements of the taught elements of the programme, 

 offer trainee teachers a broad view of teaching and learning across a variety of contexts and 

provide a model of a variety of teaching and learning styles, 

 engage in professional discussion with trainee teachers and help them develop the qualities of 

reflection, to apply then to their own practice and to develop a personal, principled framework for 

their teaching, 

 offer feedback and support within the school classroom during monitoring and moderating visits 

as outlined in the trainee entitlement statement, 

 monitor trainee engagement with school based training activities, mark assignment and offer 

feedback and support, 

 moderate decisions about trainee teachers’ demonstration of the teaching strands of the 

Standards, 

 when appropriate, to liaise with mentors and ensure recourse to the Remediation procedure is 

made promptly 

 engage in the preparation, support and development of Subject Mentors, and to liaise with the 

relevant Partnership Tutor regarding training needs of subject mentors; 

 monitor the quality of support and training across schools, and to inform Partnership Tutors of 

examples of good practice, or of concerns relating to the trainees’ placement experience. 

 maintain an overview of current developments within and beyond the subject area regionally and 

nationally, 

 monitor trainee teachers’ progress across all elements of the programme, particularly through the 

Review process and help them set targets. 

 
In addition to this the personal tutor will; 
 

 Counsel and support trainee teachers on programme and non-programme related issues 

(including recommending referral to other agencies inside or outside the University), 

 Attend and participate in the Board of Examiners’ meetings, 

 Compile references. 

 
Role of the RNCM Tutor 
 

 attend programme board meetings to ensure the development and coherence of the programme, 

 engage in professional links and dialogue with music services, schools and trainee teachers 

(during school-based experiences), 
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 devise, deliver and evaluate the academic requirements of the taught elements of the programme 

in conjunction with Faculty of Education tutors. 

 offer trainee teachers a broad view of instrumental teaching and learning across a variety of 

contexts and provide a model of a variety of teaching and learning styles, 

 engage in professional discussion with trainee teachers and help them develop the qualities of 

reflection, to apply then to their own practice and to develop a personal, principled framework for 

their teaching, 

 offer feedback and support within the music service provision during monitoring and moderating 

visits as outlined in the trainee entitlement statement, 

 monitor trainee engagement with tasks, mark assignments and offer feedback and support, 

 moderate decisions about trainee teachers’ demonstration of the teaching strands of the 

Standards, 

 when appropriate, to liaise with mentors and ensure recourse to the Remediation procedure is 

made promptly 

 engage in the support and development of Subject Mentors, and to mediate in the evaluation of 

the trainees’ entitlement. 

 monitor the quality of support and training across services, 

 maintain an overview of current developments within and beyond the subject area regionally and 

nationally, 

 monitor trainee teachers’ progress across all elements of the programme, particularly through the 

Review process and help them set targets. 
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Roles and Responsibilities of Trainee Teacher 
 

 To study the programme handbook and subject guide in order to 

 - be aware of the expectations described in the Faculty Code of Conduct for Trainees on 
programmes of Initial Teacher Training, 

 - become familiar with the Standards and the programme outcomes by the end of the 
programme, 

 - be aware of the roles of the Subject Mentor, the Professional Mentor, the Class Teacher and 
the University Subject Tutor and Partnership Tutor, 

 - prepare for events scheduled in the calendar e.g. reviews, university session, school-based 
work. 

 

 To complete all necessary documentation 

 - attend all University sessions and inform the appropriate personnel in cases of non-
attendance according to given procedures, 

 - pursue all the outcomes of the Programme including the Standards for QTS, 
 - develop and maintain subject knowledge and understanding including ICT, 
 - be part of a tutor group with an assigned personal tutor, 
 - engage with and complete all school based training activities and assignments to meet 

necessary deadlines, 
 - consult a wide range of relevant literature and be aware of current developments in education 

in general and in teaching of the subject, 
 - consider particular contexts for professional practice and critically evaluate them, examine 

and evaluate performance in a specific context in the light of knowledge of other contexts. 
 

 When in school under the guidance of Professional and Subject Mentors; 

- maintain school management procedures which operate across whole school, departmental 
and pastoral systems, 

 - manage the learning experiences of pupils, 
 - become familiar with the ethos of the school, its practices and procedures, 
 - conform to appropriate professional standards of dress, conduct and attendance, 
 - demonstrate professional commitment and attitude 
 - develop and contribute to effective working relationship with mentors and class teachers 
 - observe and analyse features of good practice and a variety of teaching styles, 
 - follow an agreed planned programme of gradualist experiences from working aide to full class 

teaching,  
 - engage in professional dialogue with colleagues, 
 - engage in feedback sessions with mentors in a constructive way, 
 - attend the schedule of tutorials with Professional and Subject Mentor and carry out the 

preparatory tasks specified by the programme guide setting weekly targets, 
 - prepare for teaching by constructing a SEF in accordance with the instructions specified by 

the programme guide which contains plans for teaching, 
 - write a weekly evaluation of professional development, 
 - assist as a form tutor and become familiar with pastoral systems and policies of the school, 
 - where appropriate, become involved in activities beyond the classroom, 
 - when appropriate attend and, with guidance, contribute to Parents’ evenings, 
 - keep a record of evidence to demonstrate progress towards meeting the programme 

outcomes, 
 - engage in the regular scheduled monitoring and evaluation of the programme. 
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Schedule TWO    
 
TRANSFER OF FUNDS FROM THE MANCHESTER METROPOLITAN UNIVERSITY TO 
PARTNERSHIP SCHOOLS IN RESPECT OF SECONDARY INITIAL TEACHER TRAINING 
 
 
1.  The transfer of funds to Partnership Schools relates specific work undertaken in partnership to 

the amount of funding transferred i.e. it recognises that the number of trainees and their 
placement at different phases in the school-based parts of the programmes will involve different 
quantities of work and merit differential payments.  It also recognises the significance of the 
contribution of the Professional Mentor to school-based ITE and particularly to the development 
of Partnership policy through active membership of the Cluster. 

 
2.  Normally a school in Partnership will be expected to provide school based work throughout the 

academic year for different trainees in Formative Phase and Development/Assessment Phase 
and in the related Enrichment Phase.  

 
  A "trainee year" of school based work will be made up of: 
 

- a trainee placement in a partner school supporting the trainee in the Formative Phase  of 
the course,  and 

 
  - a trainee placement for a different trainee in a partner school during the Development 

and Assessment Phase,  and 
 
  -  provision for trainee(s) in the Enrichment Phase experience (generally in the same 

location as the Assessment Phase). 
 
 The three parts together constitute a single "trainee year".  

 

(Please see * below for the variant programme for the PGCE in Music with Specialist 
Instrumental Teaching) 

  When completing the Memorandum of Understanding, a Partnership school will indicate the 
preferred number of "trainee years" it can provide.  A Partnership school will be encouraged to 
provide the equivalent of at least 4 "trainee years", and this has been the basis of calculated rates 
of transferred funding.  However schools will also be encouraged to enter Partnership in 
circumstances when they cannot offer this number of "trainee years" (see also paragraph 5 
below). 

 
3.  In a Partnership School which has in place a structure of recognised Professional and Subject 

Mentors (see also 5 below), the total per capita payment for a "trainee year" will be £1100 
 
  The per capita payments will be transferred at three times in the year, to allow for differential 

payments, as follows: 
 
  * £500 at the end of December in respect of the Formative Phase, 
 
  * £600 in March/April in respect of Development/Assessment Phase and preparation for 

the Enrichment Phase 
 
 
4.  In accordance with Circular 00/07 it is expected that a Partnership School will normally take part 

in selection procedures and/or interviewing trainees. 
 
  A Partnership School will receive transferred funding of £75 for each half day session of activity 

associated with selection and/or interviewing. The payment(s) for interviewing carried out in any 
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term will be included in the phased payment for that term on one of the dates referred to in 
paragraph 3. 

 
5.  Also if, from time to time, a school finds itself unable to provide recognised mentors then the 

Faculty of Education reserves the right to find alternative support for the trainee(s) on placement 
in that school.  In such circumstances the Faculty of Education also reserves the right to  

 

   reduce per capita payments for the Formative Phase by up to a maximum of:  
 
   * £250 if there is no recognised Professional Mentor for the trainees on placement, 
 
   * £250 if there is no recognised Subject Mentor in place within the relevant 

department; 
 

   reduce per capita payments for the Development/Assessment and Enrichment 
Phases by up to a maximum of:  

 
   * £250 if there is no recognised Professional Mentor for the trainees on placement, 
 
   * £300 if there is no recognised Subject Mentor in place for each trainee in the 

relevant department, 
 
6.  From time to time it may be necessary for the Management of the Partnership to negotiate or 

approve variations to the above to take account of special circumstances.   
  
  One such variation deals with trainees following the PGCE in Music with Specialist Instrumental 

Teaching where the second placement is split between the Block B school and an Instrumental 
Music Service. The payments have been adjusted as follows: 

 
  * £500 at the end of December in respect of the Formative Phase, to the Block A school 

which provides the normal entitlement and receives standard payment. 
 
  * £720 in March/April in respect of the Development Phase (Block B).  This would be 

shared between the school and the music service in proportion to the time spent with each 
i.e. 

 
- £450 for the three days per week with the music service and 

- £270 for the two days per week in school. 

 
 

  There will be payments to some schools/colleges offering placements during the school-based 
Induction Phase in or around weeks 3-5 of the annual calendar. In accordance with the principles 
and outcomes associated with the Induction Phase, the placement of trainees will normally be in 
subject groups.  Payment for the placement of such a group will normally be £25.00 per student. 
Please note this is a change to previous years, where all PGCE Secondary students participated 
in an induction placement, in a different school to their Block A (formative) placement. This change 
is in place from the academic year 2010-11 onwards.  

 
  NB Reductions in funding will be line with those for Partnership schools, as per paragraph 5 

above. 
 
7.  All travel expenses incurred in connection with Partnership activities (e.g. attendance at cluster 

meetings, interviewing, examination processes) will be reimbursed to individual mentors by the 
Faculty of Education at the current University approved rate. 
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Appendix One: MANCHESTER METROPOLITAN UNIVERSITY: FACULTY OF EDUCATION  

 SCHOOL PARTNERSHIP QUALITY DEVELOPMENT DOCUMENT  

SECONDARY SCHOOLS & COLLEGES 

 

Purpose:  

The Partnership Quality Development (PQD) process aims to set the standards of performance and effectiveness expected of the Initial Teacher 

Education partnership, and to promote rigour in the way schools, colleges and the faculty work together to deliver high quality school based training. 

Definition of terms: 

Partnership School: A school which meets all the requirements for partnership with MMU and fulfils the trainee entitlement, as set out in the 

professional and subject mentor handbooks. 

Advanced Partnership: A school which meets all the requirements of a partnership school and provides additional support and training opportunities 

which exceed the trainee entitlement. 

Leading Partnership: A school which meets all the requirements of the first two categories and takes a leading role in supporting the development 

of ITT capacity and expertise in other schools. 

Name of School/College:  
 

Ofsted Grade and date: 
 

Partnership tutor:                                                                Date of visit:  
 
Pre- moderation status:                                                       Post-Moderation status: 

 

CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

Quality of the 
school-based 

 The school develops an appropriately 

gradualised timetable, based on the 

phase of training, the trainees’ subject 

 The PM ensures that all those 

involved in delivering the school 

based training (Induction and 

The school: 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

training 
programmes. 
 
 
 

knowledge audits and the targets set in 

the most recent Review.  

 The trainee timetable provides breadth 

and depth of experience across the 

school’s key stages, and is monitored 

and adapted as required. 

 The Professional Mentor (PM) sets 

high expectations of the trainees 

and mentors. 

 The PM organises a planned 

programme of Induction for all trainees. 

 Professional Issues training, that meets 

MMU’s agreed minimum requirements, 

is organised by the PM and delivered 

by staff who have specialist knowledge 

and expertise. 

 
Additionally, the PM: 

 Carries out a weekly check that the 

required lesson observations and 

mentor meetings have been 

completed, with written feedback on 

the MMU proforma, for each trainee, 

and intervenes if any issues are 

identified.  

 Completes the required joint 

observations of each trainee in each 

Professional Issues) have relevant 

experience and expertise and, 

where appropriate, they involve lead 

practitioners and external agencies.  

 The PM and SMs work 

collaboratively to ensure the training 

is coherent and complements the 

Professional Issues programme, 

subject specialist input and the 

university based training. 

 The training programme reflects 

MMU key priorities and changing 

national priorities. 

 Training is individualised to the 

needs of the trainee.  

 The PM arranges for trainees to 

have the opportunity to observe and 

work with good and outstanding 

teachers across the school, based 

on trainee needs. 

 SMs have a high level of expertise 

and consistently high expectations.  

 The SM carries out a weekly mentor 

meeting with a jointly agreed, 

personalised agenda, discussed in 

advance and responsive to 

emerging trainee needs. 

 The SM provides a range of 

opportunities for the trainee to work 

with good and outstanding teachers 

within the department. 

 Shares expertise and offers 

opportunities to attend its 

Professional Issues 

programme with other 

schools/trainees. 

 Uses SLEs/ lead practitioners 

to support the training 

programme. 

 Provides opportunities for 

aspiring mentors in the 

cluster to shadow 

experienced mentors.  

 Is prepared to provide expert 

mentors, at all levels, to 

support those who are new to 

the role. 

 Maintains contact with 

trainees in the first year of 

teaching to evaluate the 

transition and the impact of 

the training programme. 

 Is prepared to provide the 

support of a visiting PM to 

cover for schools in the 

cluster. 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

Block placement and discusses agreed 

outcomes/targets. 

 Arranges for trainees to have the 

opportunity to observe good and 

outstanding practice in teaching and 

learning. 

 Works with the SMs and trainee 

teachers to complete the Review 

process and ensure the relevant 

documentation is returned on time. 

 
The SM specifically: 

 Provides support with the development 

of planning, teaching, learning and 

assessment strategies, which are 

personalised to the trainee’s needs. 

 Provides subject mentoring which 

builds on the trainee’s prior experience 

and develops subject knowledge and 

pedagogy. 

 Provides opportunities for the 

observation of good practice in 

teaching and learning within the 

department. 

 Carries out a weekly observation with 

formal written feedback against an 

agreed focus and includes target 

setting. 

 Carries out a joint observation with the 

University Tutor on each visit, leads the 

feedback to the trainee, and engages in 

 The SM engages with, and supports, 

trainee progress in assignment tasks 

and activities offering advice, 

guidance and signposting 

opportunities to develop their 

knowledge and understanding. 

 The SM demonstrates knowledge of 

the structure of the whole ITE year in 

their forward planning. 

 School interim evaluation occurs a 

few weeks into the placement.  

 All parties respond to the 

outcomes of evaluations to inform 

future programme planning. The 

school provides opportunities to 

prepare the trainees for the NQT 

year. 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

joint target setting arising from the 

observation. 

 Leads a weekly mentor meeting to 

support trainee progression. 

 Provides access to departmental 

documentation and resources. 

 Engages with trainee progress in tasks 

and assignment activities. 

 Trainees evaluate school-based 

training and the outcomes are used to 

inform future programme planning. 

 The trainee entitlement, as set out in 

the partnership documentation, is met. 

Quality and 
Consistency 
of 
Professional 
and Subject 
Mentor 
training. 
 
 
 

 The PM and SMs have been trained by 

MMU (or a body quality assured by 

MMU to deliver mentor training on 

behalf of the ITE Partnership) and they 

demonstrate a secure understanding of 

the requirements of their roles and their 

responsibilities.  

 The PM takes responsibility for quality 

assuring the delivery of training in the 

school. 

 The PM ensures that mentors have a 

secure understanding of the Teachers’ 

Standards as described in the Progress 

Indicators Matrix, and understand how 

to assess accurately against them. 

 The school ensures the PMs and 

SMs have the support and 

resources required to fulfil their 

role as school based trainers. 

 The PM ensures that mentors have 

a secure understanding of the 

Teachers’ Standards as described in 

the Progress Indicators Matrix, and 

use a range of strategies to enable 

accurate assessments to be made. 

 A focus of the mentor training is how 

to facilitate trainee progression 

through the Ofsted categories. 

 The PM uses rigorous, well-

embedded quality assurance 

The school: 
 

 Provides MMU approved 

mentor training opportunities 

for other schools at a range 

of levels, including subject 

mentor, professional mentor 

and refresher training. 

 Provides mentor specific 

professional development 

opportunities to other 

schools, including the 

opportunity for accreditation. 

 Provides opportunities for 

rigorous quality assurance 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

 The PM is aware of SM strengths and 

areas for development for quality 

assurance purposes.         

 There is a process for identifying and 

recruiting good and outstanding 

teachers as new mentors. 

 The PM and SMs access opportunities 

to regularly update their knowledge and 

skills. 

systems to develop and improve the 

quality of training in the school. 

 The PM is aware of all SM strengths 

and areas for development and 

seeks ways of addressing these 

through a range of 

strategies/support. 

 There are clear criteria for identifying 

and recruiting good and outstanding 

teachers, who are skilled in 

explaining their own practice, as new 

mentors.  

 Mentors benefit from regular well-

focused professional development to 

update their mentor knowledge and 

skills. 

practice to be shared with 

other schools 

 
 
 

Accuracy of 
Assessment 

PMs and SMs: 

 Work together throughout the year 

to develop a shared understanding 

of the characteristics of trainees in 

each of the four Ofsted categories. 

 Make use of joint observations to 

check the accuracy of assessment. 

 Use the following evidence to ensure 

consistency and accuracy in the 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 The school is prepared to 

participate in moderation of 

assessment outcomes as, 

and when, required. 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

grading of trainees at Reviews 2, 4 and 

5: 

o Progress Indicators; 

o Joint trainee observations; 

o Trainee discussions;  

o Engagement with Professional 

Issues sessions;  

o The trainee SEF. 

 Use a range of strategies to support 

trainees in making progress through the 

Ofsted categories. 

 Are fully familiar with the protocols and 

practice relating to remediation and 

AROF and their respective roles within 

the process. 

 Attend Progress Boards, where 

appropriate. 

 Sign and return all grading 

documentation to the Partnership Office 

on time. 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Engagement 
in current 
initiatives and 
professional 
development. 

 A planned programme of professional 

development is in place to ensure 

teachers and mentors are current in 

their knowledge of the curriculum, 

assessment and subject pedagogy. 

 Professional development related to the 

mentoring role is available for mentors 

and trainers. 

 There is evidence of the impact of 

professional development on the 

delivery of ITE. 

 Mentors benefit from regular well-

focused professional development to 

update their subject based 

knowledge and skills. 

 Accredited professional 

development opportunities are 

available to enhance the expertise of 

mentors and trainers. 

 There are opportunities for teachers 

and trainees to engage in innovative 

The school: 
 

 Supports opportunities for 

mentors, where appropriate, 

to visit trainees in their 

alternative setting. 

 Supports trainees in 

developing an understanding 

of potential career pathways 

including the opportunities for 

accreditation. 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP SCHOOL LEADING PARTNERSHIP 
SCHOOL 

approaches, e.g. lesson study,  

impact projects, joint practice  

development, etc. 

 Opportunities are available for SMs 

to carry out lesson observation with 

other mentors to standardise 

outcomes for trainees. 

 There is involvement in evidence-

based research to inform future 

practice. 

 Facilitates 

enrichment/research 

opportunities, the impact of 

which is disseminated to 

leaders within the school(s). 

 Is proactive in supporting the 

sharing of expertise across 

the partnership.  

 
 

Wider 
engagement 
with the ITE 
Partnership 
 
 

 SMs are encouraged to share good 

practice and to be active contributors at 

Subject Conferences. 

 PM attends all Cluster Meetings where 

they have the opportunity to contribute 

to programme design and delivery. 

 SMs and PMs are encouraged to 

attend Programme Development Days; 

Partnership Strategic Development 

Group (PSDG); Cluster Twilights, and 

the Annual Partnership Conference.  

 School colleagues, based on 

availability, are represented on 

interview panels, contributing to the 

selection and recruitment of high 

quality trainees. 

 School colleagues have an input to 

programme design and delivery. 

 School colleagues are encouraged 

to contribute to the review, 

evaluation and development of 

partnership provision. 

 

The school: 
 

 Is prepared to support 

colleagues in hosting and co-

chairing partnership 

meetings. 

 Is prepared to support 

colleagues/ governors 

engagement in the ITE 

partnership. 
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Appendix Two 
 

 

RATIONALE FOR THE INTRODUCTION OF QUALITY DEVELOPMENT PROCESS ACROSS 
THE ITE PARTNERSHIP 

 
 
The introduction of the Quality Development document within MMU’s Faculty of Education will 
enable us to establish specific information on every school within its Partnership and enable 
development and support to be appropriately directed to ensure the continued strength of the 
Partnership and high quality outcomes for trainees.  
 
The introduction and use of the document will: 

 Enable schools to identify strengths and areas for development within their ITE and CPD 

Partnership work. 

 Enable schools to establish levels of Partnership and engagement within both ITE and CPD 

that they wish to work towards. 

 Enable schools to identify and request additional support to develop better Partnership 

working. 

 

 Allow the Faculty to identify schools in need of support and not currently suitable for trainee 

placements. 

 Allow the Faculty to identify schools with whom Partnership activity is secure and developing, 

and with whom stronger links can be established. 

 Allow the Faculty to have an on-going method for quality assuring the schools’ Partnership 

provision through which high quality outcomes for students can be achieved. 

 

 Create a stronger relationship between Partnership Tutors and Clusters who will work 

together to evidence the level of Partnership identified. 

 Enable schools to access additional support via liaison with the Partnership Tutor. 

 Establish examples of best evidence which Partnership Tutors and Cluster schools can 

share as examples of good practice. 

 To reflect the findings of The Carter Review of initial teacher training 

 To better reflect greater school-led and school-based influence on initial teacher training.  
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Appendix Three: Selection & de-selection of Partnership schools and colleges working with 
the Faculty of Education, Manchester Metropolitan University 

This document is intended to set out the principles and associated actions in relation to the schools 

and colleges the Faculty of Education works in partnership with, regarding supporting trainee 

teachers on their placements, on all Initial Teacher Training (ITT) programmes.  It draws upon 

existing information in the Memorandum of Understanding that all schools sign on an annual basis.  

Selection:  

 The Faculty of education works in partnership with schools and colleges who are willing to 

support ITT trainees effectively and enable them to become excellent teachers and who 

request School Direct places in subjects and phases we offer.  

 We work with schools whose Ofsted inspection outcome is ‘Requiring Improvement’, ‘Good’ 

or “Outstanding” and where there is clear evidence of high quality teaching and learning in 

the phase/ subject; in schools which  hold an overall judgement of “Requires Improvement”, 

to work with them we will be confident that the support for teaching and learning in a 

secondary subject department/FE college or a phase within a primary school is at least good 

and that trainees placed in the schools concerned will be mentored and supported to a high 

standard; 

 Where we have an excess of placement offers, for example in some non-shortage secondary 

subjects, we will select placements using the following criteria: Outcomes of the Quality 

Development process, Ofsted judgement, successful prior experience of working with ITT 

trainees, willingness to offer placements in secondary shortage subjects and offers of 

significant numbers of placements; 

 Schools and colleges are required to sign and agree to the terms of the Memorandum of 

Understanding which sets out the expectations of all parties; 

 Detailed requirements for school and college colleagues supporting MMU trainees are also 

set out in mentor handbooks and programme handbooks and communicated through mentor 

training and other means, such as the Annual Partnership Conference, and MMU 

programme and partnership committees, for secondary and primary programmes. 

 
Suspension/Termination of a school placement. 
 

 MMU has well established policies and procedures for dealing with Professional 

Suitability/Disciplinary matters; if a trainee fails to follow the MMU Code of Professional 

Conduct or if their professional or personal conduct gives rise for concern, the Head Teacher 

or delegated staff in the school will immediately contact the relevant Faculty of Education 

tutor or the relevant Programmes Office who will in turn notify the relevant member of staff. 

 

 The issues will be investigated and the trainee will be required to attend a Progress Review. 

Appropriate targets will be set and recorded on the Progress Review form which will be placed 

in the trainee’s file.  A trainee may also be given an informal or formal warning,  

 
In extreme cases inappropriate behaviour may require the trainee to be suspended from the 
placement.  If this is the case, the school should immediately contact the relevant Programmes 
Office and the trainee should report in person to the relevant Programmes Office.  In turn the 
relevant member of University staff will be notified.  A Progress Review will be conducted in 
order for the issues to be investigated.  Appropriate targets will be set and recorded on the 
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Progress Review form which will be placed in the trainee’s file.  A trainee may also be given 
an informal or formal warning,  
 
In accordance with University Regulations (Procedure for the suspension and exclusion of 
Students from Programmes on grounds of Professional Unsuitability) trainees will be required 
to sign a declaration in which they acknowledge the Code of Professional Conduct and accept 
its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Leader of Secondary 
/Primary Programmes will, in consultation with the Head of ITT, invoke the MMU Regulations. 
In these cases, the trainee will be considered by a Professional Suitability Panel.  
 
MMU shall be entitled to terminate/suspend a placement with immediate effect and without 
penalty in the event that (in its reasonable opinion) there is a risk of harm to a trainee and/ or 
a change in circumstances which adversely affects the quality of the placement the trainee 
receives;  

 See Section 6.2.3 above about working with schools who receive an Ofsted judgement of 

“inadequate” or “special measures” whilst trainees are on placement.  
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Appendix Four 
 
Manchester Metropolitan University       
Faculty of Education 
 
MANCHESTER METROPOLITAN UNIVERSITY 
FACULTYOF EDUCATION IN PARTNERSHIP WITH SCHOOLS AND COLLEGES 

 
 

MEMORANDUM OF UNDERSTANDING 
 

2016 - 2017 
 

for schools/colleges entering into (or continuing in) Partnership School status 
 
 

This Memorandum of Understanding, formally reached between 
 

Name …………………………...................................................... School/College) 
 

and 
 

The Faculty of Education of 
the Manchester Metropolitan University 

 
is set within a framework of principles and understandings described in the Partnership Understanding and 
this Understanding will apply for all or part of the period from 1st September 2016 to 31st August 2017.  
 
During this period the above School/College shall: 
 
a) ensure that mentors are in place to discharge the required roles and responsibilities within the 

Partnership, and have embarked upon training, as set down in Schedule ONE 

b) provide the required facilities and opportunities for school-based work for trainees on 

programmes of initial teacher training in specified subject areas 

c) receive devolved funding from the University, in accordance with Schedule Two or Three .  

d) will offer placements in the next academic session, the offers being in subject areas 

communicated to the Faculty in an annual placement procedure.   

e) comply with the requirements of the Race Relations (Amendment) Act 2000, the Special 

Educational Needs and Disability Regulations (SENDA) 2014 and all related SEND legislation 

and codes of practice as applicable under the current SEND regime, the Equality Act 2010, the 

Data Protection Act 1998 and current Health and Safety at Work legislation in its approach to 

pupils and Trainee Teachers. 

 
Signed on behalf of the School/College 
 
..........................................................................………………....... Headteacher or Authorised Officer 
 
Date:............................................................................................……………………............................. 
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Signed on behalf of the Faculty of Education of the Manchester Metropolitan University 
 
…………………….................................................................................... Authorised Officer/Director 
 
Date:........................…………........................................................................................................……. 
 
This Memorandum of Understanding should be read in conjunction with the Partnership 
Understanding and Schedules ONE and TWO. 
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MANCHESTER METROPOLITAN UNIVERSITY 
FACULTYOF EDUCATION IN PARTNERSHIP WITH SCHOOLS AND COLLEGES 

 
 

MEMORANDUM OF UNDERSTANDING 
 

2016-2017 
 

for Music Services entering into (or continuing in) Partnership status 
 

This Memorandum of Understanding, formally reached between 
 

....................................................(Music Service) 
 

and 
 

The Faculty of Education of 
the Manchester Metropolitan University 

 
  
is set within a framework of principles and understandings described in the Partnership Understanding 
and this Understanding will apply for all or part of the period from 1st September 2016 to 31st August 
2017. 
 
During this period the above Music Service will: 
 
a) ensure that mentors are in place to discharge the required roles and responsibilities within the 

Partnership, and have embarked upon training, as set down in Schedule ONE 
b) provide the required facilities and opportunities for service-based work for trainees on 

programmes of initial teacher training in Music with Specialist Instrumental Teaching 
c) receive devolved funding from the University, in accordance with Schedule TWO. 

d) offer  placements  for Block B in the next academic session,  

e) comply with the requirements of the Race Relations (Amendment) Act 2000, the Special 
Educational Needs and Disability Regulations (SENDA) 2014 and all related SEND legislation 
and codes of practice as applicable under the current SEND regime, the Equality Act 2010, the 
Data Protection Act 1998 and current Health and Safety at Work legislation in its approach to 
pupils and Trainee Teachers. 

 
Signed on behalf of the School/College 
 
..........................................................................……………….............. Head of Music Services 
 
Date:............................................................................................……………………...................................... 
 
 
Signed on behalf of the Faculty of Education of the Manchester Metropolitan University 
 
……………………........................................................................................... Authorised Officer/Director 
 
Date:........................…………........................................................................................................……........ 
 
This Memorandum of Understanding should be read in conjunction with the Partnership 
Understanding and Schedules ONE and TWO.  
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b) School Direct PGCE 

 
 
 

 
 
 
 
 
 
 
 
 
 

 
 
 

MANCHESTER METROPOLITAN UNIVERSITY 
FACULTY OF EDUCATION 

 
 

THE SECONDARY EDUCATION TRAINING PARTNERSHIP 
 

PGCE SECONDARY SCHOOL DIRECT/SCHOOL DIRECT SALARIED 
 
 

MEMORANDUM OF UNDERSTANDING 
 

2016-17 
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THE SECONDARY EDUCATION TRAINING PARTNERSHIP 
 
MEMORANDUM OF UNDERSTANDING 

 
An Agreement concerning the Education and Training of Teachers on Secondary PGCE Courses 
between the Faculty of Education at the Manchester Metropolitan University and Partnership 
Schools that forms the basis of an exchanged Memorandum of Understanding (see attached 
Schedules and Appendices). 

 
1 BACKGROUND AND PRINCIPLES 

 
1.1 Background 
 
1.1.1 The programmes of Secondary Initial Teacher Education (ITE) based at the Manchester 

Metropolitan University depend on a Partnership between the University and individual schools 
and colleges which is the subject of a general Partnership Understanding and an individual 
Memorandum of Understanding exchanged between the University and each school or college.  

 
The term "school" is used hereafter to signify "school or college", as appropriate.  

The term “Lead School” is used hereafter to signify the partnership school that has requested 
Secondary School Direct places for their own school, or schools working with them, and named 
MMU as their ITE provider.  

The term “alliance school” is used hereafter to signify the partnership schools working with the 
Lead School and with MMU as an ITE provider. 
 
1.1.3 This document is the expression of the common understandings reached by schools and the 

Faculty of Education during this period of collaborative development.  From September 1994 
schools and the Faculty of Education have responded to the requirements for ITE laid down by 
the Secretary of State in successive Circulars (9/92, 10/97, 4/98, 2/02, 00/07,2/14) and:  

 
 created an effective basis for school based work 
 worked in the Partnership to develop a coherent structure for secondary programmes 
 jointly planned those programmes and implemented them to provide a coherent and 
      continuous programmes of University based and school-based Initial Teacher Training 
 worked together to formulate a framework within which individual schools enter into a 

Partnership Understanding 
 

 1.1.3 From time to time the document has been modified to meet changes in those understandings 
arising from experience or to ensure that the Partnership remains compliant with changing 
requirements of the Secretary of State for programmes of Initial Teacher Training. 

 
1.1.4 The principles expressed in Section 1.2 have not been changed. 
 
  
1.2 Principles 
 
1.2.1 The Secondary Partnership acknowledges that the well being and education of pupils and 

students in schools takes priority over all other considerations. 
 
1.2.2 The Secondary Partnership is a shared commitment to pursue quality in the Secondary 

programmes and to provide intending teachers with the best possible preparation for their chosen 
profession.  The commitment recognises that teachers in each partner school (as mentors) and 
staff in the Faculty of Education (as Higher Education tutors) have distinctive contributions, roles 
and responsibilities which are the subject of ongoing change and redefinition. 
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1.2.3 Respective roles and responsibilities are outlined in the schedules attached to this 
Understanding and detailed in Programme Guides and in Professional Mentor handbooks.  
Taken together these documents which have been devised by the Secondary Partnership 
describe the procedures, processes, policies, guidelines and regulations. All circulars, rules, 
regulations, or policies are those in force at the time of writing and may be subject to update or 
replacement from time to time; they are intended as frameworks for reference and information.   

 
1.2.4 From the outset the Secondary Partnership has recognised that ongoing collaborative planning 

will be required to refine and develop the programmes of Secondary Initial Teacher Training.  It 
remains necessary to monitor and evaluate the programmes to inform this developmental activity.   

 
1.2.5  When a school enters into Partnership with the Faculty of Education it undertakes to take part in 

this process. The University is not obliged to send its students to the school on placement in 
respect of any particular academic year. 

 
1.2.6  Throughout the programmes, the Faculty of Education will provide appropriate services to support 

the trainee’s professional, personal and welfare needs to which Professional Mentors can refer. 
 
2  THE PATTERN OF SCHOOL BASED WORK IN THE PARTNERSHIP AND THE 

RESPONSIBILITIES OF PARTICIPANTS IN PGCE SECONDARY SCHOOL DIRECT 
 
2.4 A school in Partnership is expected to provide places and opportunities for school based work 

that fit an annual pattern serving the needs of the one year PGCE course. 
 
2.2 In summary:  
 
Schools working with MMU on the School Direct PGCE will support trainees throughout the year in one 

of two agreed models of placement:  
 

 Placement A in the main school from the start of the autumn term until the end of term (Induction 
and Formative Phases) 

 

 Placement B in  a contrasting school (from the Lead School alliance) for the Spring Term 
(Development and Assessment Phases)  
 

 Return to Placement A school for the summer term (Assessment and Enrichment Phases) 
 
or 
 

 Placement A in a school placement from the start of the Autumn Term until the end of term 
(Induction and Formative Phases) following the core calendar dates. 
  

 Placement B in a contrasting school for the Spring and Summer Term (Development, 
Assessment and Enrichment Phases) following the core calendar dates. 
 

 In both models placement time is spent within the Post 16 setting and the Primary setting either 
within one of the two identified formal placements or in addition to these in an additional school 
setting 
 

The above described models are the only validated models for placements. All Lead Schools must identify 
by 31st of May in the previous academic year which of the two validated models their alliance schools will 
follow in the following academic year and must follow the published calendar throughout the programme. 
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2.3 In detail: 
 

The Induction Phase for the School Direct PGCE begins on the first day of the autumn term for 
the Placement A school.  During the Induction Phase the trainee will observe the subject teacher, 
and others, in the classroom as a model of good practice.  The Induction Phase will be arranged 
on a whole school and subject specific basis with particular tasks and interests in mind. It is likely 
that the trainee will begin to work with pupils or groups in some way.  In the University, the trainee 
will prepare to take responsibility for the management of pupils’ learning by analysing what they 
see during the Induction Phase. The trainee will audit and examine his/her subject knowledge, 
reconceptualising its content as material and tasks for pupil learning in the classroom. (S)he will 
be provided with an opportunity to construct “curriculum knowledge” in areas of the subject not 
encountered before.  In practical subjects like PE, Science or Design & Technology, the trainee 
will enhance their capability and confidence to deal with the full breadth of the curriculum in a safe 
and secure environment. 

 
The Formative Phase provides a gradual beginning to classroom management and teaching.  
The subject mentor will guide these early steps as the trainee progressively takes more 
responsibility for constructing and implementing lessons, managing behaviour and learning in the 
classroom, and reviewing the outcomes.  During this phase the trainee will attend the placement 
on Monday to Thursday, and the University/alternative setting on designated Fridays; for the 
remainder of Fridays in the autumn term School Direct trainees will attend the placement A school, 
or similar setting (e.g.: one of the alliance schools) and they will participate in appropriate training 
activities. 

 
The Consolidation Phase, which is spent largely in the University, will allow the trainee to revisit 
and review frameworks constructed in the Induction Phase and extend them in the light of 
experiences and data gathered in the Formative Phase.  The basis of a more sophisticated 
practice is laid down by, for example, placing increasing emphasis on the assessment of pupils’ 
learning and providing for their individual difference. 
 
The Development and the first part of the Assessment Phase take place in the Placement B 
school following the Consolidation Phase for the remainder of the spring term. Mentors will 
monitor, support and assess the trainee’s developing practice as they progress towards the 
Teacher Standards. 
 
The trainee will be expected to evaluate his/her teaching in terms of the learning demonstrated 
by the pupils.  Mentors and tutors act as critical observers encouraging the trainee to become 
more autonomous in evaluation and analysis of their practice.   
 
The Assessment Phase continues as the School Direct trainee returns to the Placement A 
School or remains in the Placement B school (dependent upon the model each alliance has 
adopted) for the summer term. During this period the emphasis is on the trainee meeting the 
Teacher Standards to a “Good” or “Outstanding” level.  
 
The Enrichment Phase follows. For School Direct, the trainee may remain in their placement 
school, or the school where they are to be employed, if appropriate. This phase will allow mentors 
and tutors to arrange complementary experiences for the trainee to give the maximum opportunity 
to demonstrate the Standards.  For some trainees it offers the chance of working on collaborative 
school-based work of benefit to their own professional development and, at the same time, 
respond to the commissions of Partnership Schools. The PGCE course ends in June 2016, but 
trainees may continue their placement as noted above until the end of the school term, by mutual 
agreement between the Lead School and the trainee.  
 
NB: School Direct trainees spend more time in school than those in the core Secondary PGCE 
programme. All schools involved in the School Direct programme must permit trainees to attend 
agreed University sessions, as outlined in the timetable for the year 2016-17; trainees may be 
able to attend additional university-based sessions or days, already planned for core Secondary 
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PGCE students, by mutual agreement between the placement school, the trainee and the MMU 
subject tutor.  

    
2.4 A school which identifies a Professional Mentor will be termed a Partnership School.  It will be 

allocated to a group of similar schools and the group referred to as a Cluster of Partnership 
schools. The Cluster acts as a forum to support the Professional Mentor, exchange good practice 
in I.T.E., and develop Partnership policies and practices.  

 
2.7 Taken together the roles of tutors and mentors provide continuity and coherence in the trainee’s 

training entitlement through an integrated and complementary training programme negotiated in 
Partnership.  It is the responsibility of the trainee to make full use of the opportunities provided. 
 

2.8 The duties of all participants in the Partnership are derived from an ITE curriculum constructed to 
take the trainee through the phases described in para 2.1 above. 
 

2.7 As noted above, the Induction Phase for School Direct trainees will begin on the first day of the 
school term of the Placement A school. During this time, schools will provide an appropriate 
induction programme for the trainees, including induction to the school and subject area.  

 
During the Induction Phase of the University based days the Faculty of Education undertakes to 
provide an induction programme for trainees at the beginning of the year to prepare trainees for 
their Formative Phase which follows in schools. 

 
The Partnership School, in the Formative Phase, provides opportunity and support for gradual 
and progressive professional development and the basis of personal practice.  The school will 
review the trainee’s progress and the identification of targets for further development. 

 
The school is expected to allocate time and opportunity for the mentors to carry out their roles 
and responsibilities as outlined in the attached Schedules and fully described in the Programme 
and Subject Guide (for trainees) and the Professional and Subject Mentor handbooks.  

 
The Consolidation Phase is based at the University, with taught subject specialist sessions 
to enhance trainees’ subject development and to reflect on learning gained in the first 
placement.  
 

   For all trainees on all programmes trainees will be attached to a different school for the 
Development (and Assessment) Phase, beginning with observation and preparation.  The 
partner school will offer a block of full-time school based work which, in the Development Phase 
of the trainee's practice, will make available:  

 
- a school-based training programme as specified in Programme Guides,   
 
- preparation for and observation of lessons with feedback, including written feedback, as 

specified in programme documentation, 
 

   - the provision of opportunities to achieve other professional requirements including those 
set out in the Standards for the Award of Qualified Teacher Status and to note and 
authenticate their achievement, 

 
   - a record and report of the trainee’s progress and performance during school based work 

as described in the Handbook for Professional Mentors and Programme and Subject 
Guides. 

 
  The trainee teacher will return to the University at designated points during the Placement where, 

in one day conferences, (s)he will monitor her/his own progress towards demonstrating the 
Standards and engage in subject discussions. 
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  The school will, at the end of the Development Phase, review the progress of each trainee on a 
date indicated in the calendar and, if necessary, identify trainee(s) for whom there is a risk that 
they will fail to demonstrate the Teacher Standards by the end of their programme. 

 
  The Assessment Phase follows, in which the school will monitor  and assess the trainee’s 

professional and teaching development in accordance with agreed criteria (including the Teacher 
Standards), and provide a written report in time for the Board of Examiners meeting. 

 
      The Assessment Phase continues as the trainee returns to the Placement A school for the 

summer term or remains in the Placement B school (based on the placement model selected). 
Partnership Schools will undertake to support the work of trainees during the Enrichment Phase.  
This will require the Professional Mentor and trainee, if necessary in liaison with tutors in the 
Faculty of Education, to arrange opportunities for a trainee to complete the professional 
requirements of the secondary programme giving particular regard to a range and variety of 
experience the trainee needs to demonstrate the Teacher Standards.  Some of these 
opportunities require the co-operation of partner schools other than that providing the 
Development/Assessment placement.  

    
   
2.8   During the Induction, Consolidation, Development and Enrichment Phases the Faculty of 

Education undertakes to provide the necessary tutoring when trainees are based at the University.   
During the Formative Phase, and later in the Development/Assessment Phase, the Faculty of 
Education will provide tutors to visit placement schools as part of the programmes of monitoring 
and support for Professional and Subject Mentors put in place by the Partnership and described 
in the Professional Mentor handbook.   

 
 The tutors will also moderate the assessment of trainees. It is also expected that Lead Schools 

will moderate the assessment of trainees and quality assure the experience across their alliance 
schools and maintain suitable records of these processes for MMU tutors. It is also expected 
that schools will provide an appropriate professional training programme for trainees, exceeding 
that provided on the core Secondary PGCE.  

 
 
3  MANAGEMENT AND CO-ORDINATION OF THE PARTNERSHIP  
 
3.1 A Faculty School Direct Steering Group, drawn equally from the Lead Schools and the Faculty 

of Education, will offer guidance on policy and organisational matters with respect to secondary 
initial teacher training to those with day to day responsibility for managing its component 
programmes.   

 
  This Steering Group will also act as a forum to resolve differences between partners which cannot 

otherwise be resolved.   It will also confirm the selection of schools for (or de-selection from) 
alliances, in accordance with prescribed criteria (see also 6.2 below). 

 
  The Steering Group will receive and consider the Annual Reports from schools (see also Section 

6.3 and Schedule TWO paragraph 4), along with such reports from the Head of Secondary 
Programmes as the Committee requires (see 3.2 below and also 6.3.4).  In response, the 
Committee will offer from time to time advice on changes in Partnership policy or practice. 

 
3.2 The overall responsibility for the management and co-ordination of a coherent set of Secondary 

programmes will lie with the Head of Department for ITE who will:   
   

- be responsible to the Dean of the Faculty of Education, 
- take account of advice from the Faculty Secondary Programmes Steering Group 
- be advised by designated Programme Leaders (who will be responsible for the day to day 

management of individual programmes), 
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- ensure an appropriate structure of programme committees and sub-committees, as shall 
from time to time be agreed. 

 
3.3 The Leader of Secondary Partnerships will ensure the appropriate and proper representation of 

partner schools and services in these committee and sub-committee structures and be 
responsible for liaison and communication systems with partner schools, 

 
3.4 In respect of policy and advice on the content and methodologies applicable to individual subjects, 

the Faculty of Education will nominate a subject co-ordinator for each subject in each programme 
whose responsibilities will include setting up and operating a consultative group of Subject 
Mentors (called the Subject Consultative Group) to develop and authenticate the training 
programmes in that subject. 

 
3.5 To promote effective communication between partners, the Faculty of Education will nominate a 

Partnership Tutor for each Cluster of schools.  The Partnership Tutor will co-ordinate efforts in the 
Cluster to promote the development of I.T.E, lead quality assurance procedures related to 
different aspects of the trainees’ experience and act as a key communicator between the Faculty 
and the cluster schools. 

   
  The Partnership Tutor will have responsibility for the efficient management of meetings of 

Professional Mentors which will act as a steering group for the Cluster activities described above. 
 
  The Partnership Tutor will also visit schools in the Cluster on a request basis to support the work 

of the Professional Mentors, to promote mentoring of high quality and to respond to the schools’ 
needs in Partnership (including, where appropriate, matters of Continuing Professional 
Development or engagement in Research and Curriculum Development). 

 
  Each Cluster will identify a Representative Professional Mentor who will, together with the 

Partnership Tutor, convey the views of the Cluster at meetings called to advise and inform the 
work of the Partnership Strategic Development Group, the Programmes Committees, the Leader 
of Secondary Partnerships and the Faculty of Education Head of Department for ITE on the 
development and implementation of Partnership policy. 

 
3.6 The Faculty of Education will specify MMU staff with responsibility across all secondary 

programmes to co-ordinate matters of academic management, Partnership communication and 
support for trainees.  These will include, inter alia; 

 
  * The Faculty of Education HOD for ITE  
            *           Head of Quality Assurance and ITE Partnerships 
  * Leader of Secondary Partnership 
  * Placements  
  * Co-ordination of Partnership Tutors 
  * Curriculum and Assessment 
  * Recruitment and Admissions 
   

All such staff will be ex-officio members of the Secondary Programmes Committee (also known 
as the Secondary Programmes Board). 

 
3.7 The names of the staff, mentors and tutors described in 3.4, 3.5 and 3.6 will be made available to 

schools on an annual basis.  Where necessary, their roles and responsibilities will be described 
in relevant programme handbooks.  
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4  MANAGING CONTINUITY IN THE TRAINEE EXPERIENCE 
 
4.1 Recruitment and Selection 
 
 
UCAS Teacher Training will be a single admissions system for all of the main postgraduate routes 
into teaching, accommodating School Direct in England as well as the established courses run by 
HEIs and SCITTs. The intention is to make the process clearer for applicants and manageable for 
schools and providers.   
 
Key features: 
 

a. All applications must be processed through UCAS Teacher Training. This means that School 
Direct lead schools will become members of the UCAS Teacher Training scheme. 

 
b. Applicants will have two windows in which they can make applications:  Apply 1 and Apply 2 

(there will be no Extra or Clearing).  
 

c. Applications will be processed in parallel in Apply 1 and sequentially in Apply 2. 
 
Apply 1 
 

 Apply 1 will be open from 1 November to 15 September the following year.  

 In Apply 1 applicants can make up to three choices with no restrictions as to route or age 
group.  

 In Apply 1 the three choices will be made and considered at the same time. Schools and 
providers will have limited visibility of the other choices an applicant has made.  

 Schools and providers will have 40 working days from receipt of an application to make a 
decision following interview (working days exclude weekends, bank holidays and UCAS 
Christmas closure).  

 Applicants will have ten working days from the receipt of their final decision to respond to 
offers. They may only hold one offer; they must decline any others. 

 
Apply 2 
 

 Apply 2 will be open from 1 January to 31 October. 

 Applicants can only use Apply 2 if they have been through Apply 1 but are not holding any 
offers.  

 In Apply 2, applicants make one choice at a time; they can make as many choices as they 
want but they are considered sequentially. 

 The turnaround times are the same as for Apply 1. 
 
Opening courses 
 
Applications can only be made to courses which are open. Providers can decide when they want to 
open their courses on or after 1st November. The first time a course is open it must stay open for at 
least two weeks. It can subsequently be opened again without any restrictions.  
 
Applications for School Direct placements will be visible both to the lead school and to the 
accrediting provider.  
 

 Applicants for School Direct Salaried or non-Salaried Secondary PGCE must meet the same 
entry requirements as for the ‘core” Secondary PGCE.  
 

 The Faculty of Education will carry out the necessary transactions with UCAS Teacher Training  
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 UCAS Teacher Training applications to School Direct will be received by MMU central 
Admissions, checked against entry requirements and sent to MMU tutors and schools to reach 
a joint decision to interview/reject.  
 

 If agreement is made to interview the applicant by both parties, the applicants will be interviewed 
at the Lead School, or other suitable venue. Interviews will be conducted by senior colleagues of 
the Lead School with representatives from their alliance schools and MMU subject tutors, where 
possible. The interviews will be conducted in accordance with procedures laid down by the 
Partnership to meet requirements of the Secretary of State for entry to Initial Teacher Training 
programmes that currently in operation and adhere also to University policy which relates to 
recruitment and selection.  
  

 Interview procedures will be monitored regularly by MMU senior colleagues and Lead Schools 
are required to provide details of their interview processes in advance which may include the 
following: formal panel interview, presentation, interview with pupil forum, lesson observation 
activities, assessing pupils’ work. A written task (to test for level of literacy and to assess critical 
thinking skills suitable for M level work) MUST be undertaken: this task will be prepared in 
agreement with MMU Subject tutors.  
 

 NB: Where particular kinds of subject knowledge need to be assessed at interview (eg: 
MFL)  the Lead School and MMU tutors will work together to design suitable activities to 
ensure applicants possess appropriate subject knowledge for the PGCE programme. 
 
 

 The Lead School representative will inform MMU Admissions and MMU Subject tutors of the 
outcome of the interviews. 
 

 MMU Admissions will communicate with the applicants regarding the offer of a place and 
conditions (e.g. degree classification, passing the skills tests, DBS). 
 

 The Faculty will support Lead Schools where possible in their recruitment/information events. 
 
 
4.2 Registration 
 
  Trainees will be registered in accordance with the Manchester Metropolitan University procedures 

and requirements. 
 
4.3 Placements 
 

 The overall responsibility for trainees’ placements on the School Direct programme will lie with 
the Lead School.  The schools used for placements will need to meet the selection criteria for 
schools working in partnership with MMU and sign separate Partnership Agreements to ensure 
they are fully aware of the commitment required to support MMU trainees.  

 
 

 The Lead School will also be responsible for informing the MMU Partnerships office of all trainees’ 
placement details, in advance of the placements, ie: Name, address, telephone number, URN  of 
schools in which the trainee is placed and the name and contact details of the Professional 
Mentor. The Faculty of Education will pass on trainees’ DBS numbers to the placement schools 
for non-salaried School Direct trainees; for salaried School Direct trainees, the Lead School will 
pass on trainees DBS numbers to MMU and alliance schools where trainees are placed, e.g.: for 
placement B. 
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4.3.1 Termination of a school placement. 
 

If a trainee fails to follow the MMU Code of Professional Conduct (see Programme Handbook 
and Professional Mentor Handbook) or if their professional or personal conduct gives rise for 
concern, the Head Teacher or delegated staff in the school will immediately contact the 
relevant Faculty of Education tutor or the Secondary Programmes Office who will in turn notify 
the relevant member of staff. 
 
The issues will be investigated and the trainee will be required to attend a Progress Review. 
Appropriate targets will be set and recorded on the Progress Review form which will be placed 
in the trainee’s file.  A trainee may also be given an informal or formal warning,  
 
In extreme cases inappropriate behaviour may require the trainee to be suspended from the 
placement.  If this is the case, the school should immediately contact the relevant Secondary 
Programmes Office and the trainee should report in person to the relevant Secondary 
Programmes Office.  In turn the relevant member of University staff will be notified.  A Progress 
Review will be conducted in order for the issues to be investigated.  Appropriate targets will be 
set and recorded on the Progress Review form which will be placed in the trainee’s file.  A 
trainee may also be given an informal or formal warning,  
 
In accordance with University Regulations (Procedure for the Expulsion and Exclusion 
of Students from Programmes on grounds of Professional Unsuitability) trainees will be 
required to sign a declaration in which they acknowledge the Code of Professional 
Conduct and accept its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Leader of 
Secondary Programmes will, in consultation with the Head of Department for ITE, 
invoke the MMU Regulations. In these cases, the trainee will be considered by a 
Professional Suitability Panel.  
 
MMU shall be entitled to terminate a placement with immediate effect and without 
penalty in the event that (in its reasonable opinion) there is a risk of harm to a 
trainee/and or a change in circumstances which adversely affects the quality of the 
placement. 
 

If a school terminates a placement, the Lead School is responsible for sourcing a new school 
placement which provides a contrast to any placement period already completed. If the Lead 
School is unable to source an appropriate placement MMU will aim to source an alternative, 
but that the costs associated with the placement will need to be returned to MMU by the Lead 
School; at the end of that placement the trainee will still sit within the Lead School's expectation 
of employment. 

 
4.4 Reporting and Referencing 
      
4.4.1 The Lead School and its alliance schools undertake to produce reports for each trainee on 

classroom and professional achievements at the end of the Formative and Assessment Phases 
with such reports contributing to a record of professional development, the final reference for 
employment and a Career Entry Profile for that trainee. 

 
4.4.2 The assessment of trainees and the recording and reporting of progress will employ the criteria 

and procedures, as described in the Course Handbooks and Professional Mentor handbook, 
which will be sufficient to meet the requirements of the Secretary of State currently in operation. 
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4.4.3 In those instances where a trainee is employed by a school or placement provider, the school or 
placement provider shall have full responsibility for any sponsor duties as stipulated by the UK 
Border Agency/Home Office (or any replacement body) from time-to-time.  

 
4.4.4 The school shall provide to MMU all information it reasonably requires to satisfy any obligations 

that it may have to any regulatory body or authority. 
 
 
4.5 Insurance 
 
    

The partner school must provide suitable employers liability (no less than £10,000,000) and 
public liability insurance (no less than £5,000,000) cover for accident and loss to or caused 
by the trainee whilst visiting the partner school’s premises and/or carrying out activities 
organised by the partner school. Further the partner school will procure and maintain, at its 
own cost with a reputable insurer, all such insurance cover as would be usual or prudent for 
a comparable institution to maintain in respect of the activities carried on in connection with 
this agreement. On request, the partner school will provide the university with copies of the 
certificate(s) of insurance reflecting such coverage.  
 

 
4.6 Child Protection Regulations 
 
4.6 For School Direct salaried applicants, the Lead School will undertake and pay for the 

DBS process and inform the MMU Faculty of Education Placements Office of the 
completion of the DBS and individuals’ DBS reference numbers. Where the school will 
be conducting a Regulated Activity (as defined by the Safeguarding Vulnerable Groups 
Act 2006 (SVGA”)) it: 

is acknowledged and accepted that the school will be carrying out any Regulated 
Activity on its own account and not on behalf of MMU. The school shall 
remain solely responsible for the management and control of the Regulated 
Activity provided in connection with this Agreement for the purpose of the 
SVGA (as amended). In this regard, the school shall be wholly responsible 
for ensuring that (inter alia) all individuals engaged in the provision or 
completion of a Regulated Activity are subject to the required enhanced 
disclosure checks through the Disclosure and Barring Service including a 
check against the adults' barred list or the children's barred list as 
appropriate. The school shall be responsible for satisfying all other 
requirements required under the SVGA; 

will monitor the level and validity of the checks pursuant to this clause for each 
relevant trainee. 

 
 
For School Direct non-salaried applicants the Faculty of Education undertakes to apply the 
current arrangements involving monitoring and/or disclosure (as specified in relevant ITE 
circulars or other relevant regulation) which refer to the period of training, viz: 

 
 All applicants begin the DBS application once they have been offered a place. Applicants 

are invited to complete the DBS application from the April prior to a September start. 
 A Faculty of Education HoD will make a judgement of the trainee's suitability to begin work 

with children in Partnership Schools, based on trainee’s DBS Enhanced disclosure 
certificate. On occasion a panel will be called to discuss particular cases. 

 Late applicants will process their DBS but will also be checked against List 99 so that this 
level of clearance is available for the early placements. 
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 Only the List 99 students will be notified to schools, with guidance on level of supervision 
offered; in such circumstances, the school must ensure that the trainee is appropriately 
supervised in accordance with such guidance and should impose any additional 
supervision requirements it considers necessary 

 NB There is NOT a requirement for trainees to take their DBS enhanced certificates to 
school as MMU is responsible for processing their DBS, not the schools; however, trainees’ 
DBS numbers will be supplied to Lead Schools and their alliance schools where students 
are placed.  

 
The action specified above is based upon the following extract from ‘Safeguarding Children 
and Safer Recruitment in Education’ (1 January 2007). 
 

The school shall comply with all applicable legislation and codes of practice, including, where 
applicable, all legislation and statutory guidance relevant to the safeguarding and protection 
of children and vulnerable adults and with the University’s safeguarding scheme as published 
on the university corporate website and updated from time to time. Where the school will be 
conducting a Regulated Activity (as defined by the UK Safeguarding Vulnerable Groups Act 
2006 “SVGA”) it is acknowledged and accepted that the school will be carrying out any 
Regulated Activity on its own account and not on behalf of Manchester Met. The school shall 
remain solely responsible for the management and control of the Regulated Activity provided 
in connection with this agreement for the purpose of the SVGA (as amended).  

 

 
Applicants for Teacher Training Courses 
For applicants for initial teacher training, the initial teacher training provider should ensure that 
an enhanced DBS Disclosure is applied for when a place at a teacher training institution has 
been accepted, so that Disclosures are received prior to the trainee commencing school and 
FE college based elements of their training. However, head teachers and principals will have 
discretion to allow an individual to begin school and FE College based training pending receipt 
of the Disclosure, provided they have had a List 99 check. Where this is necessary, training 
providers, head teachers and principals must ensure that the trainee is appropriately 
supervised. 

 
 
 
5  ASSESSMENT PROGRAMME; ACHIEVING CONSISTENT STANDARDS; THE ROLE OF 

THE BOARD OF EXAMINERS 
  
5.1 The Assessment Programme 

 
5.1.1 A major responsibility for the support, supervision, assessment and reassessment of trainees’ 

progress towards the programme outcomes (including Teaching Standards for QTS) lies with 
mentors in schools. 

 
5.1.2 Tutors from the Faculty of Education will work to support mentors in that process and take an 

appropriate part in the shared procedures identified by the Partnership to assure quality in the 
trainee experience. 

 
5.1.3 The duties of the Professional Mentors, Subject Mentors and Faculty of Education tutors will be 

described in the Programme documentation and Professional and Subject Mentor handbooks. 
 
5.1.4 The Programme Regulations (with appropriate notes of guidance), the assessment scheme, the 

system of recording achievement and the statements of programme outcomes will be published 
in the Programme Handbook(s). 
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5.1.5   Where there is an allegation of academic misconduct (eg plagiarism) this will be investigated 
in accordance with the University’s Procedure for Handling Academic Misconduct.  The 
Assessment Regulations can be found at  

            http://www.mmu.ac.uk/academic/casqe/regulations/assessment-regulations.php .  Penalties 
for academic misconduct range from failing a student in part or all of his/her assessment(s), to 
recommending expulsion of the student in the most extreme cases 

 
 
5.2 The Board of Examiners 
 
5.2.1 For each secondary I.T.E. programme a Board of Examiners will determine whether a trainee 

shall receive an award and deal with all matters of assessment under the Regulations.  It will act 
in accordance with University regulations and procedures, including the use of External 
Examiners.  The Secondary Programmes Committee will also require Partnership Tutors to act 
as Senior Moderators, who will support the work of External Examiners by moderating the 
assessed outcomes from the Programmes. 

 
5.2.2 University Tutors will be in attendance at meetings of the Board of Examiners considering trainees 

in whose assessment they are involved. 
 
5.2.3 Teachers and mentors involved in the assessment of a trainee identified as being at risk of failure 

shall be requested to be in attendance at the Board of Examiners’ meeting which considers the 
case and, accordingly, partner schools will, in such circumstances, undertake to make relevant 
mentors available to attend the Board of Examiners. 

 
5.2.4   In the case of a trainee failing, but given a right to re-sit following the Board of Examiners, the Lead 

School is responsible for ensuring adequate provision is available within their alliance of schools 
to support the re-sit period and provide mentoring support as per programme guidelines. It is 
recognised that in such circumstances the expectation of employment in relation to that trainee 
will be null and void. 

5.3 Consistency of Assessment 
 
  The Faculty of Education and its partner schools are committed to taking the steps necessary for 

the consistent implementation of assessment criteria.  It is noted that a specific role of the External 
Examiners to these ITE programmes is to comment on and to advise the Partnership about the 
effectiveness of its action in this respect. 

 
 
6  QUALITY 
 
6.1 Securing Quality in the Trainee Experience 
 
  The Partnership is committed to the pursuit of excellence.  Accordingly partner schools and the 

Faculty of Education undertake to develop appropriate structures and roles to monitor and 
evaluate the quality of the trainee experience, paying attention particularly to:  

 
- trainees' entitlement to equivalent experiences in different schools, 
- opportunities for a trainee to gain experience in the range of approaches and methods 

practised in individual subjects, 
- the consistent application of sets of assessment criteria and consistent judgements about 

trainees' competences. 
 
6.2 Selection, Recruitment and Retention of Schools in Partnership 
 
6.2.1 A school or department within a school is required to: 

 
- provide training as specified in programme documentation; 

https://outlook.mmu.ac.uk/owa/redir.aspx?C=xpPABj_TwCRWSLFBJbTcN-76AHsm-KvAZbH1qWwZ1p6bJryu3p3TCA..&URL=http%3a%2f%2fwww.mmu.ac.uk%2facademic%2fcasqe%2fregulations%2fassessment-regulations.php
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- provide support for trainees as specified in descriptions of trainee entitlement; 
- assess trainees using criteria specified in programme documentation; 
- evaluate their training, support and assessment, 
- in order to meet selection criteria. 
          

6.2.2 In negotiations about new (or continuing) involvement in the Partnership attention will be paid to 
information about 
  
- the most recent OFSTED report on the lead / alliance school; 
- Outcomes of Quality Development processes 
- test and examination results to date  
- exclusion rates 
- or other requirements as set out in current DFE Circulars on Initial Teacher Education 

Programmes. 
 
  Note will also be taken of 
 

- previous experience of involvement in Initial Teacher Education and commitment to 
future involvement in Initial Teacher Education. 

 
6.2.3 Schools in Special Measures or Challenging Circumstances 
 

 It is a requirement that you notify the Partnership Administrators of your most recent Ofsted 
report outcomes / findings.  
 

 Schools that are in special measures following an Ofsted inspection are not allowed to offer 
placements unless the school placement commences before the school is placed in special 
measures.  
 

 Where a school in special measures is allowed to provide a continuing placement, the Subject 
Co-ordinator and Partnership Tutor should ensure that appropriate support is available for the 
trainee placement requirements.  
 

 There is no restriction on placing trainees in schools identified as having serious weaknesses 
following an Ofsted inspection, but the school needs to make sure that it can provide the trainee 
with the appropriate agreed programme of support, monitoring and assessment.  It will be the 
duty of the Subject Co-ordinator and Partnership Tutor to ensure this is the case. 

 
6.2.4 Where it is felt that the school or department is unable to meet the criteria specified either for 

selection to or for continuing involvement in Partnership, joint discussions will take place to 
determine whether support provided by the Faculty of Education will enable the mentor structure 
in the school to meet the criteria, 

   
                      or  
 
  whether Partnership arrangements should be discontinued until a time when the criteria can be 

met. 
 
6.2.5    Where it is deemed appropriate to discontinue a placement in the light of a school or department 

being unable to meet the required needs of the training programme it is the Lead School’s 
responsibility to source an appropriate alternative placement which provides the required contrast 
from placements already undertaken. In the event of the Lead School being unable to source an 
appropriate alternative placement MMU will aim to source a placement on behalf of the trainee 
and the Lead School and under such circumstances appropriate return of funds should transfer 
back to MMU for the cost of this activity. 
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6.2.6    In the event of a Lead School being graded by Ofsted as being in Special Measures, Inadequate 
or Requiring Improvement MMU shall work with the Lead School to try to identify support needed 
to ensure consistent, high quality experiences for all trainees within the alliance for the remainder 
of the training year and will, subsequently work with the Lead School in identifying a suitable 
successor to the Lead School role in the event of the alliance wishing to request future places 
with MMU as its named ITE provider.  

 
 
6.3 Professional Development of Tutors and Mentors 

 
6.3.1 A Partnership School undertakes to put in place and maintain a mentoring structure in which 

Professional Mentor and Subject Mentor(s) have undertaken an effective course of preparation 
and are registered as having done so.  All teachers who have completed such a course of 
preparation will be registered by the Faculty of Education as mentors in the Partnership.  
Recognition as a registered mentor can be used for accreditation purposes at the Manchester 
Metropolitan University, in respect of award bearing courses. 

 
6.3.2 The University and partner schools recognise a shared responsibility to make it possible for all 

tutors and recognised mentors to meet from time to time to monitor, evaluate and review the 
Programme, both as part of their continuing professional development as trainers and educators, 
to ensure the high quality of student experience and to advance practices in the Partnership. 

 
6.3.3 Partner schools and alliances undertake to induct new members of staff into Partnership roles 

and responsibilities before they are involved with trainees.  Normally, the Faculty of Education will 
support this process on request. 

 
6.4 Annual Evaluation 
 
6.4.1 As part of monitoring and evaluation procedures, a Partnership School will complete an evaluation 

of working with the Faculty of Education towards the end of each academic year.  
 
6.4.2 Evaluations will be analysed to identify important issues either relating to one particular school, or 

alliance of schools, or across the partnership which need to be addressed. Key themes from these 
evaluations and from trainees’ evaluations of their placement experiences will be fed back to 
schools through the Clusters and the Partnership Tutors. 

 
6.4.3 The Leader of Secondary Programmes will make appropriate reference to Partnership matters in 
the Continuous Monitoring and Improvement Process currently in operation.  (S)he will make such 
material available to relevant Programme Committees and to the Partnership Strategic Development 
Group 
 
 
6.5   The Alliance Quality Development Process (see Appendix Two for full document and 
Appendix Three for Rationale) 
 
 
6.5.1  During the year 2016-17 Partnership Tutors will work with Lead Schools to come to a joint 
judgement of where the alliance currently is on the   continuum of  the Alliance Quality Development 
process. Those identified as meeting the criteria for Advanced Partnership Alliance status will have their 
provision acknowledged formerly by the Faculty; those schools judged to be working at the level of 
Partnership Alliance status will be offered support in specific areas to work towards the next level. We 
recognise that alliances will operate at different levels for a number of reasons, at different times.  
 
6.5.2    It is the responsibility of the Lead School to lead quality assurance procedures across the range 
of schools in their alliance, using the documents provided by MMU and to provide evidence of this as a 
feature of the Alliance Quality Development procedures each year. 
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6.5.2  We will seek to gain feedback on the use of the Alliance Quality Development process from our 
Partnership Schools during the academic years 2014-2015 (and report on this through the Partnership 
Strategic Development Group) and refine the process as necessary.  
 
6.5.3  The decisions made in relation to the Alliance Quality Development process will be based on 
evidence gathered by the school and presented as part of a professional dialogue. Decisions will be 
moderated before final decisions are announced to ensure parity. 

 

7. Data Protection 

7.1 If under the Data Protection Act 1998 or the Freedom of Information Act 2000 either Party is 
required to provide information to a data subject  (as defined in  the Data Protection Act) in 
relation to personal data or any other information requested by an applicant under the Freedom 
of  Information Act in relation to  this Agreement when such data is in the possession or 
under the control of the other Party, then the other Party  shall provide all reasonable and 
prompt co-operation in order for the relevant Party to comply with its obligations under this 
Clause, the Data Protection Act and the Freedom of Information Act. 

7.2 Both Parties will comply with the Data Protection Act 1998 ("DPA") and any modifications and 
amendments thereto. For the purposes of this  Clause 7 any  definitions shall be those 
defined within the DPA. Each Party acknowledges that it acts as an individual Data Controller 
in relation to any Personal Data obtained under this Agreement and will at all times comply 
with its obligations under the DPA. To the  extent  that a Party processes any Personal Data 
for and on behalf of the other, it shall take appropriate technical and organisational measures 
designed to protect against unauthorised or unlawful processing of Personal Data and against 
accidental loss or destruction of, or damage to, Personal Data.  In particular, the Processor 
shall Process Personal Data only for the purpose for which it was  disclosed, shall not 
(without the Data Controller's consent) transfer the Personal Data (or allow it to be transferred) 
outside of the  European Economic Area and shall  act on the Data Controller's instructions 
only (given for such purposes). The Processor shall answer the Data Controller's reasonable 
enquiries to enable it to monitor the Processor's compliance with this paragraph and the 
Processor shall not subcontract any Processing of Personal Data without the prior written 
consent of the Data Controller. 

8. NO PARTNERSHIP OR AGENCY 

8.1 Nothing in this Agreement, and no action taken by the Parties pursuant to this Agreement, 
shall constitute or be deemed to constitute a relationship between  the Parties of partnership, 
joint venture, principal and agent or employer or employee. Neither Party has, nor may it 
represent that is has, any authority to act or commitments on the other Party's behalf. 

8.2 Neither Party shall use the other's name, crest, logo or registered image for any purpose 
without the express permission of the other Party. 

9. NOTICES 

All notices hereunder shall be served personally or by mail to the address given at the head 
of this Agreement for the Parties to be served or such other address as may be given by such 
Parties to the other for the service of notices. Any such notice shall be deemed sufficiently 
given if it is proved that the same has been duly committed to the post in a properly addressed 
and prepared envelope. Notices sent by shall be deemed served two days after posting. 
Notices served personally shall be deemed served forthwith upon delivery. 
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10. ENTIRE AGREEMENT 

This Agreement sets out the entire agreement between the Parties with respect to the subject 
matter covered by it and supersedes and replaces all prior communications, representations 
(other than fraudulent representations), warranties, stipulations, undertakings and 
agreements whether oral or written between the Parties.  Each Party acknowledges that it 
does not enter into this Agreement in reliance on any warranty, representation or undertaking 
other than those contained in this Agreement provided that this shall not exclude any liability 
which a Party would otherwise have in respect of any statements made fraudulently by it or 
on its behalf prior to the date of this Agreement. 

11. WAIVER 

The failure or delay by either Party to this Agreement in exercising any right, power or remedy 
of that Party under this Agreement will not in any circumstances impair such right, power or 
remedy nor operate as a waiver of it. Any waiver of a breach of, or default under, any terms 
of this Agreement will not be deemed a waiver of any subsequent breach or default and will 
in no way affect the other terms of this Agreement. 

12. DISPUTE RESOLUTION 

12.1 The Parties agree to co-operate with each other in an amicable manner with a view to 
achieving the successful implementation of this Agreement. 

12.2 The Parties shall use all reasonable endeavours to negotiate in good faith and settle amicably 
at any dispute which arises during the continuance of this Agreement. If a dispute arises 
between the Parties during the term of this Agreement in relation to any matter which cannot 
be resolved by the MMU Programme Leader and the School’s Programme Leader then either 
Party may refer the matter to the Programme Committee and then, if necessary, to the 
Academic Board of MMU and an equivalent body or board or committee within the School. 

12.3 If the dispute is not resolved by negotiation pursuant to Clause 12.2, the Parties shall attempt 
to settle it by mediation in accordance with the model mediation procedures published by the 
Centre for Effective Dispute Resolution ("CEDR"). To initiate a mediation a Party must give 
notice in writing to the other Party requesting a mediation pursuant to the model mediation 
procedures. A copy of the request shall be sent to CEDR. The mediation shall be before a 
single, jointly agreed upon, mediator. 

12.4 If either Party refuses at any time to participate in the mediation procedure and in any event 
if the dispute is not resolved within 90 days of the service of the mediation notice, then either 
Party may commence proceedings in accordance with Clause 17. 

13. VARIATIONS 

No variation to this Agreement shall be effective unless in writing, signed by or on behalf of 
each Party by an authorised signatory. 

 

14. THIRD PARTY RIGHTS 

This Agreement is only enforceable by the original Parties to it and by their successors in 
title, successor bodies and permitted assignees.  Any rights of any other person to enforce 
or rely upon any term of this Agreement pursuant to the Contracts (Rights of Third Parties) 
Act 1999 are excluded. 
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15. APPLICABLE LAWS 

15.1 The Parties shall comply with all applicable laws and statutory regulations or any regulations 
of any governmental, quasi-governmental,  supra-national or other competent agency 
(including, without limitation, all health and safety legislation) in force from time to time during 
this  Agreement. 

15.2 The Parties shall also comply with the provisions of the Equality Act 2010 and the codes of 
practice relating thereto. 

15.3 The Parties shall comply with all applicable laws, statutes, regulations and codes relating to 
anti-bribery and anti-corruption including but not  limited to the  Bribery Act 2010 and shall 
not engage in any activity, practice or conduct which could constitute an offence under sections 
1,2,  or 6 of the Bribery Act if such activity, practice or conduct had been carried out in the 
UK. The school shall comply with its own policies  relating to anti-bribery and anti-corruption 
and shall put in place its own procedures to ensure compliance under the Bribery Act 2010. 
The  school  shall immediately notify MMU in writing of any request or demand for undue 
financial or other advantage of any kind received by it in  connection with this Agreement 
and shall immediately notify MMU in writing of any situation which may give rise to a breach of 
this Clause. 

For the avoidance of doubt, a breach of this Clause 15 shall be deemed a material breach of 
this Agreement which is not capable of remedy 

16. COUNTERPART 

This Agreement may be executed in any number of counterparts, each of which so executed 
will be an original, but together will constitute one and the same instrument. 

17. LAW 

This Agreement is governed by and shall be interpreted in accordance with English law. 
Subject to the provisions of Clause 12 (Dispute Resolution), each Party irrevocably submits 
to the exclusive jurisdiction of the English courts in relation to all matters arising out of or in 
connection with this Agreement. 
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Schedule ONE 
 
ROLES AND RESPONSIBILITIES 
 
School and MMU responsibilities for PGCE Secondary/Primary School Direct places 2016-17 

Processes/Services/Activities  MMU School  

Partnership approval of school  √  

Marketing and Communication √ √ 

Set/contribute to agendas for, and attend , PGCE Programme/Partnership-related meetings  √ √ 

Communications with the NCTL/DfE/Ofsted √  

Preparation for Ofsted inspection  √ √ 

Preparation of the SED √  

Engage with MMU Continuous Monitoring and Improvement process √  

Manage modification to the programme, within MMU regulations √  

Maintenance of Moodle site √  

Maintenance of student record and associated data production and analysis to meet 
requirements of NCTL and Ofsted and data returns/expectations 

√  

Student Finance  √  

Recruitment and Selection within agreed processes and timescales  √ √ 

Enrolment and DBS √ √ (For Salaried Places 
only) 

Quality assures overall student experience  √ √ 

Production of timetable, handbooks etc √ √ 

Arranging all placement experiences including: 
Induction to the placement school at the beginning of the course 
Finding the second placement for all students on the School Direct PGCE 
Ensuring placements are appropriate for the student in terms of progress, quality and individual 
development needs  

 √ 

Preparation for placement experience  and induction to school experience  √ √ 

Induction to MMU services, learning resources etc √  

Developing skills in lesson planning, assessment, short and long term planning, (eg: checking 
teaching files weekly by mentor) behaviour management, SEN, EAL, differentiation, 
professionalism etc) 

√ √ 

Ensure appropriate  school staff in place to support student in placements √ √ 

Mentor training  √ √ 

Setting and marking of all assignments (including M level); Referencing and academic  writing 
preparation 

√  
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Support for assignment related school-based work √ √ 

Provision of a School-based Professional Studies training programme, based on students’ 
needs 

 √ 

Completion of placement review/assessment  documents √ √ 

Observation of student teaching and providing feedback; weekly meetings with student to 
discuss progress;  setting and monitoring of appropriate targets for development; collaboration 
in AROF process as necessary 

√ √ 

Addressing and dealing with disciplinary issues that require formal MMU processes (eg: 
Professional Panel, Progress Review, Appeals, Plagiarism etc)  

√  

Provision of Learning Support services, Library and Internet Library, Moodle, Learning 
support  

Internet, school 
networks 

Provision of student support services  √  

Access to student union advice and guidance  √  

Dealing with student complaints √  

Unit, programme and placement evaluation √  

Evaluation of partnership from schools’ perspective √ √ 

Pastoral support  √ Subject and 
Professional Mentor 
(Secondary); School-
Based Mentor/Class 
Teacher (primary) 

Recruit and train external examiners; arrange external examiners visits; respond to external 
examiner reports 

√  

Preparation for employment  √ √ 

Subject Knowledge development (initial audit and monitoring of this) √ √ 

Process students’ progression through examination boards √  

Alumni support  √  

Recommendation for QTS and confirms has met all Teaching Standards √ √  

Award of PGCE; production of certificates; manage awards ceremonies. √  
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ROLES AND RESPONSIBILITIES OF MENTORS IN A PARTNERSHIP SCHOOL 
 

A school in partnership with the Faculty of Education will be called a Partnership School if it identifies 
a Professional Mentor to oversee school based programmes and Subject Mentors in specified 
departments. 
 
The Professional Mentor will, after preparation and training, assume responsibility for all ITE matters 
in the school/service and for liaison/communication with the Faculty of Education including a 
substantial responsibility for the quality assurance of the training provided by the school.  (S)he will 
also be responsible for keeping the Senior Management Team of the school informed about the 
progress of the ITE programme. 
 
In respect of the team of Subject Mentors, the Professional Mentor will: 
 
 each year, when requested, identify for the Faculty of Education the subject departments in which 

School Direct placements are offered in the next academic year; 
 identify and support Subject Mentors and their training needs, ensuring they are adequately 

prepared to receive Trainee Teachers; 
 monitor the training requirements of individual Subject Mentors and ensure they continue to meet 

the training entitlement of all Trainee Teachers; 
 provide an effective communication link between the Faculty of Education and Subject Mentors; 
 monitor adherence to school ITE policy and the consistency of provision for Trainee Teachers. 
 
In respect of the Trainee Teachers’ entitlement, the Professional Mentor will: 
 
 identify and support Subject Mentors and their training needs, ensuring they are adequately 

prepared before receiving Trainee Teachers; 
 monitor the training requirements of individual Subject Mentors and ensure they continue to meet 

the training entitlement of all Trainee Teachers; 
 provide a school based training programme of professional studies and ensure that arrangements 

data and information are available for Trainee Teachers to carry out prescribed  school based 
training activities and prepare for assignments; 

 monitor and comment in the Trainee Teachers’ School Experience Files; 
 monitor the progress of individual Trainee Teachers, carry out observations of classroom teaching, 

provide oral and written feedback, and carry out meetings with individuals to review their 
professional development, setting targets for future developments; 

 record the development in a written summative report. 
 Complete and submit the required evaluations. 
 Complete and submit the Quality Development Document as part of the Lead School’s Alliance 

Quality Development processes.  
 
The Subject Mentor, after preparation and training, will assume responsibility for ITE matters within 
the subject department and for liaison/communication with the Professional Mentor and the visiting 
University subject tutor. 
 
We also strongly encourage Professional Mentors in our Partnership Schools to become involved in 
the activities described below as they contribute to continuing development and improvement of the 
student placement experience and indeed the whole experience of their programme: 
 

 sharing and comparing ITE practices with other schools in a Cluster by attending Cluster 
events; 

 communicating with the Faculty of Education and within the school on contemporary 
developments in ITE; 

 communicating with the wider community and wider workforce (e.g. parents, governors, 
teaching assistants); 

 through the Cluster, contributing to the ongoing development of partnership policy, and 
influencing the design of partnership programmes; 
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 attending and/or contributing to Cluster based activities in the training of mentors and Trainee 
Teachers;  

 developing quality assurance procedures with the Partnership Tutor and with other schools in 
the Cluster; 

 breaking down barriers to the promotion of school based ITE. 
 
In respect of the team of subject teachers the Subject Mentor will: 
 
 on an annual basis, agree with the SLT of the school, subject colleagues, the Professional Mentor, 

and the lead school, the number of subject placements to be offered; 
 ensure that subject colleagues are adequately prepared to receive and nurture Trainee Teachers 

and understand their training needs; 
 agree to undertake any necessary training. 
 Complete and submit the required evaluation 
 
In respect of the Trainee Teachers’ entitlement the Subject Mentor will: 
 
Respect the rights of Trainee Teachers as fellow professionals and offer personal and professional 
support;  

 
Acting in a training role: 

 undertake the appropriate training to discharge their role effectively; 
 provide a role model of good practice and opportunities for the Trainee Teachers to experience 

a variety of teaching styles, 
 provide information on departmental policies and practice, 
 construct a timetable of teaching with a variety of pupils across different key stages and the 

full ability range taking into account the Trainee Teachers’ individual needs, 
 provide tutorials for the subject training programme as detailed in the Programme and Subject 

Guides and ensure that information is available for Trainee Teachers to carry out prescribed 
school based training activities and prepare for assignments,  

 monitor the Trainee Teachers’ School Experience Files and provide written comments in them. 
 
Acting in an evaluative and assessing role: 

 monitor the progress of individual Trainee Teachers and support development towards targets 
set,  

 carry out observations of teaching and provide constructive oral and written feedback,  
 hold meetings with individual Trainee Teachers to review their professional development as 

subject teachers and agree targets,   
 record the development in a written summative report which will be given to the Professional 

Mentor. 
 
In respect of professional development the Subject Mentor will:  
 

 be expected to engage in the training activities identified for Subject Mentors by the 
Partnership; 

 be expected to take advantage of partnership opportunities for professional development, 
and to share and compare ITE practices with other mentors in ongoing training events such 
as subject conferences and subject mentor meetings. 

 
 
ROLES AND RESPONSIBILITIES OF UNIVERSITY TUTORS 
 
Role of the Faculty of Education Tutor 
 
University Tutors are likely to be Subject Tutors (some of whom will be Subject Co-ordinators with 
extra responsibilities) with roles of personal tutor, moderator, CPD provider/researcher, assessor and 
colleague working alongside teachers and trainee teachers in school.  In addition, some will take on 
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the role of Partnership Tutor for a cluster of schools.  This role will be significant for communications 
between schools and University.  The Partnership Tutor will act as the main point for the Professional 
Mentor and provide the necessary support and guidance on matters of Partnership policy and practice.  
S/he is unlikely to work closely with trainee teachers. 
 
Roles and Responsibilities of the Partnership Tutor 
 

 Develop and maintain communication systems across the cluster and within the Faculty of 
Education, 

 Liaise with Professional Mentors / Lead schools at Conferences and other meetings to contribute 
to the management and development of the Partnership, 

 Monitor quality and consistency of trainee teachers’ experience, and act in the role of Senior 
Moderator to ensure fair and consistent application of placement assessments across subjects 
and across the range of schools within the cluster. 

 To analyse the evaluations by trainees about the training experience in cluster schools 

 Help organise and attend Continuous Professional Development (day and twilight) sessions and 
collect data to inform the evaluation process, 

 Attend Partnership Tutor meetings, 

 Assist schools where necessary in further programmes of Mentor preparation, 

 Support the Professional Mentor in ensuring whole school commitment to ITE, 

 Encourage schools and colleges to extend the Partnership into areas of Continuing Professional 
Development and Research/Educational Enquiry. 

 Inform Subject Co-ordinators of opportunities to develop a Partnership relationship with a subject 
department in a cluster school; or of any changes to the training opportunities offered by schools 

 Inform subject co-ordinators of any concerns raised by schools about subject tutors, and to inform 
Professional mentors of any concerns raised by Subject tutors. 

 To engage in professional dialogue with schools in relation to the evidence provided and to award 
a level of partnership quality development to each school within their clusters. 

 
A Subject Tutor will visit the trainee teacher during their school experience in a monitoring/moderating 
role. 
 
Roles and Responsibilities of the Subject Tutor 
 

 Support the interviewing and selection of trainee teachers in conjunction with schools, 

 attend programme board meetings to ensure the development and coherence of the programme, 

 engage in professional links and dialogue with schools and trainee teachers (during school-based 
experiences), 

 devise, deliver and evaluate the academic requirements of the taught elements of the programme, 

 offer trainee teachers a broad view of teaching and learning across a variety of contexts and 
provide a model of a variety of teaching and learning styles, 

 engage in professional discussion with trainee teachers and help them develop the qualities of 
reflection, to apply then to their own practice and to develop a personal, principled framework for 
their teaching, 

 offer feedback and support within the school classroom during monitoring and moderating visits 
as outlined in the trainee entitlement statement, 

 monitor trainee engagement with school based training activities, mark assignment and offer 
feedback and support, 

 moderate decisions about trainee teachers’ demonstration of the Teacher Standards, 

 when appropriate, to liaise with mentors and ensure recourse to the Remediation procedure is 
made promptly 

 engage in the preparation, support and development of Subject Mentors, and to liaise with the 
relevant Lead School and Partnership Tutor regarding training needs of subject mentors; 

 monitor the quality of support and training across schools, and to inform the Lead School and 
Partnership Tutors of examples of good practice, or of concerns relating to the trainees’ placement 
experience. 
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 maintain an overview of current developments within and beyond the subject area regionally and 
nationally, 

 monitor trainee teachers’ progress across all elements of the programme, particularly through the 
Review process and help them set targets. 

 
In addition to this the personal tutor will; 
 

 Counsel and support trainee teachers on programme and non-programme related issues 
(including recommending referral to other agencies inside or outside the University), 

 Attend and participate in the Board of Examiners’ meetings, 

 Compile references. 
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Roles and Responsibilities of Trainee Teacher on School Direct Programme  
 

 To study the programme handbook and subject guide in order to 
 - be aware of the expectations described in the Faculty Code of Conduct for Trainees on 

programmes of Initial Teacher Training, 
 - be familiar with the Standards and the programme outcomes, 
 - be aware of the roles of the Subject Mentor, the Professional Mentor, the Class Teacher and 

the University Subject Tutor and Partnership Tutor, 
 - prepare for events scheduled in the calendar e.g. reviews, university session, school-based 

work. 
 

 To complete all necessary documentation 
 - attend all University sessions and inform the appropriate personnel in cases of non-

attendance according to given procedures, 
 - pursue all the outcomes of the Programme including the Teacher Standards, 
 - develop and maintain subject knowledge and understanding including ICT, 
 - be part of a tutor group with an assigned personal tutor, 
 - engage with and complete all school based training activities and assignments to meet 

necessary deadlines, 
 - consult a wide range of relevant literature and be aware of current developments in education 

in general and in teaching of the subject, 
 - consider particular contexts for professional practice and critically evaluate them, examine 

and evaluate performance in a specific context in the light of knowledge of other contexts. 
 

 When in school under the guidance of Professional and Subject Mentors; 
 

- maintain school management procedures which operate across whole school, departmental 
and pastoral systems, 

 - manage the learning experiences of pupils and reflect on the impact of practice, 
 - be familiar with the ethos of the school, its practices and procedures, 
 - conform to appropriate professional standards of dress, conduct and attendance, 
 - demonstrate professional commitment and attitude 
 - develop and contribute to effective working relationship with mentors and class teachers 
 - observe and analyse features of good practice and a variety of teaching styles, 
 - follow an agreed planned programme of gradualist experiences from working aide to full class 

teaching,  
 - engage in professional dialogue with colleagues, 
 - engage in feedback sessions with mentors in a constructive way, 
 - attend the schedule of tutorials with Professional and Subject Mentor and carry out the 

preparatory tasks specified by the programme guide setting weekly targets, 
 - prepare for teaching by constructing a SEF in accordance with the instructions specified by 

the programme guide which contains plans for teaching, 
 - write a weekly evaluation of professional development, 
 - assist as a form tutor and become familiar with pastoral systems and policies of the school, 
 - where appropriate, become involved in activities beyond the classroom, 
 - when appropriate attend and, with guidance, contribute to Parents’ evenings, 
 - keep a record of evidence to demonstrate progress towards meeting the programme 

outcomes, 
 - engage in the regular scheduled monitoring and evaluation of the programme. 
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Schedule TWO    
 
TRANSFER OF FUNDS FROM THE MANCHESTER METROPOLITAN UNIVERSITY TO 
PARTNERSHIP SCHOOLS IN RESPECT OF SECONDARY INITIAL TEACHER TRAINING 
 

1.1       For School Direct the total per capita payment for a "trainee year" will be £3,150 to be paid to 
the Lead School.  

 
                1.1.1      The per capita payments will be transferred at twice in the year as follows: 
 

  £1525 at the end of December  
 

  £1625  in March/April  
 

From the overall payment of £3,150 Lead Schools must pay the Placement B school for supporting 
the trainees in placement at the rate of  £500 per trainee.  

Where a trainee leaves the programme or the School Direct scheme, the payment value shall be 
adjusted and the school shall only be entitled to payment in line with Student Finance 
England’s fee percentages and MMU’s fee liability dates, as updated from time-to-time. 

1.4        Where a trainee leaves the programme or the Schools Direct scheme, MMU shall be entitled to 
recover from the school any payments that have been made, and to which it was not entitled, 
based upon the trainee’s suspension or withdrawal date. The proportion of the payments to be 
recovered shall be calculated in accordance with Student Finance England’s fee percentages 
and payment dates and MMU’s fee liability dates as updated from time-to-time. MMU shall be 
entitled to recover any sums due from the school under this clause 1.4 within a 3 (three) year 
period commencing from the trainee’s withdrawal or suspension date. 

 
1.5        As soon as a trainee has been accepted onto the programme the school shall contact MMU to 

confirm, in writing, that it will be sponsoring the trainee. 
 
1.6          For School Direct (Salaried) trainees, the transfer of funds is as follows:  
 
1.6.1    The Lead School receives the salary from the DFE/NCTL (amount is dependent on 

secondary subject/primary phase/trainee degree classification) and the equivalent of 
£9,000 for Tuition Fees. The Lead School will receive such funding in accordance with 
Student Finance Englands’ published fee percentages and payment dates. 

 
1.6.2    Upon student registration, MMU will invoice the Lead School for the balance of tuition fees 

(£9,000 less £3,150 fee due to Lead School) for £5,850 per trainee. The invoice will be due for 
payment within 30 days of invoice unless an appropriate instalment plan is agreed directly with 
MMU. 
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Appendix One: Selection & de-selection of Partnership schools and colleges working with the 
Faculty of Education, Manchester Metropolitan University 

This document is intended to set out the principles and associated actions in relation to the schools 

and colleges the Faculty of Education works in partnership with, regarding supporting trainee 

teachers on their placements, on all Initial Teacher Training (ITT) programmes.  It draws upon 

existing information in the Memorandum of Understanding that all schools sign on an annual basis.  

Selection:  

 The Faculty of Education works in partnership with schools and colleges who are willing to 

support ITT trainees effectively and enable them to become excellent teachers and who 

request School Direct places in subjects and phases we offer.  

 We work with schools whose Ofsted inspection outcome is at least ‘Good’ or “Outstanding” 

and where there is clear evidence of high quality teaching and learning in the phase/ subject; 

in schools which  hold an overall judgement of “Requires Improvement”, to work with them 

we will be confident that the support for teaching and learning in a secondary subject 

department/FE college or a phase within a primary school is at least good and that trainees 

placed in the schools concerned will be mentored and supported to a high standard; 

 Where we have an excess of placement offers, for example in some non-shortage secondary 

subjects, we will select placements using the following criteria: Outcomes of Alliance Quality 

Development processes, Ofsted judgement, successful prior experience of working with ITT 

trainees, willingness to offer placements in secondary shortage subjects, and offers of 

significant numbers of placements; 

 Schools and colleges are required to sign and agree to the terms of the Memorandum of 

Understanding which sets out the expectations of all parties; 

 Detailed requirements for school and college colleagues supporting MMU trainees are also 

set out in mentor handbooks and programme handbooks and communicated through mentor 

training and other means, such as the Annual Partnership Conference, and MMU 

programme and partnership committees, for secondary programmes. 

 
Suspension/Termination of a school placement. 
 

 MMU has well established policies and procedures for dealing with Professional 

Suitability/Disciplinary matters; if a trainee fails to follow the MMU Code of Professional 

Conduct or if their professional or personal conduct gives rise for concern, the Head Teacher 

or delegated staff in the school will immediately contact the relevant Faculty of Education 

tutor or the relevant Programmes Office who will in turn notify the relevant member of staff. 

 

 The issues will be investigated and the trainee will be required to attend a Progress Review. 

Appropriate targets will be set and recorded on the Progress Review form which will be placed 

in the trainee’s file.  A trainee may also be given an informal or formal warning,  

 
In extreme cases inappropriate behaviour may require the trainee to be suspended from the 
placement.  If this is the case, the school should immediately contact the relevant Programmes 
Office and the trainee should report in person to the relevant Programmes Office.  In turn the 
relevant member of University staff will be notified.  A Progress Review will be conducted in 
order for the issues to be investigated.  Appropriate targets will be set and recorded on the 
Progress Review form which will be placed in the trainee’s file.  A trainee may also be given 
an informal or formal warning,  
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In accordance with University Regulations (Procedure for the suspension and exclusion of 
Students from Programmes on grounds of Professional Unsuitability) trainees will be required 
to sign a declaration in which they acknowledge the Code of Professional Conduct and accept 
its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Leader of Secondary 
Programme will, in consultation with the Head of Department for ITE, invoke the MMU 
Regulations. In these cases, the trainee will be considered by a Professional Suitability Panel.  
 
MMU shall be entitled to terminate/suspend a placement with immediate effect and without 
penalty in the event that (in its reasonable opinion) there is a risk of harm to a trainee and/ or 
a change in circumstances which adversely affects the quality of the placement the trainee 
receives;  

 If a school terminates a placement the Lead School is responsible for sourcing a new school 
placement which provides a contrast to any placement period already completed. If the Lead 
School is unable to source an appropriate placement MMU will aim to source an alternative, 
but that the costs associated with the placement will need to be returned to MMU by the 
Lead School; at the end of that placement the trainee will still sit within the Lead School's 
expectation of employment. 

De-selection of Schools 

 Wherever possible, (and depending on the nature and seriousness of the issue) the Faculty 

aims to resolve issues and disputes between trainees and school colleagues, or between 

MMU staff and school colleagues at the source, that is, with the intervention and mediation 

of MMU Secondary Subject Tutors or Primary School Based tutors;  

 Where this is not possible more senior colleagues will become involved, that is the Primary, 

Secondary Partnership Leads, or the Head of Quality Assurance and Enhancement, or the 

Head of Department for ITE to mediate a solution agreed by all parties. 

 If, after an agreed period of time issues remain problematic, or if an agreement cannot be 

reached, placements may be terminated according to the procedures for termination of 

placement/s set out above. In the event of a placement being terminated and a school de-

selected the Lead School is responsible for sourcing a suitable, alternative placement for the 

trainee as soon as possible and for ensuring continuity of the training programme for the 

trainee during this period  

 Suspension of placement/s does not necessarily result in de-selection of the school from the 

MMU Partnership, for example, if the issue relates to a subject department in Secondary, or 

a particular individual school colleague or trainee.  

 However if the issue is of sufficient seriousness (ie: one in which the Faculty cannot have 

confidence in a school’s ability to support and work effectively with its trainees, to the extent 

that they would be seriously disadvantaged) or cannot be resolved to the satisfaction of all 

parties despite best efforts, then the school will be de-selected until such time as the Faculty 

can be assured the issue or disagreement is resolved.  
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MANCHESTER METROPOLITAN UNIVERSITY: FACULTY OF EDUCATION  
 SECONDARY SCHOOL PARTNERSHIP QUALITY DEVELOPMENT DOCUMENT  

 SCHOOL DIRECT ALLIANCES 
 
Purpose:  
The Alliance  
Definition of terms: 
Partnership Alliance: An alliance which meets all the requirements for partnership with MMU and fulfils the trainee entitlement, as set 
out in the mentor handbooks. 
Advanced Partnership Alliance: An alliance, which meets all the requirements of a partnership alliance and provides additional support 
and training opportunities, which exceed the trainee entitlement. 
 
 

Name of Lead school:                                                         Alliance name: 
 
Ofsted Grade and date: 

 
Partnership tutor:                                                                 Date of visit:  
 
Pre- moderation status:                                                        Post-Moderation status: 
 

 
 
 
 
 

CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

Management 
and 
governance 
of the 
alliance. 

 The roles and responsibilities 
of everyone involved in the 
alliance are set out clearly. 

 Lines of accountability are 
explicit and effective. 

 There is a process for quality 
assuring training across the 
alliance, which has been 

 The roles, responsibilities and 
accountabilities of everyone 
involved in the alliance are set 
out clearly, understood fully and 
implemented as intended. 

 Senior leaders are familiar with, 
and supportive of, school-led ITT 
and its requirements in terms of 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

shared with all alliance 
schools. 

 Outcomes of the quality 
assurance review are shared 
with all relevant parties. 

 Priorities for improvement and 
quality enhancement are 
identified and agreed. 

 Mechanisms are in place to 
ensure effective and timely 
communication across the 
alliance. 

 Contingency plans, which 
include having adequate 
resource and suitable 
placements for those trainees 
who exercise their right to re-
sit, are in place.  

 

impact on staff time, resources 
and timetabling. 

 Alliance wide mechanisms, such 
as timetabled meetings of PMs 
and SMs have been put in place 
to secure effective 
communication, organisation and 
management.  

 Administrative support is in place 
to secure the organisation, 
management and quality 
enhancement of training in the 
alliance. 

 Alliance members have 
contributed to, and implemented, 
an agreed process and timescale 
for quality assuring training 
provision across the alliance.  

 Outcomes of the quality 
assurance process are reviewed; 
priorities identified, and 
improvement plans developed 
and implemented. 

 Placements in the alliance are 
managed to ensure that they 
meet the training needs of 
individual trainees. 

 The alliance is proactive in 
supporting the sharing of 
expertise within the alliance and 
across the wider MMU 
partnership.  

Quality 
Assurance 
of training 

The Lead School: 
 

 Once accepted into the alliance 
each school is audited to identify 
and log its expertise, resources 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

across the 
alliance. 

 
 
 

 Has developed criteria, in 
collaboration with the alliance 
schools, for acceptance into 
(and rejection from) the 
alliance. 

 Ensures that the alliance 
includes an adequately wide 
mix of schools and training 
experiences to ensure that all 
trainees have sufficient 
opportunities to meet or go 
beyond the Teacher 
Standards.  

 Ensures that the alliance 
provides all trainees with the 
opportunity to observe and 
work across the range of 
curriculum areas/age phases 
with identified lead 
practitioners and mentors. 

 Is aware of, and shares across 
the alliance, the expertise, 
good practice and experience 
of individual lead practitioners 
and school specialisms. 

 Uses the MMU partnership 
quality development document 
across the alliance and shares 
the outcomes of the process 
with relevant MMU staff.  

 Uses the outcomes of the 
MMU quality development 
document and the alliance’s 
QA protocols to identify good 
practice and areas for 

and specialist provision 
(Professional Development and 
subject/phase specific)  as a 
basis for supporting individual 
training or developing whole 
group training across the alliance 

 The strengths, experience and 
expertise of the Lead School in 
ITT have been identified and 
shared with the alliance schools. 

 Key personnel in the Lead School 
have sufficient knowledge, 
experience and expertise to 
undertake the necessary 
management, quality assurance 
and associated interventions and 
to provide the relevant training, 
support and guidance. 

 The relationship between all the 
alliance schools is well 
established and secure. 

 The alliance schools are 
sufficiently accessible to each 
other to allow trainees to benefit 
from expertise across the full 
alliance and school based 
trainers to collaborate effectively 
with each other. 

 There is a planned programme of 
Professional Development which 
goes beyond the provision for 
core PGCE trainees and draws 
on expertise within and beyond 
the alliance including, as 
appropriate, SLEs and Lead 
Practitioners. 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

development in training 
provision. 

 Intervenes on behalf of any 
trainee if any resources need 
to be sourced beyond the 
context of the placement 
school. 

 Has a planned programme for 
engaging trainees in planning, 
teaching and assessing. 

 Ensures all mentors in the 
alliance are aware, and have 
an understanding, of the 
national priorities and 
recognise the need to provide 
trainees with opportunities to 
experience them. 

 Ensures all trainees undertake 
training in relation to the 
national priorities and monitors 
progress in these areas. 

 Has a process in place for 
evaluating the quality of the 
planned professional issues 
programme.     

 

 The alliance offers opportunities 
to attend its Professional 
Development programme to non-
alliance schools and trainees. 

 There is a process in place for 
evaluating the quality of 
Professional Development 
sessions across the alliance, 
which involves ongoing reviews, 
at key points in the year, and 
making in-year changes, where 
appropriate, to sustain high 
quality training. 

 The alliance is prepared to share 
its rigorous quality assurance 
practice with other schools.   

 The alliance maintains contact 
with trainees in the first year of 
teaching to evaluate the transition 
and the impact of the training 
programme.   

Quality 
Assurance 
of Mentoring 
capacity and 
expertise 
across the 
alliance. 

 
 

 All alliance schools have a 

trained Professional Mentor 

(PM) as set out in the School 

Partnership Quality 

Development document. 

 All alliance schools have 
trained Subject Mentors (SMs) 

 There is a training framework 
in place to standardise the 
alliance based training of PMs 
and SMs.  

 The framework addresses the 
needs of mentors with differing 
ranges of experience and 
includes clear criteria for 
identifying and recruiting good 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

 in each class where trainees 
are placed, as set out in the 
School Partnership Quality 
Development document. 

 The alliance has criteria for 

identifying and recruiting good 

and outstanding teachers as 

new mentors. 

 The PMs and SMs across the 

alliance have a secure 

understanding of the Teachers’ 

Standards as described in the 

Grading Matrix, and have been 

trained to assess accurately 

against them. 

 Mentoring teams within the 

alliance meet regularly to 

discuss trainee progression 

and delivery of ITT. 

 PMs and SMs routinely carry 
out joint observations to 
standardise assessment 
decisions across Placement A 
and Placement B. 

 PMs and SMs access 
opportunities to regularly 
update their knowledge and 
skills. 

and outstanding teachers as 
new mentors.   

 PMs / SMs work 
collaboratively across the 
alliance to share good practice 
in securing accurate 
assessments against the 
Teachers’ Standards and in 
supporting trainee progression 
through the Ofsted categories. 

 Across the alliance, PMs are 

aware of SM strengths and areas 

for development and work 

together to address these through 

a range of strategies/support. 

 Mentors in the alliance schools 
benefit from regular well-
focused professional 
development to update their 
mentor knowledge and skills, 
and these opportunities are 
offered to non-alliance 
schools. 

 The alliance provides 
opportunities for aspiring 
mentors to shadow 
experienced mentors. 

 The alliance is prepared to 
provide expert mentors, at all 
levels, to support those who are 
new to the role and, where 
necessary, is prepared to provide 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

a visiting PM to cover for schools 
in the alliance. 

Accuracy of 
Assessment 
across the 
alliance 

 There is a timely and effective 
process for the moderation of 
the grading of trainees across 
the alliance, to ensure 
accurate assessment against 
the Teachers’ Standards, as 
described in the Grading 
Matrix. 

 Procedures are in place to 
ensure that MMU and the Lead 
School are immediately 
informed when an alliance 
school wishes to initiate 
remediation procedures, in 
accordance with the processes 
set out in MMU documentation.   

 Trainee progression towards 
Good and Outstanding 
outcomes, across the alliance, 
is monitored closely so that, 
over time, trends can be 
identified. 

 All alliance schools engage in 
the process of joint 
observations with university 
tutors to support the accurate 
assessment of trainees. 

 New mentors in the alliance 
are supported in this process 
by a range of strategies, 
including joint observations to 
check the accuracy of 
assessment. 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

 The alliance shares good 
practice and effective 
strategies to support trainees 
in making progress through the 
Ofsted categories. 

 The alliance is prepared to 
participate in moderation of 
assessment outcomes, as and 
when required. 

 Relevant staff from the alliance 
attend MMU Boards, as 
appropriate. 

 
 

Examples of innovative practice in School Direct training. [Free text box] 
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Appendix Three 
 

 
 

RATIONALE FOR THE INTRODUCTION OF THE ALLIANCE QUALITY DEVELOPMENT 
PROCESS ACROSS THE ITE PARTNERSHIP 

 
 
The introduction of the Alliance Quality Development document within MMU’s Faculty of Education 
will enable us to establish specific information on every school within its Partnership and enable 
development and support to be appropriately directed to ensure the continued strength of the 
Partnership and high quality outcomes for trainees.  
 
The introduction and use of the document will: 

 Enable lead schools to identify strengths and areas for development within their ITE and 
CPD Partnership work. 

 Enable lead schools to establish levels of Partnership and engagement within both ITE and 
CPD that they wish to work towards. 

 Enable lead schools to identify and request additional support to develop better Alliance and 
Partnership working. 

 

 Allow the Faculty to identify alliances in need of support. 

 Allow the Faculty to identify alliances with whom alliance wide Partnership activity is secure 
and developing, and with whom stronger links can be established. 

 Allow the Faculty to have an on-going method for quality assuring the alliances’ Partnership 
provision through which high quality outcomes for students can be achieved. 

 

 Create a stronger relationship between Partnership Tutors and alliances who will work 
together to evidence the level of Partnership identified. 

 Enable schools to access additional support via liaison with the Partnership Tutor. 

 Establish examples of best evidence which Partnership Tutors and alliance schools can 
share as examples of good practice. 

 To reflect the outcomes of The Carter Review of Initial Teacher Training 

 To better reflect school-led and school-based models of teacher education. 
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Appendix Four 
 
Manchester Metropolitan University 
Faculty of Education 
 
MANCHESTER METROPOLITAN UNIVERSITY 
FACULTYOF EDUCATION IN PARTNERSHIP WITH SCHOOLS AND COLLEGES 
 
 
MEMORANDUM OF UNDERSTANDING 
 
2016 - 2017 

 
for schools/colleges entering into (or continuing in) Partnership School status 

 
 

This Memorandum of Understanding, formally reached between 
 

Name …………………………...................................................... Lead School/College) 
 

and 
 

The Faculty of Education of 
the Manchester Metropolitan University 

 
is set within a framework of principles and understandings described in the Partnership 
Understanding and this Understanding will apply for all or part of the period from 1st September 2016 
to 31st August 2017.  
 
During this period the above Lead School/College shall: 
 

f) ensure that mentors are in place to discharge the required roles and responsibilities within 
the Partnership, and have embarked upon training, as set down in Schedule One 

g) provide the required facilities and opportunities for school-based work for trainees on 
programmes of initial teacher training in specified subject areas 

h) receive devolved funding from the University, in accordance with Schedule Two .  
i) will offer placements in the next academic session, the offers being in subject areas 

communicated to the Faculty in an annual placement procedure.   
j) comply with the requirements of the Race Relations (Amendment) Act 2000, the Special 

Educational Needs and Disability Regulations (SENDA) 2014 and all related SEND 
legislation and codes of practice as applicable under the current SEND regime,the 

Equality Act 2010 and the Data Protection Act 1998 and current Health and Safety at 
Work legislation in its approach to pupils and Trainee Teachers. 

 
Signed on behalf of the School/College 
 
..........................................................................………………....... Headteacher or Authorised Officer 
 
Date:............................................................................................……………………............................. 
 
 
Signed on behalf of the Faculty of Education of the Manchester Metropolitan University 
 
…………………….................................................................................... Authorised Officer/Director 
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Date:........................…………........................................................................................................……. 
 
This Memorandum of Understanding should be read in conjunction with Schedules ONE 
and TWO and Appendices One and Two. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  



Faculty of Education Memorandum of Understanding 2015-16  

 

 

 
Appendix VIII 

Progress Indicators 
 
Available from the Programme Leader on request 
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Who Does What information for PGCE Secondary and PGCE Secondary (School Direct) 
 



141 

 

PGCE (SECONDARY) – UNITS - WHO DOES WHAT 

*Examples of academic support – allocation of personal, group or year tutors, tutorial support etc 

PGCE (SECONDARY) – SCHOOL DIRECT UNITS- WHO DOES WHAT 

 

*Examples of academic support – allocation of personal, group or year tutors, tutorial support etc 

Award PGCE (Secondary) 

 Teaching Assessment Academic support* 

ACADEMIC L7 UNITS 
 

 

Professional Practice MMU MMU MMU 

Subject Pedagogy MMU MMU MMU 

PRACTICE CREDIT UNITS  

Induction Unit BOTH MMU MMU 

Teaching Placement Block A Unit BOTH BOTH MMU 

Teaching Placement Block B Unit BOTH BOTH MMU 

Enrichment Unit BOTH BOTH MMU 

Unit PGCE (Secondary) – School Direct 

 Teaching Assessment Academic support* 

ACADEMIC L7 UNITS 
 

 

Professional Practice – School Direct MMU MMU MMU 

Subject Pedagogy – School Direct MMU MMU MMU 

PRACTICE CREDIT UNITS 
 

 

Teaching Placement School A Unit BOTH BOTH MMU 

Teaching Placement School B Unit BOTH BOTH MMU 
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School and MMU responsibilities for PGCE Secondary School Direct places 2013-14 

Processes/Services/Activities  MMU School  
Partnership approval of school  √  

Legal services √  

Marketing and Communication √ √ 
Set/contribute to agendas for, and attend , PGCE Programme/Partnership-
related meetings  

√ √ 

Communications with the TA/DFE/Ofsted √  

Preparation for Ofsted inspection  √ √ 
Preparation of the SED √  

Engage with MMU Continuous Monitoring and Improvement process √  

Manage modification to the programme, within MMU regulations √  
Maintenance of Moodle site √  

Maintenance of student record and associated data production and analysis to 
meet requirements of TA [now NCTL]and Ofsted and data returns/expectations 

√  

Student Finance  √  
Recruitment and Selection within agreed processes and timescales  √ √ 

Enrolment and DBS √  

Quality assures overall student experience  √ √ 

Production of timetable, handbooks etc √ √ 

Arranging all placement experiences including: 
Induction to the placement school at the beginning of the course 
Finding the second placement for all students on the School Direct PGCE 

 √ 
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Ensuring placements are appropriate for the student in terms of progress, quality 
and individual development needs  
Preparation for placement experience  and induction to school experience   √ 

Induction to MMU services, learning resources etc √  
Developing skills in lesson planning, assessment, short and long term planning, 
(eg: checking teaching files weekly by mentor) behaviour management, SEN, EAL, 
differentiation, professionalism etc) 

√ √ 

Ensure appropriate  school staff in place to support student in placements √ √ 
Mentor training  √ √ 

Setting and marking of all assignments (including M level); Referencing and 
academic  writing and  academic support for assignments. 

√  

Support for assignment related school-based work. √ √ 
Provision of a School-based Professional Studies training programme, based on 
students’ needs 

 √ 

Completion of placement review/assessment  documents √ √ 

Observation of student teaching and providing feedback; weekly meetings with 
student to discuss progress;  setting and monitoring of appropriate targets for 
development; collaboration in AROF process as necessary 

√ √ 

Addressing and dealing with disciplinary issues that require formal MMU 
processes (eg: Professional Panel, Progress Review, Appeals, Plagiarism etc)  

√  

Provision of Learning Support services, Library and Internet Library, Moodle, 
Learning support  

Internet, school 
networks 

Provision of student support services  √  

Access to student union advice and guidance  √  

Dealing with student complaints √  
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Unit, programme and placement evaluation √  

Evaluation of partnership from schools’ perspective √ √ 
Pastoral support  √ Subject and 

Professional Mentor 
Recruit and train external examiners; arrange external examiners visits; respond 
to external examiner reports 

√  

Preparation for employment  √ √ 

Subject Knowledge development (initial audit and monitoring of this) √ √ 
Process students’ progression through examination boards √  

Alumni support  √  

Recommendation for QTS and confirms has met all Teaching Standards √ √  
Award of PGCE; production of certificates; manage awards ceremonies. √  

 

 

 

-  
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Level 7 Assessment criteria          Appendix X 

See              

https://onedrive.live.com/view.aspx?resid=40BC0B500D70CA29!2496&ithint=file%2cpdf

&app=WordPdf&wdo=2&authkey=!AFetmHD0MBwMB2I  

 

 

 

 

 

https://onedrive.live.com/view.aspx?resid=40BC0B500D70CA29!2496&ithint=file%2cpdf&app=WordPdf&wdo=2&authkey=!AFetmHD0MBwMB2I
https://onedrive.live.com/view.aspx?resid=40BC0B500D70CA29!2496&ithint=file%2cpdf&app=WordPdf&wdo=2&authkey=!AFetmHD0MBwMB2I
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Log of Modifications 
 

Approved Modifications to Programme Specification since Approval/Last Review 
The following log provides a cumulative of minor and major modifications made to the Programme Specification since its approval/last review.   

 
FAQSC Reference 
(or PARM ref for Major 
Modifications requiring 
strategic approval) 

Programme Specification Title 
(specify award titles/routes 
affected by change) 

Brief Outline of Minor Modification/ 
Major Modification 
 (Minor - include level & title of units & a brief 
description of modification) 
(Major  - include details of change such as new 
routes, pathways etc) 

Date of FAQSC 
Approval (or 
PARM event) 
 

Approval effective 
from: 

Details of cohort of students 
who will be   affected by the 
modification  
(eg students entering Level 5 
wef  September 2014 onward) 

PARM-14-079 Postgraduate Certificate in 
Education (Secondary) 

1. Discontinuation of the award: 
Postgraduate Certificate in Education 
(Secondary)  in: 
English with Special Educational Needs 
 
2. Award Title change 
From Postgraduate Certificate in 
Education (Secondary) in: Business Studies 
To Postgraduate Certificate in Education 
(Secondary) in: Business 
And- 
From Postgraduate Certificate in 
Education (Secondary) School Direct in: 
Business Studies 
To Postgraduate Certificate in Education 
(Secondary) Direct in: Business 
 

02 September 
2014 

September 2014 Students entering Level 7 
wef September 2014 
onwards 

52 PGCE Secondary (School 
Direct) 

Clarification of the summative assessment 
requirements for the units:                                      
 

13th April 2015 
(Chair’s Action).  
Originally 
submitted to 

September 2015 All students entering 
Level 7 (School Direct) 
wef September 2015 
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FAQSC Reference 
(or PARM ref for Major 
Modifications requiring 
strategic approval) 

Programme Specification Title 
(specify award titles/routes 
affected by change) 

Brief Outline of Minor Modification/ 
Major Modification 
 (Minor - include level & title of units & a brief 
description of modification) 
(Major  - include details of change such as new 
routes, pathways etc) 

Date of FAQSC 
Approval (or 
PARM event) 
 

Approval effective 
from: 

Details of cohort of students 
who will be   affected by the 
modification  
(eg students entering Level 5 
wef  September 2014 onward) 

Teaching Placement School A (40 practice 
credits) and unit Teaching Placement 
School B (20 practice credits) 

virtual meeting 
on 09-03-15 

51 PGCE Secondary and PGCE 
Secondary (School Direct) 

To remove the automatic right to 
reassessment of each  programme 
placement to and to  limit this to one 
permitted reassessment of placement  
opportunity across the  one  year PGCE 
programme (PGCE Secondary or PGCE 
Secondary School Direct.) 

29th May 2015 
(Chair’s Action).  
Originally 
submitted to 
FAQSC for 
meeting on 09-
03-15.   

September 2015 All students entering 
Level 7 wef September 
2015 

53 PGCE Secondary (School 
Direct) 

Changes to the structure of the Level 7 
credits, as follows: 

 Professional Practice- School Direct (40 
level 7 credits)                                                          
to become 
Professional Practice- School Direct (20  
level 7credits) 

 
And  

 Subject Pedagogy- School Direct  
(20 level 7 credits)                                                                                       
to become 
Subject Pedagogy- School Direct - 
School Direct (40 level 7 credits) 

Approved 
FAQSC Panel on 
13 May 2015. 

September 2015 All students entering 
PGCE Secondary (School 
Direct) wef September 
2015 

64 PGCE Secondary (School 
Direct) 

Changes to Practice Credit  – Teaching 
Placement School A 
 

Approved 
FAQSC 03 
February 2016 

September 2016 All students entering 
PGCE Secondary (School 
Direct) wef September 
2016 
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FAQSC Reference 
(or PARM ref for Major 
Modifications requiring 
strategic approval) 

Programme Specification Title 
(specify award titles/routes 
affected by change) 

Brief Outline of Minor Modification/ 
Major Modification 
 (Minor - include level & title of units & a brief 
description of modification) 
(Major  - include details of change such as new 
routes, pathways etc) 

Date of FAQSC 
Approval (or 
PARM event) 
 

Approval effective 
from: 

Details of cohort of students 
who will be   affected by the 
modification  
(eg students entering Level 5 
wef  September 2014 onward) 

The modification allows for a School Direct 
Alliance within the Partnership to opt for 
trainees in its Alliance to complete 
Teaching placement School A ( Part Two) 
(assessment Element 2)  in the placement 
B school- thus in effect adopting an AB 
school placement model commensurate 
with that followed by trainees on the PGCE 
(Secondary) [Core] programme ( as 
opposed to the ABA placement model that 
would normally be followed by trainees on 
the PGCE (Secondary) School Direct 
programme. 
 
Thus, although for School Direct trainees 
Teaching Placement A part two will 
normally take place in the Placement A 
school, by Partnership agreement a School 
Alliance, prior to the start of the academic 
year, may opt for trainees in its alliance to 
complete Teaching Placement A part two 
(Element 2) in the placement B school. 

66 PGCE Secondary and PGCE 
Secondary (School Direct) 

Changes to the Subject Pedagogy units Approved 
FAQSC 25-02-16 

 
September 2016 

All students entering 
Level 7 wef September 
2016 

 


