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PROGRAMME SPECIFICATION 

0 Brief Overview 

(i) Brief Descriptive Summary 

This programme covers key themes in working with children, from curriculum issues and theories of children’s 
learning, to social policy, safeguarding and legislation to protect children. Research is also an integral theme, 
and students are well prepared by the time they reach level 6 to undertake a piece of independent study. Multi 
disciplinary working is central to the philosophy of the degree, thus preparing students well for working in a 
range of roles within children’s services. 

The relationship between theory and practice is built into the programme content, and weekly tutorials are 
planned to facilitate this further. Assignment work is linked to placement experiences, and students are 
expected to reflect upon their work with children and apply unit content to this.  

This degree is intended for people wishing to gain a vocational degree before progressing to careers in 
childcare, education, youthwork, or to post graduate teacher training (primary or early years). 

(ii)Articulation of Graduate Prospects 

Graduates of this degree have progressed to careers in nursery management, pastoral/support work in 
educational settings, social care and community work, family outreach services and youth work. Many students 
progress to further professional training to pursue careers in teaching (primary or early years), or social work. 

General Information 

1 Overarching Programme Specification 
Title 

BA(Hons) Childhood Studies 

2 Final award(s)/title(s) BA(Hons) Childhood Studies 

3 Combined Honours Subject(s)offered 
through the programme specification 
together  with associated final award(s)

N/A 

4 Interim exit award(s)/title(s) Certificate of Higher Education: Childhood Studies 
Diploma of Higher Education: Childhood Studies 

5 Mode(s)  Full time and Part time 

6 FHEQ position of final award(s) 
Framework for HE Qualifications

Honours (Level 6) 

7 Awarding institution Manchester Metropolitan University 

8 Teaching institution(s) Stockport College 

9 Relationship with Foundation Year N/A 



Administrative Details 

10 Home Department/ School/ Institute Department of Childhood, Youth and Education Studies 
(Manchester Metropolitan University) 
School of Education and Applied Social Sciences (Stockport 
College) 

11 Home Faculty Faculty of Education 

12 UCAS code(s) X310 

Collaborative Arrangements 

13 Approved Collaborative partner(s) Partner Name Type of Collaborative Partnership

Stockport College External Approval/validation 

14 Other Approved Academic 
Partnership(s) 

Partner Name Type of Academic Partnership

None  

Approval Status 

15 Date and period of approval of most 
recent MMU review/ approval 

(i) Latest review/approval 
This programme was last revalidated by Liverpool John 
Moores University in May 2007 
Approved MMU 18 June 2012 

(ii)  Length & Dates of Period of approval given in (i)      
 above: 
      Years:  6 
      From:   01 September 2012 
      To:       31 August 2018 

(iii) Major Modifications to Programme Specification      
 since last review/approval 
      None 

16 Next Scheduled Review Date: 2017/18 

17 PS/1 effective date: September 2012 

External References/Relationships 

18 QAA Benchmark Statement(s)  Early Childhood Studies (2007) 
Education Studies (2007) 
Youth and Community work (2009) 

19 PSRB(s) associated with final award of 
any route within the programme 
specification

No PSRB associated with the award 

20 Date, outcome and period of approval 
of last PSRB approval(s)  

N/A 



Programme Information 

21 University and Programme Educational Aims 

(i) University Educational Aims 

 To develop flexible approaches to programme delivery and student support which reflect the needs 

and expectations of our students. 

 To provide a supportive and inclusive learning environment which will enable success for all learners 

 To encourage the development of students’ intellectual and imaginative powers, creativity, 

independence, critical self-awareness, imagination and skills that will enhance global employment 

opportunities on graduation in all programmes. 

 To establish a culture of constant improvement in learning, teaching and assessment that is 

anticipatory, enabling, supportive, rewarding and fully aligned with the University’s vision and 

strategic objectives. 

 To provide a learning experience that is informed by research, scholarship, reflective practice and 

engagement with industry and the professions. 

(ii) Programme Educational Aims 

 To promote the professional values and principles in line with current guidance and Codes of Practice 

 To develop students’ capacity to reflect upon practice, and to apply theoretical models to 

placement/workplace experience, with a view to synthesising their academic and vocational 

knowledge, and developing professional skills 

 To enable students to extend their critical understanding of relevant concepts, policies and legislation  

 To enable students to develop logical thinking and powers of inquiry, and to adopt a critical stance 

towards current research into childhood studies and related practice 

 To provide a broad, contemporary programme of study which prepares students for employment as 

skilled and competent practitioners within a range of vocational settings. In addition to prepare 

students  for progression to higher degrees in relevant professions  

22 Final Learning Outcomes 

MMU  Educational Outcomes

On successful completion of their course of study MMU graduates will be able to: 



   apply skills of critical analysis to real world situations within a defined range of contexts  

   demonstrate a high degree of professionalism characterised by initiative, creativity, motivation and  

  self management 

   express ideas effectively and communicate information appropriately and accurately using a range 

of media including ICT,

   develop working relationships using teamwork and leadership skills, recognising and respecting 

 different perspectives  

   manage their professional development reflecting on progress and taking appropriate action  

   find, evaluate, synthesise and use information from a variety of sources 

   articulate an awareness of the social and community contexts within their disciplinary field 

Programme Specific Outcomes 

(i) Final Award Learning Outcomes

By completing this programme, students will be able to: 

Knowledge and understanding – 

1. Evaluate the concepts and theories of the holistic nature of children’s learning and development, their 

care and education. 

2. Formulate the fundamental principles underpinning curriculum, legislation, policy and practice. 

3. Develop an appreciation of the place of children and their families in society at a national and an 

international level. 

4. Construct the principles and theories applicable to personal and professional development, and be 

able to reflect on practice 

5. Choose and justify the key methods of research and analysis applicable to childhood studies, in order 

continually to improve and develop practice. 

Intellectual Skills – 

1.  Analyse and evaluate critically theories and research into the learning and development of children. 

2.  Question theories and research evidence in order to consider limitations of theories and research 

studies. 

3.  Reflect on and synthesise theoretical and empirical data and determine connections between subject 

knowledge and theories. 

4.  Independently review and evaluate research and present findings.  



Professional and practical skills -

1. Reflect on and modify their practice in the light of experience  

2. Identify and keep under review their own personal and professional boundaries  

3. Manage uncertainty, change and stress in work situations, responding in a flexible manner 

4. Take responsibility for their own further and continuing acquisition and use of knowledge and skills  

5. Use research critically and effectively to sustain and develop their practice. 

6. Share goals with others and collaborate as part of a team, and lead others as and when required 

7. Recognise and respond to individual needs, and develop tolerance, empathy and understanding of   

others 

8. Take responsibility for and use initiative in managing specific activities  

9. Develop time management, prioritisation and personal organisational skills to support decision making 

and practice 

10. Maintain and take responsibility for accurate records relating to practice, using ICT skills where 

appropriate

Transferable / key skills –  

1. Communicate effectively information, data, and learning outcomes to specialist and non-specialist 

audiences in speech and writing. 

2. Formulate reasoned arguments, infer solutions to problems and critically evaluate theories and 

findings arising from their research studies. 

3. Organise and articulate opinions and arguments in speech and writing using relevant specialist 

terminology and theoretical evidence. 

4. Demonstrate an understanding of the value of ICT for communicating information and findings in a 

range of contexts, and use it in their own independent research 

5. Interpret numerical, graphical and tabular presentations of data in quantitative and qualitative 

formats. 

(ii) Combined Honours Learning Outcomes 

N/A 

(iii) Pass Degree Learning Outcomes 

Students who do not qualify for the award of a Bachelor’s degree with honours may be eligible for the 
award of a Pass degree.  Criteria for the award of a Pass degree are detailed within the University’s 
Assessment Regulations for Undergraduate Programmes of Study

23 Interim Award Learning Outcomes 

Knowledge and Understanding –

Upon completion of level 4 students will be able to demonstrate knowledge and understanding of 

1.  The underlying concepts and principles associated with the role of the practitioner in a range of 



children’s settings, and an ability to evaluate and interpret these within the context of their 

workplace/placement

2.  The key debates, challenges and developments within social policy, which influence children’s lives

3.  The current curriculum used within schools and nurseries in Britain, and an awareness of how curricula 

develops and is influenced by historical, political and socioeconomic contexts

4.  Theories of development and how these can be applied to the identification and assessment of 

children’s needs, and the provision of services to facilitate their development and well being

5.  The concept of equality and diversity in relation to their placement setting, through exploration of 

theoretical origins and legislation. 

Upon completion of level 5 students will be able to demonstrate knowledge and understanding of 

1.  Their own value base, and  how this relates to the professional values and attitudes outlined in relevant 

professional standards (e.g. Common Core Skills for the Children’s Workforce)

2.  Theory and practice related to leadership and management, to include organisational structures and 

communication systems within a variety of children’s settings

3.  The range of research methods used in  quantitative and qualitative research, and an awareness of the 

ethical considerations that arise when conducting research related to children

4.  Safeguarding issues and the procedures and strategies available to support children and families who 

require support

5.  The way in which children acquire language skills, and the theoretical perspectives underpinning an 

understanding of communication skills

Intellectual Skills – 

By the end of level 4 students will be able to 

1.  Select and accurately describe a range of concepts and theories

2.  Express ideas in an articulate, clear and logical manner

3.  Develop a line of argument

4.  Appreciate the importance of maintaining professional currency

5.  Describe links between relevant theory and professional practice

By the end of level 5 students will be able to 

1.  Analyse and evaluate a range of concepts and theories

2.  Understand the research process and use that knowledge to formulate a research project

3.  Demonstrate the ability to reason critically, and justify a line of argument

4.  Demonstrate an awareness of competing ideas and theories and be able to present these in an 

objective and coherent manner

5.  An ability to apply theoretical concepts to professional practice

Professional and practical skills – 



Upon completion of level 4 students will be able to: 

1.  Show an awareness of what constitutes good practice within the workplace

2.  Identify and keep under review their own personal and professional boundaries

3.  Take responsibility for their own further and continuing acquisition and use of knowledge and skills

4.  To use initiative in the workplace in relation to everyday tasks and routines

5.  To work effectively under guidance and supervision as part of a wider team

6.  Develop time management, prioritisation and personal organisational skills to support decision 

making and practice

Upon completion of level 5 students will be able to: 

1.  Appreciate the importance of developing practice in line with appropriate professional standards, 

ethical frameworks and workplace expectations 

2.  Identify and keep under review their own personal and professional boundaries 

3.  Take responsibility for their own further and continuing acquisition and use of knowledge and skills 

4.  Use initiative and offer solutions to problems which occur within the workplace 

5.  Work effectively with others within the workplace 

6.  Develop time management, prioritisation and personal organisational skills to support decision making 

and practice 

Transferable Skills –  

Upon completion of level 4 students will be able to: 

1.  Communication: apply a range of communication skills as tools for communication to specific and non 

specific audiences

2.  Critical thinking: summarise the main points in an argument, present and develop an argument 

drawing upon appropriate evidence, literature and theory, examine issues from alternative theoretical 

perspectives and produce clear responses to the content of the learning outcomes 

3.  ICT: Self assess and identify current ICT skills, and set appropriate targets for development

4.  Teamwork: Reflect upon the abilities necessary to work within a team, and begin to put these abilities 

into practice within a teamwork situation

5.  Problem solving: Identify the theoretical and practical problems that have occurred, or are likely to 

occur, when carrying out the role of  a practitioner within an appropriate work setting, and begin to 

suggest some possible solutions

6.  Self reflection: Identify own skills, motivations and aspirations, and reflect upon ways to improve 

personal performance

Upon completion of level 5 students will be able to: 

1.  Communication: Communicate ideas, principles and theories, arguments and analyses effectively in 



speech and writing, using visual and ICT media as tools where appropriate, to specific and non specific 

audiences

2.  Critical thinking: Identify and summarise the main points in an argument, present and develop an 

argument drawing upon appropriate evidence, literature and theory, analyse and synthesis research, 

theories and ideas from multiple sources, examine issues from a range of theoretical perspectives and 

produce considered responses to the content of the learning outcomes 

3.  ICT: Use ICT effectively to research and source information, and present work in a variety of formats

4.  Teamwork: Show ability to work within a team and to appreciate the importance of collaborative 

work practice

5.  Problem solving: Solve theoretical and practical problems that have occurred or are likely to occur, 

when carrying out the role of a practitioner working with children

6.  Self reflection: Identify own skills, motivations and aspirations, providing evidence of improving own 

performance through self reflection and evidence based practice 

24 Teaching/Learning and Assessment Strategy 

Please see Appendix 4 for the School’s policy for Learning, Teaching and Assessment  

(i) Curriculum Design 

The programme learning outcomes and unit content has been designed around the Subject Benchmark 

statements for Early Childhood Studies (2007),Education (2007) and Youth and Community Work (2009). In 

addition the QAA Framework for Higher Education Qualifications, the QAA Quality Code for Higher 

Education and the University’s Strategic Plan have all been used to inform the revision of the programme 

content. 

Delivering HE programmes in a largely FE environment has certain advantages from the point of view of the 

teacher. The teaching culture is very much a student-centred, practical, hands-on one. The teaching 

environment is resourced to support this approach. Additionally the teaching groups are relatively small, 

typically 15 to 25 in number. This enables teachers to adopt a flexible and creative approach when planning 

and delivering; formal lectures are a part of what is done but pair and small groupwork is also a key feature 

of the teaching and learning approach. The small group sizes make it possible for students to lead and 

deliver presentations, express opinions and share ideas in an environment that is non-threatening and 

supportive.  

The Childhood and Youth Studies team is a well-integrated professional group. Individuals have confidence 

and trust in one another, borne out of, and reinforced by, peer observation and team teaching methods. The 

core team members teach solely on HE programmes, they are not expected to work across HE and FE. 

Learning styles are identified early in the programme, as part of the work undertaken on learning theory. 



Students are then expected to build on this knowledge and self-awareness, and reflect upon their learning 

throughout the programme. 

A wide variety of teaching methods are employed in order to meet the needs of students with differing 

preferred learning styles, and to maintain motivation and interest. At Level 4 small group work, practical 

demonstrations, role play, presentations, workplace based case studies and informal lectures are the key 

methods, at Level 5 on line materials, seminars and independent research become more regular features of 

the teaching methodology. 

The Childhood and Youth Studies team was one of the first in Stockport College to use the VLE extensively to 

support and deliver its programmes. Students are now used to this mode of communication and learning, 

using features such as the discussion board to share ideas and thinking. 

Visiting speakers from health, education, social care and the voluntary sector are regularly involved in 

delivering sessions to ensure currency and to provide ‘real’ examples in addition to the students’ own 

workplace experiences. Further opportunities to find out more about the myriad of new jobs emerging 

across the Children’s Services sector are offered at the annual HE Student Conference. This conference 

brings together employers, existing and prospective students, and keynote speakers who are nationally 

renowned in their respective fields.      

Work placement experience is integral to this programme and is valued by students and our placement 

visitor, who carries out visits to observe student practice and discuss student achievement with placement 

supervisors. This brings a shared experience to classroom discussion as well as enhancing the College’s 

standing with employers. 

The team strategy for teaching, learning and assessment is informed by the College’s Higher Education 

Learning, Teaching and Assessment Strategy 2011 - 2013 which is reviewed and amended following the 

College’s quality assurance procedures. 

In summary, the strategy incorporates the following aims which have particular relevance to this 

undergraduate programme: 

  To develop a flexible, responsive and exciting curriculum. 

  To provide high quality, personalized support for the learners’ journey (student life-cycle model) 

from entry through to exit. 

  To develop and sustain a highly qualified, motivated and professional workforce.  

  To provide a high quality learning environment. 

The key elements outlined above provide an appropriate framework for the BA (Hons) Childhood Studies 



programme to fit. This is demonstrated by consideration of each key element in turn: 

1. To develop a flexible, responsive and exciting curriculum.  

The programmes maintain currency through consultation with employers, participation in the national HE 

Childhood Studies network, guest speakers from industry and staff development initiatives. 

The college nursery is situated in the building adjacent to the University Centre, it holds OFSTED 

‘outstanding’ status and in June2012 was the first private day nursery in England to achieve the Leading 

Parent Partnership Award (LPPA) . This provides opportunities for students to observe good practice and to 

speak to early years professionals. Staff in the nursery are invited to talk to groups of students and 

opportunities are provided for students to work on projects, such as redesigning play areas, producing 

information for parents and creating resources for children’s play. This compliments and extends students’ 

experiences on placement, where they develop practice skills, apply theory to real contexts and work 

alongside professionals in a supportive training environment.  

Students have participated in trips, such as the Manchester Museum, where they explored the ideas and 

work involved in creating exhibitions for children. Joint workshops have been planned with other curriculum 

areas, for example a local photographer displayed work around the theme of ‘Childhood’, and led a 

discussion with students from Childhood Studies and Photography degree programmes on images of 

childhood. 

2. To Provide a high quality, personalised support for the learners’ journey (student life-cycle 
model) from entry through to exit.  

This is an area of strength for Stockport College as there is a streamlined system for admissions and a 

thorough induction programme, a structured tutorial programme and a system of student representation 

allowing students to be pro-active in the management of their programme. Web-based materials are 

available for students to access study skills information. Students are also encouraged to use the extensive 

student support services where necessary to enhance learning skills. All of these ensure that students are 

encouraged to become gradually more responsible for their own learning over the three levels of study. The 

learning outcomes at each level support this. 

3. To develop and sustain and a highly qualified, motivated and professional workforce. 

The team in the Centre for Childhood and Youth Studies who are involved in delivering the BA (Hons) 

Childhood Studies Programme are qualified teachers with at least a graduate level qualification. Two of the 

team are currently studying towards Doctorate awards, and by September 2012 ten of the team will have a 

Masters level qualification. All of the team ensure that their professional knowledge is regularly updated by 

attending appropriate training events and attending national and regional conferences. Scholarly activity is 

recorded, shared and reported on. It is expected that staff contribute to the biannual Staff Research Journal, 

present papers at the annual Staff Conference and contribute to the body of academic knowledge and 

professional learning at the HE Forum. The staff have recently hosted a national Higher Education Academy 

seminar on the ‘feedforward’ model of assessment (June 29th 2012). 



4. To provide a high quality learning environment. 

The 2011/2012 student survey reveals that:- 

92% of students felt the ‘quality and availability of the teaching materials tutors use is good’ and 91% feel 

‘tutors make good use of electronic content and websites’ 

The book stock is replenished each year, with an increasing number of electronic resources being purchased. 

A Turnitin software license has recently been purchased, and will be installed over the summer, along with 

training for staff. This will allow students the opportunity to check their work prior to submission, in order to 

help them avoid plagiarism charges, and to support them in the development of appropriate academic 

writing and referencing skills. 

The introduction of the HE student conference in June 2009 provided a platform for celebrating students’ 

contributions and achievements throughout the academic year, and has proved to be a huge success. This 

annual event allows students to share knowledge and experience across a range of disciplines and to explore 

career pathways. 

The programme has been designed to provide a careful balance between individual and group work, 

practical and theoretical activity, direct contact and individual study 

This balance is achieved in the following ways:- 

Individual and group work 

In classes, there is a mix of methods used requiring students to work alone and to work with others, for 

example group and individual presentations, research projects and group discussions. Group assignments at 

Level 4 such as the poster presentation in the Social Policy unit provides the opportunity for students to 

cooperate and engage in team work, whereas the assessed element of The Holistic Child comprises pieces of 

work that require students to complete alone. Other assignments, such as those contained in the Curriculum 

Studies unit, require students, whilst producing an individual piece of work, to liaise with staff in the 

workplace and draw on their vocational experiences. 

Practical and theoretical activity 

 Placement experience provides the opportunity for students to put theory into practice in an     

   appropriate range of settings. 

 In sessions, students are encouraged to apply theoretical notions to practical situations in 

  order to help the understanding of the theory. 

 Assignments always draw upon students’ placement experiences, and students are helped to use their 

observations of and experiences with children to interpret theory. 

Direct contact and individual study  



Students have timetabled, taught sessions, times for group ‘break-out’ study work and research tasks, and 

time when they are expected to work on their own. Time management is focused upon in induction, with a 

session devoted to weekly calendar planning. This is followed up in group and individual tutorials in order to 

support students in planning their individual study schedules. The recent development of an HE Study Space 

adjacent to the library provides further opportunity for individual and small group work outside of the direct 

contact time with the tutor. 

All students need to be able to contact their tutors in the case of an emergency, consequently they are given 

e-mail addresses of tutors as well as telephone numbers, and all tutors have voicemail boxes for the leaving 

of messages. Students are asked to use these methods of contact responsibly, partly so that tutors can use 

their time sensibly for those students who are in need of it and also to encourage the students to try to 

solve their own problems before bringing them to the tutor. 

The College’s Virtual Learning Environment (VLE) is also an invaluable source of contact between students 

and between student and staff. 

Widening participation 

The college has a commitment to widening participation, and is able to draw on a long history of this 

through its many vocational programmes at all levels from pre level 1 to level 7. This programme is designed 

to attract students who may not have had a very successful educational experience up until now; people 

who may lack confidence, who may struggle with high academic demands or who may have specific learning 

needs such as dyslexia, which might in the past have held them back.  The carefully tailored support from 

the programme team, small group sizes and extensive college student support facilities mean that students 

can learn at their own pace, gradually developing and strengthening their academic skills, and consequently 

their confidence. The programme team takes pride in the consistently high retention and success rate for 

the programme, and the positive feedback from students, as evidenced in the National Student Survey 

results (2011). The external examiner has also commented favourably on the widening participation agenda, 

and how the programme team work to ‘bring on’ students who might not otherwise have considered higher 

education.

Levelness 

The QAA Framework for Higher Education Qualifications (2008) forms the basis upon which the levels of 

each programme have been determined. The precepts outlined in the framework have been used to 

determine the skills and attributes expected at each level and/or exit point of the programme. 

Generally, there is the expectation that students are continually challenged throughout each level and there 

is greater expectation in terms of their ability to apply sophisticated thought processes, application of 

knowledge and incremental generic skills.  

ICT and VLE

The School makes information available to students including learning materials, notes and additional 

reading via the college’s Virtual Learning Environment (VLe). Students are inducted in the use of this early in 



the programmes, and this enables students to access information outside of scheduled sessions. Staff and 

students are actively engaged in embracing the use of the VLe to further encourage discussion, debate and 

critique of work and ideas. There is a regular staff development programme throughout the year to enable 

staff to update and practice new ways of engaging with the VLe (‘ten minute take away’ lunchtime sessions 

are a regular feature of the staff development programme for college teaching staff, which focus on 

interactive ICT teaching methods). The peer observations system also allows staff to share ideas and observe 

innovative ways of working with technology. 

Assessment 

Assessment practice in the School of Childhood and Youth Studies seeks to: 

 Ensure a close relationship between Subject Benchmark Statements and assessment requirements 

 Ensure transparency in the link between learning outcomes and assessment criteria. This has been 

the focus of work carried out over 2011/2012 in response to the Developmental Engagement 

process of the Integrated Quality Enhancement Review (IQER). The review team commended the 

College on the work undertaken to clarify the link between learning outcomes, assessment criteria 

and feedback, and students who met the review team commented on the transparency of 

assessment procedures, and helpfulness of feedback. 

 Support and engage students through the assessment process through a combination of regular 

one-to-one tutorials, formative and summative assessment, action planning and review. 

 Ensure that a substantial sample of all work is second-marked, in line with College and HEI 

regulations 

 Ensure that the External Examiner is actively involved in the assessment process and that work at 

each level of the degree is subject to moderation by and comment from the External Examiner. 

 Select material that strikes a balance between the need to stretch and develop student ability 

whilst simultaneously recognising both individual and group learning needs. 

 Ensure that the developmental needs of each student are met by teaching staff through formative 

assessment techniques and constructive feedback mechanisms.  

The programme employs a range of assessment methods which are informed by the QAA Quality Code for 

Higher Education for assessment and fall into the following categories: 

 Diagnostic 

 Formative 

 Summative 

 Peer 

Diagnostic assessment methods 

Assessment starts at the admissions process where a diagnostic assessment is made of the candidates 

suitability to the programme for which they have applied and their ability to achieve the target award.  



Level Four requires students to engage in self- reflective accounts as part of the formative process. This is 

done within group tutorials and the Professional Practice unit.  Individual tutorials also focus on reflecting 

upon progress to date, and the setting of achievable but challenging targets for academic and personal 

growth. 

Level Five introduces more formality to the recording of self -reflection and introduces Peer Evaluation into 

the mix. This naturally develops evaluative qualities and is seen as crucial to the students’ ability to 

benchmark their own performance and to improve upon it. In the Speaking and Listening and Leadership 

and Management units students engage in presentations. They are invited to identify aspects of their 

presentation that they would particularly value peer feedback on, and tutors work to develop ‘communities 

of learning’, where students develop action learning sets and work together to stretch and challenge their 

thinking. 

Level Six provides for more systematic and rigorous peer and self-evaluation. Challenging assignments using 

assessment tools that are new to these students  are also introduced. The extended Dissertation report 

requires students to organise, shape and present their work systematically over a period of time in order to 

discuss it in individual tutorials. In tutorials students will be challenged – in a supportive way – and required 

to explain and justify their choices. In units such as Global Perspectives students will be required to work 

collaboratively to present complex information to their peers. The Current Issues unit introduces an oral 

assessment – using the viva type model – which will extend the range and variety of assessment type. 

Finally, those students opting for the Pedagogic Practice unit will plan and deliver a micro-teach session for 

peer evaluation and feedback. 

Formative assessment methods  

Formative assessment methods are employed to facilitate and help the student to make increasingly 

informed judgements on the merits and areas for improvement in their own performance. Students are 

provided with a ‘Feedforward’ sheet outlining key aspects that are expected to be included in the piece of 

work. Upon completion of the assignment students complete a self-assessment against these feed-forward 

statements, and this is submitted with the work. Tutors then gear their feedback around the comments 

from the individual students, thus entering into a dialogue with students, responding to the individual’s own 

assessment of their work. This prevents assessment from being something that is ‘done to’ students, and 

instead, becomes a collaborative and more meaningful process, and brings the student into the heart of the 

assessment, rather than being the recipient at the end of the line.

The purpose of assessment is to enable students to demonstrate that they have fulfilled the educational 

aims of the programme as set out in the programme specification and, therefore, have achieved the 

standard required for each specific unit whose outcomes relate directly to the wider educational aims. 

Summative assessment methods 



A variety of assessment methods have been designed to challenge and extend students’ skills and help 

prepare them for future employment. A mix of reports, essays, presentations, portfolios and timed essays 

present students with opportunities to develop skills in communication (both oral and written), problem 

solving, team work, organisation, reflection and critical thinking. Assignment briefs indicate the unit learning 

outcomes and also the transferable skills expected to be demonstrated through the engagement with the 

particular piece of work. Summative assessments have been planned to gradually develop skills, building on 

previous skill levels. For example. At level 4 students work together in a small group to research an aspect of 

current social policy drawn from the media, at level 5 they learn the specific skills of a researcher, 

understanding the use of different research tools and developing an awareness of different research 

paradigms. At level 6 all these skills are put into practice as they carry out and evaluate their own small scale 

piece of research. Confidence is built through this carefully structured assessment plan, and through the 

various mechanisms for feedback and reflection that is embedded into the programme. 

Generic assessment criteria are used for each piece of work, which is in line with the QAA Framework for HE 

Qualifications, and is differentiated by level. Each piece of work has specific ‘feedforward’ statements 

designed to assist students in achieving the associated learning outcomes, and engaging with the relevant 

assessment criteria. An example of this feedback sheet can be found below, followed by the generic 

assessment criteria for each level. 



Student name/number:            Date:    
Course: BA(Hons) Childhood Studies     Level: 5  
Unit:   Leadership and Management     Assignment type: Report  

Aspect that may need to be worked on: Student comments with regard to this work: Tutor response to student comment: 
Structure:

The remit of the project has been clearly 
established and the links established to the 
OFSTED report 

Conclusion reflects the project management 
process, showing how the information 
gathered allows the manager to arrive at a 
considered decision. 

The report follows the guidelines provided, and all 
elements have been included 

Content: 
Both Learning Outcomes have been addressed 
References to appropriate literature have been 

made 
Study/academic skills: 

Correct references have been included to show 
sources used for material included in report 

A full and accurate bibliography is provided 
Appendices are clearly labelled and accurately 

referred to in text 
Tutor signature: Internal verifier: Tutor mark: 
Student’s summary: In this assignment I have worked particularly hard on: 

To improve further still I need to: 



Level 4 Assessment Criteria          Stockport College School of Childhood and Youth Studies         Unit:                                            Student Name:

MARK 100-80 79-70 69-60 59-55 54-50 49-40 (Pass) 39-35 (Marginal 
Fail) 

34-30 (Fail) Below 30 (fail)

Knowledge 
and 
Understanding 

Thorough, explicit 
knowledge & 
understanding of 
the topic.  Clear 
understanding of & 
explicit links to 
some aspects of a 
wider field of study. 

Very good 
knowledge & 
understanding of 
central topic issues 
explicitly identified.  
Some appreciation 
of & explicit links to 
a wider field of 
study. 

Good, partially 
implicit, knowledge 
& understanding of 
central topic issues.  
Some appreciation 
of a wider field of 
study. 

Evidence of a 
sound factual 
&/or conceptual 
knowledge base 
& the ability  to 
use accurately 
appropriate 
terminology. 

Key ideas, 
principles & 
material handled 
with some 
confidence though 
in some instances 
the understanding 
lacks depth. 

Some indications of a 
limited ability to 
identify appropriate 
ideas, concepts & 
principles.  

Signs of an emerging 
knowledge and 
understanding of topic 
issues. Unable always 
to select or apply them 
appropriately. 
Insufficient 
understanding to 
achieve fully the stated 
learning outcomes. 

Inadequate knowledge or 
understanding of central 
topic issues. Many factual 
errors. Use of irrelevant 
material.  Insufficient 
understanding to achieve 
fully stated learning 
outcomes. 

Little knowledge or 
understanding of any  
central topic issues. 
Numerous factual errors. 
Use of a great deal of 
irrelevant material. 
Insufficient understanding 
to achieve the stated 
learning outcomes. 

Thinking Skills: 
Reflection & 
Analysis 

Sustained & fully 
substantiated 
critical analysis 
including contrary 
perspectives. 

High level of critical 
awareness & the 
questioning of 
assumptions. 

Ability to analyse 
critically drawing on 
a range of 
perspectives. Some 
questioning of 
assumptions. 

Some ability to 
analyse within 
guiding 
principles.  Some 
evidence of 
critical thought. 

Some appreciation 
that most ideas and 
principles are 
contested but 
limited attempts 
made to pursue 
arguments. 

Largely descriptive. 
Little evidence of 
critical thought but 
with a growing 
awareness of 
assumptions. 

Generally descriptive & 
uncritical. May include 
generalisations & 
assumptions.  May lack 
coherence. 

Descriptive & uncritical. 
Includes generalisations, 
assumptions & illogical 
claims.  Discussion may 
be irrelevant to set task. 

Wholly descriptive and 
uncritical. Many 
generalisations, 
assumptions & illogical 
claims.  Discussion 
irrelevant to the set task. 

Thinking Skills: 
Relevance to 
the set task 

Wholly relevant to 
all aspects of the set 
task. 
Insightful. 

Discussion is always 
appropriate & 
contains some 
insightful elements. 

Discussion is always 
appropriate to the 
task. 

Appropriate 
discussion with 
clear relevance 
to the set task. 

A consistent focus 
on the issues & 
questions raised in 
the set task. 

Largely addresses the 
task. 

Generally addresses 
the task. Some 
irrelevance or over- 
emphasis on 
peripheral issues. 

Addresses the task in 
some respects but with 
some emphasis on 
irrelevant issues 

Does not address the task.  
Much irrelevant material. 

Thinking Skills: 
Use of source 
material 

Discussion is fully 
supported by 
reference to & 
engagement with 
relevant,  very 
carefully selected 
contemporary 
source material, key 
texts & a small 
selection of original 
source material. 

Clear evidence of 
the selection  
& application of a 
wide & 
relevant source 
base, which  
includes a small 
selection of   
original source 
material Accurate 
referencing 
technique.

Discussion informed 
by additional 
reading which may 
include some 
original source 
material.  Evidence 
of extended source 
base, used 
selectively. 
Referencing largely 
accurate. 

Effective & 
increasingly 
selective use 
made of 
relevant learning 
material. 
Generally 
accurate use of 
reference style. 

Some use made of 
sources on unit 
reading list and 
some independent 
sources cited. 
Sources clearly 
referenced but in 
some cases more 
appropriate texts 
could have been 
used. 

Appropriate use is 
made of a limited 
range of relevant 
learning material. 
Reference style is often 
accurate but may 
include some 
inconsistencies. 

Some use of source 
material but at a 
superficial level. Little 
evidence of further 
reading. Poor 
referencing style. 

Poor use of source 
material. Little or no use 
of additional reading. 
Poor or incorrect use of 
referencing style. 

Very poor use of source 
material.  No use of 
additional reading. Poor 
use of referencing style. 

Practical Skills 
& 
Transferable 
Skills: 
Structure 

Organising 
principles always 
promote & enrich 
discussion. 
Some evidence of 
independent 
thought. 

Organising 
principles 
complement & 
enhance discussion. 
Evidence of 
independent 
thought. 

Organising principles 
support the 
coherence and 
clarity of the 
discussion. 

Structure 
supports the 
coherence & 
clarity of the 
discussion.  

A clear structure 
evident in the work 
which gives fluency 
and maintains a 
focus in the 
discussion. 

Clear structure that is 
relevant to the task 
and supports the 
discussion. 

Some organisational 
principles.  Major 
features may not be 
sufficiently defined or 
may be omitted. Some 
repetition. 

Lacks organisation. Major 
features may not be 
sufficiently defined or 
may be absent. Work 
may be repetitive. 

Discussion is disorganised. 
Major features not 
sufficiently defined or are 
absent. Work is repetitive. 

Transferable 
Skills: 
Use of 
language 

Work displays an 
excellent use of 
standard written 
English. 

Work displays an 
excellent use of 
standard written 
English. 

Work displays a very 
good use of 
standard written 
English. All 
statements are 
clearly expressed & 
there is good flow 
from one point to 
the next. 

Work displays 
good use of 
standard written 
English, but a 
few grammatical 
errors. Generally 
appropriate 
academic writing 
style adopted 

Work written to a 
good standard of 
written English, but 
some errors in 
grammar/spelling 
/punctuation. This 
does not 
significantly affect 
the sense of the 
work 

Work is written to an 
acceptable standard of 
English but a few 
grammatical errors/ 
spelling mistakes. 
Academic style may be 
inconsistent. Careful   
proof reading needed.  

Generally poor 
standard of English 
usage.   Much more 
care needed with 
language construction 
& checking of text.  
Writing style is non-
academic. 

Poor standard of basic 
English.  Much more care 
needed with language 
construction and 
checking of text. Non 
academic writing style. 

Very poor standard of 
basic English.  Much more 
care needed with 
language construction & 
checking of text. 
Very non academic 
writing style. 



Level 5 Assessment Criteria        Stockport College School of Childhood and Youth Studies      Unit:                                                                        Student Name:
MARK 100-80 79-70 69-60 59-55 54-50 49-45 44-40 39-35 (Marginal 

Fail) 
34-30 (Fail) Below 30 (Fail)

Knowledge 
and 
Understanding 

Deep knowledge of 
the topic, explicitly 
related to 
comprehensive 
knowledge of 
discipline(s).  

Thorough, explicit 
knowledge & 
understanding of 
topic.  Clear 
understanding of & 
explicit links to some 
aspects of wider field. 

Very good knowledge 
& understanding of 
central topic issues, 
explicitly identified.  
Some appreciation of 
& explicit links to a 
wider field. 

Good, increasingly 
explicit knowledge 
& understanding of 
central topic 
issues.  Some 
appreciation of a 
wider field. 

Core ideas & concepts 
are managed with 
confidence though 
there may be some 
areas of uncertainty. 
Some links made with 
issues beyond 
immediate area of  
task. 

Basic and often 
implicit knowledge of 
central topic issues.  
Partial understanding. 

Basic, implicit 
knowledge of 
some relevant 
topic issues.  
Partial 
understanding. 

Inadequate knowledge 
or understanding of 
topic issues. 

Poor knowledge or 
understanding of topic 
issues. 

Very poor knowledge 
or understanding of 
topic issues. 

Thinking Skills: 
Reflection and 
Analysis 

High level of ability 
to analyse critically 
using range of 
perspectives. 
Excellent synthesis 
of elements of the 
argument including 
contrary views. 

Can present a 
coherent critical 
argument 
demonstrating ability 
to synthesise 
concepts, theories & 
practice in a critical 
argument. 

Can present a 
coherent critical 
argument 
demonstrating the 
ability to form a 
defendable 
judgement. Some use 
of contrasting 
perspectives. 

Can analyse 
critically a limited 
range of 
information within 
minimum 
guidance. Can 
select analytical 
methods 
appropriate to the 
task. 

A willingness to 
engage with material 
presented in a critical 
way – though the 
analysis is not always 
sustained or 
supported by links to 
wider reading. 

Some evidence of 
critical awareness but 
much reliance on 
description and some 
assumptions. May be 
some difficulty in 
balancing and 
substantiating points. 

Work is largely 
descriptive and 
uncritical. Some 
unsubstantiated 
assertion. 

Work is descriptive 
and uncritical. 
May contain 
generalisations, 
unsubstantiated 
assertion and 
exaggeration. 

Work very descriptive 
&  uncritical. 
Contains 
generalisations, 
unsubstantiated 
assertions & 
exaggeration. 

Work wholly 
descriptive & 
uncritical. 
Contains many 
generalisations, 
unsubstantiated 
assertions & 
exaggeration. 

Thinking Skills: 
Relevance to 
the set task 

Discussion is wholly 
relevant to all 
aspects of the task. 
The work is 
insightful and 
thought provoking. 

All aspects of the task 
are addressed in full 
with some evidence 
of independent 
thought. 

All aspects of the task 
are addressed in a 
confident manner and 
in proportion to their 
significance. 

All aspects of the 
task are addressed 
at an effective 
level. 

All aspects of the task 
are addressed in a 
proportionate way – 
though some areas 
may be handled with 
more certainty than 
others. 

All aspects of the set 
task are addressed 
but issues may not 
gain the attention 
their significance 
demands.  

The work 
addresses the task 
in most respects. 
Irrelevant 
discussion or over-
emphasis of 
peripheral issues 
may appear. 

Work addresses the 
set task in very few 
respects. Little 
appreciation of the 
significance of central 
issues. 

Work does not 
address the set task. 
Very little appreciation 
of the significance of 
central issues. 

Work does not 
address the set task. 
Little or no 
appreciation of the 
significance of central 
issues. 

Thinking Skills: 
Use of source 
material 

Discussion is well 
supported by 
engagement with an 
extended range of 
contrasting & very 
carefully selected  
source material.  

Discussion is enriched 
by reference to & 
engagement with 
very carefully 
selected broader 
material, including a 
range of original 
source material.  
Accurate referencing.  

Discussion supported 
well by reference to 
carefully selected 
relevant additional 
material, including 
some original sources. 
Accurate reference 
style. 

Good use made of 
further reading, 
perhaps including 
original sources, to 
illustrate & extend 
discussion.   
Accurate 
referencing 
technique. 

Evidence of wider 
reading that supports 
and informs the work 
– with accurate 
referencing. In some 
cases more 
appropriate sources 
could have been 
found. 

Some ability to select 
and use relevant 
reading in support of 
the discussion. 
Largely accurate use 
of referencing 
technique. 

Little use of 
relevant source 
material. Little 
evidence of 
additional reading. 
Generally accurate 
use of reference 
style. 

Very little use of 
source material.  Little 
evidence of additional 
reading. Use of 
reference style is 
sometimes accurate. 

Very poor use of 
source material. Very 
little evidence of 
additional reading. 
Use of reference style 
is sometimes accurate. 

Very poor or no use 
of source material. 
Little or no evidence 
of additional reading. 
Use of reference style 
is rarely accurate. 

Practical & 
Transferable 
Skills: 
Structure 

Structure supports a 
full response and 
there is evidence of 
substantial 
independent 
thought. 

Organisational 
rationale 
complements & 
enhances clarity of 
the argument & 
evidence of 
independent thought. 

Organisational 
rationale clearly aids 
the clarity and 
coherence of the 
discussion. 

Organisational 
rationale clearly 
aids the clarity and 
coherence of the 
discussion. 

The work is structured 
and organised so that 
there is some fluency 
and no repetition. 

Clear organisational 
rationale that serves 
to shape the 
discussion in an 
appropriate manner. 

Poorly organised 
but some attempt 
to order the 
argument. Major 
features may be 
poorly explored. 
Some repetition. 

Little evidence of an 
organisational 
rationale. Major 
features may not be 
sufficiently defined or 
absent. Work may be 
repetitive. 

Very little evidence of 
an organisational 
rationale. Major 
features are not 
sufficiently defined or 
are absent. Work is 
repetitive. 

Little or no evidence 
of an organisational 
rationale. Major 
features are not 
sufficiently defined or 
are absent. Work is 
repetitive. 

Transferable 
Skills: 
Use of 
language 

Work displays an 
excellent use of 
standard written 
English. 

Work displays an 
excellent use of 
standard written 
English. 

Work displays a very 
good use of standard 
written English. 
All statements are 
clearly expressed and 
there is good flow 
from one point to the 
next. 

Work displays a 
good use of 
standard written 
English with few, if 
any, grammatical 
errors. It is written 
in an appropriately 
academic style. 

The work is written to 
a good standard of 
written English. There 
may be some errors in 
grammar, punctuation 
or spelling but these 
should be minor and 
not affect the sense of 
the work. 

The work is written to 
an acceptable 
standard of English 
and has few, if any, 
grammatical errors. 
The work may need 
more careful checking 
& proof reading. The 
style is generally 
academic. 

Use of written 
English is barely 
acceptable.  
More care needed 
with language 
construction & 
proof reading. 
Style is sometimes 
non-academic. 

Poor standard of basic 
English.  Much more 
care needed with 
language construction 
and checking of the 
text. The style is often 
non-academic. 

Very poor standard of 
basic English.  Much 
more care needed 
with language 
construction and 
checking of the text. 
The style is non-
academic. 

Extremely poor 
standard of basic 
English.  
Very much more care 
needed with 
language 
construction and 
checking of the text. 
The style is very non-
academic. 



Level 6 Assessment Criteria Stockport College School of Childhood and Youth Studies      Unit:                                                                        Student Name:

MARK 100-80 79-70 69-60 59-55 54-50 49-45 44-40 39-35 (Marginal 
Fail) 

34-30 (Fail) Below 30
(Fail) 

Knowledge 
and 
Understanding 

Very deep knowledge 
of topic, explicitly 
related to extremely 
comprehensive 
knowledge of the 
discipline(s). Evaluates 
& contributes to 
current knowledge. 

Deep knowledge of the 
topic, explicitly related to 
comprehensive 
knowledge of the 
discipline(s). Evaluates 
current knowledge. 

Very good, thorough 
and explicit 
knowledge & 
understanding of the 
topic. Appreciation of 
and explicit links to a 
wider field. 

Good knowledge and 
understanding of 
central topic issues, 
some explicitly 
identified.  Some 
appreciation of a 
wider field. 

A clear understanding 
of major issues and 
established 
knowledge evident. 
Some awareness of 
relevance of theory to 
practice – though 
perhaps implicit. 

Sound knowledge 
and understanding 
of central topic 
issues. 

Barely adequate and 
often implicit 
knowledge of central 
topic issues.  Partial 
understanding. 

Inadequate 
knowledge or 
understanding of 
central topic issues. 

Poor or very 
poor knowledge 
or understanding 
of central topic 
issues. 

Little or no 
knowledge or 
understanding of 
central topic issues. 

Thinking Skills: 
Reflection and 
Analysis 

Consistently high level 
of ability to analyse 
critically using a wide 
range of appropriate 
criteria, sources and 
perspectives. 
Excellent synthesis of 
elements of the 
argument including 
contrary views. 

High level of ability to 
analyse critically using a 
range of perspectives. 
Excellent synthesis of 
elements of the argument 
including contrary views. 

Can present a 
coherent critical 
argument 
demonstrating the 
ability to analyse, 
synthesise and 
evaluate to form a 
balanced and 
supportable 
judgement. 

Can develop a critical 
analysis without 
guidance. Some 
ability to synthesise 
concepts, theories 
and practice. Can 
apply a range of 
analytical methods 
appropriate to the 
task. 

Willingness to engage 
with material 
presented in a critical 
way though 
judgements not 
always clearly 
substantiated 

Evidence of some 
critical awareness. 
Analysis can be 
structured within 
guidance. May be 
some difficulty in 
balancing and 
substantiating 
points. 

Largely descriptive. 
Inconsistent in the 
application of critical 
judgements. Some 
unsubstantiated 
assertion. 

Work is descriptive 
and uncritical. 
Contains 
generalisations, 
unsubstantiated 
assertions and 
exaggeration. 

Work is very 
descriptive and 
uncritical. 
Contains many 
generalisations, 
unsubstantiated 
assertions and 
exaggeration. 

Work is descriptive 
and uncritical. 
Contains numerous 
generalisations, 
unsubstantiated 
assertions and 
exaggeration. 

Thinking Skills: 
Relevance to 
the set task 

Discussion is wholly 
relevant to all aspects 
of the task. The work is 
insightful and thought 
provoking. 

All aspects of the task are 
addressed in full with 
some evidence of 
independent thought. 

All aspects of the task 
are addressed in a 
confident manner 
and in proportion to 
their significance. 

All aspects of the task 
are addressed at an 
effective level. 

All aspects of the task 
approached explicitly 
and proportionately. 

All aspects of the set 
task are addressed 
but issues may not 
gain the attention 
their significance 
demands.  

Work addresses task 
in most respects. May 
contain irrelevant 
discussion or over-
emphasise peripheral 
issues. 

Work addresses 
the set task in very 
few respects. Little 
appreciation of the 
significance of 
central issues. 

Work does not 
address the set 
task. Little or no 
appreciation of 
the significance 
of central issues. 

Work does not 
address the set 
task. No 
appreciation of the 
significance of 
central issues. 

Thinking Skills: 
Use of source 
material 

Discussion is always 
well supported by 
reference to and 
engagement with an 
extended range of 
contrasting source 
material and texts, 
including a wide range 
of original sources. 

Discussion is well 
supported by reference to 
and engagement with an 
extended range of source 
material, including a 
selection of original 
sources. 
Accurate use of reference 
style. 

Discussion  well 
informed by 
reference to & 
engagement with 
relevant material, 
including a range of 
original sources. 
Accurate use of 
reference style. 

Good use made of 
further reading, 
including original 
sources, to illustrate 
and extend the 
discussion.  
Accurate use of 
referencing 
technique. 

Effective use made of 
a good range of 
sources to enhance 
the argument. 
Sources properly 
acknowledged. 

Limited use of 
further relevant 
reading in support 
of the discussion 
and minimal 
engagement with 
original sources.  
Largely accurate use 
of referencing 
technique. 

Poor use of source 
material. Little 
evidence of additional 
reading. Generally 
accurate use of 
reference style. 

Very poor use of 
source material. 
Very little evidence 
of additional 
reading. Reference 
style is sometimes 
accurate. 

Very poor or no 
use of source 
material. Little or 
no evidence of 
additional 
reading. 
Reference style 
is rarely 
accurate. 

No use of source 
material.  No 
evidence of 
additional reading. 
Reference style is 
inaccurate. 

Practical and 
Transferable 
Skills: 
Structure 

Structure supports a 
full response and there 
is evidence of 
substantial 
independent thought. 

Organisational rationale 
complements and 
enhances the clarity of the 
argument and there is 
evidence of independent 
thought. 

Organisational 
rationale clearly aids 
the clarity and 
coherence of the 
discussion. 

Clear organisational 
rationale that serves 
to shape the 
discussion in an 
appropriate manner. 

A clear structure 
evident in the work 
that provides for 
fluency and balance. 

Poorly organised but 
some attempt to 
order the argument. 
Major features may 
be under- explored. 
Some repetition. 

Little evidence of an 
organisational 
rationale. Major 
features are poorly 
explored.  Work may 
be repetitive. 

Very little evidence 
of an organisational 
rationale. Major 
features are not 
always sufficiently 
defined. Work is 
repetitive. 

Little /no 
evidence of  
organisational 
rationale. Major 
features not 
sufficiently 
defined or are 
absent. Work is 
repetitive. 

No evidence of an 
organisational 
rationale. Major 
features are not 
sufficiently defined 
or are absent. 
Work is very 
repetitive. 

Transferable 
Skills: 
Use of 
language 

Work displays an 
excellent use of 
standard written 
English. 

Work displays an excellent 
use of standard written 
English. 

Work displays a very 
good use of standard 
written English.  All 
statements are 
clearly expressed and 
there is good flow 
from one point to the 
next. 

Work displays a good 
use of standard 
written English with 
few, if any, 
grammatical errors. It 
is written in an 
appropriately 
academic style. 

The work is written to 
a good standard of 
written English. There 
may be some errors in 
grammar, 
punctuation or 
spelling but these 
should be minor and 

The work is written 
to an acceptable 
standard of English. 
There are few, if 
any, grammatical 
errors. The work 
may need more 
careful editing. 

 Use of written English 
is barely acceptable.  
More care needed 
with language 
construction and 
checking of the text. 
The style is sometimes 
non - academic. 

Generally poor 
standard of English 
usage. and often 
non-academic 
style. 
Much more care 
needed with 
language 

Poor standard of 
basic English. 
Non-academic 
style. 
Much more care 
needed with 
language 
construction & 

Very poor standard 
of basic English and 
very non-academic 
style..  
Much more care 
needed with 
language 
construction and 



not affect the sense of 
the work. 

construction and 
checking of the 
text. 

proofreading checking of the 
text. 



25 Programme Structure 

(i) Engagement with the University-wide Provision (eg Uniwide Language, EdLab) 

All students will be given the opportunity to engage with the Uniwide language provision at MMU, and 

the timetable has been planned to accommodate the attendance at either the sessions run at MMU, 

or the college’s own various language short courses. Noticeboards and the VLe will provide 

information on enrolment, times and costs. The value of this in terms of increasing professional skills 

will be emphasised in induction and followed up in tutorials. 

 In addition the level 4 Curriculum Studies unit will contain an element of language learning, where all 

students will select a language most pertinent to their work/community sphere. They will be expected 

to demonstrate a basic knowledge of key vocabulary, phrases and rhymes relevant to working in the 

children’s workforce sector, and reflect upon the use of additional language skills within the 

workforce.   

At level 5 students study a Speaking and Listening Unit, which provides them with an opportunity to 

explore theoretical models of language acquisition in detail, along with socio and psycho linguistic 

interpretations of language development and usage. Alongside this, students consider notions of 

culture, examine their own ethnocentric perspective and are encouraged to challenge their 

understanding of ethnicity. Units such as Global Perspective on Childhood and Current Issues are key to 

this, and allow students to develop an understanding of their position and responsibility within a 

global community. Inclusive practice is embedded throughout all units at all levels.

(ii) Structures, levels, credits, awards, curriculum map of all units (identifying core/option status, 
credits, pre or co-requisites) potential entry/exit points and progression/award requirements 

OPTION UNITS 
Option units listed in the following curriculum structures are all approved for delivery but 
may not all run in any one academic session. 

BA (Hons) Childhood Studies 

Level 4 

Core Units 

Code Status (if applicable)ie 
-  Pre/Co-requisites 
-  Excluded units

Unit Title No of 
credits 

22E10020 Co requisite The Holistic Child 30
22E10021 Co requisite Social Policy 30
22E10022 Co requisite Curriculum Studies 30
22E10023 Co requisite Professional Practice 30
Option Units: No option units



On successful completion of Level 4 – interim exit award:  Cert of HE Childhood Studies 

Level 5 

Core Units 

Code Status (if applicable)ie 
-  Pre/Co-requisites 
-  Excluded units

Unit Title No of 
credits 

22E10024 Co requisite Supporting Children’s Wellbeing 30
22E10025 Co requisite Leadership and Management 30
22E10026 Co requisite Research Methods 30
22E10027 Co requisite Speaking and Listening 30
Option Units: No option units

On successful completion of Levels 4 & 5 – interim exit award:  Dip of HE Childhood Studies

Students completing the FdA Early Years Practice (Sector Endorsed) or FdA Working with Children and Young 
People (Sector Endorsed) will be able to progress to the level 6 of the BA(Hons) Childhood Studies 
programme at Stockport College

Level 6 

Core Units 

Code Status (if applicable)ie 
-  Pre/Co-requisites 
-  Excluded units

Unit Title No of 
credits 

22E10028 Co requisite Global Perspectives on Childhood 30
22E10029 Co requisite Current Issues 30
22E10030 Co requisite Dissertation 30
Option Units
Choose 1 from options listed

22E10031 Co requisite Children, Young People and Crime 30
22E10032 Co requisite Pedagogic Practice 30

On successful completion of Level 6 – Final exit award:  

BA (Hons) Childhood Studies

N.B. Whilst units are co -requisites, the delivery of the units has been planned as a ‘best structure’, to enable 

learning to be systematically built upon from one semester to the next. It is therefore anticipated that at level 4 

students will study Holistic Child and Social Policy in semester 1, and Curriculum Studies and Professional 

Practice in semester 2, once they have become established within their placement. At level 5 it is planned for 

students to study the Research Methods unit in semester 2, to lead into their dissertation planning at level 6. It 

is expected that Current Issues will be studied at the end of level 6, in order to ensure students graduate with 

the most up to date and ‘cutting –edge’ awareness and knowledge of the professional field. Whilst this is the 

planned order of delivery, it is not a pre-requisite, and it is possible for units to be studied in a different order. 



26 Personal Development Planning 

A key feature of this programme design is the promotion and development of independent study and thinking. 

The aim is to produce graduates who are reflective practitioners capable of evaluating a range of options and 

viewpoints. This matches the FHEQ qualification descriptors for honours graduates. Students are required to 

keep evidence of PDP, drawing on all aspects of their experience. this evidence is presented in their Progress 

File. Whilst this is the responsibility of the student, personal tutors will regularly review this work with students 

throughout the degree. 

At Level 4 most students are fairly dependent on tutors, and need support in developing the independent, 

autonomous skills aimed for by the end of the programme. Students become more confident and self assured 

as they progress through the programme, due to the carefully structured assessment plans, tutorial support 

and focus on reflective practice. Amongst the strategies used to promote this personal growth are: 

 small group tutorials 
 individual pastoral tutorials 
 individual subject tutorials 
 study skills sessions 
 use of VLE to develop other forms of debate and discussion 
 placement visiting 
 placement monitoring and support  
 shadow visiting of other students 
 written and verbal assignment feedback 
 formative and summative assessment 
 Self and peer assessment 
 use of student support services, e.g. careers, learning support 
 support with target-setting and access to qualifications identified, e.g. core GCSEs, computer skills, 

concepts of counselling, assessor awards, PTLLS, BSL 
 maintenance of reflective log/journal throughout studies 
 use of Progress Files to encourage personal responsibility for professional development. 

Students are encouraged to make use of holiday and independent study time to broaden their range of 

professional experiences. Many students undertake voluntary work with local and national charities. 

Developing skills relevant to the workplace is central to the philosophy of the degree, and employability is a 

common theme that runs throughout. At level 4 students undertake a mapping exercise and accompanying 

reflective statement which provides them with an opportunity to explore professional standards such as the 

Common Core Skills for the Children’s Workforce, and the Code of Practice for Social Care Workers. They are 

required to relate these to their own personal and professional development, and use this to target areas for 

further development. In particular the Professional Practice unit at level 4 sets the foundation, and this is built 

on in the 

Leadership and Management unit at level 5. The Current Issues unit at level 6 allows students to explore what 

is ‘cutting edge’ within the sector, and ensures they are absolutely up-to-date with new initiatives, government 

guidelines and policy. This unit presents an opportunity for students to reflect upon their knowledge and 



professional aptitudes in relation to securing appropriate employment or embarking upon post-graduate study. 

Moral and ethical standpoints are considered in relation to current codes of practice to ensure that students 

display an awareness of their own beliefs and values, but are also mindful of the expectations of the contemporary 

workplace. 

27 Placement and/or Work-based Learning Activities 

The programme is essentially a vocational award and is not purely academic. At every level of study units 

explicitly require students to engage in, and reflect on, professional practice. At Level 4 students have 

experience of work in key mainstream areas of early years education with children aged 0-8 years. This 

underpinning knowledge and experience is taken into Level 5 when students are encouraged to focus on work 

experience that matches their career aspirations. Some choose to extend their experience of schools or 

nurseries; others look for experiences in family and community-based children’s centres of the sort funded by 

Surestart or work with play specialists in hospitals. The Placement Development Officer is pro-active in 

identifying and establishing relationships with other potential employers, e.g. police and social services, so as 

to extend placement opportunities. 

At Level 6 it is expected that most students will have secured regular paid or unpaid work in an appropriate 

setting. This is necessary in order to support research for their dissertation, and where necessary the 

placement officer will support students in arranging this. 

In setting-up and supporting these placements full account is taken of section 9 – Placement Learning – of the 

QAA Quality Code for Higher Education, and the University ICP (available at 

http://www.mmu.ac.uk/academic/casqe/ ) 

The placement practice does not directly affect unit marks or the degree classification but many of the unit 

assessments require students to draw explicitly from, and reflect on, their workplace experiences. One of the 

learning outcomes for the level four Professional Practice unit requires students to provide evidence of 

attendance in placement, thus ensuring that they do undertake at least a minimum number of days within 

placement. It is stressed from the beginning of the programme how important learning from practice is, and 

the links between this and the development of useful practical skills for future employment are emphasised 

throughout the tutorial programme. 

Over the course of the three years students will complete a minimum of four placements and at least 85 full 

days of professional work experience. A member of the degree team will complete a visit and written report 

for each student placement and the placement supervisor completes a written report at the end of the 

placement. In the event of a report indicating problems, the personal tutor will meet with student concerned 

to discuss the issue, and formulate a plan of action to improve practice. This may involve meetings with the 

placement supervisor, student and tutor, and is likely to require additional placement days. Placement 



experience provides a ‘real world’ context for learning, but does not in itself carry credits. 

The placement requirements and expectations are set out for students in a Placement Handbook, which they 

receive during the Induction programme, and the contents of which are reinforced in tutorial sessions. 

Placement providers are invited to attend college meetings twice per year, in order to exchange information, 

provide training, develop relationships and obtain feedback in order to foster greater partnership collaboration 

between placement providers/potential employers and college staff. This is in accord with MMU’s Institution 

Code of Practice, which states that there should be an ‘active partnership between programme providers and 

employers with the aim of developing students’ skills and knowledge relevant to their employment’. Placement 

providers are also given a placement Handbook outlining responsibilities, requirements and expectations, and 

inviting two way communication and collaboration with college staff to support the student.  

28 Programme Specific Admission Requirements 
.   

Normally students should have 4 GCSE’s at C or above including English to be considered for admission. Entry 

requirements for Level 4 are as follows: 

160 UCAS tariff points (or equivalent)  from one of the following: 

- A level (must include at least one A2) 
- BTEC/Edexcel National Diploma Early Years, Health or similar subject area 
- CACHE Level 3 Diploma in Childcare and Education   or similar subject area                             
- AVCE in Health & Social Care or similar subject area   
- Level 3 Diploma for the Children and Young People’s Workforce                           
- Irish Higher Leaving Certificate  
- Scottish Highers               
- International  Baccalaureate                
- QAA accredited Access to Higher Education course – Health or Social Science based 

Candidates not possessing any of the above will be asked to submit a portfolio of evidence which will be 

assessed by the Programme Leader and the Admissions Tutor.   

Overseas students: applications are received and processed by Stockport College’s International Office who 

advise on the equivalent level of qualifications held by applicants 

Additional Information: all candidates who are accepted for the programme will be asked to complete an 

application form for an enhanced DBS disclosure certificate, unless they currently hold a certificate, dated no 

older than six months. This will be administered by the College staff.

Students who have successfully completed Stockport College’s FdA Early Years Practice (Sector Endorsed) or 

FdA Working with Children and Young People (Sector Endorsed) may apply for direct entry to level 6 

NB Minimum admission points for entry to the University are reviewed on an annual basis.  For entry requirements refer to the current 

University on-line prospectus



29 Approved Variations/Exemptions from University Regulations 

N/A 

30 Programme Management Arrangements 

For information on Stockport College’s quality assurance procedures and academic standards management for 

higher education, please see the separate Institutional Context document. 

It is anticipated that the MMU link tutor will guide the programme team in relation to how programme 

management arrangements fit with MMU requirements. For example, previous HEI arrangements have 

required the link tutor to visit groups of students, and to attend assessment boards and programme boards of 

study, which have been held at Stockport College. The MMU link tutor will be able to advise the team in 

relation to aspects such as this. In addition, annual reports will be written in accordance with MMU quality 

assurance requirements, and following internal review and approval at the College’s Academic Standards 

Panel, will be submitted via the link tutor.  

In relation to the College management structure, the Dean of H.E. oversees the management and quality 

assurance of the whole of H.E. within the college. The college’s H.E. provision has been divided into three 

Schools, each of which is managed by an Assistant Dean. The Assistant Dean oversees the day-to-day 

management of the programmes. The BA (Hons) Childhood Studies sits within the School of Education and 

Applied Social Sciences, and within this school there are two Centres: The Centre for Education and the Centre 

for Childhood and Youth Studies.  

The management responsibilities within the programme team are as follows: 

The Assistant Dean 

 Is responsible for managing the School of Education and Applied Social Sciences of which the Centre 

for Childhood and Youth Studies is one section. 

 Manages the School budget 

 Reports to the Dean of HE 

 monitors key performance indicators of all programmes within the School 

 Line manages the programme team 

 Is responsible for staff recruitment and appraisals 

 Writes the School Self Assessment Reports and action plans 

 Monitors progress against action plan 

 Co-ordinates staffing and timetabling across programmes within the School 

 Develops and maintains links with employers and LEA, in partnership with programme leaders 

 Conducts  teaching observations within the team 

 Monitors peer observations 



 Strategically manages the curriculum portfolio within the School of Education and Applied Social 

Sciences 

 Maintains links with the validating HEI link tutors 

 Attends relevant network events 

 Organises assessment boards, Programme Board of Studies etc. in conjunction with programme 

leaders 

 Chairs weekly team meetings 

 Oversees the recruitment and admissions onto the programmes within the School 

 Arranges  Academic Impropriety Board meetings 

 Programme Leaders: 

 Monitor the general running of the programme  

 Organise programme specific open events  

 Interview and maintain links with applicants 

 Liaise with College services such as Central Admissions and Student Services 

 Consider any AP(E)L claims at the time of application in discussion with the Assistant Dean. 

 Contribute to the writing of the Programme Self Assessment Reports and Mid Year Reviews 

 Monitor unit and student feedback 

 Liaise with external examiners, and ensure assignment samples are posted in good time 

 Liaise with HEI link tutor where appropriate 

 Ensure internal moderation procedures are in place for assessment tasks 

     Monitor programme paperwork completion, e.g. unit handbooks, assignment briefs, internal 
verification reports, unit  reviews 

 Review and update Programme Student Handbooks annually 

 Monitor materials on programme’s VLe site (Moodle), and audit unit sites periodically 

NB: see guidance on University’s Management of Programme Delivery

31 Staff Responsibilities 

In addition to the management responsibilities outlined above, other staff responsibilities include the 
following: 

Group and Personal Tutor 

Each student group and each student will be allocated a tutor. S/he will: 

 foster and maintain group cohesion 

 organise and deliver group tutorial sessions 

 provide support and guidance to the students throughout their programme, both academic and 

pastoral.   

 discuss and identify individual learning needs (both academic and practice) and discuss strategies to 



address them 

 support students in maintenance of PDP 

 support the student in professional and career-based guidance and opportunities, e.g. provide 

reference 

 Liaise with placement visitor in relation to workplace visits and reports 

 Liaise with Access Ability Team where necessary 

 Maintain student files 

 Report any issues or concerns regarding individual students to teaching team at weekly team 

meeting, where appropriate 

Unit Leader 

The unit leader will: 

 Produce the unit handbook that will outline the content, learning outcomes and the marking criteria 

for the unit of study 

 Plan the teaching of the unit 

 Update the reading list and liaise with the library representative  

 Be responsible for the assessment of his/her unit and provide written feedback on unit assignments 
using the programme unit assessment feedback forms 

 Enter grades onto the College’s electronic system (Pro-Monitor) 

 Be the first point of reference for a student requesting consideration of Extenuating Circumstances in 

relation to an assessment submission 

 Be expected to provide both guidance and support in the specific areas concerning the academic and 

professional development within that particular unit 

 Address any student’s individual needs (SEN) within the context of the unit delivery 

 Ensure mark sheets are up to date and available for the assessment board 

 Complete a unit review upon completion of the unit 

 Complete electronic register after/during each session 

Placement Visitor 

 The placement visitors: 

 Maintain database of current and suitable placement opportunities 

 Complete risk assessments 

 Visit students in the workplace and complete written reports 

 Work with local employers to expand range of voluntary placements 

 Advise student groups on career development 

 Act as ambassadors for the college with local employers 

 Act as link between workplace and tutors 

NB: the University’s Management of programme Delivery is available from the CASQE website



32 Student Support Strategy 

Generic academic student support is provided to all students in line with the guidance outlined in the 
University’s Student Handbook. 

The Collaborative Partner Student Handbook is available from the CASQE website  

Stockport College is committed to the principles of widening participation, lifelong learning and equality of 

opportunity. The College recognises that these commitments need action and resourcing if they are to mean 

anything. This action can take a number of forms – sometimes it is about finances on other occasions it is about 

managing programmes or providing some means of support to students. 

The recent IQER Summative Review Report comments on the high level of student support, and in particular on 

the effective management systems in place to facilitate this.(See summary of the report in the Institutional 

Context document). 

Initially it is important to ensure that information about the College, the course and assessment is readily 

available in a variety of formats. The principle means of providing information are through personal meeting 

and interview, a range of printed media and electronically on the College website. Communication is at the 

heart of good practice and the team takes care to share information sensitively and meaningfully with 

applicants, students, employers and other professionals. 

Students are encouraged to approach members of the teaching team to deal with any initial problems or 

difficulties they may have. The tutorial system is the student’s main source of support and the purposes of the 

tutorial system are: - 

(a) to offer guidance/support on assessment activities 

(b) to help students who are experiencing personal or academic difficulties manage their course of 

study 

(c) to monitor progress, provide feedback and help devise an action plan. 

All students receive an individual tutorial each semester but can request extra tutorials for specific difficulties. 

For students with more serious or longer-term problems, the advice given is to access the excellent range of 

more specialised support offered college-wide (see below for details). 

Students are encouraged to use the agreed contact times where possible but know that they can seek 

consultation where it is necessary. 

To this end students are given all staff e-mail addresses and telephone numbers (where voice-mail messages 

can be left). 

Many students need additional support at some point during their studies. This support may take many forms, 

from help with childcare to advice regarding finances and from counselling to academic input. These are the 

main areas of institutional support: 



 Guidance and Advice service, including Careers 

 Welfare and Accommodation 

 Counselling Services 

 Disability Team/Dyslexia Support 

 Nursery 

 Course Fees information 

 Library+ 

 Skills Development and Learning Support 

 English as an Additional Language Unit 

Students are given a range of opportunities to develop to their full potential. If they require additional 

support for writing, spelling, study skills, producing assignments etc. This can be arranged through the 

Study+ Unit in a range of ways (one-to-one, group sessions, drop-in sessions). There are specific time slots 

available where students can received tailored H.E. support, and for English language support for students 

with English as an additional language. 

Students are given guidance on post-graduate training and employment options. Information on graduate 

fairs and employment markets are displayed on notice boards. The careers service is available for 

students in many forms and can be arranged for individuals or groups. Examples of topics are: 

 use of the Research Library 

 models/materials on CV writings 

 designing letters of application/Personal Statements 

 completing application forms 

 researching and looking for courses/job vacancies 

There is also a weekly ‘drop-in’ session. 

The Access Ability team takes great care in providing appropriate and meaningful support to any student 

that needs it at Stockport College. The team is available from the time of application. On application, and 

at enrolment, all students with a disability are invited by the College to discuss individual needs and to 

establish how the College can support them during their programme of study. 

It is, of course, helpful for all if potential support needs are identified early on and students are asked to 

let their tutors know of any support they expect to need – either at interview or on the application form. 

For many degree students their first opportunity to discuss their known learning support needs will be 

when they join the programme at the start of the academic year. 

On occasion a member of the teaching team will identify a student’s support needs. If lecturers think a 

student may benefit from assessment with a view to the provision of specialist support then the personal 

tutor will discuss this with the student. 



The College and the Childhood and Youth Studies teaching team are aware of their duties as a result of 

the Special Educational Needs and Disability Act 2001 (SENDA). All staff have attended training courses 

identifying the requirements of the Act and how they might be met. To ensure SENDA compliance the 

team reviews: 

     overall procedures – awareness of disability issues, legislation  and access to programme delivery

 access to course/admissions arrangements 

 arrangement of specialist assessment 

 availability of supporting materials in advance of lectures/seminars 

 organisation of teaching spaces 

 arrangements to support use of assistive technology or other learning support 

 teaching and learning strategies – that positive communication strategies are employed and visual 

materials presented in an accessible way 

 the presentation of complex information through bullet-pointed summaries 

 ‘reasonable adjustment’ for in-class assessments 

 use of Virtual Learning Environment (VLE) and other means to support students unable to attend 

lectures or seminars 

The College has an Equality & Diversity Committee to receive information, develop policy and strategy and 

promote good practice throughout the College. A member of the teaching team serves on this committee. 

There is an Equality and Diversity site on the staff intranet, which contains policy documents, guidance 

materials and helpful website sources. The Equality and Diversity committee has produced a set of guidance 

notes for academics to enable programme teams to review teaching materials. These notes include a checklist 

for curriculum planning in relation to equality, diversity and the student experience. 

The College employs specialist staff to support the cultural needs of students. As part of the college positive 

action initiatives there is a Support Worker for Asian students and a Muslim Chaplain. A Prayer Room is 

available for prayers and meditation for students and staff. Chaplains are available to offer confidential support 

and advice on personal and general matters. The Chaplaincy also has an extensive list of contacts, in College 

and out, for all major religions in the area.  

The College seeks to establish an environment in which all are treated equally and in which discrimination is 

not tolerated. The College is committed to promoting equality of opportunity regardless of disability, race, 

religion or belief, gender, sexual orientation, age or other criteria that are irrelevant to a person’s learning or 

employment at the College. Through its policies and procedures the College will promote inclusion, challenge 

discrimination and value and celebrate the diversity of its staff, learners and visitors. 

The College treats all current and potential employees, learners, trainees, contractors and visitors with respect 

and dignity, in order to establish a culture where diversity is valued. The aim is to establish a constructive and 



positive learning environment, free from harassment, discrimination and victimisation; diversity in human 

experience and circumstances will be celebrated and valued.

The college has a strategy to upgrade access to buildings and facilities; the following are available: 

 Ramped entrances to buildings 

 Automatic doors into buildings 

 Automatic doors into the library 

 Talking lifts with tactile controls in multi-storey buildings 

 Accessible toilet facilities 

 Facilities for personal care needs 

 Car parking for disabled drivers 

 Near by access to major bus and train routes. 

 Alarm System for Deaf and hard of hearing students 

There are designated members of staff throughout the college who hold the First Aid at work qualification.  

Stepping Hill Hospital is close by should there be more serious emergencies. 

The college has a range of staff with relevant background, expertise and / or qualifications that are able to 

provide support in the following areas: 

 Moderate learning difficulties 

 Severe learning difficulties 

 Emotional and behavioural difficulties 

 Mental health problems 

 Dyslexia 

 Physical disability 

 Disability arising from a medical condition 

 Deafness 

The college has an established agreement with the Educational Service for Sensory Impairment and the 

Educational Psychology Service who are able to provide  

specialist assessment, advice and guidance. The college also consults other specialist agencies:  

 Skill: the National Bureau of Students with Disabilities 

 Royal National Institute for the Blind 

 Royal National Institute for the Deaf 

 The Dyslexia Institute 

Support whilst on programme may be one or a combination of the following: - 

 One-to-one support sessions 



 Working in smaller groups 

 Supported learning programmes 

 Specialist assessment 

 Provision of a peer mentor 

 Advice / support to course tutors 

 English, Maths or Language Support 

 Individual support may include a support worker who will 

 - Read to students 

 - Write what students say for coursework and examinations 

 - Take notes in lectures 

 - Communicate using British Sign Language, Sign Supported English or will lipspeak 

 - Provide mobility assistance 

 - Help with personal care needs 

 - Help with coursework practicals 

 - Prepare course handouts, texts and other materials in the format students’ use. 

A range of equipment and technological support is available: 

 Computers - for word processing, spreadsheets, desktop publishing and for finding information.   

 Scanner facilities 

 Kurzweil - screen reader 

 Texthelp Read and Write - text to speech feedback 

 Inspirations - mind mapping and revision tool 

 Zoom text  - Text enlargement and speech feedback 

 Jaws 

The college has a range of assistive technology and equipment which includes:  

 Minicom facility 

 Induction loop system  

 portable induction loop systems for classrooms 

 portable neck loop systems 

 electronic keyboards for notetaking 

 laptop computers 

 dictaphones 

 alternative keyboards, Bigkeys, Intellikeys 

 Perkins Braille Machine 

 A Braille to text / text to Braille computer system and embosser. 



The College Welfare Support Team can help with information and advice about Access funds, benefits, grants, 

educational mainstream awards, trust funds and help with fees. 

The College Careers and Education Guidance Team can help to plan future careers and to explore course 

options at Stockport College and elsewhere. 

The Disability Employment Adviser at the local Job Centre can advise about employment opportunities and 

about extra help available meeting the requirements of any job. 

The College Counselling and Support Service can help if personal problems interfere with studies. The College 

Counsellors are available to talk on an individual basis in confidence and are able to offer support.  There is a 

Mental Health Support Worker who offers help and support with practical and emotional difficulties. 

The Disabled Students’ Allowances provide funds to meet the costs of any support needs students might have 

for attending a course. Staff are available to give information, help and impartial advice about applying for the 

Disabled Students’ Allowances. 

The College liaises with Social Services Departments, Health Trusts, the Local Education Authority and 

Community groups in a number of ways: - 

 Stockport MBC Social Services Department for organisation of transport to and from College for 

Students under the age of 19 who have learning difficulties. 

 Stockport MBC Education Division for Educational Psychologists Services and  Educational Service 

for the Sensory Impaired for assessment and advice and Stockport English Language Service for 

Language Development. 

 Stockport Health Partnership - Sub group for Young People 

 Joint Project for Youth Workers in College 

 Community Based Employment, Education and Leisure Activity  

 Project Education Link Group - collaborative community group exploring opportunities in education 

for people with Mental Health problems. 

 Community Alcohol Team 

 Alcohol, Drugs and Abstinence Service. 

A student’s needs for learning support are identified through professional assessment. After assessment any 

identified needs are shared with the teaching staff, subject to the agreement of the student. The Access Ability 

Unit provides detailed guidance and direction to the teaching team, both about the precise nature of the needs 

assessed and how those needs can be best supported. So, for example, if assistive technology is required then 

teachers are directed on how this technology can be most effectively used. If lecture notes or handouts need 

enlargement or other modification, again precise direction is given to the programme team. 



The programme team shares experiences of implementation of learner support at team meetings to ensure a 

consistency of understanding and approach. Written reviews, reports and records are kept by the Access 

Ability team.  

(the Collaborative Partner Student Handbook is available from:  
http://www.mmu.ac.uk/academic/casqe/collaborative/docs/CP_Student_Handbook.pdf) 

33 Student Evaluation 

All feedback from students is valued, and feeds into the programme Continuous Monitoring Plan

Student representatives: It is college policy to actively involve students in the arrangement of courses. Each 

group elects two representatives who feedback any urgent group issues to the tutor, lead student meetings to 

discuss and decide on agenda items for staff/student meetings.  

The student representative role is to: 

 liaise between staff and students on matters of concern to either side 

 provide two-way feedback on the programme 

 promote active student involvement in programme review and development, including NSS surveys

and college electronic surveys 

Student Group Reviews: student representatives are responsible for organising a meeting of their student 

group. They then submit a confidential written report to the Dean who must respond in writing to the 

representative, addressing any issues raised. These reviews are sent to the College’s Quality Unit. 

Course Unit Evaluations: Students’ views on the quality of the units are elicited via questionnaires giving the 

opportunity to grade and comment on the lectures and tutorials. These evaluations feed into the unit leader’s 

end of unit review. 

Team Meetings: There are weekly team meetings so any urgent student issues can be raised on these 

occasions and further action planned. 

Feedback to Student Group: Any issues that students have raised and staff have discussed and/or acted upon 

are fed back to students either during tutorial periods or at the following staff/student meeting. Posters are 

also displayed on noticeboards showing actions taken as a result of student survey feedback. 

Student Surveys: Two college-wide electronic surveys are completed each year. The Quality Unit manages 

these; the first focuses on enrolment and induction; the second addresses teaching and learning. The results of 

which are produced as electronic reports on the college intranet, and are drawn upon in the writing of annual 

reviews and action plans.  

Programme Board of Studies: student representatives from each cohort meet the programme team and HEI 



link tutor to review the programme twice per year. 

Meeting with HEI link tutor: The link tutor will be invited to meet with each student cohort to seek their views 

on teaching, learning and assessment.  

Student Council: Student representatives are eligible to sit on the Student Council. The Student Council is an 

opportunity for students to share in the management of Stockport College and to have their views 

represented. The Student Council meets approximately four times a year, and for each programme. Five 

members of staff and the Principal attend the meetings as well as the President of the Students’ Union. 

H.E. Student Council: In response to student feedback a separate council has been established in 2011/2012 

for HE students. Here H.E. students from all three schools are invited to share their experiences of being an HE 

student at Stockport College, and to raise issues that are of concern to them with college staff. 

Staff interviews: Students have been involved in the recruitment and selection procedure for new teaching 

staff. As part of the interview process a small group of students are invited to meet with candidates to ask 

some questions pre prepared by the students. The students then feedback their views to the interview panel. 

The information and views expressed in these various forums are fed back to the programme team who take 

account of them in their collaborative Self Assessment Reports and Action Plans for the next academic year. 

The Programme complies with current institutional evaluation guidance. 

NB  University guidance on Evaluation of Student Opinion is available from the CASQE website

34 Engagement with Employers 

At a college wide level there are a number of initiatives that have been established to promote effective 

engagement with employers. For example:- 

 A new initiative ‘College in the Community’ (CIC) has been developed to offer vocational and other 

outreach courses including partnership with Stockport Metropolitan Borough Council ‘Boost Centres’.  

 Links with the community include an active summer school, a number of short taster events in 

woodwork, complementary therapies and childcare.  The College is focusing on areas of social 

deprivation where tutors work in the community on regeneration projects. 

 Curriculum areas utilise market intelligence to inform curriculum development 

 The Employer Responsive Unit maintains and develops relationships with employers.  



 There are strong partnerships with Stockport Borough Council Lifelong Learning and other key 

stakeholders including Aim Higher to meet the needs of learners in the community. 

The College is an influential partner in a range of regional and national bodies including the North West Forum 

for H.E. Managers, Greater Manchester H.E. in F.E. Consortium (which is chaired and hosted by Stockport 

College), HEFCE membership of two national advisory groups, Mixed Economy Group 

At School level close links have been established over many years with local employers and placement 

providers. The views of local employers are crucial to the planning and delivery of the programme, and to this 

end an employer panel ensures the right mix of vocational aptitudes and skills are given priority on this 

programme. Members of the panel represent the local authority, children’s services, the health service and the 

voluntary sector.  This panel has guided planning for the placement element of the programme in particular, 

but has also contributed to the development of unit content and assessment design, ensuring that students 

will experience a programme that is firmly rooted in good practice, responsive, dynamic and flexible.  

Employers are regularly consulted and involved in the development and validation/revalidation of all 

programmes in the School in order to maintain currency with the workplace and also to ensure relevant 

knowledge, expertise, and professional practice are at the forefront of delivery.   

A number of local employers are invited in as guest speakers on a regular basis, for example the manager of a 

local nursery and the head of a school for teenage mothers are invited annually to contribute to the delivery of 

the programme.  

Employers are invited to the annual Student Conference ‘Widening Horizons’, they have recently been involved 

in the recent IQER review, and twice yearly newsletters are sent out to keep them informed of recent 

developments, and to maintain communication channels. 

The role of the placement visitor is also critical to the fostering of effective relationships with employers, as this 

is often the first/main point of contact employers have with the college. 



Appendix I 
Subject Benchmark Map 
Early Childhood Studies Subject Benchmark Statements (2007) 
Subject knowledge Unit (Level) 
Understand the conceptual  underpinnings of Early Childhood 
Studies as a subject area, it’s historical origins, development and 
limitations 

The Holistic Child (4) 
Current Issues (6) 

Demonstrate  a systematic knowledge and critical  understanding of 
children and childhood, nationally and globally, from philosophical, 
historical, psychological, social, cultural, educational, health, 
welfare, legal, political and economic perspectives 

Social Policy (4) 
Supporting Children’s Wellbeing (5) 
Global Perspectives on Childhood (6) 

Demonstrate a systematic  knowledge and critical understanding of 
the areas of interest contributing to ECS across the core subject 
specific skill areas, and how they interrelate 

All units 

Demonstrate a systematic knowledge and critical understanding of  
all aspects of significant policy and provision for children and 
families 

Social Policy (4) 
Support Children’s Wellbeing (5) 
Current Issues (6) 

A working knowledge of the importance of, but also the challenges 
and constraints of, multi professional, inter professional, multi-
agency and inter agency working as a means of meeting the needs 
of children and families 

Supporting Children’s Wellbeing (5) 
Leadership and Management (5) 
Children, Young People and crime (6) 
Global Perspectives (6) 

A working knowledge and understanding of pedagogical approaches 
for working with young children and families 

Curriculum Studies (4) 
Speaking and Listening (5) 
Pedagogic Practice (6) 

A good knowledge of issues in relation to rights, diversity, equity 
and inclusion in relation to working with children and families 

All units 

A good working knowledge of the methods required for systematic 
study and research relative to children and childhood 

Research (5) 
Dissertation (6) 

A systematic knowledge of a range of research paradigms, research 
methods and measurement techniques, and awareness of their 
limitations 

Research (5) 
Dissertation (6) 

A detailed knowledge of several specialised areas and/or 
applications, some of which are at the cutting edge of research in 
the subject area 

Current Issues (6) 
Dissertation (6) 

Subject Skills 
Reason clear, understand the role of evidence and make critical 
judgements about arguments relating to the subject area of ECS 

All level 5 and 6 units 

Adopt multiple perspectives in relation to early childhood and 
systematically analyse the relationships between them 

All level 5 and 6 units 

Have a well developed ability to reflect upon a range of 
philosophical, historical, psychological, sociological, cultural, and 
health, welfare, legal, political and economic perspectives, and 
consider how these underpin different understandings of children 
and childhood nationally and globally 

Global Perspectives (6) 
Children, Young People and Crime (6) 

Analyse and evaluate competing positions in relation to the 
construction of children and childhood by different subject 
disciplines, societal agents and time, place and culture 

The Holistic Child (4) 
Current Issues (6) 
Global Perspectives on Childhood (6) 

Analyse and constructively critique theories and research in the 
area of child development 

The Holistic Child (4) 

Detect meaningful patterns in behaviour and experience, and 
evaluate their significance 

Professional Practice (4) 
Leadership and Management 95) 

Critically explore, examine and evaluate the significance of cultural 
and historical features of various agencies and institutions with 
regard to children and childhood 

Social Policy (4) 
Leadership and Management (5) 
Supporting Children’s Wellbeing (5) 
Children, Young People and Crime (6) 

Have a well-developed knowledge and awareness of the skills 
needed for different relational pedagogical approaches 

Curriculum Studies (4) 
Speaking and Listening (5) 



Pedagogic Practice (6) 
Have a well-developed ability to plan for the curriculum, 
assessment, evaluation and improvement of creative learning 
opportunities, taking into account children’s health and emotional 
well being 

Curriculum Studies (4) 
Professional Practice (4) 
Speaking and Listening (5) 
Supporting Children’s Wellbeing (5) 

Have a well-developed ability to plan for working effectively and in 
collaboration with parents, carers and other agencies 

Professional Practice (4) 
Supporting Children’s Wellbeing (5) 
Leadership and Management (5) 

Have a well-developed ability to lead, support and work 
collaboratively with others 

Professional Practice (4) 
Leadership and Management (6) 
Pedagogic Practice (6) 

Have a well-developed ability to meet and promote children’s 
health, welfare and safety needs, and the conditions which enable 
them to flourish 

Professional practice (4) 
Supporting Children’s Wellbeing (5) 

Have a well-developed ability to produce critical arguments for 
improvements to multi professional and interprofessional practices 
for children 

Social Policy (4) 
Supporting Children’s Wellbeing (5) 
Current Issues (6) 

Have a well-developed ability to explore critically the links between 
ethics, politics, culture and ideology in the lives of children 

Social Policy (4)Current Issues (6) 
Children, Young People and Crime (6) 
Global Perspectives (6) 

Pose, operationalise and critique research questions related to early 
childhood, and demonstrate competence in research skills through 
practical and theoretical  activities 

Research (5) 
Dissertation (6) 

Use developed skills of observation and analysis in relation to 
aspects of children’s lives 

Professional Practice (4) 
Speaking and Listening(5) 
Pedagogic Practice (6) 

Have a well-developed ability to reflect upon the ethics of studying 
children 

Research (5) 
Dissertation (6) 

Competently initiate, design, conduct and report an early childhood 
research project under appropriate supervision, and recognise its 
theoretical, practical and methodological implications and 
limitations 

Research Methods (5) 
Dissertation (6) 

Be aware of the complexity of ethical principles and issues, and 
demonstrate this in relation to personal study, particularly with 
regard to the research project 

Research (5) 
Dissertation (6) 

Have a well-developed ability to act as an advocate for children and 
families 

Professional Studies (4) 
Supporting Children’s Wellbeing (5) 
Current Issues (6) 

Have a well-developed ability to recognise and challenge 
inequalities in society and to embrace an anti-bias curriculum 

Curriculum Studies (4) Professional 
Practice (4) 
Social Policy (4) 
Supporting Children’s Wellbeing (5) 
Speaking and Listening (5) 
Current Issues (6) 
Children, Young People and Crime (6) 
Global Perspectives (6) 



Appendix II 
 Assessment Map 

Level 4 
Unit Learning outcomes Assessment 1 Assessment 2 
Professional 
Practice 

1  Demonstrate an understanding of how professionals use the SEN Code of Practice to support children’s 
individual needs. 

Case Study 

2  Recognise the roles and responsibilities of a range of professionals who work together to meet the individual 
needs of children. 
3   Identify and reflect on the skills needed by the professional practitioner when planning an effective and 
inclusive learning environment. This must be based on evidenced placement experience of a minimum 120 
hours. 

Portfolio 

4  Explain how observation and assessment are used as tools in meeting children’s individual needs. 
Curriculum 
Studies 

1 Explain clearly how current curricula models are used in practical settings Essay 

2. Describe the effective use and management of the learning environment to enhance children’s learning  
3. Identify the ways in which children learn English, Mathematics, Science, and ICT  Portfolio 

4. Explore ways of supporting and facilitating children’s learning English, Mathematics, Science and ICT.   
Social Policy 1 .  Identify and describe the aims of ‘social policy’, showing how policy changes over time Essay  

2 Describe the extent, and limits, of the role of the State in supporting children and families 

3  Give examples of how legislation, local and national governments, charities and voluntary organisations work 
to improve the lives of children and families 

 Poster 
presentation 

4 Set out some of the evidence for the impact that social policy has had on the lives of  children and families   
The Holistic 
Child 

1.Describe how the concept of childhood has been viewed historically Group 
presentation 

2. Identify stages of normative development in children 0-12 years  Essay  

3. Articulate key ideas associated with theoretical approaches that account for how children learn 

4. Use theoretical ideas to explain how children’s social and emotional development can be supported by the 
practitioner 

Level 5 
Unit Learning outcomes Assessment 1 Assessment 2 



 Research   1 Evaluate a range of approaches to research and make a judgement about a suitable approach for own research 
purposes 
2. Frame and contextualise a research question that can be explored in practice 

Research proposal 

Research proposal

3. Conduct a search for relevant and wide-ranging literature that supports and informs the research question Literature 
Review 

4. Write an analytical and balanced literature review that shows an appreciation of a range of ideas related to 
the research question

Literature 
Review

 Speaking and 
Listening 

1. Review curriculum guidance on ‘speaking and listening’ and identify the impact teaching has on a child’s language 
learning.  

Poster  

2. Compare and identify strategies that may support children with language delay within a setting.  Poster  

3. Demonstrate a knowledge of, and ability to compare, theories that seek to explain how children come to acquire 
and develop spoken language 

 Essay 

4. Present a balanced and well argued case for the variations in language use in children.  Essay 
 Leadership 
and 
Management 

1 Demonstrate and evaluate the process of project management and decision making 

2.  Identify key features of the inspection framework applicable to children’s settings, and apply this to a specific 
context 

Presentation and 
report 

Presentation and 
report 

3. Analyse alternative styles and approaches in effectively managing the workforce 

4. Evaluate theories of motivation and performance enhancement

 Essay linked to 
case study 

Essay linked to 
case study

Supporting 
Children’s 
Wellbeing 

1. Evaluate the range of factors which mean that children need additional support to achieve their full potential Portfolio 

2.Analyse service provision for children with complex needs Portfolio 
3.With reference to current theory, critically discuss safeguarding & child protection as social constructs Portfolio 

4. Analyse and appraise the effectiveness of current social policies and legal frameworks when safeguarding 
concerns are raised

Exam 

Level 6 
Current Issues 1 Critically review the possibilities for developing practice that meets the highest ethical standards  Essay and 

Interview 2. critically reflect on the idea of diversity as applied children’s services and consider what it means in practice  



3. Critically reflect on the notion of ‘quality’ in terms of children’s services and the criteria used to assess ‘good’ 
provision 
4. Critically examine a current policy or practice issue in terms of the impact it has on a setting in which they 
have recent experience

Seen 
examination 

Global 
Perspectives 
of Childhood 

1   Develop a systematic understanding of non-ethnocentric approaches to the study of childhood. Essay  
2   Analyse how culturally diverse parenting strategies seek to support children’s needs. Essay  
3    Evaluate the impact of non-governmental and charitable organisations on global child health and welfare  Presentation 
4   Summarise and evaluate how global    inequalities shape childhood experiences  Presentation 

Dissertation 1 Plan and justify a programme of primary research that is relevant to a research question previously outlined Written report 
2. Carry out primary research ethically, producing results that can be shown to be reliable and valid  Written report 

3. Complete a reflective and critical report of the primary research, previously planned and completed, that 
analyses the primary data 

Written report 

4. Evaluate the research and the research process, drawing out implications for professional practice Written report 
Children, 
Young People 
and Crime 

1. Critically evaluate explanations of crime and justice relating to young people Essay 

2. Critically review theories and perspectives concerning youth crime Essay 

3. Justify and explain roles and responsibilities of a range of professionals providing services to children and 
young people within the criminal justice arena 

Essay 

4. Critically assess the policy response to youth crime and children who offend Exam 

Pedagogic 
Practice 

1. Critically examine theories and principles of learning  Observation and 
report 

2. Critically analyse and evaluate the influence of theories of learning on the learning environment Observation and 
report 

3.  Plan and deliver an inclusive session.  Micro teach and 
report 

4. Justify own teaching and learning strategies and evaluate and reflect on own strengths and development 
needs 

 Micro teach and 
report 



Appendix III 

Appendix 3 Employability and Sustainability outcomes 

Articulation of Graduate Prospects  

How do you collect data on where 
your graduates go (eg Uniview, 
Faculty Link Careers Adviser)?  

How does the programme team use 
this data to inform curriculum 
development?  

Exit tutorials collect destination data, and the newly developed 
Alumni is intending to take on this role across the whole college. In 
addition information is gleaned from the student survey and 
placement visitor liaison 

Curriculum has changed to reflect the evolving career opportunities 
and choices of graduates. For example, there has been a move away 
from teaching as a career goal, and so the focus on National 
Curriculum has been reduced. In its place modules focusing on 
broader social issues such as young people and crime reflect the 
widening scope of career choices being made by graduates. 

What do you tell incoming and 
current students about their 
prospects as graduates?   

A high proportion (89%) of 2010/2011 graduates are now in relevant 
employment. Options for post graduate study are made clear, and 
speakers are used to highlight careers that might not have been 
considered. Careers staff are invited to talk to all groups in tutorials, 
with regard to potential career pathways. 
Guidance is offered throughout the course on how to articulate the 
transferable skills being developed, and students are encouraged to 
self-assess and collect evidence of these skills  

In what ways do you provide 
information about graduate 
prospects to students?  

The HE Careers advisor visits all tutorial groups and has a presence on 
the HE website. The remit of his role includes ensuring that 
information on appropriate careers opportunities is current. He feeds 
back to the programme team at team meetings, and at the HE Forum. 

The annual HE student conference, entitled ‘Widening Horizons’ is 
aimed at raising awareness of alternative career pathways, and 
keynote speakers are invited from a range of professional 
backgrounds, to illustrate the broadness of the spectrum of available 
employment routes for graduates. 
There is a careers section on the college’s Virtual Learning 
Environment (Moodle), and on the Level 6 site there are a number of 
resources and weblinks to support career development and 
employment searches. 
Case studies from previous students are used at information events, in 
the Graduate prospectus and in tutorials, and previous graduates are 
also invited to speak to groups of students 
.  



MMU Graduate Outcomes  
Indicate where in the programme students are provided with assessed opportunities to: 

1.Apply skills of critical analysis to real world situations within a defined range of contexts  

Illustrative examples  Units where this is offered 

applied research projects Professional Practice (L4) Dissertation, Leadership and Management (L5), Research (L5), 
Dissertation (L6) 

case studies Professional Practice (L4), Social Policy (L4),  Leadership and Management (L5), 
Children, Young People and Crime (L6) 

live projects Curriculum Studies (L4), Leadership and Management (L5), Current Issues (L6), 
Pedagogic Practice (L6) 

practical activities Placement activities (non-assessed timetabled sessions to help students develop 
practical skills to support placement practice, Curriculum Studies (L4) 

problem-based learning Professional Practice (L4), Leadership and Management (L5),Research (L5),   
reflection on volunteering/part-time employment Professional Practice (L4),Leadership and Management (L5),  Current Issues (L6) 
role play Current Issues (L6), Global Perspectives (L6) 
study of a workplace Placement experience, shadow visits,  Pedagogic Practice (L6), Dissertation (L6) 
work placement One day per week plus block week experiences throughout. At the end of level 4 

students also engage in a three week ‘professional experience’ with set tasks to 
complete within a placement setting  

2.Demonstrate a high degree of professionalism 

Illustrative examples Units where this is offered 

Listen to and support others Professional Practice (L4), Speaking and Listening (L5), Pedagogic Practice (L6) 
Contribute positively to a team effort Professional Practice (L4), Speaking and Listening (L5),Global Perspectives (L6) 
Show commitment to ongoing personal development Tutorials, Professional Practice (L4), Pedagogic Practice (L6) 
Apply awareness of ethics/legal/policy aspects in disciplinary context Professional Practice (L4), Social Policy (L4), Research  

 (L5), Current Issues (L6), Dissertation (L6) 
Deploy skills of fairness, honesty and integrity Professional Practice (L4), Research (L5), Dissertation (L6) 
Demonstrate commitment to a task All units 
Communicate positive values and attitudes All units 
Treat others with respect All units 



Keep to time All units 
Follow instructions precisely All units 

3..Express ideas effectively and communicate information appropriately and accurately using a range of media including ICT (for information on many of these 
activities, see http://www.celt.mmu.ac.uk/assessment/design/types.php)  

Illustrative examples  Units where this is offered 
Debate Social Policy (L4), Global Perspectives (L6), Children, Young People and Crime (L6) 
Essay Holistic Child (L4), Social Policy (L4), Professional Practice (L4), Speaking and Listening(L5),  
Extended project or dissertation report Dissertation (L6) 
Oral presentation Speaking and Listening (L5), leadership and Management (L5), Global Perspectives (L6) 
Portfolio  Curriculum Studies (L4), Supporting Children’s Wellbeing (L5) 
Poster Speaking and Listening (L5), Student conference 
Report Professional Practice (L4), Leadership and Management (L5)  
Viva/oral examination Current Issues (L6) 
Micro teach Pedagogic Practice (L6) 
VLe (Moodle) discussion board All units 
Literature Review Research (L5) 

4.Develop working relationships using teamwork and leadership skills, recognising and respecting different perspectives  
Illustrative examples  Units where this is offered 
Group work in taught sessions All units 
Group assessment Global Perspectives (L6) 
Reflection on group work Study skills, Global Perspectives (L6) 
Mentoring or supporting others Students are encouraged to participate in a buddying system, to support other students 
Volunteering Students are encouraged to volunteer, and opportunities are posted up on noticeboards. The annual  Student 

conference is also an opportunity for students to volunteer to present, organise fund raising and present 
research posters 

Placement activity Placement activity: timetabled, non-assessed sessions for students to develop practical skills necessary for 
successful placement 

Personal tutor meetings Minimum of twice yearly one-to-one tutorials 

5.Manage their professional development reflecting on progress and taking appropriate action  

Illustrative examples  Units where this is offered 



Benefit from visits from previous graduates Student conference, tutorials 
Completion and review of CV Tutorial at level 6 
Develop evidence based approaches to career choice Professional Practice (L4), Current issues (L6) 
Interact with careers and employability service Careers advisor visits all tutorial groups 
Mock interview Current Issues (L6) 
Personal development planning Professional Practice (L4) 
Reflective practice Professional Practice (L4), Leadership and Management (L5), Current Issues (L6), Pedagogic Practice (L6) 
Visit workplaces Placement one day per week, plus block weeks, shadow visits to other placements, dissertation research 

6.Find, evaluate, synthesise and use information from a variety of sources  

Illustrative examples  Units where this is offered 
Evaluate sources of information for their authority All units 
Locate subject specific resources All units 
Make appropriate selection of relevant information 
from a range of sources 

All units 

Put information from sources together demonstrating 
coherence and using own words  

All units 

Reference accurately  All units 
Show academic honesty  All units 
Use library resources including electronic resources 
such as subject databases, Industry reports, Mintel 

All units 

Write for a range of purposes All units 

7.Articulate an awareness of the social and community contexts within their disciplinary field 

Illustrative examples  Units where this is offered 
Analyse or evaluate social or community aspects of 
the discipline 

Social Policy (L4), Supporting Children’s Wellbeing (L5), Global Perspectives (L6), Current Issues (L6), Children, 
Young People and Crime (L6) 

Reflect on contexts of work 
experience/placement/study abroad;  

Professional Practice (L4), tutorials 

Reflect on other work based learning All units link theory to practice, and so are focused upon work related learning 

Curriculum  
Where in the Level 4 UG curriculum do students Professional Practice, tutorials  



explicitly consider and/or develop their 
employability?  
Where in the Level 5 UG curriculum do students 
explicitly consider and/or develop their 
employability?  

Leadership and Management, tutorials  

Where in the Level 6 UG curriculum do students 
explicitly consider and/or develop their 
employability?  

Current Issues, Pedagogic Practice, Dissertation, tutorials 

Does the curriculum provide work-based learning 
opportunities?  

Are these a formal requirement and 
supported by staff (for example to manage 
placements)?  
Are these an informal student-led and 
essentially unsupported activity?  
How could these be developed?  

During the first two years students attend placements which are supported by staff. These are structured 
placements linked to unit content and assessed learning. 
 At level 6 the work based learning is linked to dissertation research and is student led. At this point in the 
programme it is expected that students have developed into independent, autonomous learners, who are able 
to arrange suitable work based learning opportunities to support their on-going studies and research.  

It is planned that, in the future, those students who do not hold a level 3 vocational qualification which confers 
a license to practice, will be able to enrol on the Level 3 Diploma in Working with Children and Young People. 
This will run alongside levels 4 and 5, and students will have the opportunity to be assessed in placement 
against the standards for this award. This will ensure that all students who want it will be able to work towards 
obtaining a vocationally recognised license to practice. This will enhance employment opportunities    

Where in the curriculum are work-related learning 
opportunities assessed? 

Professional practice (L4), Curriculum Studies (L4), Speaking and Listening (L5), Leadership and Management 
(L5), Pedagogic Practice (L6), Current issues (L6) 

Personal Development Planning  
How are students encouraged to engage with, plan 
and record their own personal and professional 
development? 

Professional Practice (L4), students complete a portfolio containing evident of their reflections linked to 
professional development, placements and employability.  

How could this be improved? Do students receive 
training in how (and why) to do this? 

Taught sessions within the Professional Practice unit focus on developing skills in reflective practice 

Where do students get practice in  
 Production of an appropriate Curriculum 

Vitae ? 

 Evaluation and articulation of skills 
developed within the programme and their 
relevance to future employment?  

Professional Practice (L4), Current Issues (L6) 

This is being developed following research undertaken last year by the Assistant Dean into the perceptions of 
employability skills of students on this programme. One of the findings of the research was that students find it 
difficult to articulate the skills they are developing, so work is being done on increasing the level of support in 
this area 



 How to write effective answers to 
competency based questions as used in 
application forms? This occurs in group tutorials where students are encouraged to look at job descriptions and person 

specifications, then audit their own skills set in comparison, before discussing how they might compete with 
other applicants to secure the post 

Employer Engagement 
In what ways are employers are currently integrated 
with the programme, and how might this be 
developed?   
For instance, do any members of the programme 
team already have relationships with employers 
such as ex-colleagues or consultancy arrangements 
which could be developed further?  

Teaching staff are involved in various ways with local employers and agencies. For example one member of the 
team is a local school governor, another is a local government councillor. There is also a member of the board of 
a local teenage pregnancy charity and a volunteer at a help line counselling service for young people.   

Are your alumni involved with current cohorts?  A Stockport College alumni is currently under development, and once established, will provide further 
opportunities for employer engagement 
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HIGHER EDUCATION 
Teaching, Learning and Assessment Strategy 

Context 

This strategy is designed to build upon the commitment, enthusiasm and experience of staff in 
the Curriculum area. It seeks to provide a framework to support, co-ordinate and encourage 
teaching, learning and assessment developments. 

The College works currently with four Higher Education institutions (HEIs) and Edexcel in the 
delivery and development of its HE and at regional level. It is a member of the Greater 
Manchester Strategic Alliance (GMSA) and chairs the Greater Manchester HE in FE Consortium.  
At national level, the college is a member of the Mixed Economy Group.  

Membership of these groups has provided an invaluable network through which the College can 
both contribute to, and be influenced by, discussions in respect of the development and delivery 
of its HE programmes. 

The strategy has also been considered alongside: 

 The College Mission statement and strategic objectives 
 Academic Misconduct Policy 
 Accreditation of Prior Learning Policy 
 Appeals against Assessment Policy  
 Assessment Board guidelines  
 Assessment Procedures  
 Guidelines for Annual Reviews 
 HE Peer Review of Teaching procedure 

Development of the Teaching, Learning and Assessment Strategy 

The college produced its first draft of an HE Teaching, Learning and Assessment Strategy in 
2004/5, and the essential and unique characteristics of the delivery of HE in FE were emphasised. 
The process of subject and academic review emphasised the main differences between a 
university approach to teaching and learning and an HE in FE approach.  The key differences 
being around group size and class contact hours, with the FE approach being almost a 
continuation of the ‘student-centred learning’ approach with groups of around 15-20 and 
substantial weekly class contact hours, compared with the university approach of ‘lecturing’ to 
much larger groups of students and with reduced class contact time.  

There is no suggestion that either model is better than the other, but rather, to recognise that HE 
in FE is likely to involve a somewhat different type of student and a different mix of attendance 
patterns than might occur in a university setting. 

To an extent the HE in FE arrangements are historic and represent the belief that a greater level 
of teacher support is required for students whose backgrounds and entry routes to higher 
education do not reflect the typical academic routes. 



A recurring feature of HE in FE is that many of the full-time students, in particular, are 
progressing from vocational courses such as National Diplomas, and are being taught by the 
same tutors, and bring with them expectations that they will be given the same levels of support 
to which they are accustomed.  The development of a separate learning, teaching and 
assessment strategy is essential to ensure that students develop the skills of independent 
learning and the higher level skills and that HE is a distinctive and different experience from FE.   

Mission statement and Strategic Objectives 

The College’s Higher Education Teaching, Learning and Assessment Strategy stands alongside the 
Mission statement of` Shape your future at an outstanding College’ and is based around the 
following key objectives:

 To provide HE learning opportunities for the wider community by offering a responsive 
curriculum within the constraints of funding  

 To work with employers and outside agencies, where appropriate, to develop, maintain 
and enhance provision 

 To provide a focus for HE students in the College 
 To provide learner support which is timely and sensitive to the needs of HE students  
 To develop quality assurance procedures which reflect the needs of Higher Education         
 To provide staff teaching on HE programmes with the time, support and opportunities 

necessary to develop their teaching  
 To encourage the sharing of good practice within the college and with Higher Education 

partners 
 To support staff in scholarly activity and research and thereby enrich teaching and 

learning

Key Elements of Teaching and Learning 

Maintaining excellence in teaching

Good teaching requires competence in a range of practical skills, knowledge about teaching 
and learning, a reflective experimental approach and collaboration with colleagues. All staff 
must strive to achieve and maintain excellence in teaching. This will be achieved by:  

 Regular staff development sessions promoting current teaching and assessment skills 
development. 

 Schemes of work designed to demonstrate a variety of appropriate teaching and 
learning opportunities including group work, individual work, specialist learning 
through electives and evidence validated from practice assessors. There needs to be 
a variety of appropriate assessment methods including self-assessment, observation 
of teaching and appraisal systems. Together with a peer mentoring process for new 
teaching staff  

 Providing support for staff through a staff development programme designed to 
enhance student learning.  

 Continual development of on-line resource materials through the College VLE 
(Moodle) including dedicated HE Moodle staff site. 

 Supporting all new members of staff through the college mentoring programme.  
 Establishing links with external bodies within each Subject Sector Area to develop 

and disseminate good practice and keep abreast of professional developments. 



 All new staff are observed by the Curriculum Area Manager within their area and 
supported by the college teaching and learning support team within six weeks of 
commencing teaching. 

 All staff required to pursue a recognised teaching qualification within two years of 
employment at the college. 

 Creating and demonstrating a curriculum content which is informed by scholarly 
activity or research undertaken by members of staff. 

 Developing resource models to release staff in the curriculum area to develop 
innovation in teaching, learning and assessment. 
e.g. use of Moodle and specific projects to develop e-learning that acknowledges 
differentiation and diversity within a modern learning environment. 

 All Degree and Foundation Degree staff attend annual co-ordination days at their 
respective HEIs with their counterparts to review course materials, currency  and 
share good practice.  

 Recognise staff and students as independent thinkers and lifelong learners by:
o Accessing HE funds to support staff attending subject specific conferences 

and courses.  
o Undertaking professional qualifications in relevant subjects specific to their 

areas of professionalism. 
o  Encouraging staff to study for higher degrees, such as Masters, Doctorate 

work and Research Projects 
o Participating in college wide scholarly activity events 
o Creating a curriculum offer that encourages and rewards lifelong learning 

including progression onto Foundation Degrees and Degree programmes 
o Support the development of staff through specific individual and group 

development events and curriculum meetings 

 Encouraging independent learning 

This will be achieved by: 
 Ensuring that all programmes have ‘adult learning skills', which enable adaptation 

and development of self-directive learning. 
 Structuring the curriculum so that the emphasis on independent learning is 

developed during the first year and becomes a requirement during second and 
subsequent years.  

 Access to a central learning centre equipped with computers and appropriate 
research and academic material which are reviewed and updated annually by the 
course team and funded through specific HE budget. Periodical technical journals are 
available throughout the course of study.  

 Principles, Policies and procedures 

The principles, procedures and processes of all assessment should be explicit, valid and 
reliable to ensure that the standards achieved by students meet the expectations for the 
award. 

This will be achieved by: 
 Designing appropriate assessment methods to match learning outcomes 
 Providing a variety of assessment opportunities to reflect individual learning styles 

that include group discussion, individual and group presentation, written 



assignments and evidence from the workplace. The use of teaching aids is 
encouraged for presentations. 

 Implementing both summative and formative assessment as an integral part of the 
teaching and learning process and identifying when and what form and when 
feedback should be provided e.g. written, group or individual and consequences for 
late submission of work as detailed and discussed during the induction programme. 
Lecturers to brief learners and advise Programme manager when and how 
assessments are to be carried out. This information will form the core assessment 
plan to be issued to learners. 

 Contributing to the annual review of the assessment processes through the internal 
moderation of all assignment briefs and plan for sampling all assessed work. 

 Feedback to assessors promotes dissemination of good practices and individual 
coaching can be planned where required. 

 Incorporation of feedback from External Examiners into assessment process and 
procedures.  

 Adhering to an appeals process which is fair to the student but ensures the integrity 
of the assessment process 

 Allowing prior learning to be acknowledged through the Accreditation of Prior 
Learning Policy as detailed in the course handbook in accordance with college and 
Edexcel guidelines for Higher Nationals and in collaboration with respective HEI 
guidelines. 

 Encourage active student participation in the teaching, learning and assessment 
process through the tutorial programme, student representatives, student ‘Listen 
and Learn’ sessions, module/unit review, programme review and evaluation 
meetings  

 Member/s of the Academic Standards Panel from the HEIs invited to attend the 
termly degree and foundation degree meetings 

 Programme managers attend the Exam / Assessment Boards at the respective HEIs 
for degree programmes and foundation degree. 

 Equal Opportunities and Access 

The team welcomes and celebrates learner diversity by: 
 Ensuring that the programme handbooks and module / unit handbooks clearly state 

the intended outcomes of learning and the means by which the outcomes will be 
achieved 

 Designing and monitoring programmes that recognise different learning styles and 
the identification of students’ learning needs and reviewing these in the early stages 
of the programmes within the guidelines of the College’s Equality and Diversity 
Policy. 

 Working with student services to ensure that all students with disabilities have 
appropriate assessment if requested, which can be delivered within the subject 
sector areas.  

 Endeavouring to make all programmes accessible to all appropriately qualified 
learners both physically and in terms of access to the curriculum. 

 Ensure that all issues of diversity are addressed within the teaching and assessment 
process and in terms of student participation.  

 Ensure that progression opportunities exist both within the institution and external. 
 Ensure that students are clear about progression onto higher awards or professional 

qualifications.



Quality Assurance  

 Programme Reviews 

There are two reviews carried out per year based on college documentation; a Mid-year Review 
in February and an Annual Self Assessment Review in July. The emphasis on the reviews is to 
develop a reflective practice within the course team requiring a thorough evaluation of activities 
with the aim of maintaining standards and ensuring that the curriculum is up-to-date and 
relevant.  
Each review creates a development plan for the team leading to quality enhancement during 
subsequent years. 
Feedback to programme teams is provided through a written report and verbally by the 
Curriculum Resource Managers and/or Curriculum Quality Managers.  The reviews inform the 
curriculum Self Assessment Report and Development Plan, which are actioned through 
WebActions. 
These reviews inform the development plan for HE programmes for the College and  
resulting actions are monitored through the HE Unit. 

Period Reviews 

The periodic review takes place approximately every five years. It is designed to provide the 
curriculum area team the opportunity to come together and examine our approach to issues 
including teaching, learning, assessment, resources and quality.  
The outcome of the periodic review is a report; the curriculum area team produce an action plan 
that is placed on WebActions and monitored by designated members of the Academic Standards 
Panel.  



Annexe 1 – FHEQ and Teaching Requirements 

Framework for Higher Education Qualifications 
Higher education qualifications are at five levels: Certificate, Intermediate, Honours, Masters and 
Doctoral levels.  

FHEQ 
Equivalent NQF 
level Typical Awards 

Level 1 

Certificate 
Level 4 

Certificates of Higher Education 

BTEC Professional Diplomas, Certificates and Awards 

Level 2 

Intermediate 
Level 5 

Foundation degrees, ordinary (Bachelors) degrees, Diplomas of Higher Education and other higher 
diplomas  

BTEC HNDs/HNCs 

BTEC Professional Diplomas, Certificates and Awards 

Level 3 

Honours  
Level 6 

Bachelors degrees with Honours, Graduate Certificates and Graduate Diplomas 

BTEC Professional Diplomas, Certificates and Awards 

Level 4 

Masters 
Level 7 

Masters degrees, Postgraduate Certificates and Postgraduate Diplomas 

BTEC Advanced Professional Diplomas, Certificates and Awards 

Level 5 

Doctoral 
Level 8 

Doctorates 

BTEC Advanced Professional Diplomas, Certificates and Awards 

Certificate level 

Overview:

Holders of the Certificate of or Higher Education will: 

 have a sound knowledge of the basic concepts of a subject 
 have learned how to take different approaches to solving problems 
 be able to communicate accurately 
 have the qualities needed for employment requiring the exercise of some personal responsibility.  

Detailed Descriptor 

Certificates of Higher Education are awarded to students who have demonstrated:  

i knowledge of the underlying concepts and principles associated with their area(s) of study, and an 
ability to evaluate and interpret these within the context of that area of study;  

ii an ability to present, evaluate, and interpret qualitative and quantitative data, to develop lines of 
argument and make sound judgements in accordance with basic theories and concepts of their 
subject(s) of study.  

Typically, holders of the qualification will be able to: 

a evaluate the appropriateness of different approaches to solving problems related to their area(s) of 
study and/or work;  

b communicate the results of their study/work accurately and reliably, and with structured and 
coherent arguments;  



c undertake further training and develop new skills within a structured and managed environment;  

and will have: 

d qualities and transferable skills necessary for employment requiring the exercise of some personal 
responsibility.  

Intermediate level  

Overview: 

The intermediate level includes ordinary (non-Honours) degrees, the Foundation degree, Diplomas of Higher 
Education, and other higher diplomas.  Holders of qualifications at this level will have: 

 have developed a sound understanding of the principles in their field of study 
 have learned to apply those principles more widely 
 have learned to evaluate the appropriateness of different approaches to solving problems 
 have probably had a vocational orientation, enabling them to perform effectively in their chosen field.  
 have the qualities necessary for employment in situations requiring the exercise of personal 

responsibility and decision-making.  

Detailed Descriptor  

Intermediate qualifications/Non-Honours degrees are awarded to students who have demonstrated:  

i knowledge and critical understanding of the well-established principles of their area(s) of study, and 
of the way in which those principles have developed;  

ii ability to apply underlying concepts and principles outside the context in which they were first 
studied, including, where appropriate, the application of those principles in an employment context;  

iii knowledge of the main methods of enquiry in their subject(s), and ability to evaluate critically the 
appropriateness of different approaches to solving problems in the field of study;  

iv an understanding of the limits of their knowledge, and how this influences analyses and 
interpretations based on that knowledge.  

Typically, holders of the qualification will be able to:  

a use a range of established techniques to initiate and undertake critical analysis of information, and to 
propose solutions to problems arising from that analysis;  

b effectively communicate information, arguments, and analysis, in a variety of forms, to specialist and 
non-specialist audiences, and deploy key techniques of the discipline effectively;  

c undertake further training, develop existing skills, and acquire new competences that will enable them 
to assume significant responsibility within organisations;  

and will have:  

d qualities and transferable skills necessary for employment requiring the exercise of personal 
responsibility and decision-making. 



Honours level  

Overview: 

An Honours graduate: 

 will have developed an understanding of a complex body of knowledge, some of it at the current 
boundaries of an academic discipline 

 will have developed analytical techniques and problem-solving skills that can be applied in many types 
of employment.  

 will be able to evaluate evidence, arguments and assumptions, to reach sound judgements, and to 
communicate effectively.  

 Should have the qualities needed for employment in situations requiring the exercise of personal 
responsibility, and decision-making in complex and unpredictable circumstances.  

Detailed Descriptor  

Honours degrees are awarded to students who have demonstrated:  

i a systematic understanding of key aspects of their field of study, including acquisition of coherent and 
detailed knowledge, at least some of which is at or informed by, the forefront of defined aspects of a 
discipline;  

ii an ability to deploy accurately established techniques of analysis and enquiry within a discipline;  

iii conceptual understanding that enables the student:  

 to devise and sustain arguments, and/or to solve problems, using ideas and techniques, 
some of which are at the forefront of a discipline; and  

 to describe and comment upon particular aspects of current research, or equivalent 
advanced scholarship, in the discipline;  

iv an appreciation of the uncertainty, ambiguity and limits of knowledge;  

v the ability to manage their own learning, and to make use of scholarly reviews and primary sources (eg 
refereed research articles and/or original materials appropriate to the discipline).  

Typically, holders of the qualification will be able to: 

a apply the methods and techniques that they have learned to review, consolidate, extend and apply 
their knowledge and understanding, and to initiate and carry out projects;  

b critically evaluate arguments, assumptions, abstract concepts and data (that may be incomplete), to 
make judgements, and to frame appropriate questions to achieve a solution - or identify a range of 
solutions - to a problem;  

c communicate information, ideas, problems, and solutions to both specialist and non-specialist 
audiences;  

and will have:

d qualities and transferable skills necessary for employment requiring:  

 the exercise of initiative and personal responsibility;  



 decision-making in complex and unpredictable contexts; and  

 the learning ability needed to undertake appropriate further training of a professional or 
equivalent nature.  



HE Level 1 Certificate HE Level 2 Intermediate HE Level 3 Honours
Development of Knowledge and Understanding 

Tutors should ensure that learners  

 have clear and accurate factual/conceptual knowledge of the 
subject; 

 can define subject terminology; 

 can demonstrate awareness of ethical issues in current areas of 
study; 

 are able to discuss issues in relation to personal beliefs and values.

Tutors should ensure that learners: 

 have a detailed knowledge of major theories related to the subject;  

 have an awareness of a variety of ideas, concepts and frameworks 
related to the subject; 

 are aware of the wider social and environmental implications of 
area of study; 

 are able to debate issues in relation to more general perspectives.

Tutors should ensure that learners: 

 have a comprehensive and detailed knowledge of the discipline;  

 have in-depth specialist knowledge; 

 are aware of personal responsibility; 

 are aware of professional codes of conduct; 

 can incorporate a critical ethical dimension into a major piece of 
work.

Cognitive Skills 
Tutors should provide assistance to help learners develop their cognitive 
skills by: 

 providing categories to frame the analysis of simple information; 

 providing standard formats for collect and categorisation of  ideas 
and information;  

 providing defined techniques for evaluating the reliability of data; 

 Providing tools/ methods which will allow learners to apply 
knowledge accurately to well-defined problems. 

Tutors should encourage development of learners’ cognitive skills by: 

 offering minimum guidance to learners to analyse a range of 
information; 

 encouraging learners to compare alternative methods and 
techniques for obtaining data;  

 encouraging learners to reformat a range of ideas and 
information towards a given purpose; 

 providing opportunities for learners to select appropriate 
techniques for evaluation of data collected; 

 to ensure that learners can evaluate the relevance and 
significance of the data collected; 

 ensure that learners are able to identify the key elements of 
problems and choose appropriate methods for their resolution.

Tutors will further develop learners’ cognitive skills by: 

 providing opportunities for learners to analyse and abstract data 
without guidance; 

 encouraging learners to use a range of data collection and analysis 
techniques appropriate to the subject; 

 providing with minimum guidance to learners in transforming 
abstract data and concepts towards a given purpose; 

 encouraging learners to design novel solutions to problems; 

 encouraging learners to critically evaluate evidence to support 
conclusions / recommendations,  

 encouraging learners to review the reliability validity and 
significance of evidence; 

 encouraging learners to investigate contradictory information  and 
to identify reasons for contradictions; 

 providing opportunities for learners to identify and define complex 
problems and to apply appropriate knowledge and skills to their 
solution



HE Level 1 Certificate HE Level 2 Intermediate HE Level 3 Honours
Key/transferable skills 

Encourage learners to:

 work in groups; 

 use a range of learning resources; 

 evaluate their own strengths and areas for development using set 
criteria; 

 undertake simple research tasks with guidance; 

 collect appropriate data from a range of information sources. 

Support learners to:

 take responsibility for their own learning;  

 communicate effectively in a format appropriate to their discipline; 

 report practical procedures in a clear and concise manner; 

 solve problems by applying given tools/methods.

Provide opportunities for learners to: 

 Interact with a team / learning group by giving and receiving 
information and ideas and modifying response where 
appropriate; 

 manage their learning by using resources appropriate to their 
discipline; 

 develop working relationships of a professional nature within the 
discipline; 

 to evaluate their own strengths and weakness, challenge 
received opinion and develop their own criteria for judgement; 

 to manage information by selecting appropriate data from a 
range of sources; 

 to develop appropriate research strategies. 

Encourage learners to:

 take responsibility for their own learning with minimum 
direction; 

 to communicate effectively in a manner appropriate to the 
discipline; 

 to report practical procedures in a clear and concise manner in a 
variety of formats; 

 to identify key areas of problems and choose appropriate tools / 
methods for their resolution.

Provide opportunities for learners to:

 interact effectively with a team / learning group / professional 
group; 

 to recognise, support and be proactive in leadership; 

 negotiate in a professional context; 

 manage conflict; 

 manage their own learning with minimum guidance; 

 manage their own learning by using a full range of resources 
appropriate to their discipline; 

 work professionally within their discipline. 

Encourage learners to:

 have confidence in applying their own criteria of judgement; 

 challenge received opinion and reflect on action; 

 seek and make use of feedback; 

 select and manage information, competently; 

 undertake reasonably straight-forward research tasks with 
minimum guidance; 

 take responsibility for their own work and criticise it objectively; 

 engage effectively in debate in a professional manner; 

 produce detailed and coherent project reports; 

 be confident and flexible in identifying and defining complex 
problems; 

 apply appropriate knowledge, tools / methods to the solution of 
complex problems.

Practical Skills
Support learners to: 

 use standard techniques;  

 act with limited autonomy under direction/ supervision and within 
defined guidelines. 

Provide opportunities for learners to: 

 operate in situations of varying complexity and predictability that 
require application of a wide range of techniques; 

 act with increasing autonomy  and with reduced need for 
supervision and direction, within defined guidelines/standards. 

Provide opportunities for learners to: 

 operate in complex and unpredictable contexts, requiring selection 
and application from a wide range of innovative or standard 
techniques; 

 act autonomously, with minimal supervision or direction, within 



agreed guidelines.



Annexe 2 – Scholarly Activity (HE in FECs) 

Why consider the role of scholarly activity? 
It is important to consider the role of scholarly activity since external quality assessments whether from QAA, 
validating universities or recognised professional bodies may seek appropriate evidence whether implicitly or 
explicitly that college staff are engaged in purposeful activity of this nature. 

What is scholarly activity? 
Within a Further Education College (FEC), scholarly activity is likely to contain one or more of the following:  
 Continuous reading or other work aimed at maintaining currency in the subject to an appropriate level. 
 Wider reading in the subject so as to equip the teacher to deal with potentially stretching student 

questions or research topics and to prepare for changes in subject matter following original research. 

 Contribution to the development of the chosen field e.g. by designing new curriculum models or 
approaches. 

 Involvement in higher level professional activity in the chosen field eg. clinical practice, business 
consultancy; secondments/short-term industrial placement.  

 Engaging in partnered approaches to scholarly activity by attending professional development courses 
provided by HEIs. 

 Taking higher degrees. 
 Undertaking action research projects. 
 Attending conferences. 

It should be noted that the obligation to participate in research leading to publication or product development  
is one of the differentiating factors between the core role of a lecturer in an FEC and one in a Higher Education 
Institution (HEI).Scholarly activity within an FEC is thus essentially different in nature to that undertaken in an 
HEI, and whilst there may be opportunities for staff in FECs to undertake research, such opportunities may tend 
to be limited to action research within the FEC or by the availability of funding and by the fact that such 
research will generally fall outside the stated mission of FECs.  
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Annexe 3 – Glossary 

AI Academic Infrastructure (QAA) 
Quality Code for Higher Education 
FHEQ 
Programme Specifications 
Subject Benchmark Statements 
Progress Files 

CEIG Careers Education Information and Guidance 

FEC Further Education College 

FHEQ Framework for Higher Education Qualifications 

GMSA Greater Manchester Strategic Alliance 

HE Academy Higher Education Academy 

HEFCE Higher Education Funding Council for England 

HEI Higher Education Institution 

ICLT Information Communication and Learning Technologies 

NQF National Qualifications Framework 

QAA Quality Assurance Agency 

TLAS Teaching, Learning and Assessment Strategy 

VLE                                   Virtual Learning Environment



Log of Modifications 

Approved Modifications to Programme Specification since Approval/Last Review 
The following log provides a cumulative of minor and major modifications made to the Programme Specification since its approval/last review.   

FAQSC Reference 
(or PARM ref for 
Major 
Modifications 
requiring strategic 
approval) 

Programme Specification Title 
(specify award titles/routes 
affected by change) 

Brief Outline of Minor Modification/ 
Major Modification 
 (Minor - include level & title of units & a brief 
description of modification) 
(Major  - include details of change such as new 
routes, pathways etc) 

Date of FAQSC 
Approval (or 
PARM event) 

Approval effective 
from: 

Details of cohort of students who will 
be   affected by the modification  
(eg students entering Level 5 wef  
September 2014 onward) 


