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This document provides a concise summary of the main features of the course(s) & associated award(s)  
offered through this Programme Specification, and includes  the learning outcomes that a typical student might 
reasonably be expected to achieve and demonstrate if s/he takes full advantage of the learning opportunities 
provided.  More detailed information on the learning outcomes, curriculum content, teaching/learning, 
assessment methods for each unit and on the Programme’s relationship to QAA Subject Benchmark 
Statements may be found in the dedicated student handbook for the Programme.  The accuracy of the 
information in this document is reviewed periodically by the University and may be subject to verification by 
the Quality Assurance Agency for Higher Education 
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Versioning of Programme Specification 
 
This programme specification is valid for the period of approval confirmed at the time of the approval/last review event 
and relates to provision approved at that point. Programme specifications are updated on an annual basis to include 
modifications approved through the University’s quality assurance processes.   
 
This version provides a description of the programme as approved for the academic session indicated in section 3 of the 
following table. 
 

1 Date of initial Approval or last review: 13 December 2012 

2 Effective date of Approved/Reviewed Programme Specification: 
 

01 September 2013 – 
31 August 2019 

3 This Version effective from: 01 September 2017 

4 Version number: 2013 Version 5 

 
 
 
Students who commenced their study on awards within this programme specification prior to 01 September 
2015 should refer to the previous version of the programme specification published on the CASQE website. 
 

 
Modifications to Programme Specification 

 
Modifications to the programme specification since approval/ last review, and the cohort of students affected 
by the change, are listed in Section G (Log of Modifications) at the back of the document. 

 

Cross Referencing of Programme Specifications 
 

The following 
elements of 
provision 
included in this 
document is/ 
are also 
included in the 
following 
programme 
specifications 

Award  Programme Specification 

 
 

 
 
 

Amendments made to provision listed in this table, must also be reflected  in the  relevant 
programme specifications listed above 

 

http://www.mmu.ac.uk/academic/casqe/specs/index.php
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CENTRE FOR ACADEMIC STANDARDS & QUALITY ENHANCEMENT 
 

Programme Specification 
 

The information in this document is organised into the following sections: 
Section A – Administrative and Regulatory Information 
Section B – Outcomes 
Section C – Structure 
Section D – Teaching, Learning and Assessment 
Section E – Programme Management 
Section F – Mapping 
Section G – Log of Modifications 

 

SECTION A – ADMINISTRATIVE AND REGULATORY INFORMATION 
 

1 Overarching Programme Specification Title  

 
Postgraduate Certificate in Education (Primary) 
 

2 Brief Summary 
 

The PGCE Primary programme, focusing on age-ranges 3-7, 7-11 or 5-11 years, incorporates the 
revised Teachers’ Standards (DfE May 2012) and in addition, successful trainees will gain 60 credits 
at Masters level which they can use towards a future continuing professional development 
qualification.  The Faculty of Education works in a vibrant and dynamic partnership with schools to 
deliver the Programme and as a result, trainees benefit from experience in a wide range of schools 
and other educational settings from urban to rural.  The Faculty has a national reputation in 
primary education. The employment prospects for graduates are excellent.  The overarching 
programme includes Post Graduate Certificate in Education (Primary): School Direct. 

3 Awarding institution  
 

Manchester Metropolitan University and General 
Teaching Council (QTS) 

4 Home Faculty 
 

Faculty of Education 

5 Home Department/ School/ 
Institute 

Department of Primary Teacher Education 

6 UCAS/GTTR code(s) 
 

X110 Early Years (3-7) 
X100 Primary (5-11) 

7 Framework for HE Qualifications 
position of final award(s) 

Framework for HE Qualifications 

Masters (Level 7) 
 

8 Alignment with University 
Curriculum Framework 
Curriculum Frameworks 

Postgraduate 
 

9 Engagement with the University-
wide provision 
(eg Uniwide Language, EdLab) 

 Uniwide  is not available for Postgraduate 
programmes 

 

http://www.qaa.ac.uk/publications/information-and-guidance/publication?PubID=2718%20-%20.WcTmKU2ot9A
http://www.mmu.ac.uk/academic/casqe/regulations/curriculum-frameworks.php
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10 Compliance with University 
Assessment Regulations 

University Assessment Regulations 

Taught Postgraduate  
 

11 Approved Variations/Exemptions 
from University Assessment 
Regulations 
University Assessment Regulations 

None 

12 
 

Relationship with Faculty 
Foundation Year 

N/A 

 

Awards 
 

13 Final award title(s) 
 

Postgraduate Certificate in Education (Primary) 
[“PSRB Award”] 
 
Post Graduate Certificate in Education (Primary): 
School Direct   
[“PSRB Award”] 

14 Combined Honours 
 

14a  

 
There is no Combined Honours provision within this 
programme specification 

14b Approved Subject Combination 
administered by other Programme 
Specifications 

Approved Combination Home Programme Specification & Home 
Dept 

  

15 Interim exit awards and Subject 
title(s) 

PGCert Teaching Studies (non QTS) 

 

   Arrangements with Partners 
 

16 Approved Academic partner(s)  
 

Partner Name Type of Academic Partnership 

Partnership Schools 
and Early Years 
Settings 
 
 
 

Collaboration with Schools 
and Early Years settings 
Under the requirements for 
school-based ITT prescribed 
by the Secretary of State for 
Education (as presented in 
Teachers’ Standards May 2012 
[Appendix II] all programmes 
of Initial Teacher Training 
must be implemented in 
partnership with Schools and 
Early Years settings.  The 
Faculty of Education works in 
‘collaboration’ with 1000 such 
institutions using prepared 
mentors to provide school-
based support, training and 
assessment.  A Memorandum 

http://www.mmu.ac.uk/academic/casqe/regulations/assessment.php
http://www.mmu.ac.uk/academic/casqe/regulations/assessment.php
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of Understanding describes 
the arrangements and 
responsibilities by which the 
‘collaboration’ takes place.  
[See Appendices III and IV]. 
Ofsted inspection of ITT takes 
full account of the training 
process in partner 
Schools/Early Years settings. 
The Programme relates to the 
revised Teachers’ Standards 
May 2012. 
For School Direct: 
Lead schools are allocated by 
the NCTL.   

17 Articulation Arrangements with 
Partners 
  

Partner Name Details of Arrangements 

Partnership Schools 
and Early Years 
Settings 
 
 
 

A Memorandum of 
Understanding describes the 
arrangements and 
responsibilities by which the 
‘collaboration’ takes place. 
Ofsted inspection of ITT takes 
full account of the training 
process in partner 
Schools/Early Years settings. 
The Programme relates to the 
revised Teachers’ Standards 
May 2012. 
For School Direct: 
Lead schools are allocated by 
the NCTL.   

 

Professional, Statutory and Regulatory Bodies  
 

18 PSRB(s) associated with final award 
of any route within the programme 
specification 
 

The Programme is accredited by the NCTL (National 
College for Teaching and Leadership) through 
confirmation by Ofsted Inspection.   
 
On successful completion of the Post Graduate 
Certificate in Education (Primary) or the Post 
Graduate Certificate in Education (Primary): School 
Direct, the Faculty recommends to the General 
Teaching Council for England that the student is 
awarded Qualified Teacher Status. 
 
Completion of the PGCert Teaching Studies (non 
QTS) does not lead to a recommendation for QTS. 
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19 Date, outcome and period of 
approval of last PSRB 
approval/accreditation 

The current Ofsted grades are to be found on the   
Ofsted website and are represented below: 
Reported on 02 December 2015 
Overall effectiveness: Grade 2 
Overall grade: Grade 2 
 
Key to inspection grades: 
Grade 1 Outstanding  
Grade 2 Good  
Grade 3 Satisfactory  
Grade 4 Inadequate 

 

Approval Status 
 

20 Date and period of approval of 
most recent Manchester 
Metropolitan University review/ 
approval  
 

(i)  Latest review/approval 
13 December 2012 
 

(ii) Length & Dates of Period of approval given 
 in (i) above: 

 Years: 6 
 From: 01 September 2013 
 To: 31 August 2019 
 

(iii) Major Modifications to Programme 
Specification since last review/approval 
Major Modification 27 January 2015 

21 Next Scheduled Review Date: 2018/19 
 

22 Programme Specification  effective 
date: 

01 September 2015 

 

https://www.gov.uk/government/organisations/ofsted
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SECTION B - OUTCOMES 
 

23 Manchester Metropolitan University Graduate Outcomes 
 

On successful completion of their course of study Manchester Metropolitan University graduates 
will be able to: 

GO1. apply skills of critical analysis to real world situations within a defined range of 
contexts;  

GO2. demonstrate a high degree of professionalism characterised by initiative, creativity, 
motivation and self-management; 

GO3. express ideas effectively and communicate information appropriately and accurately 
using a range of media including ICT; 

GO4. develop working relationships using teamwork and leadership skills, recognising and 
respecting different perspectives;  

GO5. manage their professional development reflecting on progress and taking appropriate 
action; 

GO6. find, evaluate, synthesise and use information from a variety of sources; 
GO7. articulate an awareness of the social and community contexts within their disciplinary 

field. 
NB the above align to the Employability outcomes on the unit specifications 

24 Programme Rationale 
 

On successful completion of their programme of study Manchester Metropolitan University aims 
to produce student teachers who will be: 

 Accomplished, autonomous, reflective practitioners 

 Flexible, adaptable and confident professionals, who aspire to be brave, bold risk takers 

 Sensitive and responsive to individuals; they will have a sense of personal and collegiate 
responsibility 

 Unique professionals who have the capacity to develop an individual child's potential and 
influence the direction of primary education in the future 

 Knowledgeable of the Teachers’ Standards (May 2012) and able to apply them to the work 
they do within a school context 

 Fully able to take advantage of any professional development opportunities that seek to 
further develop their skills, knowledge and understanding within a primary context 
 

 In addition, the programme aims to produce student teachers who are able to:  

 Identify key features of outstanding practice and set clear personal targets that aspire to 
emulate such high standards 

 Enthuse and educate the learners they teach 

25 QAA Benchmark Statement(s) 
 

The Programme relates to the revised Teachers' Standards (DfE May 2012).  Academic credits are 
informed by FHEQ Masters level Qualification Descriptors (QAA).  

26 Programme Specific Outcomes 
 

(a) Final Award Learning Outcomes 
 
On successful completion of Post Graduate Certificate in Education (Primary) or Post 
Graduate Certificate in Education (Primary): School Direct, students will be able to:  

https://www.gov.uk/government/publications/teachers-standards
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a) deal with complex issues both systematically and creatively, make sound judgements in the 
absence of complete data, and communicate their conclusions clearly to specialist and non-
specialist audiences;  

b) demonstrate self-direction and originality in tackling and solving problems, and act 
autonomously in planning and implementing tasks professionally;  

c) continue to advance their knowledge and understanding, and to develop new skills to a high 
level;  

d) formulate appropriate enquiries into classroom practice and carry them out, either individually 
and/or by making a contribution to an enquiry carried out by a group of practitioners (including 
peers, mentors and tutors) 

      and evidence of:  

e) the qualities and transferable skills necessary for employment requiring:  
 

 the exercise of initiative and personal responsibility;  
 decision-making in complex and unpredictable situations; and  
 the independent learning ability required for continuing professional development.  

 
These will be demonstrated by professional engagement with the programme at University and on 
placements and through: 
 

 Participation in practitioner enquiry (including collaborative enquiry with other trainees, 
tutors and mentors) 

 Critical discourse on matters of education principle and policy (including professional 
discourse in the Review Process)  

 Formulation of thoughtful and critical written and spoken discourse to justify their own 
work as a practitioner 

 
Professional Learning Outcomes  
 
The professional learning outcomes for the programme are based on the revised Teachers’ 
Standards (DfE 2012).  These Standards are sub divided into two sections: Teaching, and Personal 
and Professional Conduct.   

(b) Combined Honours Learning Outcomes      
N/A 

(c) Pass Degree Learning Outcomes   
N/A 

27 Interim Award Learning Outcomes 
 

Those to be awarded a Post Graduate Certificate in Teaching Studies (Non QTS) of the 
Manchester Metropolitan University students should, when assessed, demonstrate: 
 
Evidence of the ability to: 

a) deal with complex issues both systematically and creatively, make sound judgements in the 
absence of complete data, and communicate their conclusions clearly to specialist and non-
specialist audiences;  
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b) demonstrate self-direction and originality in tackling and solving problems, and act 
autonomously in planning and implementing tasks professionally;  

c) continue to advance their knowledge and understanding, and to develop new skills to a high 
level;  

d) formulate appropriate enquiries into classroom practice and carry them out, either individually 
and/or by making a contribution to an enquiry carried out by a group of practitioners (including 
peers, mentors and tutors) 

      and evidence of:  

e) the qualities and transferable skills necessary for employment requiring:  
 

 the exercise of initiative and personal responsibility;  
 decision-making in complex and unpredictable situations; and  
 the independent learning ability required for continuing professional development.  

 
These will be demonstrated by professional engagement with the programme at University and on 
placements and through: 
 

 Participation in practitioner enquiry (including collaborative enquiry with other trainees, 
tutors and mentors) 

 Critical discourse on matters of education principle and policy (including professional 
discourse in the Review Process)  

 Formulation of thoughtful and critical written and spoken discourse to justify their own 
work as a practitioner 

 
Students will not have met the Professional Learning Outcomes as outlined above for the Final 
Exit Award. 
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SECTION C – STRUCTURE     
 

28 Structures, modes of delivery (eg FT/PT/DL etc), levels, credits, awards, curriculum map of 
all units (identifying core/option status, credits, pre or co-requisites) potential entry/exit 
points and progression/award requirements 

 

 
Postgraduate Certificate in Education (Primary)   
Full Time 
 
Level 7       

 

Core Units 
 

Code Occ Status   
 

Unit Title No of 
credits 

22020007 
83130007 

9 Core  Core Curriculum 30 

22020008 
83130008 

9 Core Teaching Studies 30 

22020004 
83130004 

9 Core Foundation Curriculum 20 
practice 
credits 

22020005 
83130005 

9 Core School based training 1(PG1) 20 
practice 
credits 

22020006 
83130006 

9 Core School based training Final (PGF) 20 
practice 
credits 

Option Units  
N/A 

     

     

     

 
On successful completion of the following Level 7 credits: 
 
60 credits:  final exit award - Post Graduate Certificate in Education (Primary) (plus all practice credits 
to be recommended to GTC for QTS) 
 
OR: 
 
Students who pass both level 7 units but fail to complete all of the 3 practice credit units will exit with 

the PGCert Teaching Studies (non QTS) which will allow them to access further masters level study with 

60 credits 
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School Direct 

Level 7       

 

Core Units 
 

Code Occ Status   
 

Unit Title No of 
credits 

22020017 
83130011 

9 Core Core Curriculum School Direct 30 

22020018 
83130018 

9 Core Teaching Studies School Direct 30 

22020014 
83130014 

9 Core Foundation Curriculum School Direct 20 
practice 
credits 

22020015 
83130015 

9 Core School based training 1(PG1) School Direct 20 
practice 
credits 

22020016 
83130016 

9 Core School based training Final (PGF) School Direct 20 
practice 
credits 

Option Units  
N/A 

     

     

     

 
On successful completion of the following Level 7 credits: 
 
60 credits:  final exit award - Post Graduate Certificate in Education (Primary): School Direct (plus all 
practice credits to be recommended to GTC for QTS) 
 
OR: 
 
Students who pass both level 7 units but fail to complete all of the 3 practice credit units will exit with the PGCert 

Teaching Studies: School Direct (non QTS) which will allow them to access further masters level study with 60 

credits 
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SECTION D - TEACHING, LEARNING AND ASSESSMENT 
 

29 Articulation of Graduate Prospects 
 

The employment prospects for graduates are excellent with many student teachers gaining employment in 
schools who currently take Manchester Metropolitan University student teachers. The vast majority of 
students seek and gain employment within the North West region, however, employment prospects for 
those who choose to move elsewhere are also excellent and Manchester Metropolitan University now has a 
network of ex-student teachers across the country. Responses from current employers often identify the 
high esteem that Manchester Metropolitan University graduates are held in together with their 
preparedness to work within a primary context.  The programme follows graduates into NQT (newly 
qualified teacher) positions and is able to report this to Ofsted.  There is also a strong ITT Alumni 
programme.   
30 Curriculum Design 

 
The PGCE Primary Education programme is designed in partnership with schools and other educational 
settings. Placements form an integral part of the Programme, with the NCTL’s ITT criteria specifying a 
requirement for 120 days placement activity during the period of the Programme. All academic units 
prepare students for placement.    
 
The PGCE Programme is organised into: 
 

a) two units at Masters level (level 7):   
 Core Curriculum unit 
 Teaching Studies unit 

 
b) three Practice Credit units (pass/fail only): 

 Practice Credit 1 – Foundation Curriculum unit 
 Practice Credit 2 – School based training 1 (PG1) 
 Practice Credit 3 – School based training Final (PGF) 

 
Each unit has one 100% assessment attached to it.    

 There is effective linkage between all University-based taught sessions and Practice Credit School-based 
Training. All University units are taught in a linear manner with appropriate integration of serial days and 
extended periods of learning, teaching and training in school. This ensures a coherent approach with school-
based tasks, assignments and action-research providing a basis for students’ developing knowledge and 
understanding of the Primary National Curriculum, as well as enabling trainees to develop and enhance their 
skills of observation, analysis and reflection. This approach encapsulates the ‘teacher as a researcher’ 
philosophy of the PGCE Programme.   
 
Students are attached to a school from early in the Programme until completion in July. 
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31 Learning and Teaching  
 

The Programme reflects the University’s Teaching and Learning Strategy which aims to: 

 ensure a high quality of educational experience for all students through the provision of high quality 
learning and teaching opportunities; 

 establish a reputation for the provision of excellent, varied, innovative and effective learning and 
teaching; 

 assure that the standards of the resulting qualifications of graduates can be confidently referenced to 
appropriate national/international comparators; 

 capture and disseminate innovatory learning; 

 promote the concept of lifelong learning by enabling students to develop the experience and skills 
necessary to achieve a high order of independent thought and action and to form a basis for future 
learning needs; 

 ensure that its graduates are well prepared for their personal futures and are in a position to add value 
to the organisations for which they work; 

 promote within the staff of the University a commitment to imaginative and purposeful engagement 
with the learning needs of its increasingly diverse student body; 

 establish, by means of effectual operational and managerial arrangements, long-term capability in 
learning and teaching. 

 
The Teaching and Learning Strategy is put forward in a context which informs  
Professional Attributes.  The Teachers’ Standards identify clear expectations of students.  These include 
aspects of professionalism such as, evaluation of professional practice, collaborative working with other 
professionals, inclusion and use of ICT.  These aspects have been built into learning and teaching not simply 
as content to be covered but as part of the dynamic process of learning and teaching. 
 
Learning and teaching across the Programme is underpinned by a set of principles which determine how 
learning and teaching at Masters level should be organised.  A Learning and Teaching Strategy should: 

 be inclusive; 

 take individual learning needs into account; 

 enable students to take responsibility for their own learning; 

 demonstrate fitness for purpose, with learning and teaching methods which are appropriate for the 
intended purpose; 

 build on tutors’ existing strengths and expertise; 

 model good practice; 

 illustrate links between theory and practice; 

 link University-based learning and teaching with professional work in school; 

 take account of recent research findings and professional experience and judgement. 
 
The learning and teaching approaches which are typically used within the Postgraduate Certificate in 
Education Programme are therefore flexible in order to respond to students’ learning needs.  They will 
emphasise independent and self-managed learning.  This requires students to take responsibility for their 
learning rather than expecting always to be directed and guided by tutors in great detail.  It allows tutors, 
during taught sessions, to focus students' attention on the essential knowledge and understanding which 
underpin effective learning and teaching.  It requires students to be given opportunities to take 
responsibility for aspects of their own learning and to be offered support through the Programme to 
develop the necessary expertise and commitment to managing their own learning.  
 
The learning and teaching approaches which are typically adopted within the Programme use peers to 
support learning as well as tutors and other professionals in schools.  Students can, and should be expected 
to participate in, and lead, a range of learning and teaching sessions, including those conducted by 
electronic means. This strategy extends their expertise, enables them to implement learning from other 
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aspects of the Programme and rehearses some of the range of skills which they will use in 
schools/placement settings.  It also reinforces the need for them to take responsibility for managing their 
own learning. 
 
The PGCE Primary Programme employs a wide range of teaching/learning methods in the delivery of its 
units.  These include: seminars, workshops, whole cohort lectures, independent study, paired and group 
presentations, ICT supported learning (Moodle), tutor-led demonstrations, group/individual tutorials, thus 
providing a balance between structured, guided and self-directed work; and a balance between providing 
access to knowledge and reflection on learning. This is supported by the varied learning contexts presented 
by the school placements anchored by one-to-one mentoring and individual tutorials.  
 
There is a commitment to the use of ICT to support teaching, learning and assessment. Radical changes in 
ICT provision in schools require that students are fully equipped with the skills and understanding to 
embrace new pedagogical approaches.  
 
Post Graduate Certificate in Education (Primary): School Direct 
 
School Direct is a programme where schools or partnerships of schools apply for trainee teacher places. This 
means schools can choose the teacher training provider they wish to work with and have more control over 
what training is provided and how it is delivered, including how much training will take place within the 
school partnership. Schools recruit the trainees they want, and the trainees will often go on to teach in their 
school, or another school in their partnership, once qualified. It is part of a wider set of reforms designed to 
help schools take greater responsibility for leading and shaping ITT, including new approaches to university-
school partnerships, Teaching Schools’ ITT role, and the accreditation of new school-led providers. 
The provider (Manchester Metropolitan University) will be accountable and responsible for the 
recommendation of the award of QTS. The provision must therefore be compliant with the Secretary of 
State's Criteria for ITT and align with the 2012 Ofsted Framework for the inspection of ITT. 
The differences between School Direct and the main programme are the following: 

1. Schools should take the lead in interviewing and selecting candidates, but all School Direct 
candidates will also have to meet the entry requirements of the school’s chosen provider 
(Manchester Metropolitan University). Providers can decline to take candidates. 

2. The lead school will take responsibility for arranging all practice credit units including placement 
experiences: 
Induction to the school at the beginning of the course 
Foundation curriculum learning 
Alternative age phase and SEN placement 
Ensuring placements are appropriate for the student in terms of specialism option, progress and 
individual development needs 
 
Preparation for placement experience and induction to school experience. 

32 Assessment  
 

The Programme uses a variety of assessment methods and strategies that reflect the stated aims and overall 
learning outcomes for the Programme as a whole as well as those specifically written for any particular 
Programme unit.   
 
Assessment is calibrated at Masters level using criteria defined by the framework for higher education 
qualifications and by a comprehensive set of Teachers’ Standards (DfE 2012) 
The PGCE Programme is organised into: 
 

c) two units at Masters level (level 7):   
 Core Curriculum unit 
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 Teaching Studies unit 
 
d) three Practice Credit units (pass/fail only): 

 Practice Credit 1 – Foundation Curriculum unit 
 Practice Credit 2 – School based training 1 (PG1) 
 Practice Credit 3 – School based training Final (PGF) 

 
Each unit has one 100% assessment attached to it.     

Assessment across the Programme mirrors the ranges of modes of assessment in schools, including formative, 
diagnostic and summative assessment.  Critical self-appraisal in written work, oral assessments, the use of 
ICT including blended learning and demonstration of professional skills during school placements and peer 
assessment, are evident across the Programme. 
 
Each unit has one 100% assessment strategy attached to it.  Each academic unit has its own assessment matrix 
and these are added to the appendices of this document.  
 
Assessment items enable students to draw upon knowledge and understanding acquired through specific 
units whilst also utilising previous learning.  Throughout the Programme students will be assessed through 
combinations of assignments, action research projects, presentations and school-based tasks. Students 
following the School Direct route will complete the same assessment strategies. 
 
The range and breadth of assessment is designed to enable students to demonstrate possession of a variety 
of specific and general skills and qualities expected of a postgraduate at Masters level and of a trainee 
teacher. 
 
Assessment across the Programme is designed to provide varying modes and quantities of assessment in 
order to provide a coherent experience and manageable workload for both students and tutors.  Assessment 
strategies have been chosen which are appropriate to the learning outcomes to be assessed and the nature 
of the learning taking place.  At both levels students are supported by clear assessment criteria, specific 
assessment guidance and written and verbal feedback. 
 
The nature of assessments throughout the programme i.e. placement assessments and reflection on 
personal, professional developments present challenges for anonymous marking. Therefore to ensure parity 
of assessment across the units, the programme does not mark anonymously.  
 
Post Graduate Certificate in Education (Primary): School Direct students complete the same unit 
assessments as Post Graduate Certificate in Education (Primary) for   Core, Teaching Studies and the 
Foundation practice credit unit.   The assessment of the School based training practice credits will be the 
same across both routes as the Learning outcomes are to meet the Teachers Standards.  
 
Reassessment of practice credits 
 
School Based Training 1 (PG1) 
 
Students who are unsuccessful in this unit will be offered one more opportunity to resit the placement in an 
alternative school.  They will not be allowed to undertake School Based Training Final (PGF) until they have 
successfully passed PG1.  
 
School Based Training Final (PGF) 
Students who are unsuccessful in this unit will be offered one more opportunity to resit the placement in an 
alternative school.   
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There will only be one opportunity to resit a placement over the programme.  
 
School Based Training 1 (PG1) School Direct 
 
Students who are unsuccessful in this unit will be offered one more opportunity to resit the placement.  They 
will not be allowed to undertake School Based Training Final (PGF) School Direct until they have successfully 
passed School Based Training PG1 School Direct  
 
School Based Training Final (PGF) School Direct 
Students who are unsuccessful in this unit will be offered one more opportunity to resit the placement.   
There will only be one opportunity to resit a placement over the programme.  
 
The assessment information states: Full details of what constitutes Misconduct, Cheating, Plagiarism and 
attempting to gain an unfair advantage are available at the University Assessment Regulations 
 
FEEDBACK ON ASSIGNMENTS 
 
Feedback on assessed work will meet the University requirements of 4 weeks turnaround.  Students are 
issued with an assessment calendar at the start of the programme which details dates for submission and 
feedback to students.  Assignment cover sheets include tutors’ comments which provide evidence of 
meeting the Standards for QTS and those of the Unit Learning Outcomes.  If it is necessary to re-sit an 
assignment then tutors will give clear guidance for how the assignment needs to be improved, which might 
include the standard of your written English.  In the case of failure tutors may discuss the assignment when 
it is returned to the student otherwise they should make an appointment with the relevant tutor. All 
assessment details are provided at the start of the programme with consistent assignment briefs and 
feedback sheets across all units. 

33 Inclusive Practice  
 

All PGCE students have a personal tutor to ensure that learning needs are met.  They have access to faculty 
and University support tutors and systems.  Students are visited in school by a University tutor to QA 
placements and ensure that the needs of the student are being met.   
34 Technology Enhanced Learning 

 

All units are led by and supported through use of Moodle.  Session materials and additional resources are 
uploaded onto Moodle by unit leaders.  Students engage in use of Interactive Whiteboards so that they can 
transfer these skills to the classroom.  All PGCE students are currently issued with an ipad mini on loan for 
use in sessions, for personalised learning and use in on school placements, for the duration of the 
programme.  Staff have been issued with ipads to enhance teaching and learning.   

35 Placement and/or Work-based Learning Activities 
 

The PGCE Primary Education programme is designed in partnership with schools and other educational 
settings. Placements form an integral part of the Programme, with the NCTL’s ITT criteria specifying a 
requirement for 120 days placement activity during the period of the Programme. All academic units 
prepare students for placement.   During placement, students are required to undertake significant time 
exploring teaching and learning, both as a researcher and practitioner with a view to developing 
appropriate levels of knowledge and understanding which will enable them to work effectively as a student 
teacher who is able to meet the needs of particular learners within their contexts. Students will also be 
expected to undertake a range of tasks whilst in their various contexts as completion of these will support 
their academic assessment.  Each placement has its own specific requirements which build upon the 
previous placement and successful engagement within a placement depends on students engaging 
substantially with the taught and assessed elements of the programme. Consequently, there is a direct link 
between the academic elements of the programme- both taught sessions and assessment, their placement 
requirements and becoming an effective practitioner. Students will experience working and learning within 

http://www.mmu.ac.uk/academic/casqe/regulations/assessment.php
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a range of primary school settings and these experiences aim to broaden and develop specific elements of 
their knowledge and understanding in relation to becoming an effective practitioner. Students are required 
to assess their developing skills through the PDR system, setting clear targets for their personal professional 
development. Students are supported throughout the year both in University and on placements by a 
personal tutor.  During the placement they are supported by a visiting University tutor and a school tutor.  
The number of days in school is monitored by the school and confirmed on the final report. Any student 
failing to complete the required 120 days of placement will be deemed to have failed the placement and 
will be offered the opportunity for a resit.  There is flexibility at the end of the final placement to extend for 
any student who has failed to meet the requirement for 120 days in school.   
 
Quality Assurance and Management of the placements is covered in the Memorandum of Understanding 
and the Roles and Responsibilities of Partnership Tutors attached as appendices.   
 
Throughout the programme, students are encouraged to identify how the experiences they have 
undertaken, both within and outside the programme, prepare them for employment. All students complete 
a Career Entry Development Profile during their final period of study. This identifies aspects of their 
competence that could be considered strengths together with areas for further support and development 
as a NQT. 
 
Placement Learning is underpinned by the University’s Placement Guidelines. 
In addition, the Faculty of Education has a Memorandum of Agreement which covers work placed learning. 

36 Engagement with Employers  
 

The Programme regularly engages with employers via the Primary Partnership Strategy Group, the School 
Direct planning group, school based training support, Partnership tutor meetings within schools, other 
activities such as involvement in interviewing, head teacher guest lectures (e.g. applying for jobs) and 
through a questionnaire to employers each year that requires them to evaluate the quality of Newly 
Qualified Teachers from Manchester Metropolitan University employed by themselves. Responses from this 
questionnaire are analysed and reported back through Programme Committee. In addition, this programme 
seeks to support the idea of Teaching Schools by developing the role of the mentor within each school 
based training setting. Each year a number of students will engage with Teaching Schools and subsequently, 
schools within their alliance. All students are required to evaluate the quality of their placement training 
and this information feeds in to the annual Partnership Report. The Primary Partnership Strategy Group also 
supports curriculum development and the Programme Leader liaises with the group to communicate ideas 
for further development. School Direct is a government route that aims to train teachers in school with an 
intention to employ them at the end of the programme.  The programme follows graduates into NQT 
(newly qualified teacher) positions and is able to report this to Ofsted. Partnership schools are able to 
advertise employment vacancies directly to our ITT students through the website.    

37 Personal Development Planning 
 

The PDR process underpins the PGCE Programme and provides a regular, systematic framework of support 
and monitoring to develop and enhance students’ skills of reflection and analysis. Timetabled opportunities 
are provided for tutors to support students’ own professional development through the PDR and for them 
to develop an understanding of the holistic nature of the Programme. 

  
 PDR is central to ensuring the coherence of the individual’s development as a teacher, with students being 

required to reflect on their learning in a systematic way, developing a greater depth of understanding of the 
process of reflection as the Programme progresses.  This leads seamlessly into the Career Entry and 
Development Profile (CEDP) and into the NQT Induction year. 
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SECTION E - PROGRAMME MANAGEMENT 
 

38 Programme Specific Admission Requirements 
 

As numbers on the programme are funded directly by the NCTL, entry to the programme is conditional upon 
meeting their requirements. The following policy is formulated within the guidelines and procedures laid 
down by the NCTL, UCAS ITT, The University Admissions Policy and the Faculty of Education’s policy on 
Publicity, Marketing and Recruitment. 
 
The admission of a student to the Programme is based on the reasonable expectation that the student will 
be able to fulfil the objectives of the Programme and achieve the standard required for the award.  The 
expectation is that students will achieve Good or Outstanding in meeting the Teachers Standards.  
 
All applicants shall be considered having regard for the University’s equal opportunities policy and such anti-
discrimination legislation as may be in force. 
 
Candidates must have a sufficient command of English so as to be able to meet the requirements of the 
Programme in every respect. 
 
The purpose of the admissions process is to select the required number of most suitable applicants for the 
professional preparation of teachers in the most equitable and cost effective manner, within the constraints 
of the University system. 
 
An applicant will be considered for entry to the Postgraduate Certificate in Education (Primary) provided that 
the following requirements are met.  Applicants should have obtained prior to application through the UCAS 
ITT: 

 
i. a degree or degree-equivalent qualification at 2:2 or above.  Applicants whose degrees are 

not in a National Curriculum subject are required to indicate how their degree or other 
studies have prepared them to teach the early years or primary curriculum. 

ii GCSE (or equivalent) with passes with Grade C or above in English Language, mathematics 
and science.  Acceptable science subjects include dual award science or single award in at 
least two of Science, Chemistry, Physics and Biology.  

iii All candidates must have had satisfactory DBS checks prior to registration on the programme. 
 
iv.     All candidates must have passed the QTS skills tests before entry onto the programme 

(requirement of NCTL from September 2014) 
 
Acceptability of Qualifications 
 
Applicants who are uncertain regarding the acceptability of their qualifications are advised to seek further 
information from the University.  Applicants with overseas qualifications should check the equivalence of their 
qualifications through NARIC. 
 
General Profile 
    
The academic profile should as a minimum demonstrate a level of knowledge and understanding capable of 
supporting teaching across the National Curriculum and in addition: 
 

i. Should meet the standard entry requirements listed above; 
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ii. Substantial experience (preferably minimum 3 weeks) of working with children, including 
whenever possible, experience of UK primary/foundation stage schools during the two years 
prior to admission; 

 
iii. An ability to communicate effectively, including a good standard in  spoken and  
written English; 
 
iv. A capacity to relate well with other people and qualities of positive self-presentation; 
 
v. An informed and realistic understanding of what is involved in the task of teaching; 
 
vi. A broad and open approach to learning understood in the context of experience beyond that 

of educational institutions alone; 
 
vii. Personal qualities and abilities appropriate to becoming an effective teacher, including a 

strong motivation to teach young children, an ability to express personal views, to listen and 
respond to the views of others, awareness of issues regarding teaching and learning, 
awareness of issues relating to equal opportunities; 

 
 viii. Intellectual capacity to reflect upon their own experience and the world around   
  them; 

 
viii. The ability to take responsibility for their own learning and to work independently and as part 

of a team. 
 
ix. An awareness of National Priorities in education. 
 

All applicants will have to meet the NCTL requirements for completion of the Skills Tests and the Fitness to Teach 
and Health Declarations as part of the admissions requirements.   
 
For the School Direct route only: 
 
All the above will apply. Schools should take the lead in interviewing and selecting candidates, but all School 

Direct candidates will also have to meet the entry requirements of the school’s chosen provider 

(Manchester Metropolitan University). Providers can decline to take candidates.  In the event of 

disagreement about interview decisions and offers to candidates Manchester Metropolitan University will 

make the final decision.   

NB Minimum admission points for entry to the University are reviewed on an annual basis.  For entry requirements refer to the 
current University on-line prospectus 

39 Programme Specific  Management Arrangements 
 

The Primary Programmes including the PGCE Primary has a very clear management structure where unit 
leaders report to cohort leaders who in turn report to the Programme Leaders. This person in turn reports 
to the Primary Programmes Leader. Partnership schools work with university tutors to manage and assess 
students during school based training placements and each cohort leader manages the overall assessment 
of school based training. Jointly devised documentation is used to support students, mentors and class 
teachers during this time.   School direct partners work in partnership with university tutors to manage and 
assess students during school based training placements. 

 
NB: see guidance on University’s Management of Programme Delivery 

http://www2.mmu.ac.uk/study/
http://www.mmu.ac.uk/academic/casqe/regulations/docs/programme-management.pdf


PARM1.3 

_________________________________________________________________________________________________________________________________ 
CASQE Page 18 of 121 Programme Specification 

 

 

40 Staff Responsibilities 

Each cohort of students is managed by a member of staff who has responsibility for the cohort. Unit leaders 
are responsible to these cohort leaders who are in turn responsible to the Programme Leader. In addition, 
many staff have an additional role as a Partnership Tutor. Partnership schools are supported by their 
Partnership Tutor who oversees arrangements for supporting students within their cluster. All full time 
staff, wherever possible, has responsibility for supervising students in school.   
 
All arrangements will be the same for the School Direct route. 
 
NB: the University’s Management of programme Delivery is available from the CASQE website 

41 Programme Specific Academic Student Support  
  

Generic academic student support is provided to all students in line with the guidance outlined in the 
University’s Student Handbook. 
 
Programme Specific  Support   
 
The Library provides information literacy (IL) training via face to face session, online tutorials within 
Moodle, the provision of IL content within the university-wide Skills Online Moodle resource and through 
help sheets and podcast content.  The relevant subject librarian provides additional one to one support, on 
demand, helping students locate information for their research areas.  This support is also available to 
students by phone or email. 
 
All students are allocated a Personal tutor. This tutor is responsible for supporting each student both on a 
personal and academic level throughout the course of the programme. The Personal Tutor will meet with 
their students at regular intervals throughout the programme and will enable  students, through both 
individual discussion and peer support, to set targets for academic and school based work that are in line  
with their personal professional development. The Personal tutor will also be responsible for writing the 
reference at the end of the course of study and supporting each student to write a CV or personal statement 
in preparation for employment. In addition, the personal tutor also supports student writing for the Career 
Entry Development profile. During school based training, students will also receive support and guidance 
from trained school mentors, class teachers and university tutors. Unit tutors also have a responsibility to 
support any student who identifies that they need further levels of support within that unit and may make 
additional provision for the student as appropriate. Any individual who works within the programme to 
support student development may recommend that the individual seeks support from the library, IT services 
or the Faculty Student Support Officer or the Learner Development Service. The Personal tutor is the 
individual who co-ordinates and reviews all of this support with each individual student and students are 
encouraged to seek support whenever they need it via the Personal Tutor. At times, the cohort leader may 
also review an individual's progress in conjunction with the personal tutor, via a formal Progress Review. The 
cohort leader oversees the cohort's progress and uses the Progress Review system to support any student 
who experiences particular difficulties or who is identified by class teachers, mentors, supervising or unit 
tutors as in need of particularly strong levels of support or guidance. 
 
All arrangements will be the same for the School Direct route. 

42 Programme Specific Student Evaluation 
 

The Programme complies with current institutional evaluation guidance. 
 
NB  University guidance on Evaluation of Student Opinion is available from the CASQE website 
 
Programme Specific  Evaluation  

http://www.mmu.ac.uk/academic/casqe/regulations/docs/programme-management.pdf
http://www.mmu.ac.uk/students/
http://www.mmu.ac.uk/academic/casqe/experience/voice/docs/evaluation_of_opinion.pdf
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Student evaluation is collected through: 

 On-line unit evaluations 

 On-line induction and end of Programme evaluations 

 On-line SBT evaluations 

 Staff Student Consultative forum attended by group reps (termly) 

 Student attendance at Programme Committees  

 Student engagement with Manchester Metropolitan Universitynion, for example ‘Shout Outs’ 
 
Responses to all of the above are disseminated to students via Moodle.  This is in the form of ‘You said we 
did’. 
 
On-line evaluations are completed by students at the end of taught units and on completion of the 
programme. These are then collated and analysed by unit tutors who provide a unit report to the cohort 
leader each academic year. The cohort leader uses these unit summaries to produce a cohort leader’s 
report which summarises the student experience for the Programme Leader. The Programme Leader 
reports to Programme Committee on a termly basis. In addition, each cohort elects student representatives 
who attend a Student Staff Consultative forum each term.  Minutes which identify points made and actions 
taken are circulated to all students via the VLE. External Examiners monitor the quality of training and 
academic support through visits to students on placement, scrutiny of student work and discussion with 
students about the programme. External Examiners report to the Exam Boards and the Programme Leader. 
Action points are taken forward and collated in the SED which is produced for and required by the NCTL for 
monitoring purposes.  
 
All arrangements will be the same for the School Direct route. 
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SECTION F – MAPPING 
Appendix I 

MAP I 
RELATIONSHIP TO SUBJECT BENCHMARK STATEMENT(S)AND ASSESSMENT MAP 
PGCE Primary Education graduates are required to meet the Teachers’ Standards (2012) before they can work within a professional context. Therefore these Standards 
are to equivalent of Subject Benchmark(s) and as such have been mapped onto the programme assessment elements, together with the final programme outcomes. 

Unit assessment outcomes mapped to Final Programme Outcomes and QTS Standards (Benchmark statements) 
 

 
Programme 
Learning 
Outcomes & 
Teachers’ 
Standards 

Competence in 
accessing, 
ordering and 
interpreting new 
information 

Competence in 
the construction 
and analysis of 
argument, and an 
ability to advance 
arguments 
through discussion 
and negotiation 

The confidence to work 
and learn in pursuit of 
specific objectives, 
under their own 
direction and motivation 

Confidence in applying 
new skills within a 
structured and managed 
environment 

Evidence their (the student) 
successful achievement of 
the Teachers’ Standards 
(see Appendix II – Teachers’ 
Standards) 

Teachers’ Standards 
met by the 
assessment items for 
the unit 

Practice credit 
units 

 

PG1 * * * * * All Teachers’ 
Standards 

PGF * * * * * All Teachers’ 
Standards 

Foundation 
curriculum 

* * * * * All Teachers’ 
Standards 

Level 7 units 

Teaching 
Studies 

* * * * * All Teachers’ 
Standards 

Core 
curriculum 

* * * * * All Teachers’ 
Standards 
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MAP II 

ASSESSMENT /OUTCOMES MAP 
 

THIS IS INCLUDED IN THE ABOVE MAP – BENCHMARK (STANDARDS) AND FINAL AWARD OUTCOMES  
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Appendix II 

 

Teachers’ Standards (DfE:2011) Updated (DfE:2013) 

Part One: Teaching 

1. Set high expectations which must inspire, motivate and challenge pupils 

 establish a safe and stimulating environment for pupils, rooted in mutual respect 

 set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 

 demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils 

2. Promote good progress and outcomes by pupils 

 be accountable for pupils' attainment, progress and outcomes 

 plan teaching to build on pupils' capabilities and prior knowledge 

 guide pupils to reflect on the progress they have made and their emerging needs 

 demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 

 encourage pupils to take a responsible and conscientious attitude to their own work and study 

3. Demonstrate good subject and curriculum  knowledge 

 have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils' interest in the subject, and 
address misunderstandings 

 demonstrate a critical understanding of development in the subject or curriculum areas and, promote the value of scholarship 

 demonstrate an understanding of and take responsibility for prompting high standards of literacy, articulacy and the correct use of 
Standard English, whatever the teacher's specialist subject 
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 if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics 

 if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies 

4. Plan and teach well structured lessons 

 impart knowledge and develop understanding through effective use of lesson time 

 promote a love of learning and children's intellectual curiosity 

 set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have 
acquired 

 reflect systematically on the effectiveness of lessons and approaches to teaching 

 contribute to the design and provision of an engaging curriculum within the relevant subject area(s) 

5. Adapt teaching and respond to the strengths and needs of all pupils 

 know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 

 have a secure understanding of how a range of factors can inhibit pupils' education at different stages of development 

 demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to 
support pupils' education at different stages of development 

 have a clear understanding of the needs of all pupils, including those with special educational needs; those with high ability; 
those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching 
approaches to engage and support them 

6. Make accurate and productive use of assessment 

 know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements 

 make use of formative and summative assessment to secure pupils' progress 

 use relevant data to monitor progress, set targets and plan subsequent lessons 
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 give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback 

7. Manage behaviour effectively to ensure a good and safe learning environment 

 have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour 
both in classrooms and around the school, in accordance with the schools behaviour policy 

 have wider expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions 
and rewards consistently and fairly 

 manage classes effectively, using approaches which are appropriate to pupils' needs in order to involve and motivate them 

 maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary 

8. Fulfil wider professional responsibilities 

 make a positive contribution to the wider life and ethos of the school 

 develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 

 deploy support staff effectively 

 take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from 
colleagues 

 communicate effectively with parents with regard to pupils' achievements and well-being 

 

Part Two: Personal and Professional Conduct 

A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define 
the behaviour and attitudes which set the required standard for conduct throughout a teacher's career. 

 Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, 
by: 
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 treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries 
appropriate for a teachers professional position 

 having regard for the need to safeguard pupils' well-being, in accordance with statutory provisions 

 showing tolerance of and respect for the rights of others 

 not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and 
tolerance of those with different faiths and beliefs 

 ensuring that personal beliefs are not expressed in ways which exploit pupils' vulnerability or might lead them to break the law 

 Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach, and 
maintain high standards in their own attendance and punctuality 

 Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties 
and responsibilities. 
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THE PRIMARY EDUCATION TRAINING PARTNERSHIP 

 
MEMORANDUM OF UNDERSTANDING 

 
An Agreement concerning the Education and Training of Teachers on Primary Courses between 
the Faculty of Education at the Manchester Metropolitan University and Partnership 
Schools/Colleges which forms the basis of an exchanged Memorandum of Understanding (see 
attached Schedules). 

 
1 BACKGROUND AND PRINCIPLES 

 
1.1 Background 
 
1.1.1 The programmes of Primary Initial Teacher Education (I.T.E.) based at the Manchester 

Metropolitan University depend on a Partnership between the University and individual schools 
and colleges which is the subject of a general Partnership Understanding and an individual 
Memorandum of Understanding exchanged between the University and each school or college. 

 
The term "school" is used hereafter to signify "school or college".  

 
1.1.2 This document is the expression of the common understandings reached by schools and the 

Faculty of Education during this period of collaborative development.  From September 1994 

schools and the Faculty of Education have responded to the requirements for ITE laid down by 

the Secretary of State in successive Circulars (9/92, 10/97, 4/98, 2/02, 00/07, 2/14) and: 

 
 created an effective basis for school based work 

 worked in the Partnership to develop a coherent structure for primary programmes 

 jointly planned those programmes and implemented them to provide a coherent and 

      continuous programmes of University based and school-based Initial Teacher Training 
 worked together to formulate a framework within which individual schools enter into a 

Partnership Understanding 

 
 1.1.3 From time to time the document has been modified to meet changes in those understandings 

arising from experience or to ensure that the Partnership remains compliant with changing 
requirements of the Secretary of State for programmes of Initial Teacher Training. 

 
1.1.4 The principles expressed in Section 1.2 have not been changed. 
 
 
1.2 Principles 
 
1.2.1 The Primary Partnership acknowledges that the well-being and education of pupils and students 

in schools takes priority over all other considerations. 
 
1.2.2 The Primary Partnership is a shared commitment to pursue quality in the Primary programmes 

and to provide intending teachers with the best possible preparation for their chosen profession.  
The commitment recognises that teachers in each partner school (as mentors) and staff in the 
Faculty of Education (as Higher Education tutors) have distinctive contributions, roles and 
responsibilities which are the subject of ongoing change and redefinition. 

 



PARM1.3 

MMU Faculty of Education  
MoU 2016-17 

 

1.2.3 Respective roles and responsibilities are outlined in the schedules attached to this 
Understanding and detailed in Programme Guides and in handbooks for Professional Mentors.  
Taken together these documents which have been devised by the Primary Partnership describe 
the procedures, processes, policies, guidelines and regulations. All circulars, rules, regulations 
or policies are those in force at the time of writing and may be subject to update or replacement 
from time-to-time. They are intended as frameworks for reference and information.   

 
1.2.4 From the outset the Primary Partnership has recognised that ongoing collaborative planning will 

be required to refine and develop the programmes of Primary Initial Teacher Training.  It remains 
necessary to monitor and evaluate the programmes to inform this developmental activity.   

 
  When a school enters into Partnership with the Faculty of Education it undertakes to take part in 

this process.  
 
  Throughout the programmes, the Faculty of Education will provide appropriate services to support 

the trainee’s professional, personal and welfare needs to which Professional Mentors can refer. 
 
1.2.5 The University is not obliged to send its students to the school on placement in respect of any 

particular academic year. 
 
2  THE PATTERN OF SCHOOL BASED WORK IN THE PARTNERSHIP AND THE 

RESPONSIBILITIES OF PARTICIPANTS IN THE SCHEME 
 
2.1 A school in Partnership is expected to provide places and opportunities for school based work 

that fit an annual pattern serving the needs of one, two and three year programmes of Primary 

I.T.E. 

 Common phased descriptions are used for all programmes.  These refer to the professional 
development of the teacher trainee towards demonstration of the Teacher Standards (Q.T.S.).   

 
 During the induction phase of each placement, the trainee will observe the class teacher and 

others in the classroom as a model of good practice.  During the induction phase, it is likely that 
the trainee will begin to work with pupils or groups in some way, under the direction of the class 
teacher but they will also gather a range of information that will be used to support their 
subsequent teaching.  In the University, the trainee will have been prepared to take responsibility 
for the management of pupils’ learning by analysing what they see during the induction phase. 
On their return to school, they will record their thinking and set explicit targets for their professional 
development that utilises and builds upon the knowledge gained during this time. As an integral 
part of this analysis, the trainee will audit and examine his/her subject knowledge, 
reconceptualising its content as material and tasks for pupils in the classroom. (S)he will be 
provided with an opportunity to construct “curriculum knowledge” in areas of the curriculum not 
encountered before.  In practical subjects such as PE, Science or Design & Technology, the 
trainee will enhance their capability and confidence to deal with the full breadth of the curriculum 
in a safe and secure environment. 

 
School based training placements provide a gradual progression in classroom management and 
teaching.  The mentor will guide early steps possibly through paired/team teaching arrangements 
as the trainee progressively takes more responsibility for constructing and implementing lessons, 
managing behaviour and learning in the classroom, and reviewing the outcomes.  Each 
placement will allow the trainee to revisit and review frameworks constructed in earlier placements 
and extend them in the light of experiences and data gathered. The basis of a more sophisticated 
practice is laid down by, for example, placing increasing emphasis on the assessment of pupils’ 
learning and providing for their individual difference. The mentors will monitor and support the 
trainee’s developing practice as it progresses towards the Teacher Standards, then they will 
assess it.   
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The trainee will be expected to evaluate his/her teaching in terms of the learning demonstrated 
by the pupils.  Mentors and tutors act as critical observers encouraging the trainee to become 
more autonomous in evaluation and analysis of their practice.  In the last part of each placement 
the emphasis moves to assessment. 

 
 

2.2 Normally a school will offer placements for a range of placement periods in any year. 

 
2.3 Normally the Faculty of Education requires a school to identify a Professional Mentor to oversee 

school-based training programmes during placement periods, to monitor the training process 

within the school, to moderate the assessment of school-based study and the practice of all the 

trainees on placement there.  The Professional Mentor is responsible for ensuring that they 

engage in the training required for their role, and also to ensure Class Mentors are trained 

appropriately and that assessment decisions are moderated. 

    
2.4 A school which identifies a Professional Mentor will be termed a Partnership School.  It will be 

allocated to a group of similar schools and the group referred to as a Cluster of Partnership 
schools.  From time to time the Partnership may need to secure placements in schools which are 
able to identify only Class Mentor(s) in specified age phases.  Such schools, called Associate 
Schools, will be allocated to a Cluster in a supportive arrangement. The faculty will identify a 
visiting tutor for an early support visit.  

 
2.5 Taken together the roles of tutors and mentors provide continuity and coherence in the trainee’s 

training entitlement through an integrated and complementary training programme renegotiated 

in Partnership.  It is the responsibility of the trainee to make full use of the opportunities provided. 

 
2.6 The duties of all participants in the Partnership are derived from an ITE curriculum constructed to 

take the trainee through the phases described in para 2.1 above. 

The Faculty of Education undertakes to provide an induction programme for trainees, to prepare 
trainees for their placements in schools. The programme includes placement briefings and 
meetings with personal tutors and visiting tutors that support the trainee in identifying key aspects 
of the placement context, the placement requirements and the trainee’s own personal 
professional needs that will impact upon practice. All trainees are required to create an action 
plan that is personal to themselves but which will support and enhance their practice. These 
should be shared with the school context so that mentors can provide support and guidance to 
meet targets. 

 
The Partnership School provides opportunity and support for gradual and progressive 
professional development and the basis of personal practice.  The school will review the trainee’s 
progress and the identification of targets for further development.  

 
The school is expected to allocate time and opportunity for the mentors to carry out their roles 
and responsibilities as outlined in the attached Schedules and fully described in the Programme 
Guide (for trainees) and the Professional Mentor handbooks.  
 

   All trainees will be attached to a different school for each placement period, beginning with 
observation and preparation.  The partner school will offer a block of full-time school based work 
which will make available:  

 
- a school-based training programme as specified in Programme Guides,   
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- preparation for and observation of lessons with feedback, including written feedback, as 
specified in programme documentation, 

 
   - the provision of opportunities to achieve other professional requirements including those 

set out in the Teacher Standards and to note and authenticate their achievement, 
 

   - a record and report of the trainee’s progress and performance during school based work 
as described in the placement handbooks  

 
  The trainee teacher will monitor her/his own progress towards demonstrating the Standards and 

engage in subject / age phase discussions during the placement period. 
 
  The school will review the progress of each trainee during a week indicated in the calendar and, 

if necessary, identify trainee(s) for whom there is a risk that they will fail to demonstrate the 
Standards by the end of their programme / placement. 

 
  In all placement periods the school will monitor and assess the trainee’s professional and teaching 

development in accordance with  the Teacher Standards, and provide a written report. 
  
 
2.8   During the programme the Faculty of Education undertakes to provide the necessary tutoring 

when trainees are based at the University.   During the programme the Faculty of Education will 
provide tutors to visit each school as part of the programmes of monitoring and support for 
Professional and Class Mentors put in place by the Partnership, and described in the Programme 
Handbook.   

 The visiting tutors will also moderate the assessment of trainees. 
 
 
3  MANAGEMENT AND CO-ORDINATION OF THE PARTNERSHIP 
 
3.1 A Primary Partnership Steering Group, drawn equally from Partnership Schools, trainee 

teachers and the Faculty of Education, will offer guidance on policy, strategy and organisational 
matters with respect to primary initial teacher training to those with day to day responsibility for 
managing its component programmes.   

 
  This strategic group will also act as a steering group and as a forum to resolve differences 

between partners which cannot otherwise be resolved.   It will also confirm the selection of schools 
for (or de-selection from) Partnership, in accordance with prescribed criteria (see also 6.2 below). 

 
  The strategic group will receive and consider trainee evaluations and External Examiner Reports 

from schools (see also Section 6.3 and Schedule TWO paragraph 4), along with such reports 
from the Primary Programmes Leader as the Committee requires (see 3.2 below and also 6.3.4).  
In response, the Committee will offer from time to time advice on changes in Partnership policy 
or practice. 

 
3.2 The overall responsibility for the management and co-ordination of a coherent set of Primary 

programmes will lie with the Head of Department for ITE who will:   
   

- be responsible to the Dean of the Faculty of Education, 

- take account of advice from the faculty Primary Partnership Steering Group 

- be advised by designated Programme Leaders (who will be responsible for the day to day 

management of individual programmes), 

- ensure an appropriate structure of programme committees and sub-committees, as shall 

from time to time be agreed. 
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3.3 The Leader of Primary Partnerships will ensure the appropriate and proper representation of 

partner schools and services in these committee and sub-committee structures and be 
responsible for liaison and communication systems with partner schools. 

 
3.4 To promote effective communication between partners, the Faculty of Education will nominate a 

Partnership Tutor for each Cluster of schools.  The Partnership Tutor will facilitate efforts in the 
Cluster to promote the development of I.T.E, lead quality assurance procedures related to 
different aspects of the trainees’ experience and act as a key communicator between the faculty 
and the cluster schools. 

 
  The Partnership Tutor will also visit schools in the Cluster on a request basis to support the work 

of the Professional Mentors, to promote mentoring of high quality and to respond to the schools’ 
needs in Partnership (including, where appropriate, matters of Continuing Professional 
Development or engagement in Research and Curriculum Development). 

 
3.5 The Faculty of Education will specify Manchester Metropolitan University staff  officers with 

responsibility across all Primary programmes to co-ordinate matters of academic management, 
Partnership communication and support for trainees.  These will include, inter alia; 

 
  *          The Faculty of Education Head of Department for ITE  
           *           Head of ITE Partnerships and Quality Assurance  
  * Leader of Primary Partnership 
  * Placements team 
  * Partnership Co-ordinators 
  * Curriculum and Assessment 
  * Recruitment and Admissions 

   
All such staff will be ex-officio members of the Primary Programmes Committee (also known as 
the Primary Programmes Board). 

 
3.6 The names of the staff, mentors and tutors described in 3.4 and 3.5 will be made available to 

schools on an annual basis.  Where necessary, their roles and responsibilities will be described 
in the relevant programme handbooks. 
 

 
4  MANAGING CONTINUITY IN THE TRAINEE EXPERIENCE 
 
4.1 Selection 
 
4.1.1 The selection of trainees will be by interview conducted by University tutors and representative 

mentors from partner schools, at a venue or venues to be agreed. The interviews will be 
conducted in accordance with procedures laid down by the Partnership to meet requirements of 
the Secretary of State for entry to Initial Teacher Training programmes that currently in operation 
and adhere also to University policy which relates to recruitment and selection.   

4.1.2 The arrangements for interview will be made by the Faculty of Education which will carry out the 
necessary transactions with  UCAS Teacher Training. 

 
 
 
 
4.2 Registration 
 
  Trainees will be registered in accordance with the Manchester Metropolitan University procedures 

and requirements. 
 
4.3 Placements 
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  The overall responsibility for the placement of trainees in partner schools will lie with the Leader 

of Primary Partnership.  (S)he will normally identify a tutor (or tutors) who, within the framework 
of placements agreed by the Partnership, will carry out negotiations with Professional Mentors in 
Partnership Schools and seek to take up their offers of placement across all courses in 
accordance with this Understanding and the attached Schedules.   

    
  Partnership 
 
  The Faculty of Education will provide the administrative requirements and information service to 

carry out the placement and partnership procedures. 
 
 
4.3.1 Termination of a school placement. 
 

If a trainee fails to follow the Manchester Metropolitan University Code of Professional Conduct 
or if their professional or personal conduct gives rise for concern, the Head Teacher or 
delegated staff in the school will immediately contact the relevant Faculty of Education tutor or 
the Primary Programmes Office who will in turn notify the relevant member of staff. 
 
The issues will be investigated and the trainee will be required to attend a Progress Review. 
Appropriate targets will be set and recorded on the Progress Review form which will be placed 
in the trainee’s file.  A trainee may also be given an informal or formal warning,  
 
In extreme cases inappropriate behaviour may require the trainee to be suspended from the 
placement.  If this is the case, the school should immediately contact the relevant Primary 
Programmes Office and the trainee should report in person to the relevant Primary 
Programmes Office.  In turn the relevant member of University staff will be notified.  A Progress 
Review will be conducted in order for the issues to be investigated.  Appropriate targets will be 
set and recorded on the Progress Review form which will be placed in the trainee’s file.  A 
trainee may also be given an informal or formal warning,  
 
In accordance with University Regulations (Procedure for the Expulsion and Exclusion 
of Students from Programmes on grounds of Professional Unsuitability) trainees will be 
required to sign a declaration in which they acknowledge the Code of Professional 
Conduct and accept its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Leader of 
Primary Programmes will, in consultation with the Head of Department (ITE 
Programmes), invoke the Manchester Metropolitan University Regulations. In these 
cases, the trainee will be considered by a Professional Suitability Panel.  
 
Manchester Metropolitan University shall be entitled to terminate a placement with 
immediate effect and without penalty in the event that (in its reasonable opinion) there 
is a risk of harm to a trainee and/ or a change in circumstances which adversely affects 
the quality of the placement the trainee receives. 
 
 
 
 

 
4.4 Reporting and Referencing 
      
4.4.1 The partner schools undertake to produce reports for each trainee on classroom and professional 

achievements at the end of the placement period, such reports contributing to a record of 
professional development, the final reference for employment and a Career Entry Profile for that 
trainee. 
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4.4.2 The assessment of trainees and the recording and reporting of progress will employ the criteria 

and procedures, as described in the Programme Handbooks and which will be sufficient to meet 
the requirements of the Secretary of State currently in operation. 

 
 
4.5 Insurance 
 

The partner school must provide suitable employers liability (no less than 10,000,000) and 

public liability insurance (no less than £5,000,000) cover for accident and loss to or caused 

by the trainee whilst visiting the partner school’s premises and/or carrying out activities 

organised by the partner school. Further the partner school will procure and maintain, at its 

own cost with a reputable insurer, all such insurance cover as would be usual or prudent for 

a comparable institution to maintain in respect of the activities carried on in connection with 

this agreement. On request, the partner school will provide the university with copies of the 

certificate(s) of insurance reflecting such coverage.  

 
4.6 Child Protection Regulations 
 

The Faculty of Education undertakes to apply the current arrangements involving monitoring 
and/or disclosure (as specified in relevant ITE circulars or other relevant regulation) which 
refer to the period of training, viz: 

 
 All applicants begin the DBS application once they have been offered a place. Applicants 

are invited to complete the DBS application from the April prior to a September start. 

 A Faculty of Education HoD will make a judgement of the trainee's suitability to begin work 

with children in Partnership Schools, based on trainee’s DBS Enhanced disclosure 

certificate. On occasion a panel will be called to discuss particular cases. 

 Late applicants will process their DBS but will also be checked against List 99 so that this 

level of clearance is available for the early placements. 

 Only the List 99 students will be notified to schools, with guidance on level of supervision 

offered; in such circumstances, the school must ensure that the trainee is appropriately 

supervised in accordance with such guidance and should impose any additional 

supervision requirements it considers necessary 

 NB There is NOT a requirement for trainees to take their DBS enhanced certificates to 

school as Manchester Metropolitan University is responsible for processing their DBS, not 

the schools.  

 
The school shall comply with all applicable legislation and codes of practice, including, where 
applicable, all legislation and statutory guidance relevant to the safeguarding and protection 
of children and vulnerable adults and with the University’s safeguarding scheme as published 
on the university corporate website and updated from time to time. Where the school will be 
conducting a Regulated Activity (as defined by the UK Safeguarding Vulnerable Groups Act 
2006 “SVGA”) it is acknowledged and accepted that the school will be carrying out any 
Regulated Activity on its own account and not on behalf of Manchester Metropolitan 
University. The school shall remain solely responsible for the management and control of the 
Regulated Activity provided in connection with this agreement for the purpose of the SVGA 
(as amended).  
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5  ASSESSMENT PROGRAMME; ACHIEVING CONSISTENT STANDARDS; THE ROLE OF 

THE BOARD OF EXAMINERS 
  
5.1 The Assessment Programme 

 
5.1.1 A major responsibility for the support, supervision, assessment and reassessment of trainees’ 

progress towards the programme outcomes (including Standards for QTS) lies with mentors in 
schools. 

 
5.1.2 Tutors from the Faculty of Education will work to support mentors in that process and take an 

appropriate part in the shared procedures identified by the Partnership to assure quality in the 
trainee experience. 

 
5.1.3 The duties of the Professional Mentors, Class Mentors and Institution of Education tutors will be 

described in the Programme documentation and handbooks. 
 
5.1.4 The Programme Regulations (with appropriate notes of guidance), the assessment scheme, the 

system of recording achievement and the statements of programme outcomes will be published 
in the Programme Handbook(s). 

 
5.1.5   Where there is an allegation of academic misconduct (eg plagiarism) this will be investigated 

in accordance with the University’s Procedure for Handling Academic Misconduct.  This part 
of the Assessment Regulations can be found 
at http://www.mmu.ac.uk/academic/casqe/regulations/assessment-
regulations.php .  Penalties for academic misconduct range from failing a student in part or 
all of his/her assessment(s), to recommending expulsion of the student in the most extreme 
cases 

 
 
5.2 The Board of Examiners 
 
5.2.1 For each primary I.T.E. programme a Board of Examiners will determine whether a trainee shall 

receive an award and deal with all matters of assessment under the Regulations.  It will act in 
accordance with University regulations and procedures, including the use of External Examiners.  
The Primary Programmes Committee will also require Tutors to act as Senior Moderators, who 
will support the work of External Examiners by moderating the assessed outcomes from the 
Programmes. 

 
5.2.2 University Tutors will be in attendance at meetings of the Board of Examiners considering trainees 

in whose assessment they are involved. 
 
5.2.3 University Tutors involved in the assessment of a trainee identified as being at risk of failure shall 

be requested to be in attendance at the Board of Examiners’ meeting which considers the case 
and, accordingly, partner schools will, in such circumstances, undertake to make relevant mentors 
available to attend the Board of Examiners. 

 
5.3 Consistency of Assessment 
 
  The Faculty of Education and its partner schools are committed to taking the steps necessary for 

the consistent implementation of assessment criteria.  It is noted that a specific role of the External 
Examiners to these ITE programmes is to comment on and to advise the Partnership about the 
effectiveness of its action in this respect. 

 
 
6  QUALITY 
 

http://www.mmu.ac.uk/academic/casqe/regulations/assessment-regulations.php
http://www.mmu.ac.uk/academic/casqe/regulations/assessment-regulations.php
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6.1 Securing Quality in the Trainee Experience 
 
  The Partnership is committed to the pursuit of excellence.  Accordingly partner schools and the 

Faculty of Education undertake to develop appropriate structures and roles to monitor and 
evaluate the quality of the trainee experience, paying attention particularly to:  

 
- trainees' entitlement to equivalent experiences in different schools or services, 

- opportunities for a trainee to gain experience in the range of approaches and methods 

practised in different age phases, 

- the consistent application of sets of assessment criteria and consistent judgements about 

trainees' competences. 

 
6.2 Selection, Recruitment and Retention of Schools in Partnership 
 
6.2.1 A school is required to: 

 
- provide training as specified in programme documentation; 

- provide support for trainees as specified in descriptions of trainee entitlement; 

- assess trainees using criteria specified in programme documentation; 

- evaluate their training, support and assessment, 

          
6.2.2 In negotiations about new (or continuing) involvement in the Partnership attention will be paid to 

information about 
  
- the most recent Ofsted report on the school; 

- test and examination results to date  

- exclusion rates 

- or other requirements as set out in current DfE Circulars on Initial Teacher Education 

Programmes. 

 
  Note will also be taken of 
 

- previous experience of involvement in Initial Teacher Education and commitment to 

future involvement in Initial Teacher Education. 

 
6.2.3 Schools in Special Measures or Challenging Circumstances 
 

The following notes are adapted from the NCTL guidance on appointing NQTs to 
schools in Special Measures, and following conversations with our former Provider Link 
Advisor for the NCTL. 

 
Note:  one of the key issues is knowing when schools are placed in Special Measures.  It is 
now a requirement that you notify the Partnership Administrators of your most recent Ofsted 
report outcomes / findings.  
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Schools that are in special measures following an Ofsted inspection are not allowed to offer 
placements unless the school placement commences before the school is placed in special 
measures.  
 
Where a school in special measures is allowed to provide a continuing placement, the Subject 
Co-ordinator and Partnership Tutor should ensure that appropriate support is available for the 
trainee placement requirements.  
 
There is no restriction on placing trainees in schools identified as having serious weaknesses 
following an Ofsted inspection, but the school needs to make sure that it can provide the trainee 
with the appropriate agreed programme of support, monitoring and assessment.  It will be the 
duty of the university tutor and Partnership Tutor to ensure this is the case. 
 
Partnership Tutors and University Tutors should, acting on the guidance of the NCTL, 
determine the exact nature of the reasons for a school being placed in special measures as 
this will impact on the nature of support that can be provided by the school. 

 
6.2.4 Where it is felt, following a risk assessment visit to the school, that the service, school or 

department is unable to meet the criteria specified either for selection to or for continuing 
involvement in Partnership, joint discussions will take place to determine whether support 
provided by the Faculty of Education will enable the mentor structure in the school to meet the 
criteria, 

   
                      or  
 
  whether Partnership arrangements should be discontinued until a time when the criteria can be 

met. 
 
 
6.3 Professional Development of Tutors and Mentors 

 
6.3.1 A Partnership School undertakes to put in place and maintain a mentoring structure in which 

Professional Mentor and Class Mentor(s) have undertaken an effective course of preparation and 
are registered as having done so.  Associate Departments undertake to identify Class Mentors 
who will take part in a similar course.  Normally the Faculty of Education will support such courses 
on request in accordance within current policy.  All teachers who have completed such a course 
of preparation will be registered by the Faculty of Education as mentors in the Partnership.  
Recognition as a registered mentor can be used for accreditation purposes at the Manchester 
Metropolitan University, in respect of award bearing courses. 

 
6.3.2 The University and partner schools recognise a shared responsibility to make it possible for all 

tutors and recognised mentors to meet from time to time to monitor, evaluate and review the 
Programme, both as part of their continuing professional development as trainers and educators, 
to ensure the high quality of student experience and to advance practices in the Partnership. 

 
6.3.3 Partner schools undertake to induct new members of staff into Partnership roles and 

responsibilities before they are involved with trainees.  Normally, the Faculty of Education will 
support this process on request, making appropriate use of the Cluster system. 

 
 
 
6.4 Annual Evaluation 
 
6.4.1 As part of monitoring and evaluation procedures, a Partnership School will complete an evaluation 

of working with the Faculty of Education towards the end of each academic year; this will include 
questions about effective communication between the Faculty and schools, mentor training , use 
of monitoring and assessment processes and the structure of the Primary programmes.  
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6.4.2 Evaluations will be analysed to identify important issues either relating to one particular school, or 

cluster of schools, or across the partnership which need to be addressed. Key themes from these 
evaluations and from trainees’ evaluations of their placement experiences will be fed back to 
schools through the Clusters and the Partnership Tutors. 

 
6.4.3  The Leader of Primary Programmes will make appropriate reference to Partnership matters in 

the annual University Monitoring and Evaluation procedures currently in operation.  (S)he will 
make such material available to relevant Programme Committees and to the faculty Primary 
Partnership Steering Group. 

 
6.5  The Quality Development document (see Appendix One for full document and Appendix 

Two for Rationale) 
 
6.5.1  The Quality Development document was reviewed and developed during 2014-15 with a number 

of Partnership Schools as a means of ensuring that trainees receive their entitlement and for 
the Faculty to work with Partnership Schools to develop their ITE offer.  

 
6.5.2  During the year 2015-16 Partnership Tutors will work with schools to come to a joint judgement 

of where a school currently is on the continuum of the Quality Development document. Those 
identified as meeting the criteria for Advanced and Leading Partnership School status will have 
their provision acknowledged formerly by the Faculty; those schools judged to be working at 
the levels of Partnership School or Affiliated School status will be offered support in specific 
areas to work towards the next level. We recognise that schools will operate at different levels 
for a number of reasons, at different times.  

 
6.5.3  We will seek to gain feedback on the use of the Quality Development document from our 

Partnership Schools during the academic year (and report on this through the Primary 
Partnership Steering Group) and refine the process as necessary.  

 
6.5.4  The decisions made in relation to the Quality Development process will be based on evidence 

gathered by the school and presented to the Partnership Tutor as part of a professional 
dialogue. Decisions will be moderated across all clusters before final decisions are announced 
to schools to ensure parity. 

 
 
7. Data Protection 

If under the Data Protection Act 1998 or the Freedom of Information Act 2000 either Party is required to provide 
information to a data subject (as defined in the Data Protection Act) in relation to personal data or any 
other information requested by an applicant under the Freedom of Information Act in relation to this 
Agreement when such data is in the possession or under the control of the other Party, then the other 
Party shall provide all reasonable and prompt co-operation in order for the relevant Party to comply 
with its obligations under this Clause, the Data Protection Act and the Freedom of Information Act. 

Both Parties will comply with the Data Protection Act 1998 ("DPA") and any modifications and amendments 
thereto. For the purposes of this Clause 7 any definitions shall be those defined within the DPA. Each 
Party acknowledges that it acts as an individual Data Controller in relation to any Personal Data 
obtained under this Agreement and will at all times comply with its obligations under the DPA. To the 
extent that a Party processes any Personal Data for and on behalf of the other, it shall take appropriate 
technical and organisational measures designed to protect against unauthorised or unlawful 
processing of Personal Data and against accidental loss or destruction of, or damage to, Personal 
Data.  In particular, the Processor shall Process Personal Data only for the purpose for which it was 
disclosed, shall not (without the Data Controller's consent) transfer the Personal Data (or allow it to be 
transferred) outside of the European Economic Area and shall act on the Data Controller's instructions 
only (given for such purposes). The Processor shall answer the Data Controller's reasonable enquiries 
to enable it to monitor the Processor's compliance with this paragraph and the Processor shall not 
subcontract any Processing of Personal Data without the prior written consent of the Data Controller. 
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NO PARTNERSHIP OR AGENCY 

Nothing in this Agreement, and no action taken by the Parties pursuant to this Agreement, shall constitute or be 
deemed to constitute a relationship between the Parties of partnership, joint venture, principal and 
agent or employer or employee. Neither Party has, nor may it represent that is has, any authority to 
act or commitments on the other Party's behalf. 

Neither Party shall use the other's name, crest, logo or registered image for any purpose without the express 
permission of the other Party. 

NOTICES 

All notices hereunder shall be served personally or by mail to the address given at the head of this 
Agreement for the Parties to be served or such other address as may be given by such Parties to the 
other for the service of notices. Any such notice shall be deemed sufficiently given if it is proved that 
the same has been duly committed to the post in a properly addressed and prepared envelope. Notices 
sent by shall be deemed served two days after posting. Notices served personally shall be deemed 
served forthwith upon delivery. 

ENTIRE AGREEMENT 

This Agreement sets out the entire agreement between the Parties with respect to the subject matter 
covered by it and supersedes and replaces all prior communications, representations (other than 
fraudulent representations), warranties, stipulations, undertakings and agreements whether oral or 
written between the Parties.  Each Party acknowledges that it does not enter into this Agreement in 
reliance on any warranty, representation or undertaking other than those contained in this Agreement 
provided that this shall not exclude any liability which a Party would otherwise have in respect of any 
statements made fraudulently by it or on its behalf prior to the date of this Agreement. 

WAIVER 

The failure or delay by either Party to this Agreement in exercising any right, power or remedy of that 
Party under this Agreement will not in any circumstances impair such right, power or remedy nor 
operate as a waiver of it. Any waiver of a breach of, or default under, any terms of this Agreement will 
not be deemed a waiver of any subsequent breach or default and will in no way affect the other terms 
of this Agreement. 

DISPUTE RESOLUTION 

The Parties agree to co-operate with each other in an amicable manner with a view to achieving the successful 
implementation of this Agreement. 

The Parties shall use all reasonable endeavours to negotiate in good faith and settle amicably at any dispute 
which arises during the continuance of this Agreement. If a dispute arises between the Parties during 
the term of this Agreement in relation to any matter which cannot be resolved by the Manchester 
Metropolitan University Programme Leader and the School’s Programme or Placement Leader then 
either Party may refer the matter to the Programme Committee and then, if necessary, to the Academic 
Board of Manchester Metropolitan University and an equivalent body or board or committee within the 
School. 

If the dispute is not resolved by negotiation pursuant to Clause 12.2, the Parties shall attempt to settle it by 
mediation in accordance with the model mediation procedures published by the Centre for Effective 
Dispute Resolution ("CEDR"). To initiate a mediation a Party must give notice in writing to the other 
Party requesting a mediation pursuant to the model mediation procedures. A copy of the request shall 
be sent to CEDR. The mediation shall be before a single, jointly agreed upon, mediator. 

If either Party refuses at any time to participate in the mediation procedure and in any event if the dispute is not 
resolved within 90 days of the service of the mediation notice, then either Party may commence 
proceedings in accordance with Clause 17. 
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VARIATIONS 

No variation to this Agreement shall be effective unless in writing, signed by or on behalf of each Party 
by an authorised signatory. 

THIRD PARTY RIGHTS 

This Agreement is only enforceable by the original Parties to it and by their successors in title, 
successor bodies and permitted assignees.  Any rights of any other person to enforce or rely upon any 
term of this Agreement pursuant to the Contracts (Rights of Third Parties) Act 1999 are excluded. 

APPLICABLE LAWS 

The Parties shall comply with all applicable laws and statutory regulations or any regulations of any 
governmental, quasi-governmental, supra-national or other competent agency (including, without 
limitation, all health and safety legislation) in force from time to time during this Agreement. 

The Parties shall also comply with the provisions of the Equality Act 2010 and the codes of practice relating 
thereto. 

The Parties shall comply with all applicable laws, statutes, regulations and codes relating to anti-bribery and 
anti-corruption including but not limited to the Bribery Act 2010 and shall not engage in any activity, 
practice or conduct which could constitute an offence under sections 1,2, or 6 of the Bribery Act if such 
activity, practice or conduct had been carried out in the UK. The school shall comply with its own 
policies relating to anti-bribery and anti-corruption and shall put in place its own procedures to ensure 
compliance under the Bribery Act 2010. The school shall immediately notify Manchester Metropolitan 
University in writing of any request or demand for undue financial or other advantage of any kind 
received by it in connection with this Agreement and shall immediately notify Manchester Metropolitan 
University in writing of any situation which may give rise to a breach of this Clause. 

For the avoidance of doubt, a breach of this Clause 15 shall be deemed a material breach of this 
Agreement which is not capable of remedy 

COUNTERPART 

This Agreement may be executed in any number of counterparts, each of which so executed will be 
an original, but together will constitute one and the same instrument. 

LAW 

This Agreement is governed by and shall be interpreted in accordance with English law. Subject to the provisions 
of Clause 12 (Dispute Resolution), each Party irrevocably submits to the exclusive jurisdiction of the 
English courts in relation to all matters arising out of or in connection with this Agreement. 
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Schedule ONE 
 
ROLES AND RESPONSIBILITIES OF MENTORS IN A PARTNERSHIP SCHOOL 

 
A school in partnership with the Faculty of Education will be called a Partnership School if it identifies 
a Professional Mentor to oversee school based programmes and Class Mentors in specified age 
phases. 
 
The Professional Mentor will, after preparation and training, assume responsibility for all ITE matters 
in the school/service and for liaison/communication with the Faculty of Education including a 
substantial responsibility for the quality assurance of the training provided by the school.  (S)he will 
also be responsible for keeping the Senior Management Team of the school informed about the 
progress of the ITE programme. 
 
In respect of the team of Class Mentors, the Professional Mentor will: 
 
 each year, when requested, identify for the Faculty of Education the age phases in which  

placements will be offered in the next academic year; 

 identify and support Class Mentors and their training needs, ensuring they are adequately 

prepared before receiving Trainee Teachers; 

 monitor the training requirements of individual Class Mentors and ensure they continue to meet 

the training entitlement of all Trainee Teachers; 

 on an annual basis, agree with the SMT of the school, subject colleagues and the Professional 

Mentor, the number of placements to be offered; 

 provide an effective communication link between the Faculty of Education and University Tutors; 

 monitor adherence to school ITE policy and the consistency of provision for Trainee Teachers. 

 
In respect of the Trainee Teachers’ entitlement, the Professional Mentor will: 
 
 identify and support Class Mentors and their training needs, ensuring they are adequately 

prepared before receiving Trainee Teachers; 

 monitor the training requirements of individual Class Mentors and ensure they continue to meet 

the training entitlement of all Trainee Teachers; 

 provide a school based training programme of professional studies and ensure that arrangements 

data and information are available for Trainee Teachers to carry out prescribed  school based 

training activities and prepare for assignments; 

 monitor the Trainee Teachers’ School Experience Files; 

 monitor the progress of individual Trainee Teachers, carry out observations of classroom teaching, 

provide oral and written feedback, and carry out meetings with individuals to review their 

professional development, setting targets for future developments; 

 record the development in a written summative report. 

 Complete and submit the Quality Development Document on behalf of the school.  
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The Class Mentor, after preparation and training, will assume responsibility for ITE matters within the 
age phase / class and for liaison/communication with the Professional Mentor and the visiting 
University Tutor. 
 
We also strongly encourage Professional Mentors in our Partnership Schools to become involved in 
the activities described below as they contribute to continuing development and improvement of the 
student placement experience and indeed the whole experience of their programme: 
 
 sharing and comparing ITE practices with other schools in a Cluster; 

 communicating with the Faculty of Education and within the school on contemporary 

developments in ITE; 

 communicating with the wider community and wider workforce (e.g. parents, governors, teaching 

assistants); 

 through the PPSG, contributing to the ongoing development of partnership policy, and influencing 

the design of partnership programmes; 

 attending and/or contributing to Cluster based activities in the training of mentors and Trainee 

Teachers;  

 developing quality assurance procedures with the Partnership Tutor and with other schools in the 

Cluster; 

 breaking down barriers to the promotion of school based ITE. 

 
In respect of the team of class teachers the Class Mentor will: 
 
 ensure that colleagues are adequately prepared to receive and nurture Trainee Teachers and 

understand their training needs; 

 agree to undertake any necessary training. 

 Complete and submit evaluations as appropriate. 

 
In respect of the Trainee Teachers’ entitlement the Class Mentor will: 
 
Respect the rights of Trainee Teachers as fellow professionals and offer personal and professional 
support;  

 
Acting in a training role: 

 undertake the appropriate training to discharge their role effectively; 

 provide a role model of good practice and opportunities for the Trainee Teachers to experience 

a variety of teaching styles, 

 provide information on policies and practice, 

 construct a timetable of teaching taking into account the Trainee Teachers’ individual needs, 

 provide tutorials as detailed in the Programme / Placement Guides and ensure that information 

is available for Trainee Teachers to carry out prescribed school based training activities and 

prepare for assignments,  
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 monitor the Trainee Teachers’ School Experience Files. 

 
acting in an evaluative and assessing role: 

 monitor the progress of individual Trainee Teachers and support development towards targets 

set,  

 carry out observations of teaching and provide constructive oral and written feedback,  

 hold meetings with individual Trainee Teachers to review their professional development as 

subject teachers and agree targets,   

 record the development in a written summative report which will be given to the Professional 

Mentor. 

 
In respect of professional development the Class Mentor will:  
 

 be expected to engage in the training activities identified for Class Mentors by the 

Partnership; 

 be expected to take advantage of partnership opportunities for professional development, 

and to share and compare ITE practices with other mentors in ongoing training events. 

 
 
ROLES AND RESPONSIBILITIES OF UNIVERSITY TUTORS 
 
Role of the Faculty of Education Tutor 
 
University Tutors are likely to be personal tutors, moderator, CPD provider/researcher, assessor and 
colleague working alongside teachers and trainee teachers in school.  In addition, some will take on 
the role of Partnership Tutor for a cluster of schools.  This role will be significant for communications 
between schools and University.  The Partnership Tutor will act as the main point for the Professional 
Mentor and provide the necessary support and guidance on matters of Partnership policy and practice.   
 
Roles and Responsibilities of the Partnership Tutor 
 

 Develop and maintain communication systems across the cluster and within the Faculty of 

Education, 

 Liaise with Professional Mentors at Conferences, and other meetings to contribute to the 

management and development of the Partnership, 

 Monitor quality and consistency of trainee teachers’ experience, and act in the role of Senior 

Moderator to ensure fair and consistent application of placement assessments across subjects 

and across the range of schools within the cluster. 

 Attend Partnership Tutor meetings, 

 Assist schools where necessary in further programmes of Mentor preparation, 

 Support the Professional Mentor in ensuring whole school commitment to ITE, 

 Encourage schools and colleges to extend the Partnership into areas of Continuing Professional 

Development and Research/Educational Enquiry. 
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 To engage in professional dialogue with schools in relation to the evidence provided and to award 

a level of Quality Development to each school within their clusters. 

 
 
Roles and Responsibilities of the University Tutor 
 

 interview and select trainee teachers in conjunction with school mentors, 

 attend programme board meetings to ensure the development and coherence of the programme, 

 engage in professional links and dialogue with schools and trainee teachers (during school-based 

experiences), 

 devise, deliver and evaluate the academic requirements of the taught elements of the programme, 

 offer trainee teachers a broad view of teaching and learning across a variety of contexts and 

provide a model of a variety of teaching and learning styles, 

 engage in professional discussion with trainee teachers and help them develop the qualities of 

reflection, to apply then to their own practice and to develop a personal, principled framework for 

their teaching, 

 offer feedback and support within the school classroom during monitoring and moderating visits 

as outlined in the trainee entitlement statement, 

 monitor trainee engagement with school based training activities, mark assignment and offer 

feedback and support, 

 moderate decisions about trainee teachers’ demonstration of the teaching strands of the 

Standards, 

 when appropriate, to liaise with mentors and ensure recourse to the Remediation procedure is 

made promptly 

 engage in the preparation, support and development of Mentors, and to liaise with the relevant 

Partnership Tutor regarding training needs of Mentors; 

 monitor the quality of support and training across schools, and to inform Partnership Tutors of 

examples of good practice, or of concerns relating to the trainees’ placement experience. 

 maintain an overview of current developments within and beyond Primary teacher education 

regionally and nationally, 

 monitor trainee teachers’ progress across all elements of the programme and help them set 

targets. 

 
In addition to this the personal tutor will; 
 

 Counsel and support trainee teachers on programme and non-programme related issues 

 (including recommending referral to other agencies inside or outside the University), 

 Attend and participate in the Board of Examiners’ meetings, 
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 Compile references. 

 

Roles and Responsibilities of Trainee Teacher 
 

- To study the programme handbook in order to 

 - be aware of the expectations described in the Faculty Code of Conduct for Trainees on 
programmes of Initial Teacher Training, 

 - become familiar with the Standards and the programme outcomes by the end of the 
programme, 

 - be aware of the roles of the Class Mentor, the Professional Mentor, the Class Teacher and 
the University Tutor and Partnership Tutor, 

 - prepare for events scheduled in the calendar e.g. reviews, university sessions, school-based 
work. 

 
- To complete all necessary documentation 

 - attend all University sessions and inform the appropriate personnel in cases of non-
attendance according to given procedures, 

 - pursue all the outcomes of the Programme including the Standards for QTS, 
 - develop and maintain subject knowledge and understanding including ICT, 
 - be part of a tutor group with an assigned personal tutor, 
 - engage with and complete all school based training activities and assignments to meet 

necessary deadlines, 
 - consult a wide range of relevant literature and be aware of current developments in education 

in general and in teaching of the age phase, 
 - consider particular contexts for professional practice and critically evaluate them, examine 

and evaluate performance in a specific context in the light of knowledge of other contexts. 
 

- When in school under the guidance of Professional and Class Mentors; 

- maintain school management procedures which operate across whole school, departmental 
and pastoral systems, 

 - manage the learning experiences of pupils, 
 - become familiar with the ethos of the school, its practices and procedures, 
 - conform to appropriate professional standards of dress, conduct and attendance, 
 - demonstrate professional commitment and attitude 
 - develop and contribute to effective working relationship with mentors and class teachers 
 - observe and analyse features of good practice and a variety of teaching styles, 
 - follow an agreed planned programme of gradualist experiences from working aide to full class 

teaching,  
 - engage in professional dialogue with colleagues, 
 - engage in feedback sessions with mentors in a constructive way, 
 - attend the schedule of tutorials with Professional and Class Mentor and carry out the 

preparatory tasks specified by the programme guide setting weekly targets, 
 - prepare for teaching by constructing a SEF in accordance with the instructions specified by 

the programme guide which contains plans for teaching, 
 - write a weekly evaluation of professional development, 
 - assist as a form tutor and become familiar with pastoral systems and policies of the school, 
 - where appropriate, become involved in activities beyond the classroom, 
 - when appropriate attend and, with guidance, contribute to Parents’ evenings, 
 - keep a record of evidence to demonstrate progress towards meeting the programme 

outcomes, 
 - engage in the regular scheduled monitoring and evaluation of the programme. 
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Schedule TWO    
 
TRANSFER OF FUNDS FROM THE MANCHESTER METROPOLITAN UNIVERSITY TO 
PARTNERSHIP SCHOOLS IN RESPECT OF PRIMARY INITIAL TEACHER TRAINING 
 
1.  The transfer of funds to Partnership Schools relates specific work undertaken in partnership to 

the amount of funding transferred i.e. it recognises that the number of trainees and their 
placement at different phases in the school-based parts of the programmes will involve different 
quantities of work and merit differential payments.  It also recognises the significance of the 
contribution of the Professional Mentor to school-based ITE and particularly to the development 
of Partnership policy through active membership of the Cluster. 

 
2.  Normally a school in Partnership will be expected to provide school based work throughout the 

academic year for different trainees.  
 
3.  In a Partnership School which has in place a structure of recognised Professional and Class 

Mentors (see also 5 below), the total per capita payment will be: 
 

- PG1 £540 

- PG SEN £50 

- PGF £450 

- BA1 £315 

- BA2 £360 

- BA3 £450 

4.  In accordance with Circular 00/07 it is expected that a Partnership School will normally take part 
in selection procedures and/or interviewing trainees. 

 
  A Partnership School will receive transferred funding of £75 for each half day session of activity 

associated with selection and/or interviewing. The payment(s) for interviewing carried out in any 
term will be included in the phased payment for that term on one of the dates referred to in 
paragraph 3. 

 
5.  Also if, from time to time, a school finds itself unable to provide recognised mentors then the 

Faculty of Education reserves the right to find alternative support for the trainee(s) on placement 
in that school.  In such circumstances the Faculty of Education also reserves the right to  

 

   reduce per capita payments for the placement by up to a maximum of:  
 
   * £250 if there is no recognised Professional Mentor for the trainees on placement, 
 
   * £250 if there is no recognised Class Mentor in place within the relevant age phase; 
 
6.  From time to time it may be necessary for the Management of the Partnership to negotiate or 

approve variations to the above to take account of special circumstances.   
  

 
 
 
7.  All travel expenses incurred in connection with Partnership activities (e.g. interviewing, 

examination processes) will be reimbursed to individual mentors by the Faculty of Education at 
the current University approved rate. 
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MANCHESTER METROPOLITAN UNIVERSITY: FACULTY OF EDUCATION  

 SCHOOL PARTNERSHIP QUALITY DEVELOPMENT DOCUMENT  

PRIMARY SCHOOLS 

Purpose:  

The Partnership Quality Development (PQD) process aims to set the standards of performance and 

effectiveness expected of the Initial Teacher Education partnership, and to promote rigour in the way 

schools, colleges and the faculty work together to deliver high quality school based training. 

Definition of terms: 

Partnership School: A school which meets all the requirements for partnership with Manchester 

Metropolitan University and fulfils the student entitlement, as set out in the Professional and Class 

Mentor handbooks. 

Advanced Partnership: A school which meets all the requirements of a partnership school and 

provides additional support and training opportunities which exceed the student entitlement. 

Leading Partnership: A school which meets all the requirements of the first two categories and takes a 

leading role in supporting the development of ITT capacity and expertise in other schools. 

 

 

Name of School/College:  
 

Ofsted Grade and date: 
 

Partnership tutor:                                                                 Date of visit:  
 
Pre- moderation outcome:                                                        Post-Moderation outcome: 
 

CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

1. Quality of the 
school-based 
training 
programmes  

 The school develops 

an appropriately 

gradualised timetable, 

 The PM ensures 

that all those 

involved in 

The school: 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

 
 

based on the phase of 

training and the 

students’ most recent 

targets. Mathematics 

and Phonics guides 

are used to determine 

key areas for 

development.  

 The student timetable 

provides breadth and 

depth of experience 

across the curriculum 

areas, and is 

monitored and 

adapted as required. 

 The Professional 

Mentor (PM) sets 

high expectations of 

the students and 

mentors. 

 The PM organises a 

planned programme 

of Induction for all 

students. 

 
Additionally, the PM: 

 Carries out regular 

checks to ensure 

that required lesson 

observations and 

mentor meetings 

have been 

completed, with 

written feedback on 

the Manchester 

Metropolitan 

University pro 

forma, for each 

student, and 

delivering the 

school based 

training (Induction 

and Professional 

Development) have 

relevant 

experience and 

expertise and, 

where appropriate, 

they involve lead 

practitioners and 

external agencies  

 The PM and CM 

work 

collaboratively to 

ensure the training 

is coherent and 

complements the 

Professional 

Development 

programme and 

the university 

based training. 

 The training 

programme 

reflects 

Manchester 

Metropolitan 

University key 

priorities and 

changing national 

priorities. 

 Training is 

individualised to 

the needs of the 

student.  

 The PM arranges 

for students to 

have the 

opportunity to 

observe and work 

with good and 

outstanding 

 Shares expertise 

and offers 

opportunities to 

attend its 

Professional 

Development 

programme with 

other 

schools/students. 

 Uses SLEs/ lead 

practitioners to 

support the 

training 

programme. 

 Provides 

opportunities for 

aspiring mentors in 

the cluster to 

shadow 

experienced 

mentors.  

 Is prepared to 

provide expert 

mentors, at all 

levels, to support 

those who are new 

to the role. 

 Supports students 

in developing an 

understanding of 

potential career 

pathways including 

the opportunities 

for accreditation. 

 Maintains contact 

with students in 

the first year of 

teaching to 

evaluate the 

transition and the 

impact of the 

training 

programme. 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

intervenes if any 

issues are identified.  

 Completes a minimum 

of one joint 

observation (with the 

CM) of each student in 

each placement and 

discusses agreed 

outcomes/targets. 

 Arranges for students 

to have the 

opportunity to 

observe good and 

outstanding practice 

in teaching and 

learning. 

 
The Class Mentor (CM) 
specifically: 

 Provides support with 

the development of 

behaviour 

management, 

planning, teaching, 

learning and 

assessment strategies, 

which are 

personalised to the 

student’s needs. 

 Provides class 

mentoring which 

builds on the 

student’s prior 

experience and 

develops subject 

knowledge and 

pedagogy. 

 Provides opportunities 

for the observation of 

good practice in 

teaching and learning 

within the school. 

teachers across the 

school, based on 

student needs. 

 There are 

opportunities for 

teachers and 

students to engage 

in innovative 

approaches, e.g. 

lesson study, 

impact projects, 

joint practice 

development,etc. 

 There is 

involvement in 

evidence-based 

research to inform 

future practice.  

 
Additionally, the PM: 

 Carries out a 

weekly check to 

ensure that 

required lesson 

observations and 

mentor meetings 

have been 

completed, with 

written feedback 

on the 

Manchester 

Metropolitan 

University pro 

forma, for each 

student, and 

intervenes if any 

issues are 

identified.  

Completes regular 
joint observations 
with CM, of each 

 Is prepared to 

provide the 

support of a 

visiting PM to 

cover for schools in 

the cluster. 

 Is proactive in 

supporting the 

sharing of 

expertise across 

the partnership.  
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

 Carries out a weekly 

observation with 

formal written 

feedback (on the 

Manchester 

Metropolitan 

University pro forma) 

against an agreed 

focus and includes 

target setting. 

 Carries out a joint 

observation with the 

University Tutor, leads 

the feedback to the 

student, making use of 

the grading matrix to 

set joint targets and 

support the 

completion of the 

Interim and Final 

Reports. 

 Leads a weekly 

mentor meeting to 

support student 

progression and 

completes weekly 

meeting record  

 Provides access to 

documentation and 

resources. 

 Engages with student 

progress in tasks and 

assignment activities. 

 Students evaluate 

school-based training 

and the outcomes are 

used to inform future 

programme planning. 

 The student 

entitlement, as set out 

in the partnership 

student in each 
placement and 
discusses agreed 
outcomes/targets 

 
The Class Mentor (CM) 
specifically: 

 Has a high level of 

expertise and 

consistently high 

expectations.  

 The CM carries out 

a weekly mentor 

meeting with a 

jointly agreed, 

personalised 

agenda, discussed 

in advance and 

responsive to 

emerging student 

needs. 

 The CM engages 

with, and supports, 

student progress in 

assignment tasks 

and activities 

offering advice, 

guidance and 

signposting 

opportunities to 

develop their 

knowledge and 

understanding. 

 All parties 

respond to the 

outcomes of 

evaluations to 

inform future 

programme 

planning. 

 The school 

provides 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

documentation, is 

met. 

opportunities to 

prepare the final 

placement 

students for the 

NQT year. 

2. Quality and 
Consistency of 
Professional 
and Class 
Mentor 
training. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 The PM and Class 

Mentor have been 

trained by Manchester 

Metropolitan 

University (or a body 

quality assured by 

Manchester 

Metropolitan 

University to deliver 

mentor training on 

behalf of the ITE 

Partnership) and they 

demonstrate a secure 

understanding of the 

requirements of their 

roles and their 

responsibilities.  

 The PM takes 

responsibility for 

quality assuring the 

delivery of training in 

the school. 

 The PM ensures that 

class mentors have a 

secure understanding 

of the Teachers’ 

Standards as 

described in the 

Grading Matrix, and 

understand how to 

assess accurately 

against them. 

 There is a process for 

identifying and 

recruiting good and 

 The school 

ensures the PMs 

and CM have the 

support and 

resources 

required to fulfil 

their role as 

school based 

trainers. 

 The PM ensures 

that class mentors 

have a secure 

understanding of 

the Teachers’ 

Standards as 

described in the 

Grading Matrix, 

and use a range of 

strategies to 

enable accurate 

assessments to be 

made. 

 A focus of the 

mentor training is 

how to facilitate 

student 

progression 

through the Ofsted 

categories. 

 The PM uses 

rigorous, well-

embedded quality 

assurance systems 

to develop and 

The school: 
 

 Provides 

Manchester 

Metropolitan 

University 

approved mentor 

training 

opportunities for 

other schools at a 

range of levels, 

including Class 

Mentor, 

Professional 

Mentor and 

refresher training. 

 Provides mentor 

specific 

professional 

development 

opportunities to 

other schools, 

including the 

opportunity for 

accreditation. 

 Provides 

opportunities for 

rigorous quality 

assurance practice 

to be shared with 

other schools. 

 Supports 

opportunities for 

mentors, where 

appropriate, to 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

outstanding teachers 

as new mentors. 

 The PM and CM 

access opportunities 

to regularly update 

their knowledge and 

skills, through 

attendance at 

meetings and 

partnership website 

resources. 

 Professional 

development is in 

place to ensure 

teachers and mentors 

are current in their 

knowledge of the 

curriculum, 

assessment and 

subject pedagogy. 

 

improve the quality 

of training in the 

school. 

 The PM is aware of 

all CM strengths 

and areas for 

development and 

seeks ways of 

addressing these 

through a range of 

strategies/support 

 There are clear 

criteria for 

identifying and 

recruiting good and 

outstanding 

teachers, who are 

skilled in explaining 

their own practice, 

as new mentors.  

 Mentors benefit 

from regular well-

focused 

professional 

development to 

update their 

mentor knowledge 

and skills, including 

opportunities for 

accreditation. 

visit students in 

their alternative 

setting. 

 
 
 
 

3.Accuracy of 
Assessment 
 
 
 
 
 
 
 
 
 
 

PMs and CMs: 

 Work together 

throughout the year 

to develop a shared 

understanding of 

the characteristics of 

students in each of 

the four Ofsted 

categories. 

 
 
 
 
 
 
 
 
 
 
 
 

 The school is 

prepared to 

participate in 

moderation of 

assessment 

outcomes as, and 

when, required. 
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CRITERIA PARTNERSHIP SCHOOL 
 

ADVANCED PARTNERSHIP 
SCHOOL 

LEADING PARTNERSHIP 
SCHOOL 

EVIDENCE 

 
 
 
 
 
 
 
 
 
 
 

 Make use of joint 

observations to 

check the accuracy 

of assessment. 

 Use the following 

evidence to ensure 

consistency and 

accuracy in the 

grading of students in 

completing SBT 

reports: 

o Grading 

Matrix; 

o Joint student 

observations; 

o Student 

discussions;  

o Engagement 

with 

Professional 

Development 

sessions;  

o The student’s 

SBT files. 

 Use a range of 

strategies to support 

students in making 

progress through the 

Ofsted categories. 

 Are fully familiar with 

the protocols and 

practice relating to At 

Risk of Failure (AROF) 

and Requires 

Improvement (RI) and 

their respective roles 

within the processes. 

 Sign and return all 

grading 

documentation to the 

University SBT Tutor 

on time. 
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Examples of innovative practice in school-based training. [Free text box] 
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 Memorandum of  Understanding – b) School Direct 

 
 
 

 
 
 

MANCHESTER METROPOLITAN UNIVERSITY 
 

FACULTY OF EDUCATION in PARTNERSHIP with SCHOOLS 
AND EARLY YEARS SETTINGS 

PGCE PRIMARY SCHOOL DIRECT 
 

MEMORANDUM OF UNDERSTANDING 2016-17 
For schools entering into 

Partnership for the School Direct Primary PGCE (Salaried and non-Salaried routes) 
 

This Memorandum of Understanding, formally reached between 
 

(School) Name: .................................................Postcode: ……………….(“the School”) 
And 

The Faculty of Education at 
Manchester Metropolitan University (“the University”) 

  
Is set within a framework of principles and agreements which, as described in Sections of the Partnership 
Understanding, is proposed for all schools in Partnership. 
 
This understanding shall apply for all or part of the period for the years from 1st September 2016 to        31st 
August 2017.  
 
During this period the School shall, in accordance with the principles and understandings, and within a 
structure and set of financial arrangements described in the Schedules to this Understanding: 
 

a) Provide the required facilities and opportunities for school-based work for trainees on programmes 

of Initial Training in Primary Education 

b) Comply with the requirements of the Equality Act 2010, the Special Educational Needs and Disability 

Regulations (SENDA) 2014 and all related SEND legislation and codes of practice as 

applicable under the current SEND regime,  the Data Protection Act 1998 and current Health 

and Safety at Work legislation in its approach to pupils and trainee teachers;  

c) Carry out its required roles and responsibilities within the Partnership 

d) Provide access, on any placement, for a Manchester Metropolitan University tutor (or visiting 

External Examiner or Senior Moderator) to carry out further visit(s) to each trainee to monitor the 

trainee's entitlement and moderate the assessment of the practice of teaching 

e) Receive devolved funding from the University, in accordance with Clause 2.  
 
Signed on behalf of the School 
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..........................................................................……………….............. Headteacher or Authorised Officer 
 
Date:............................................................................................……………………...................................... 
 
Signed on behalf of the Faculty of Education of Manchester Metropolitan University 
 
……………………........................................................................................... Authorised Officer/Director 
 
 
Date:........................…………................................................................................................................ 
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MANCHESTER METROPOLITAN UNIVERSITY 

 

 

 

               FACULTY OF EDUCATION 

                     in PARTNERSHIP with SCHOOLS, 

            & EARLY YEARS SETTINGS 

                              PRIMARY PGCE SCHOOL DIRECT/SCHOOL DIRECT SALARIED 

 

 

 

 

 

 

MEMORANDUM OF UNDERSTANDING 

2016-17 
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MEMORANDUM OF UNDERSTANDING  
 

MANCHESTER METROPOLITAN UNIVERSITY 
 

FACULTY OF EDUCATION in PARTNERSHIP with SCHOOLS 
AND EARLY YEARS SETTINGS 

 
 

CONTENTS 
 
 
  
SCHEDULE A  
  
Primary Programme of School-Based Initial Teacher Education and 
Training 

 

  
1. Background and Principles 

2. Transfer of funds to schools for School Direct  

 

3. The pattern of school-based work in the Primary School Direct PGCE  

4. Responsibilities of participants in the scheme  

5. Management and co-ordination of the Primary Partnership 

6. Managing continuity in the trainee experience 

7. Assessment Programme 

8. Quality 

 

SCHEDULE B 
 

 

Roles and responsibilities of the participants  

1. University  

2. Head teacher  

3. School Mentor  

4. School Tutor (Class Teacher)  

5. Trainee  

6. University Tutor  

7. Partnership Tutor  
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MEMORANDUM OF UNDERSTANDING  
 
MANCHESTER METROPOLITAN UNIVERSITY 
 
FACULTY OF EDUCATION IN PARTNERSHIP WITH 
SCHOOLS AND EARLY YEARS SETTINGS 
 
SCHEDULE A 
 
Primary Programme of School-Based Initial Teacher Education and Training 
 
Understanding for the Education and Training of Teachers on Primary Programmes between the Faculty 
of Education at Manchester Metropolitan University and Partnership Schools/ Early Years Settings. 

1. BACKGROUND AND PRINCIPLES 

1.1. Background 

1.1.1. The programme of Primary Initial Teacher Education and Training based at the 

Faculty of Education depends on a Partnership between the University, the “Lead 

School” and individual schools and early years settings within its alliance (The term 

‘school’ is used hereafter to signify school, placement or early years setting. “School 

Tutors” refers to colleagues taking an active training role in school e.g. teachers 

and mentors. The “Primary Partnership” refers to the collaborative work of the 

Faculty of Education, Manchester Metropolitan University and primary schools, or 

early years settings in offering placements for trainees on QTS Undergraduate or 

PGCE programmes; the “Lead School” is the school that has requested School 

Direct places from the NCTL/DfE working in collaboration with Manchester 

Metropolitan University as its HEI provider of Initial Teacher Education (ITE) 

1.1.2. From September 2001 schools and the University have responded to the 

requirements for ITT laid down by the Secretary of State in ‘Teachers’ Standards” 

(most recent version 2012) and Requirements for Initial Teacher Training and 

worked together to reach a set of common understandings which underpin the 

operation of the Primary Partnership. This has included: 

 creating an effective basis for school-based work; 

 working jointly to develop a coherent structure for Primary Programmes; 

 jointly planning those programmes of university-based and school-based                                                                                                                          

 Initial Teacher Training;                                                                                                          

 working together to formulate a framework within which individual schools 

 enter into a Partnership Understanding. 
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This document is an expression of the common agreements reached by schools 
and the University during this period of collaborative development. 

1.2. Principles 

1.2.1. The Primary Partnership acknowledges that the well-being of children and pupils in 

schools takes priority over all other considerations. 

1.2.2. The Primary Partnership is committed to demonstrating positive attitudes, values 

and behaviour in all aspects of professional life and to developing a positive ethos 

throughout the partnership in respect to Equal Opportunities. (See 9.9.3 and 9.9.4 

and the Equal Opportunities Policy in 9.10) 

1.2.3. The Primary Partnership shares a commitment to pursuing quality in the Primary 

Programmes and to provide intending teachers with the best possible preparation 

for their chosen profession.  The commitment recognises that teachers in each 

Partnership school and staff in the University have distinctive contributions, roles 

and responsibilities, which are subject to on-going change and re-definition. 

1.2.4. Respective roles and responsibilities are outlined in the schedules attached to this 

Understanding and detailed in Programme handbooks for School and University-

based training. Taken together these documents, which are regularly revised by the 

Primary Partnership, describe the procedures, policies, guidelines and regulations. 

They are intended for reference and information. All circulars, rules, regulations or 

policies are those in force at the time of writing and may be subject to update or 

replacement from time-to-time. 

1.2.5. The Primary Partnership recognises that on-going collaborative planning will be 

required to refine and develop the programmes of Primary Initial Teacher Training. 

It is essential that monitoring and evaluation of the Programmes are used to inform 

this developmental activity.  

1.2.6. When a school enters into Partnership with the University it makes a commitment 

to take part in these processes. The University is not obliged to send its students 

to the school on placement in respect of any particular academic year. 

1.2.7. All schools involved in any of the components of school-based work are deemed to 

be in Partnership according to this Partnership Understanding. 
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2. TRANSFER OF FUNDS TO SCHOOLS       

2.1       For School Direct the total per capita payment for a "trainee year" will be £3,150 to be paid to 

 the Lead School.  

 

                2.1.1      The per capita payments will be transferred at twice in the year as follows: 

 

  £1525 at the end of December  

 

  £1625  in March/April  

 

            2.2    From the overall payment of £3,150 Lead Schools must pay the Placement B school for 

 supporting the trainees in placement at the rate of £500 per trainee.  

 

2.3       Where a trainee leaves the programme or the School Direct scheme, the payment value shall be 

adjusted and the school shall only be entitled to payment in line with Student Finance England’s fee 

percentages and Manchester Metropolitan University’s fee liability dates, as updated from time-to-

time. 

  

2.4       Where a trainee leaves the programme or the School Direct scheme, Manchester Metropolitan 

University shall be entitled to recover from the school any payments that have been made, and to 

which it was not entitled, based upon the trainee’s suspension or withdrawal date. The proportion of 

the payments to be recovered shall be calculated in accordance with Student Finance England’s fee 

percentages and payment dates and Manchester Metropolitan University’s fee liability dates as 

updated from time-to-time. Manchester Metropolitan University shall be entitled to recover any sums 

due from the school under this clause 2.4 within a 3 (three) year period commencing from the 

trainee’s withdrawal or suspension date. 

 

2.5        As soon as a trainee has been accepted onto the programme the school shall contact Manchester 

Metropolitan University to confirm, in writing, that it will be sponsoring the trainee. 

 

2.6          For School Direct (Salaried) trainees, the transfer of funds is as follows:  

 

 2.6.1    The Lead School receives the salary from the DfE/NCTL (amount is         

 dependent on secondary subject/primary phase/trainee degree classification) and 

 the equivalent of £9,000 for Tuition Fees. The Lead School will receive such funding 

 in accordance with Student Finance England’s published fee percentages and 

 payment dates. 
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 2.6.2    Upon student registration, Manchester Metropolitan University will invoice the Lead 

School for the balance of  tuition fees (£9,000 less £3,150 fee due to Lead School) for 

£5,850 per trainee.  The invoice will be due for payment within 30 days of invoice unless 

an appropriate  instalment plan is agreed directly with Manchester Metropolitan University. 
 

3. THE PATTERN OF SCHOOL-BASED WORK FOR THE PRIMARY PGCE SCHOOL DIRECT 

NB: please see calendar for further details* 

Schools working with Manchester Metropolitan University on the School Direct PGCE will support trainees 

throughout the year for example:  
 

 Placement One in the Lead School from the start of the autumn term typically until the end of the 

second week in January ** 
 

 SEN placement typically for two weeks in February  
 

 Placement Two in an alternative, contrasting school typically from March to May (summer term 

half term) 

 Return to the Placement One school until the end of the school year. 

 

**During this period, trainees on the School Direct programme will attend some university-based days for 
teaching sessions and tutorials. 

 

3.1 THE RESPONSIBILITIES OF PARTICIPANTS IN THE SCHEME 

The Primary Partnership requires a school to identify a mentor to oversee School-based Training 
programmes: to monitor the training process, to monitor the progress of trainees and to moderate the 
assessment of school-based training. This applies during periods of placement whether for extended 
periods of time or visits to alternative settings (eg: the SEN placement).  

All Partnership schools (both Lead Schools and their alliance schools) will make available: 

 a School-based training programme as specified in the appropriate School-based 

Training Handbook; 

 mentor time for preparation and observation of lessons with written and verbal 

feedback, as specified in the appropriate School-based Training Handbook; 

 opportunities for trainees to be assessed against the Teachers Standards (NCTL/DfE 
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2012) 

 opportunities for the trainee to achieve other professional requirements, including those 

set out in NCTL/DfE Standards for Qualified Teacher Status and to note and 

authenticate their achievement; 

 a record of the trainee’s progress and performance during school-based training as 

described in the appropriate School-based Training Handbook; 

3.2 For all Primary Programmes the University will provide appropriate services to support the 
trainee’s professional and personal development and welfare needs to which school-based 
tutors can refer. Please see the Roles and Responsibilities detailed below in Schedule B 
for more details.  

3.3 Taken together, the roles of tutors, School Tutors (class teacher) and mentors provide 
continuity and coherence in the trainee’s training entitlement through an integrated and 
complementary training programme. It is the responsibility of the trainee to fully engage in 
the training process and make full use of the opportunities provided.  

3.4 The Roles and Responsibilities of the participants are given in Schedule B. 

4. MANAGEMENT AND CO-ORDINATION OF THE PRIMARY PARTNERSHIP 

The Primary Partnership Steering Group drawn equally from Partnership schools involved in all 
Primary ITE programmes, including School Direct, organisations which reflect the children’s 
workforce and the University, will offer guidance on policy and organisational matters with respect 
to Primary Initial Teacher Education and Training. 
 

4.1 The Primary Partnership Steering Group is the group responsible for making 
 recommendations about the development of the Primary Partnership to the formal 
 University committees, specifically the Primary Programme Committee 
 
4.2  It has the following terms of reference which define its main responsibility as devising, 
 developing and monitoring policy and strategy across the Partnership: 
 

i. To facilitate effective communication and a shared commitment to pursue quality 
and consistency in the Partnership between schools and the University; 

 
ii. To offer guidance on, and regularly review Partnership developments 

 
iii. To be responsible for defining, monitoring and evaluating clear, generic Quality 

Assurance arrangements in the Partnership; 
 

iv. To be responsible for recommending the selection and de-selection of schools and 

personnel involved in the Partnership; 
 

vi. To provide a forum for the exchange of views arising from the defined Partnership 
arrangements, including: 

 
i) resolution of issues not satisfactorily resolved within individual 

programmes; 
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ii) receipt and consideration of formal evaluation of the Partnership through 

an Annual Partnership Report; 
 

vii. To promote awareness of opportunities for all partners’ Continuing Professional 
Development and ensure accreditation of such activity within the University’s 
Continuing Professional Development Programme. 

 
 

 4.3  To agree financial arrangements to support the Partnership. 
 
4.4  To meet three times a year. 
 

4.5 The Leader of the Primary Partnership will ensure the appropriate and proper 

representation of Partnership schools (Lead Schools and their alliance schools) in the 

committee and sub-committee structures. 

 
4.6 The Faculty of Education will nominate Partnership Tutors for each cluster of schools, with 

responsibility for promoting effective communication between Partners.  

4.7 The University will specify officers to co-ordinate matters of academic management, 
Partnership communication and support for trainees. These will include, inter alia: 

 partnership; 

 recruitment and admissions; 

 trainee welfare and support; 

 Quality Assurance; 

 curriculum and assessment.  

 All such Programme officers will be ex-officio members of the Primary Programme Board. 

      4.8 The names of tutors carrying out all such co-ordinating roles as described in 4.7 and 4.8 
will be made available to schools on an annual basis. 

 

5 MANAGING CONTINUITY IN THE TRAINEE EXPERIENCE 

5.1 Recruitment and Selection 

UCAS Teacher Training is a single admissions system for all of the main postgraduate routes into 
teaching, accommodating School Direct in England as well as the established courses run by HEIs and 
SCITTs. The intention is to make the process clearer for applicants and manageable for schools and 
providers.  The application scheme will open for applicants in November 2016. 
 
Key features: 
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a. All applications must be processed through UCAS Teacher Training. This means that School 

Direct lead schools will become members of the UCAS Teacher Training scheme. 
 

b. Applicants will have two windows in which they can make applications:  Apply 1 and Apply 2 (there 

will be no Extra or Clearing).  
 

c. Applications will be processed in parallel in Apply 1 and sequentially in Apply 2. 
 
Apply 1 
 

 Apply 1 will be open from 1 November to 15 September the following year.  

 In Apply 1 applicants can make up to three choices with no restrictions as to route or age group.  

 In Apply 1 the three choices will be made and considered at the same time. Schools and providers 

will not have visibility of the other choices an applicant has made.  

 Schools and providers will have 40 working days from receipt of an application to make a decision 

following interview (working days exclude weekends, bank holidays and UCAS Christmas 

closure).  

 Applicants will have ten working days from the receipt of their final decision to respond to offers. 

They may only hold one offer; they must decline any others. 
 
Apply 2 
 

 Apply 2 will be open from 1 January to 31 October. 

 Applicants can only use Apply 2 if they have been through Apply 1 but are not holding any offers.  

 In Apply 2, applicants make one choice at a time; they can make as many choices as they want 

but they are considered sequentially. 

 The turnaround times are the same as for Apply 1. 
 
Opening courses 
 
Applications can only be made to courses which are open. Providers can decide when they want to 
open their courses on or after 1st November. The first time a course is open it must stay open for at 
least two weeks. It can subsequently be opened again without any restrictions.  
 
Applications for School Direct placements will be visible both to the lead school and to the accrediting 
provider.  

 
 

 Applicants for School Direct Salaried or non-Salaried Primary PGCE must meet the same entry 

requirements as for the “core” Primary PGCE.  
 

 The Faculty of Education will carry out the necessary transactions with the UCAS Teacher Training  
 

 UCAS Teacher Training applications to School Direct will be received by Manchester Metropolitan 

University central admissions, checked against entry requirements and sent to schools to reach a 
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decision to interview/reject.  
 

 If a decision is made to interview the applicant, the applicants will be interviewed at the Lead School, 

or other suitable venue. Interviews will be conducted by senior colleagues of the Lead School with 

representatives from their alliance schools, where possible. The interviews will be conducted in 

accordance with procedures laid down by the Partnership to meet requirements of the Secretary of 

State for entry to Initial Teacher Training programmes that are currently in operation and adhere also 

to University policy which relates to recruitment and selection.  
  

 Interview procedures will be monitored regularly by Manchester Metropolitan University senior 

colleagues and Lead Schools are required to provide details of their interview processes in advance 

which may include the following: formal panel interview, presentation, interview with pupil forum, 

lesson observation activities, assessing pupils’ work.   

 
 

 The Lead School representative will inform Manchester Metropolitan University admissions and 

Manchester Metropolitan University primary tutors of the outcome of the interviews. 
 

 Manchester Metropolitan University admissions will communicate with the applicants regarding offer 

of place, conditions (e.g.: degree classification, passing the skills tests, DBS etc). 
 

 The Faculty will support Lead Schools where possible in their recruitment/information events 

 

 Recruitment and selection will be carried out with regard to University policy and  Government 

legislation, in particular that relating to the Equal Opportunities, currently, The Equality Act (2010) 

and the Special Needs and Disabilities Act (SENDA) 2014 . 
 
5.2 Registration 

Trainees will register in accordance with Manchester Metropolitan University procedures and 
requirements. 

5.3 Placements 

5.3.1  The overall responsibility for trainees’ placements on the School Direct programme will lie with the 
Lead School.  The schools used for placements will need to meet the selection criteria for schools 
working in partnership with Manchester Metropolitan University and sign separate Partnership 
Agreements to ensure they are fully aware of the commitment required to support Manchester 
Metropolitan University trainees on all primary QTS programmes. Manchester Metropolitan 
University, as the named provider, has overall responsibility for the quality of placements and will, 
where necessary, invoke the right to insist an alternative placement is sourced where there are 
concerns over quality of support available to trainees. 

 
5.3.2  The Lead School will also be responsible for informing the Manchester Metropolitan University 

Partnerships office of all trainees’ placement details, in advance of the placements, i.e.: Name, 
address, telephone number, URN  of schools in which trainees are placed and the name and contact 
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details of the Head teacher and the Mentor. The Faculty of Education will pass on trainees’ DBS 
numbers to the placement schools for non-salaried School Direct trainees; for salaried School Direct 
trainees, the Lead School will pass on trainees DBS numbers to Manchester Metropolitan University 
and alliance schools where trainees are placed, eg: for placement two and the SEN placement . 

 
 
5.4 Reporting and Referencing 
 
 5.4.1 Partnership schools will undertake to produce reports for each trainee on   

  classroom and professional achievements at the end of each school placement.   
  Such reports will contribute to a record of professional development, the final  
  reference and a Career Entry Profile for that trainee. 

5.4.2 The assessment of trainees and the recording and reporting of progress will  
  employ the criteria and procedures, as described in the Programme and School – 
  based Training Handbooks, which will be sufficient to meet the requirements of  
  the Secretary of State currently in operation. 

5.4.3 In those instances where a trainee is employed by a school or placement provider,  
  the school or placement provider shall have full responsibility for any sponsor  
  duties as stipulated by the UK Border Agency/Home Office (or any replacement  
  body) from time-to-time.  

5.4.4 The school shall provide to Manchester Metropolitan University all information it 
reasonably requires to satisfy    any obligations that it may have to any 
regulatory body or authority. 

6. Insurance 

 

The partner school must provide suitable employers liability (no less than £10,000,000) and public 

liability insurance (no less than £5,000,000) cover for accident and loss to or caused by the trainee 

whilst visiting the partner school’s premises and/or carrying out activities organised by the partner 

school. Further the partner school will procure and maintain, at its own cost with a reputable 

insurer, all such insurance cover as would be usual or prudent for a comparable institution to 

maintain in respect of the activities carried on in connection with this agreement. On request, the 

partner school will provide the university with copies of the certificate(s) of insurance reflecting 

such coverage.  

 
  
7. Child Protection Regulations 
 
7.1 For School Direct salaried applicants, the Lead School will undertake and pay for the DBS 

process and inform the Manchester Metropolitan University Faculty of Education Partnership 
Office of the completion of the DBS and individuals’ DBS reference numbers. Where the school 
will be conducting a Regulated Activity (as defined by the Safeguarding and Vulnerable Groups 
Act (“SVGA”) it: 

 
is acknowledged and accepted that the school will be carrying out any Regulated 

Activity on its own account and not on behalf of Manchester Metropolitan 
University. The school shall remain solely responsible for the management and 
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control of the Regulated Activity provided in connection with this Agreement 
for the purpose of the SVGA (as amended). In this regard, the school shall be 
wholly responsible for ensuring that (inter alia) all individuals engaged in the 
provision or completion of a Regulated Activity are subject to the required 
enhanced disclosure checks through the Disclosure and Barring Service 
including a check against the adults' barred list or the children's barred list as 
appropriate. The school shall be responsible for satisfying all other 
requirements required under the SVGA; 

will monitor the level and validity of the checks pursuant to this clause for each relevant 
trainee. 

7.2 For School Direct non-salaried applicants the Faculty of Education undertakes to apply the current 

arrangements involving monitoring and/or disclosure (as specified in relevant ITE circulars or 

other relevant regulation) which refer to the period of training, viz: 

 
 All applicants begin the DBS Enhanced Disclosure application once they have been offered a 

place. Applicants are invited to complete the DBS application from April prior to a September 

start. 

 A Faculty of Education Head of Department will make a judgement of the trainee's suitability 

to begin work with children in Partnership Schools, based on trainee’s DBS disclosure 

certificate. On occasion a panel will be called to discuss particular cases. 

 Late applicants will process their DBS but will also be checked against List 99 so that this 

level of clearance is available for the early placements. 

 Only the List 99 students will be notified to schools, with guidance on level of supervision 

offered; in such circumstances, the school must ensure that the trainee is appropriately 

supervised in accordance with such guidance and should impose any additional supervision 

requirements it considers necessary. 

 NB There is NOT a requirement for trainees to take their DBS enhanced certificates to school 

as Manchester Metropolitan University is responsible for processing their DBS, not the 

schools; however, trainees’ DBS numbers will be supplied to Lead Schools and their alliance 

schools where students are placed.  

 

The action specified above is based upon the following extract from ‘Safeguarding Children and 

Safer Recruitment in Education’ (1 January 2007) 

 

Applicants for Teacher Training Courses 

 For applicants for initial teacher training, the initial teacher training provider should ensure that 

an enhanced DBS Disclosure is applied for when a place at a teacher training institution has been 

accepted, so that Disclosures are received prior to the trainee commencing school and FE college 

based elements of their training. However, head teachers and principals will have discretion to 
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allow an individual to begin school and FE College based training pending receipt of the 

Disclosure, provided they have had a List 99 check. Where this is necessary, training providers, 

head teachers and principals must ensure that the trainee is appropriately supervised. 
The school shall comply with all applicable legislation and codes of practice, including, where 
applicable, all legislation and statutory guidance relevant to the safeguarding and protection of 
children and vulnerable adults and with the University’s safeguarding scheme as published on 
the university corporate website and updated from time to time. Where the school will be 
conducting a Regulated Activity (as defined by the UK Safeguarding Vulnerable Groups Act 
2006 “SVGA”) it is acknowledged and accepted that the school will be carrying out any 
Regulated Activity on its own account and not on behalf of Manchester Metropolitan University. 
The school shall remain solely responsible for the management and control of the Regulated 
Activity provided in connection with this agreement for the purpose of the SVGA (as amended).  

 
8. ASSESSMENT PROGRAMME: ACHIEVING CONSISTENT STANDARDS; THE ROLE OF 
 THE BOARD OF EXAMINERS 

8.1 The Assessment Programme 

8.1.1 Responsibility for the supervision, support, assessment and re-assessment of   
 trainees’ progress towards the Programme outcomes, including the Standards for  
 QTS, lies jointly with school-based tutors and tutors from the University. 

8.1.2 Tutors from the University will work to support school-based tutors in that    
 process and take an appropriate part in the shared procedures identified by the   
 Partnership to assure quality in the trainee experience.  

8.1.3 The roles and responsibilities of all parties involved in the Partnership will be as   
 described in the Handbooks, the Primary Partnership Memorandum of    
 Understanding and Programme documentation. 

8.1.4 The Programme Regulations (with appropriate notes of guidance), the    
 assessment scheme, the system of recording achievement and the statements of  
 competences will be published in the Programme Handbook(s). 

8.1.5     Where there is an allegation of academic misconduct (eg plagiarism) this will be investigated in 
accordance with the University’s Procedure for Handling Academic Misconduct.  The is part of 
the Assessment Regulations which can be found 
at http://www.mmu.ac.uk/academic/casqe/regulations/assessment-regulations.php .  Penalties 
for academic misconduct range from failing a student in part or all of his/her assessment(s), to 
recommending expulsion of the student in the most extreme cases. 

8.2 The Board of Examiners 

For each Programme a Board of Examiners will determine whether a trainee shall receive an 
award and resolve all matters of assessment under the Regulations.  It will act in accordance with 
University procedures, including its use of External Examiners. Senior Moderators and 
experienced Primary tutors will support the work of External Examiners by moderating the 
assessed outcomes from the Programmes.  

8.2.1 All teachers and tutors involved in the assessment of a trainee under    
 consideration by a Board of Examiners are entitled to attend. 

8.2.2 It is the entitlement of an individual trainee at risk of failure to have all the tutors  and, wherever 

https://outlook.mmu.ac.uk/owa/redir.aspx?C=xpPABj_TwCRWSLFBJbTcN-76AHsm-KvAZbH1qWwZ1p6bJryu3p3TCA..&URL=http%3a%2f%2fwww.mmu.ac.uk%2facademic%2fcasqe%2fregulations%2fassessment-regulations.php
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possible, teachers involved in the individual’s assessment,  present at the Board which considers 
the case.  Accordingly, Partnership schools will undertake in such circumstances to make relevant 
personnel  available to attend the Board of Examiners. 

8.2.3   In the case of a trainee failing, but given a right to re-sit following the Board of         Examiners, the 

Lead School is responsible for ensuring adequate provision is available within their alliance of schools to 

support the re-sit period and provide mentoring support as per programme guidelines. It is recognised 

that in such circumstances the expectation of employment in relation to that trainee will be null and void. 
 

8.3 Consistency of Standards 
 

The University and Primary Partnership schools are committed to taking the steps necessary for the 
consistent implementation of assessment criteria.  It is noted that one role of the External Examiners is 
to comment on, and advise, the Primary Partnership about the effectiveness of its action in this respect. 

 

9. QUALITY 

9.1 Securing Quality in the Trainee Experience 

 
The Primary Partnership is committed to the pursuit of excellence and has developed 
appropriate structures and roles to monitor and evaluate the quality of the trainee 
experience, paying attention particularly to: 
 
-  trainees’ entitlement to equivalent experiences in different schools; 
 
-  opportunities for a trainee to gain experience in a range of schools and in the  
  range of approaches and methods practised in individual subjects and age  
  phases; 
  
-  the consistent application of sets of assessment criteria and consistent   
  judgements about trainees’ competences. 

 

9.2 Trainees, school tutors and University tutors will be involved in the evaluation process. 
Feedback from the evaluation process will be shared with all parties. The Primary Partnership 
Steering Group will receive issues arising from the evaluation process on an annual basis. 

9.3 Schools in Special Measures or Challenging Circumstances 

 All schools (Lead Schools and alliance schools) are required to notify the Partnership 

Administrators of their most recent Ofsted report outcomes / findings.  
 

 It is the responsibility of the ITT provider to satisfy themselves that partner schools have the 

capacity to undertake their responsibilities. Schools in serious weaknesses or in special measures 

can still be used for placement if the weaknesses identified do not affect the age range or subject 

areas in which training is taking place. The situation in these schools must be kept under close 
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review.  

Partnership Tutors should determine the exact nature of the reasons for a school being placed in 

special measures as this will impact on the nature of support that can be provided by the school. 

 

 9.4 Where it is felt that the school is unable to meet the criteria specified either for selection to or for 

continuing involvement in Partnership, joint discussions will take place to determine whether 

support provided by the Faculty of Education will enable the mentor structure in the school to meet 

the criteria, 
 

9.5 Termination of a school placement. 

a) If a trainee fails to follow the Manchester Metropolitan University Code of Professional Conduct 

(see Programme Handbook) or if their professional or personal conduct gives rise for concern, 

the Head Teacher or delegated staff in the school will immediately contact the relevant Faculty of 

Education tutor or the Primary Programmes Office who will in turn notify the relevant member of 

staff. 

b) The issues will be investigated and the trainee will be required to attend a Progress Review. 

Appropriate targets will be set and recorded on the Progress Review form which will be placed in 

the trainee’s file.  A trainee may also be given an informal or formal warning,  

c) In extreme cases inappropriate behaviour may require the trainee to be suspended from the 

placement.  If this is the case, the school should immediately contact the relevant Primary 

Programmes Office and the trainee should report in person to the relevant Primary Programmes 

Office.  In turn the relevant member of University staff will be notified.  A Progress Review will be 

conducted in order for the issues to be investigated.  Appropriate targets will be set and recorded 

on the Progress Review form which will be placed in the trainee’s file.  A trainee may also be 

given an informal or formal warning,  

d) In accordance with University Regulations (Procedure for the Expulsion and Exclusion of Students 

from Programmes on grounds of Professional Unsuitability) trainees will be required to sign a 

declaration in which they acknowledge the Code of Professional Conduct and accept its 

procedures. 

e) In the case of a serious breach of the Code of Professional Conduct, the Leaders of Primary 

Programmes will, in consultation with the Head of Department for ITT, invoke the Manchester 

Metropolitan University Regulations. In these cases, the trainee will be considered by a 

Professional Suitability Panel.  

f) Manchester Metropolitan University shall be entitled to terminate a placement with immediate 
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effect and without penalty in the event that (in its reasonable opinion) there is a risk of harm to a 

trainee and/ or a change in circumstances which adversely affects the quality of the placement 

the trainee receives. 

g) If a school terminates a placement the Lead School is responsible for sourcing a new school 

placement which provides a contrast to any placement period already completed. If the Lead 

School is unable to source an appropriate placement Manchester Metropolitan University will aim 

to source an alternative, but that the costs associated with the placement will need to be returned 

to Manchester Metropolitan University by the Lead School; at the end of that placement the trainee 

will still sit within the Lead School's expectation of employment. 
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9.6  Selection, Recruitment and Retention of Schools in Partnership  

  NB: please also see Appendix One Selection and De-Selection of Schools  
 

9.6.1 All school- based and University tutors agree to carry out their respective roles and  
  responsibilities as specified in Schedule B. 

9.6.2 In order to meet selection criteria a school new to the Primary Partnership will be  
  expected to demonstrate how it will: 

- provide training as specified in Programme documentation; 
 
- provide support for trainees as specified in descriptions of trainee 

entitlement; 
 
- assess trainees using criteria specified in Programme documentation; 
 
- evaluate its training, support and assessment; 
 
- comply with relevant University assessment procedures; 
 
- comply with relevant Government legislation on Equal Opportunities. 
 

9.6.3 In negotiations about new (or continuing) involvement in the Primary Partnership, the 
Leader of Primary Partnership will pay attention to information about: 

- the most recent Ofsted report for the school; 

- other requirements as set out in current DfE circulars on Initial Teacher 
Training; 

- evaluations from trainees and University tutors; 

- commitment to working in Partnership with the University through 
attendance at cluster-based and mentor training; 

- the school’s involvement in Initial Teacher Training and commitment to 
future involvement in Initial Teacher Training. 

9.6.4 The University agrees to provide suitable training and guidance for all those involved in 
the Primary Partnership, including school tutors, University tutors and Associate tutors. 
Training undertaken by school-based tutors can be used for accreditation on award-
bearing courses at Manchester Metropolitan University. 

9.6.5 Either partner may, following consultation within 28 days of the issue arising, withdraw 
from, or suspend, their involvement in the Primary Partnership if there is evidence of: 

- inability to fulfil the roles and responsibilities agreed; 

- changing circumstances which would affect the quality of the training 
provided; 

- changing circumstances which make collaboration between partners in 
respect of trainee placements impractical; 
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9.6.6 A school will automatically have its contract with the University suspended if    
 categorised by an Ofsted inspection as either having ‘Serious Weakness’ or   
 have been placed in Special Measures and where it is felt, following a risk assessment, that the 
school is unable to meet the criteria specified either for selection or continuing involvement in the 
Primary Partnership, joint discussions will take place to determine: 

- whether support provided by the University will enable the school to meet 
the criteria or 

- whether Partnership arrangements should be discontinued until a time 
when the criteria can be met. 

9.6.7   Where it is deemed appropriate to discontinue a placement in the light of a school or department 

being unable to meet the required needs of the training programme it is the Lead School’s 

responsibility to source an appropriate alternative placement which provides the required contrast 

from placements already undertaken. In the event of the Lead School being unable to source an 

appropriate alternative placement Manchester Metropolitan University will aim to source a placement 

on behalf of the trainee and the Lead School and under such circumstances appropriate return of 

funds should transfer back to Manchester Metropolitan University for the cost of this activity. 

 

9.6.8    In the event of a Lead School being graded by Ofsted as being in Special Measures, Inadequate or 

Requiring Improvement Manchester Metropolitan University shall work with the Lead School to try to 

identify support needed to ensure consistent, high quality experiences for all trainees within the 

alliance for the remainder of the training year and will, subsequently, work with the Lead School in 

identifying a suitable successor to the Lead School role in the event of the alliance wishing to request 

future places with Manchester Metropolitan University as its named ITE provider. 
 

9.7       Professional Development of Tutors and School Partners 

9.7.1 Cluster-based and University-based training provide opportunities for  issues relevant to 
schools, mentors, school tutors and trainees to be discussed and common understandings to 
be reached for the mutual benefit of all. 

9.7.2 All teachers who complete training to support trainees in their school/classroom are registered 
as having done so.  Registration can be used for accreditation purposes at Manchester 
Metropolitan University, in respect of award bearing courses.  Tutors will also complete 
training to support teachers in the Primary Partnership. 

9.7.3  The University and Partnership schools recognise a shared responsibility to make it possible 
for all those involved in the training of teachers to meet from time to time to monitor, evaluate 
and review the Primary Programme and the Primary Partnership, both as part of their 
continuing professional development as trainers and educators and to advance practices in 
the Primary Partnership. 
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9.8  Annual Reports 

9.8.1 The Leader of Primary Partnership will make available to the Primary Partnership 
Steering Group an Annual Report in accordance with the University’s Continuous 
Monitoring and Improvement Process. 

9.8.2 The Leaders of Primary Programmes will make appropriate reference to this report in 
the construction of the Quality Improvement Plan (QIP) for the Faculty of Education.  

9.8.3  The Leaders of Primary Programmes will make such reports available to relevant 
Programme Committees, the Primary Partnership Steering Group and the Primary 
Programmes Board.  

9.9  Regulations and Requirements 

9.9.1 The Primary Partnership is subject to regulations and requirements set out by the 
National College for Teaching and Leadership (NCTL) and the Department for 
Education (DfE). The current requirements are provided in Professional Standards for 
Qualified Teacher Status and Requirements for Initial Teacher Training (NCTL 2012) 

9.9.2 All trainees require a criminal convictions check by the DBS before working with 
children in Partnership schools.  DBS enhanced clearance is organised by the Faculty 
of Education for non-salaried trainees before the first placement. 

9.9.3 The Faculty of Education and its Partnership schools undertake to comply  with 
the requirements of the Special Educational Needs and Disability Act (SENDA). As a 
consequence trainees will be provided with appropriate support during their placement 
in order for them to meet the requirements of the placement. This might include for 
example, provision of appropriate ICT hardware and/or software to support a dyslexic 
trainee or locating a trainee with mobility impairment in a classroom with easy access. 

9.9.4 The Faculty of Education and its Partnership schools undertake to comply with the 
requirements of The Equality Act in providing appropriate support during their 
placement in order for them to meet the requirements of the placement. This would 
include making special arrangements for days of religious or cultural significance 
and/or provision of a suitable place in which to pray. 

9.9.5 The Faculty of Education and its Partnership schools undertake to comply with the 
principles of the University’s Ethical Framework which requires that its staff and 
trainees are mindful of the ethical implications of activities with which they engage 
and are committed to discharging their responsibilities to the University in an ethical 
manner conforming to the highest professional standards of conduct. The University 
undertakes to  ensure that trainees are mindful that research, placement, 
investigation, projects or any other interaction with children, teachers and schools 
involves sensitive information. By accepting trainees on placement, Partnership 
schools consent to a range of training activities which could involve an element of 
data collection. Trainees undertake to take due account of such ethical issues 
including, consent, confidentiality and anonymity of participants. 

 
 

9.10 FACULTY POLICIES AND PRACTICES IN CONNECTION WITH EQUAL   
 OPPORTUNITIES 

 

The Faculty of Education  recognises: 
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1. The commitment to achievement of equal opportunities as being central to its mission such 

that: 
 

1.1. everyone who is or seeks to be a member of staff or a student of the Faculty is entitled to receive 

equality of opportunity and treatment that is appropriate and fair, irrespective of age; colour; 

disablement; marital status; race/ethnicity; religion; sex; gender; employment status; sexual 

orientation; nationality; caring responsibility; socio-economic status; and any other factors; 

1.2. it will be proactive in all matters relating to equality of opportunity and diversity; 

1.3. it will celebrate the richness brought to the Faculty by a diverse population, both of staff and 

students; 

1.4. if circumstances arise where, despite its best intentions the Faculty fails to provide an appropriate 

and professional service, consistent with this policy, it will take action. 
 

1.5. All members of the Faculty will take responsibility for their actions ensuring that they: 
 

1.6. act at all times in a way that is consistent with this policy; 

1.7. enter into formal agreements with partner schools and Early Years settings such that the Faculty 

policy applies also within those partner institutions;  

1.8. will make people who are not employed by the University but are part of Faculty activities, e.g. 

visitors, clients, contractors and suppliers of goods and services, aware of its expectation that 

they will operate within the scope of this policy. 
 

Within the Faculty the scope of this policy extends to: 
 
offering within our admission policies, equal opportunities for access to Programmes and to the range of  
facilities we provide for staff and students; encouraging the participation of students from a variety of 
backgrounds, at various stages of their lives and careers, and with a wide range of qualifications and 
experience; 
 

1.9. ensuring equality of opportunity and treatment in the recruitment, selection, retention, training 

and promotion of staff at all levels; 
ensuring that applicants or potential applicants are not discouraged or disadvantaged by the 
adoption of any conditions or criteria which cannot be justified in terms of specific job or 
Programme requirements. 

 

2. The Faculty will implement its equal opportunities policy by: 
 

2.1. developing specific codes of practice and procedures that support and uphold it; 

2.2. taking action to communicate its policy to all staff, students and others; 

2.3. ensuring, through continual implementation of other programmes, e.g. staff development, that 

staff have received appropriate training to enable them to fulfil their responsibilities under this 

policy; 

2.4. responding positively to constructive criticism and complaint in relation to equal opportunities; 
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2.5. reviewing its policy and progress against its codes of practice. 
 
  General Code of Practice 

The Faculty will meet its commitment to its equal opportunities agenda by: 

1. ensuring that sensitivity to prospective students' and sponsors' cultures and expectations is 

practised throughout marketing and recruitment procedures; 

2. recognising that some students may need more time to understand procedures and to become 

familiar with new techniques and that appropriate support and feedback should be offered to 

facilitate this; 

3. taking care to ensure that the content of written course materials is not sexist, racist, ageist or 

homophobic and takes into consideration people with disabilities. Particular attention should be 

paid to illustrations; depiction of roles; use of language; and potential stereotyping and inaccurate 

assumptions about women, men, age, people with disabilities and those with different racial/ 

cultural backgrounds, religious beliefs or faiths, sexual orientation or marital/ parental status; 

4. developing teaching materials that actively promote equality of opportunity in education and 

society; 

5. requiring that language and examples used in teaching must be non-discriminatory; 

6. supporting tutors in recognising and being prepared to deal with the fact that group dynamics may 

be affected by the balance of men and women and people from different racial/cultural 

backgrounds and age groups. Tutors and participants should be aware of the possible isolation 

of minorities in groups and be willing to provide appropriate and non-patronising support; 

7. enabling tutors to be willing to challenge sexist, racist, ageist or other discriminatory comments or 

behaviour; 

8. ensuring oppressive practices such as sexual or other innuendo or intimidation, are not tolerated. 

 

Additional information 
 
The Equal Opportunities Policy of the Faculty is underpinned by the Equal Opportunities Policy and 
Action Plan of Manchester Metropolitan University  

(www.mmu.ac.uk/humanresources/equalities) 
 

10. Data Protection 

10.1 If under the Data Protection Act 1998 or the Freedom of Information Act 2000 either Party is 
 required to provide information to a data subject (as defined in the Data Protection Act) in 
 relation to personal data or any other information requested by an applicant under the 
 Freedom of Information Act in relation to this Agreement when such data is in the possession or 
 under the control of the other Party, then the other  Party shall provide all reasonable and 
 prompt co-operation in order for the relevant Party to comply with  its obligations under this 
 Clause, the Data Protection Act and the Freedom of Information Act.  

http://www.mmu.ac.uk/humanresources/equalities
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10.2 Both Parties will comply with the Data Protection Act 1998 ("DPA") and any modifications and 
 amendments thereto. For the purposes of this Clause 10 any definitions shall be those defined 
 within the DPA. Each Party acknowledges that it acts as an individual Data Controller in relation 
 to any Personal Data obtained under this Agreement and will at all times comply with its 
 obligations under the DPA. To the extent that a Party processes any Personal Data for and on 
 behalf of the other, it shall take appropriate  technical and organisational measures designed to 
 protect against unauthorised or unlawful processing of Personal Data and against accidental 
 loss or destruction of, or damage to, Personal Data.  In particular, the Processor shall Process 
 Personal Data only for the purpose for which it was disclosed, shall not (without the Data 
 Controller's consent) transfer the Personal Data (or allow it to be transferred) outside of  the 
 European Economic Area and shall act on the Data Controller's instructions only (given for such 
 purposes). The Processor shall answer the Data Controller's reasonable enquiries to enable it to 
 monitor the Processor's compliance with this paragraph and the Processor shall not subcontract 
 any Processing of Personal Data without the prior written consent of the Data Controller. 

11. Nothing in this Agreement, and no action taken by the Parties pursuant to this Agreement, shall 
 constitute or be deemed to constitute a relationship between the Parties of partnership, joint 
 venture, principal and agent or employer or employee. Neither Party has, nor may it represent 
 that is has, any authority to act or commitments on the other Party's behalf. 

12. Neither Party shall use the other's name, crest, logo or registered image for any purpose without 
 the express permission of the other Party. 

13. All notices hereunder shall be served personally or by mail to the address given at the head of 
 this Agreement for the Parties to be served or such other address as may be given by such 
 Parties to the  other for the service of notices. Any such notice shall be deemed sufficiently 
 given if it is proved that the same has been duly committed to the post in a properly addressed 
 and prepared envelope. Notices sent by shall be deemed served two days after posting. Notices 
 served personally shall be deemed served forthwith upon delivery. 

14. This Agreement sets out the entire agreement between the Parties with respect to the subject 
 matter  covered by it and supersedes and replaces all prior communications, representations 
 (other than fraudulent representations), warranties, stipulations, undertakings and agreements 
 whether oral or written between the Parties.  Each Party acknowledges that it does not enter 
 into this Agreement in reliance on any warranty, representation or undertaking other than those 
 contained in this Agreement provided that this shall not exclude any liability which a Party would 
 otherwise have in respect of any statements made  fraudulently by it or on its behalf prior to the 
 date of this Agreement. 

15. The failure or delay by either Party to this Agreement in exercising any right, power or remedy 
of that Party under this Agreement will not in any circumstances impair such right, power or 
remedy nor operate as a waiver of it. Any waiver of a breach of, or default under, any terms of 
this Agreement will not be deemed a waiver of any subsequent breach or default and will in no 
way affect the other terms of this Agreement 

16. Dispute Resolution 

16.1 The Parties agree to co-operate with each other in an amicable manner with a view to achieving 
the successful implementation of this Agreement. 

16.2 The Parties shall use all reasonable endeavours to negotiate in good faith and settle amicably 
at any dispute which arises during the continuance of this Agreement. If a dispute arises between 
the Parties during the term of this Agreement in relation to any matter which cannot be resolved 
by the Manchester Metropolitan University Programme Leader and the School’s Programme or 
Placement Leader then either Party may refer the matter to the Programme Committee and 
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then, if necessary, to the Academic Board of Manchester Metropolitan University and an 
equivalent body or board or committee within the School. 

16.3 If the dispute is not resolved by negotiation pursuant to Clause 16.2, the Parties shall attempt to 
settle it by mediation in accordance with the model mediation procedures published by the 
Centre for Effective Dispute Resolution ("CEDR"). To initiate a mediation a Party must give 
notice in writing to the other Party requesting a mediation pursuant to the model mediation 
procedures. A copy of the request shall be sent to CEDR. The mediation shall be before a single, 
jointly agreed upon, mediator. 

16.4 If either Party refuses at any time to participate in the mediation procedure and in any event if 
the dispute is not resolved within 90 days of the service of the mediation notice, then either Party 
may commence proceedings in accordance with Clause 21. 

17. No variation to this Agreement shall be effective unless in writing, signed by or on behalf of each 
Party by an authorised signatory. 

18. THIRD PARTY RIGHTS 

This Agreement is only enforceable by the original Parties to it and by their successors in title, 
successor bodies and permitted assignees.  Any rights of any other person to enforce or rely 
upon any term of this Agreement pursuant to the Contracts (Rights of Third Parties) Act 1999 
are excluded. 

19. APPLICABLE LAWS 

19.1 The Parties shall comply with all applicable laws and statutory regulations or any regulations of 
any governmental, quasi-governmental, supra-national or other competent agency (including, 
without limitation, all health and safety legislation) in force from time to time during this 
Agreement. 

19.2 The Parties shall also comply with the provisions of the Equality Act 2010 and the codes of 
practice relating thereto. 

19.3 The Parties shall comply with all applicable laws, statutes, regulations and codes relating to anti-
bribery and anti-corruption including but not limited to the Bribery Act 2010 and shall not engage 
in any activity, practice or conduct which could constitute an offence under sections 1,2, or 6 of 
the Bribery Act if such activity, practice or conduct had been carried out in the UK. The school 
shall comply with its own policies relating to anti-bribery and anti-corruption and shall put in place 
its own procedures to ensure compliance under the Bribery Act 2010. The school shall 
immediately notify Manchester Metropolitan University in writing of any request or demand for 
undue financial or other advantage of any kind received by it in connection with this Agreement 
and shall immediately notify Manchester Metropolitan University in writing of any situation which 
may give rise to a breach of this Clause. 

For the avoidance of doubt, a breach of this Clause 19 shall be deemed a material breach of 
this Agreement which is not capable of remedy 

20. This Agreement may be executed in any number of counterparts, each of which so executed will 
be an original, but together will constitute one and the same instrument. 

21. This Agreement is governed by and shall be interpreted in accordance with English law. Subject 
to the provisions of Clause 16 (Dispute Resolution), each Party irrevocably submits to the 
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exclusive jurisdiction of the English courts in relation to all matters arising out of or in connection 
with this Agreement. 
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SCHEDULE B: ROLES AND RESPONSIBILITIES 

School and Manchester Metropolitan University responsibilities for PGCE Secondary/Primary School Direct places 2016-17 

Processes/Services/Activities  Manchester Metropolitan 
University 

School  

Partnership approval of school  √  

Marketing and Communication √ √ 

Set/contribute to agendas for, and attend , PGCE Programme/Partnership-related meetings  √ √ 

Communications with the NCTL/DFE/Ofsted √  

Preparation for Ofsted inspection  √ √ 

Preparation of the SED √  

Engage with Manchester Metropolitan University Continuous Monitoring and Improvement 
process 

√  

Manage modification to the programme, within Manchester Metropolitan University regulations √  

Maintenance of Moodle site √  

Maintenance of student record and associated data production and analysis to meet 
requirements of NCTL and Ofsted and data returns/expectations 

√  

Student Finance  √  

Recruitment and Selection within agreed processes and timescales  √ √ 

Enrolment and DBS/DBS √ √ (For Salaried Places 
only) 

Quality assures overall student experience  √ √ 

Production of timetable, handbooks etc √ √ 

Arranging all placement experiences including: 
Induction to the placement school at the beginning of the course 
Finding the second placement for all students on the School Direct PGCE 
Ensuring placements are appropriate for the student in terms of progress, quality and individual 
development needs  

 √ 

Preparation for placement experience  and induction to school experience  √ √ 

Induction to Manchester Metropolitan University services, learning resources etc √  

Developing skills in lesson planning, assessment, short and long term planning, (eg: checking 
teaching files weekly by mentor) behaviour management, SEN, EAL, differentiation, 
professionalism etc) 

√ √ 
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Ensure appropriate  school staff in place to support student in placements √ √ 

Mentor training  √ √ 

Setting and marking of all assignments (including M level); Referencing and academic  writing 
preparation 

√  

Support for assignment related school-based work √ √ 

Provision of a School-based Professional Studies training programme, based on students’ 
needs 

 √ 

Completion of placement review/assessment  documents √ √ 

Observation of student teaching and providing feedback; weekly meetings with student to 
discuss progress;  setting and monitoring of appropriate targets for development; collaboration 
in AROF process as necessary 

√ √ 

Addressing and dealing with disciplinary issues that require formal Manchester Metropolitan 
University processes (eg: Professional Panel, Progress Review, Appeals, Plagiarism etc)  

√  

Provision of Learning Support services, Library and Internet Library, Moodle, Learning 
support  

Internet, school 
networks 

Provision of student support services  √  

Access to student union advice and guidance  √  

Dealing with student complaints √  

Unit, programme and placement evaluation √  

Evaluation of partnership from schools’ perspective √ √ 

Pastoral support  √ Subject and 
Professional Mentor 
(Secondary); School-
Based Mentor/Class 
Teacher (primary) 

Recruit and train external examiners; arrange external examiners visits; respond to external 
examiner reports 

√  

Preparation for employment  √ √ 

Subject Knowledge development (initial audit and monitoring of this) √ √ 

Process students’ progression through examination boards √  

Alumni support  √  

Recommendation for QTS and confirms has met all Teaching Standards √ √  

Award of PGCE; production of certificates; manage awards ceremonies. √  
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ROLES AND RESPONSIBILITIES OF THE PARTICIPANTS in detail 

UNIVERSITY  

Training / CPD 
 Provide training for University and school-based tutors 
 

 Provide quality Initial Teacher Education and Training 
 

 Formally accredit school-based tutors’ participation in the training 

process 
 

Quality Assurance / 
Evaluation 

 Have clear procedures for monitoring, supporting and evaluating 

the Partnership 
 

 Respond to Quality Assurance issues raised by school-based 

tutors, trainees and University tutors 
 

 Conduct rigorous and transparent evaluations of the work of the 

Primary Partnership 
 

 Conduct an annual evaluation of school-based training, the results 

of which are formally reported to schools through an Annual 

Partnership Report 
 

 Provide the school with relevant DBS information for each trainee 

on placement (ie: their DBS number) 
 

Trainee Support / 
Monitoring 
Assessment 

 Provide a clear set of procedures for trainees ‘At Risk’ which will 

outline additional support available to individual Partnership 

schools where a trainee is at risk of failure or in cases which are 

difficult to resolve 

 Provide Partnership Tutors with responsibility for a designated 

cluster of schools: monitoring of Quality Assurance processes and 

procedures within the school; having oversight of training 

placements; having oversight of the school’s identified CPD in 

relation to ITT 

 Provide University Tutors with responsibility for supporting school 

tutors and monitoring Quality Assurance processes and procedures 

within the school during each placement 

 Provide Programme regulations, assessment schemes, the system 
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of recording achievement and statements of the Standards to be 

achieved with due regard to legislation, DfE and NCTL circulars 
 

 Convene the Board of Examiners in accordance with University 

procedures, including its use of External Examiners and Senior 

Moderators 
 
 

Liaison 
 Provide appropriate committee structures and personnel to support 

the effective development of the Primary Partnership 
 
 

Documentation 
 Provide appropriate documentation to support School-based 

Training 
 

Finance 
 Provide funding according to agreed tariffs 
 

 
  



85 

 

Faculty of Education \Primary\Partnership\memorandum of understanding.2016/17doc 

HEADTEACHER  

Training / CPD 
 To provide a school which provides good quality training.  Minimum 

criteria are identified in Schedule A Section 2 2.5 
 

 To identify a school mentor who will manage the trainee’s 

experience 
 

 Ensure the school mentor is enabled to attend an annual training 

session in order for them to discharge their responsibilities 

appropriately and effectively 
 

 To identify a School Tutor (class teacher) who is in full agreement 

that a trainee should be working in his/her class 
 

 To identify a School Tutor (class teacher) who will provide 

appropriate support, guidance and quality of practice in accordance 

with the agreed roles and responsibilities 
 

 Ensure that the School Tutor (class teacher) involved has the 

opportunity to discuss and clarify their role with the school mentor 
 

 Using funding provided by the University, make it possible for the 

classteacher to discharge his/her responsibilities by freeing him/her 

from classroom responsibilities as necessary to: 

o attend cluster meetings; 

o provide opportunities for mentors and School Tutors (class 

teachers) to work with trainees in school to include: 
-     regular classroom observations; 
-     opportunities for verbal and written feedback, including  
      completion of the Record of Lesson Observation; 
-    Reviews of Progress  
- Preparation of Reports 

 
Quality Assurance / 
Evaluation 

 With the mentor be invited to contribute to an annual written 

evaluation of school-based training; 
 

 Whilst tutors and Partnership Tutors will also moderate the 

assessment of trainees. It is also expected that Lead Schools will 

moderate the assessment of trainees and the equivalence of 

experience across their alliance schools and maintain suitable 

records of these processes for Manchester Metropolitan University 

tutors.  
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Trainee Support / 
Monitoring 
Assessment 

 Ensure trainees are not placed with class teachers who are  Newly 

Qualified Teachers 
 

 Accept and welcome trainees as temporary colleagues, providing 

an appropriate induction programme 
 

 Provide the trainee with access to a range of resources, including 

ICT 
 

 Provide a supportive environment for the trainees and give them, 

as far as possible, the opportunity to enter into the full life of the 

school during their placement 
 

 Support the School Tutor (class teacher) and mentor in ensuring 

that the school’s Equal Opportunities policies apply equally to 

trainees 
 

 Ensure any arrangements which have to be made as a 

consequence of identified needs, whether they relate to SEN, 

cultural or religious requirements, are put into place 
 

 Ensure that trainees are placed with classes where there are 

appropriate role models 
 

 Ensure that trainees are provided with opportunities to meet and 

discuss with, subject co-ordinators, the assessment co-ordinator, 

the SENCO and other colleagues as appropriate 
 

 Ensure that trainees are provided with a class setting placement / 

appropriate to their stage of development 
 

Liaison 
 Liaise with School Tutor (class teacher), mentor and University tutor 
 

 Alert the named tutor at the University immediately if any concerns 

have been raised regarding the trainee with respect to safeguarding 

and promoting children’s welfare 
 

 Inform the Leaders of Primary Programmes at the University 

immediately of any changes to the school’s circumstances which 

might negatively impact on the quality of the training provided, ie 

categorised by Ofsted as having ‘Serious Weaknesses’ or being 

placed in Special Measures. 
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Documentation 

 Ensure that involvement in Primary Initial Teacher Training is 

included annually in the school development plan / school policies 
 

 Provide an induction handbook for trainees 

 

 Complete and return the placement evaluation (online 

questionnaire). 
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SCHOOL MENTOR  

Training / CPD 
 Participate in mentor training session run by the University.  

 Disseminate training provided by the University  to colleagues 

within the school at least on an annual basis 

 Promote and support the professional development of colleagues 

through active involvement in the Partnership 

Quality Assurance / 
Evaluation 

 Act as a moderator within the school 
 

 Formally evaluate school-based training 
 

 Be invited with the Headteacher to contribute to an annual written 

evaluation of school-based training  
 

Trainee Support / 
Monitoring/ 
Assessment 

 Provide trainees with an appropriate induction programme which 

includes information about the school and school policies 

appropriate to the placement 
 

 Provide/share with the trainee, as appropriate to their stage in the 

training process, with assessment data, e.g. the school RAISE on-

line, the Ofsted summary, LA and school targets 
 

 Induct trainees into school planning models and provide support 

for trainees’ planning to enable them to incorporate University 

requirements for the individual placement, with those of the school. 

Discuss issues of current legislation and national strategies  
 

 Provide the trainee with access to a range of resources, including 

ICT 
 

 Discuss health and safety regulations, procedures for 

safeguarding and promoting the welfare of the child,  dress code 

and expectations of professional conduct 
 

 Ensure the trainee is fully supported with respect to Equal 

Opportunities and make sure any arrangements which need to be 

made as a consequence of identified needs, whether they  relate 

to Special  Educational Needs, cultural or religious requirements, 

are put into place 
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 Provide the trainee with opportunities to take part in activities which 

reflect the broader role of the teacher e.g. INSET, staff meetings, 

parents’ meetings, breakfast and after school clubs etc. 
 

 Discuss professional issues and co-ordinate activities which give 

trainees experience of the wider professional requirements of the 

Standards as identified in the relevant School-based Training 

handbooks 
 

 Monitor that such training is taking place 
 

 Support the School Tutor (class teacher) in the process of  lesson 

observation and assessment of the trainee’s progress and target 

setting on a regular basis 
 

 Support the School Tutor (class teacher) in reaching decisions 

about whether a trainee is meeting or failing to meet the Standards 

at the interim stage and final stage of the placement 
 

 Observe the trainee at least once during the placement. Provide 

written and verbal feedback, using the Record of Lesson 

Observation proforma. 
 

 Provide regular, constructive and challenging feedback to the 

trainee, complete written Record of Lesson Observation proformas 

and set specific and focused targets 
 

 Monitor the trainee’s progress regularly through discussion, review 

of progress towards targets set and scrutiny of the trainee’s file(s) 

and the PDR process 
 

 Discuss their own practice with the trainee and provide the 

opportunities for trainees to observe a range of teaching and 

learning. In briefing and de-briefing the trainee, make explicit the 

pedagogy which underpins the choice of teaching and learning 

styles, organisation and delivery of a particular lesson 
 

Liaison 
 Liaise with subject co-ordinators, the SENCO, Assessment co-

ordinator and involve them as appropriate in each placement 
 

 Liaise with University tutor, School Tutor (class teacher) and 
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Headteacher 
 

 Keep the Headteacher informed of the trainee’s progress 
 

Documentation 
 Guide trainees through the Induction Handbook 
 

 Support the class teacher in completing an interim and a final 

report, in consultation with the University tutor and share this with 

the trainee.  Send this to the University by the date specified in the 

Handbook 

 

 Complete and return the placement evaluation (online 

questionnaire). 
 

 
  



91 

 

Faculty of Education \Primary\Partnership\memorandum of understanding.2016/17doc 

SCHOOLTUTOR 
(CLASS TEACHER) 

 

Training / CPD 
 Participate in the training associated with the placement 
 

 Attend meetings as appropriate 
 

 Have knowledge and understanding of training issues arising from 

mentor training 
 
 

Quality Assurance / 
Evaluation 

 Be invited with the Headteacher and mentor to contribute to an annual 

written evaluation of school-based training  
 

 Formally assess School-based Training against the agreed criteria, 

using agreed processes 
 

Trainee Support / 
Monitoring/ 
Assessment 

 Provide trainees with practical support and guidance in their medium 

and short term planning to enable trainees to incorporate University 

requirements for the individual placement, with those of the school.  
 

 Discuss health and  safety regulations, procedures for safeguarding 

and promoting the welfare of the child,  dress code and expectations 

of professional conduct 
 

 Provide/share with the trainee, as appropriate to their stage in the 

training process, with assessment data, e.g. the school RAISE on-line, 

the Ofsted summary, LA and school targets 
 

 Provide trainees with access to a range of resources, including ICT 
 

 Ensure the trainee is fully supported with respect to Equal 

Opportunities and make sure any arrangements which need to be 

made as a consequence of identified needs, whether they  relate to 

Special  Educational Needs, cultural or religious requirements, are put 

into place 
 

 Discuss their own practice with the trainee and provide the opportunity 

for the trainee to observe different aspects of teaching and learning. In 

briefing and de-briefing make explicit the pedagogy which underpins 

the choice of teaching and learning styles, organisation and delivery of 

a particular lesson 
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 Monitor the trainee on a day-to-day basis, including scrutiny of the 

trainee’s file. Provide the trainee with feedback on lesson planning, 

lesson evaluation, assessment, monitoring and recording through 

verbal feedback, annotation and comments in the trainee’s file(s) 
 

 Observe the trainee on at least a weekly basis throughout the 

placement. Provide regular, constructive and challenging feedback to 

the trainee, complete written Record of Lesson Observation 

proformas. Set specific and focused targets for development 
 

 Monitor the trainee’s progress, including targets set, through a weekly 

review.  
 

 Support the trainee in establishing themselves in their teaching role, 

discussing expectations, the curricular requirements for the pupils and 

the range of abilities and any specific needs in the class 
 

 Assess trainees at the interim stage and end of formally assessed 

placements. In consultation with the University tutor and school mentor 

and in accordance with criteria published by the University, reach a 

judgement as to whether a trainee is meeting or failing to meet the 

Standards 
 

 Discuss with the University tutor the trainee’s progress, including; 

classroom teaching; work towards meeting targets set; standard of the 

trainee’s files and make weekly Records of Lesson Observation 

available to them during visits 
 

Liaison 
 Alert the Headteacher or school mentor and the University tutor and 

trainee to any problems (ie if trainee is considered At Risk) 
 

Documentation 
 Complete an interim and final report, in consultation with the mentor 

and University tutor and share this with the trainee.  Send this to the 

University by the date specified in the Handbook 
 

 Complete and return the placement evaluation (online questionnaire). 
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TRAINEE  
 

 To work in partnership with colleagues in school and 

University in a professional manner 
 

 Take responsibility for his/her professional behaviour and 

learning; negotiate opportunities for his/her professional 

development, use his/her initiative, offer his/her skills and 

expertise 
 

 Actively work towards demonstrating progress towards the 

requirements of the placement, including planning, delivery 

and evaluation of lessons, completion of tasks, 

maintenance of SBT files and engagement in the PDR 

process 
 

 To share with the school any special needs of which the 

University is already aware 
 

 Seek, receive and act upon advice 
 

 Behave professionally, for example, he/she will respect 

confidentiality as set out in the University’s Ethical 

Framework, be reliable, punctual and responsible, be 

sensitive to the procedures and routines that are already 

established in the school, dress appropriately (refer also to 

the Code of Conduct of Professional Conduct in the generic 

SBT Handbook) 
 

 To act in accordance with school and University procedures 

relating to Equal Opportunities and current legislation, 

particularly with respect to safeguarding and promoting 

children’s welfare 
 

 Plan, carry out and evaluate activities that are related to the 

placements and required by the Programme 
 

 On school-based days, participate as fully as possible in the 

daily life of the school, including assemblies, playground 

duty, involvement in after-school clubs as appropriate to the 

stage of their training 
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 Critically appraise his/her practice and set, in consultation 

with school and University-based tutors targets for his/her 

professional development. Monitor the set targets on a 

weekly basis 
 

 Develop professional competence in the DfE/NCTL 

Professional Standards for Qualified Teacher Status 
 

 Formally evaluate the school-based training and 

contributions made by the school-based and University 

tutors 
 

 Make available to the school final reports from previous 

school placements 
 

 Make available to the Headteacher and mentor, prior to the 

commencement of the placement, a letter of introduction 
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UNIVERSITY TUTOR 
 
SUPERVISING TUTOR 
 

 

Training / CPD 
 Attend  relevant staff development sessions and  placement-

specific meetings 

Quality Assurance / 
Evaluation 

 Monitor and moderate the quality of trainees’ experience 

across a range of schools 

 Monitor school-based training in schools to ensure trainees 

are fully  supported in respect of Equal Opportunities 

 Attend Examination Boards for assessment of the placement 

 Complete written evaluation proformas for each period of 

school-based training as appropriate 

Trainee Support / 
Monitoring  
Assessment 

 Normally meet with each group of trainees once prior to their 

block placement 

      Visit the trainee(s) for the specified number of visits 
 

       Support the school-based training process 
     

       Monitor the Quality Assurance processes and procedures 

within the school, including the role of the School Tutor (class 

teacher) and mentor in the documented training and 

assessment processes 
 

  Ensure the trainee’s SBT and PDR files are reviewed 

to ensure planning, evaluation and assessment are 

appropriate for the trainee’s stage of development 
  

  In consultation with the School Tutor (class teacher), 

ensure the trainee has been assessed at the interim stage 

and at the end of the formally assessed placement, using 

criteria published by the University. 
 

 Ensure the trainee is provided with  additional support where 

a trainee is at risk of failing to meet the Standards or in cases 

which are difficult to resolve 
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Liaison 
 Liaise with the Partnership Tutor to contribute to training for 

colleagues in the school. 

 Liaise with the Partnership Tutor for the cluster when a 

trainee is ‘At Risk’ of failure or in cases which are difficult to 

resolve 

 Liaise with Partnership Tutors, school-based tutors and 

trainees to facilitate cluster-based training sessions, 

including Professional Issues sessions 

 Liaise with the Headteacher, school mentor and School 

Tutor (class teacher); Support the school mentor in his/her 

work with school colleagues 

 As appropriate, contribute to discussion of schools who 

withdraw from the Primary Partnership or who are 

suspended from the Primary Partnership 

 Provide the school with the information necessary to support 

the trainee’s progress in school  

 Liaise with the Leader of Primary Partnership and 

Programme Leaders as appropriate 

Documentation 
 Contribute to discussion of interim and a final reports in 

consultation with the School Tutor (class teacher) and 

mentor 
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UNIVERSITY TUTOR 
 
PARTNERSHIP TUTOR 
 

 

Training / CPD 
 Attend relevant staff development sessions, placement-

specific meetings and meetings with the Leader of Primary 

Partnership/Leaders of Primary Programmes 

Quality Assurance / 
Evaluation 

 Monitor quality assurance across the schools in the cluster 

on a regular basis 

 Ensure the Partnership Tutor File is kept up-to-date 

 Monitor school-based training across the cluster to ensure 

trainees are fully supported in respect of Equal Opportunities 

 Attend Examination Boards for assessment of the placement 

 Contribute to an annual written evaluation of school-based 

training  
 

Trainee Support / 
Monitoring  
Assessment 

 Monitor that additional support is being provided where a 

trainee is at risk of failure or in cases which are difficult to 

resolve within the cluster 

Liaison 
 Provide a permanent point of contact for school-based tutors 

and trainees within a cluster of schools 

 Liaise with schools to develop a strategic and responsive 

approach to a school’s CPD needs 

 Liaise with University tutors to organise and run cluster-

based training, providing opportunities for the exchange of 

good practice in ITT and the development of the Primary 

Partnership policies and practices 

 Provide support and guidance to Supervising tutors and 

school-based tutors within the cluster when a trainee is ‘At 

Risk’ of failure or in cases which are difficult to resolve 

 Support schools new to the Primary Partnership to enable 

them to meet Primary Partnership criteria 

 As appropriate, contribute to discussion of schools who 

withdraw from the Primary Partnership or who are 
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suspended from the Primary Partnership 

 Liaise with the Leader of Primary Partnership and 

Programme Leaders as appropriate. 
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Appendix One: Selection & de-selection of Partnership schools and colleges working 

with the Faculty of Education, Manchester Metropolitan University 

This document is intended to set out the principles and associated actions in relation to the 

schools and colleges the Faculty of Education works in partnership with, regarding 

supporting trainee teachers on their placements, on all Initial Teacher Training (ITT) 

programmes.  It draws upon existing information in the Memorandum of Understanding that 

all schools sign on an annual basis.  

Selection:  

 The Faculty of education works in partnership with schools and colleges who are willing 

to support ITT trainees effectively and enable them to become excellent teachers and 

who request School Direct places in subjects and phases we offer.  

 We work with schools whose Ofsted inspection outcome at least ‘Good’ or 

“Outstanding” and where there is clear evidence of high quality teaching and learning 

in the phase/ subject; in schools which  hold an overall judgement of “Requires 

Improvement”, to work with them we will be confident that the teaching and learning in 

a secondary subject department/FE college or a phase within a primary school is good 

and that trainees placed in the schools concerned will be mentored and supported to 

a high standard; 

 Where we have an excess of placement offers, for example in some non-shortage 

secondary subjects, we will select placements using the following criteria: Ofsted 

judgement, successful prior experience of working with ITT trainees, willingness to 

offer placements and offers of significant numbers of placements; 

 Schools and colleges are required to sign and agree to the terms of the Memorandum 

of Understanding which sets out the expectations of all parties; 

 Detailed requirements for school and college colleagues supporting Manchester 

Metropolitan University trainees are also set out in mentor handbooks and programme 

handbooks and communicated through mentor training and other means, such as the 

Annual Partnership Conference, and Manchester Metropolitan University programme 

and partnership committees, for secondary, and primary programmes. 

 
Suspension/Termination of a school placement. 
  

 Manchester Metropolitan University has well established policies and procedures for 

dealing with Professional Suitability/Disciplinary matters; if a trainee fails to follow the 

Manchester Metropolitan University Code of Professional Conduct or if their 

professional or personal conduct gives rise for concern, the Head Teacher or 

delegated staff in the school will immediately contact the relevant Faculty of Education 

tutor or the relevant Programmes Office who will in turn notify the relevant member of 

staff. 

 

 The issues will be investigated and the trainee will be required to attend a Progress 
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Review. Appropriate targets will be set and recorded on the Progress Review form 

which will be placed in the trainee’s file.  A trainee may also be given an informal or 

formal warning,  

 
In extreme cases inappropriate behaviour may require the trainee to be suspended 
from the placement.  If this is the case, the school should immediately contact the 
relevant Programmes Office and the trainee should report in person to the relevant 
Programmes Office.  In turn the relevant member of University staff will be notified.  A 
Progress Review will be conducted in order for the issues to be investigated.  
Appropriate targets will be set and recorded on the Progress Review form which will 
be placed in the trainee’s file.  A trainee may also be given an informal or formal 
warning,  
 
In accordance with University Regulations (Procedure for the suspension and 
exclusion of Students from Programmes on grounds of Professional Unsuitability) 
trainees will be required to sign a declaration in which they acknowledge the Code of 
Professional Conduct and accept its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Leader of 
Primary Programmes will, in consultation with the Head of ITT programmes, invoke 
the Manchester Metropolitan University Regulations. In these cases, the trainee will be 
considered by a Professional Suitability Panel.  
 
Manchester Metropolitan University shall be entitled to terminate/suspend a placement 
with immediate effect and without penalty in the event that (in its reasonable opinion) 
there is a risk of harm to a trainee and/ or a change in circumstances which adversely 
affects the quality of the placement the trainee receives;  
 

 If a school terminates a placement the Lead School is responsible for sourcing a new 

school placement which provides a contrast to any placement period already 

completed. If the Lead School is unable to source an appropriate placement 

Manchester Metropolitan University will aim to source an alternative, but that the 

costs associated with the placement will need to be returned to Manchester 

Metropolitan University by the Lead School; at the end of that placement the trainee 

will still sit within the Lead School's expectation of employment. 

 

 If a school receives a judgement of “inadequate” whilst ITT trainees are on placement 

in most cases, the trainee/s will be withdrawn from the placement, but a risk 

assessment will be carried out to ascertain the nature of the inadequate judgement 

and the impact of this on the trainee teacher’s placement support and progress.   

 

De-selection of Schools 

 Wherever possible, (and depending on the nature and seriousness of the issue) the 

Faculty aims to resolve issues and disputes between trainees and school colleagues, 

or between Manchester Metropolitan University staff and school colleagues at the 

source, that is, with the intervention and mediation of Manchester Metropolitan 
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University Secondary Subject Tutors , or Primary School Based tutors;  

 Where this is not possible more senior colleagues will become involved, that is the 

Primary, or Secondary Partnership Leads, or the Head of Department for Partnerships 

to mediate a solution agreed by all parties. 

 If, after an agreed period of time issues remain problematic, or if an agreement cannot 

be reached, placements may be terminated according to the procedures for 

termination of placement/s set out above.  

 Suspension of placement/s does not necessarily result in de-selection of the school 

from the Manchester Metropolitan University Partnership, for example, if the issue 

relates to a particular individual school colleague or trainee.  

 However if the issue is of sufficient seriousness (ie: one in which the Faculty cannot 

have confidence in a school’s ability to support and work effectively with its trainees, 

to the extent that they would be seriously disadvantaged) or cannot be resolved to the 

satisfaction of all parties despite best efforts, then the school will be de-selected until 

such time as the Faculty can be assured the issue or disagreement is resolved.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix One 
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RATIONALE FOR THE INTRODUCTION OF QUALITY DEVELOPMENT PROCESS 
ACROSS THE ITE PARTNERSHIP 

 
 
The introduction of the Quality Development document within Manchester 
Metropolitan University’s Faculty of Education will enable us to establish specific 
information on every school within its Partnership and enable development and 
support to be appropriately directed to ensure the continued strength of the 
Partnership and high quality outcomes for trainees.  
 
The introduction and use of the document will: 

 Enable schools to identify strengths and areas for development within their ITE 

and CPD Partnership work. 

 Enable schools to establish levels of Partnership and engagement within both 

ITE and CPD that they wish to work towards. 

 Enable schools to identify and request additional support to develop better 

Partnership working. 
 

 Allow the Faculty to identify schools in need of support and not currently 

suitable for trainee placements. 

 Allow the Faculty to identify schools with whom Partnership activity is secure 

and developing, and with whom stronger links can be established. 

 Allow the Faculty to have an on-going method for quality assuring the schools’ 

Partnership provision through which high quality outcomes for students can be 

achieved. 
 

 Create a stronger relationship between Partnership Tutors and Clusters who 

will work together to evidence the level of Partnership identified. 

 Enable schools to access additional support via liaison with the Partnership 

Tutor. 

 Establish examples of best evidence which Partnership Tutors and Cluster 

schools can share as examples of good practice. 

 To reflect the findings of The Carter Review of initial teacher training 

 To better reflect greater school-led and school-based influence on initial teacher 

training.  
 
 
 
 
 
 



103 

 

Faculty of Education \Primary\Partnership\memorandum of understanding.2016/17doc 

 

 

MANCHESTER METROPOLITAN UNIVERSITY: FACULTY OF EDUCATION  

 PRIMARY SCHOOL PARTNERSHIP QUALITY DEVELOPMENT DOCUMENT  

 SCHOOL DIRECT ALLIANCES 

 

Purpose:  

The Alliance Quality Development process aims to set the standards of performance and effectiveness expected of the Initial Teacher 

Education partnership, and to promote rigour in the way schools, colleges and the faculty work together to deliver high quality school based 

training. 

Definition of terms: 

Partnership Alliance: An alliance which meets all the requirements for partnership with Manchester Metropolitan University and fulfils the 

trainee entitlement, as set out in the mentor handbooks. 

Advanced Partnership Alliance: An alliance, which meets all the requirements of a partnership alliance and provides additional support 

and training opportunities, which exceed the trainee entitlement. 

 

 

Name of Lead school:                                                         Alliance name: 
 
Ofsted Grade and date: 

 
Partnership tutor:                                                                 Date of visit:  
 
Pre- moderation status:                                                        Post-Moderation status: 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

Management 
and 
governance 
of the 
alliance. 

 The roles and responsibilities of 

everyone involved in the 

alliance are set out clearly. 

 Lines of accountability are 

explicit and effective. 

 There is a process for quality 

assuring training across the 

alliance, which has been 

shared with all alliance schools. 

 Outcomes of the quality 

assurance review are shared 

with all relevant parties. 

 Priorities for improvement and 

quality enhancement are 

identified and agreed. 

 Mechanisms are in place to 

ensure effective and timely 

communication across the 

alliance. 

 Contingency plans, which 

include having adequate 

resource and suitable 

 The roles, responsibilities and 

accountabilities of everyone 

involved in the alliance are set out 

clearly, understood fully and 

implemented as intended. 

 Senior leaders are familiar with, 

and supportive of, school-led ITT 

and its requirements in terms of 

impact on staff time, resources 

and timetabling. 

 Alliance wide mechanisms, such 

as timetabled meetings of PMs 

and CMs have been put in place to 

secure effective communication, 

organisation and management.  

 Administrative support is in place 

to secure the organisation, 

management and quality 

enhancement of training in the 

alliance. 

 Alliance members have 

contributed to, and implemented, 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

placements for those trainees 

who exercise their right to re-sit, 

are in place.  

 

an agreed process and timescale 

for quality assuring training 

provision across the alliance.  

 Outcomes of the quality 

assurance process are reviewed; 

priorities identified, and 

improvement plans developed 

and implemented. 

 Placements in the alliance are 

managed to ensure that they meet 

the training needs of individual 

trainees. 

 The alliance is proactive in 

supporting the sharing of 

expertise within the alliance and 

across the wider Manchester 

Metropolitan University 

partnership.  

Quality 
Assurance 
of training 
across the 
alliance. 

 
 
 

The Lead School: 

 

 Has developed criteria, in 

collaboration with the alliance 

schools, for acceptance into 

(and rejection from) the 

alliance. 

 Once accepted into the alliance 

each school is audited to identify 

and log its expertise, resources 

and specialist provision 

(Professional Development and 

subject/phase specific)  as a basis 

for supporting individual training or 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

 Ensures that the alliance 

includes an adequately wide 

mix of schools and training 

experiences to ensure that all 

trainees have sufficient 

opportunities to meet or go 

beyond the Teacher Standards.  

 Ensures that the alliance 

provides all trainees with the 

opportunity to observe and 

work across the range of 

curriculum areas/age phases 

with identified lead practitioners 

and mentors. 

 Is aware of, and shares across 

the alliance, the expertise, good 

practice and experience of 

individual lead practitioners and 

school specialisms. 

 Uses the Manchester 

Metropolitan University 

partnership quality 

development document across 

the alliance and shares the 

outcomes of the process with 

developing whole group training 

across the alliance 

 The strengths, experience and 

expertise of the Lead School in 

ITT have been identified and 

shared with the alliance schools. 

 Key personnel in the Lead School 

have sufficient knowledge, 

experience and expertise to 

undertake the necessary 

management, quality assurance 

and associated interventions and 

to provide the relevant training, 

support and guidance. 

 The relationship between all the 

alliance schools is well 

established and secure. 

 The alliance schools are 

sufficiently accessible to each 

other to allow trainees to benefit 

from expertise across the full 

alliance and school based trainers 

to collaborate effectively with each 

other. 

 There is a planned programme of 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

relevant Manchester 

Metropolitan University staff.  

 Uses the outcomes of the 

Manchester Metropolitan 

University quality development 

document and the alliance’s QA 

protocols to identify good 

practice and areas for 

development in training 

provision. 

 Intervenes on behalf of any 

trainee if any resources need to 

be sourced beyond the context 

of the placement school. 

 Has a planned programme for 

engaging trainees in the 

foundation subjects including 

planning, teaching and 

assessing. 

 Ensures all mentors in the 

alliance are aware, and have an 

understanding, of the national 

priorities and recognise the 

need to provide trainees with 

opportunities to experience 

Professional Development for the 

foundation subjects, which goes 

beyond the provision for core 

PGCE trainees and draws on 

expertise within and beyond the 

alliance including, as appropriate, 

SLEs and Lead Practitioners. 

 The alliance offers opportunities to 

attend its Professional 

Development programme to non-

alliance schools and trainees. 

 There is a process in place for 

evaluating the quality of 

Professional Development 

sessions and foundation subject 

development across the alliance, 

which involves ongoing reviews, 

at key points in the year, and 

making in-year changes, where 

appropriate, to sustain high quality 

training. 

 The alliance is prepared to share 

its rigorous quality assurance 

practice with other schools.   

 The alliance maintains contact 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

them. 

 Ensures all trainees undertake 

training in relation to the 

national priorities and monitors 

progress in these areas. 

 Has a process in place for 

evaluating the quality of the 

planned programme for 

foundation subjects.     

  

with trainees in the first year of 

teaching to evaluate the transition 

and the impact of the training 

programme.   

Quality 
Assurance 
of Mentoring 
capacity and 
expertise 
across the 
alliance. 

 
 
 

 All alliance schools have a 

trained Professional Mentor 

(PM) as set out in the School 

Partnership Quality 

Development document. 

 All alliance schools have 

trained Class Mentors (CMs) in 

each class where trainees are 

placed, as set out in the School 

Partnership Quality 

Development document. 

 The alliance has criteria for 

identifying and recruiting good 

and outstanding teachers as 

new mentors. 

 There is a training framework in 

place to standardise the 

alliance based training of PMs 

and CMs.  

 The framework addresses the 

needs of mentors with differing 

ranges of experience and 

includes clear criteria for 

identifying and recruiting good 

and outstanding teachers as 

new mentors.   

 PMs / CMs work collaboratively 

across the alliance to share 

good practice in securing 

accurate assessments against 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

 The PMs and CMs across the 

alliance have a secure 

understanding of the Teachers’ 

Standards as described in the 

Grading Matrix, and have been 

trained to assess accurately 

against them. 

 Mentoring teams within the 

alliance meet regularly to 

discuss trainee progression 

and delivery of ITT. 

 PMs and CMs routinely carry 

out joint observations to 

standardise assessment 

decisions across Block A and 

Block B. 

 PMs and CMs access 

opportunities to regularly 

update their knowledge and 

skills. 

the Teachers’ Standards and in 

supporting trainee progression 

through the Ofsted categories. 

 Across the alliance, PMs are 

aware of CM strengths and areas 

for development and work 

together to address these through 

a range of strategies/support. 

 Mentors in the alliance schools 

benefit from regular well-

focused professional 

development to update their 

mentor knowledge and skills, 

and these opportunities are 

offered to non-alliance schools. 

 The alliance provides 

opportunities for aspiring 

mentors to shadow 

experienced mentors. 

 The alliance is prepared to provide 

expert mentors, at all levels, to 

support those who are new to the 

role and, where necessary, is 

prepared to provide a visiting PM 

to cover for schools in the alliance. 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

Accuracy of 
Assessment 
across the 
alliance 

 There is a timely and effective 

process for the moderation of 

the grading of trainees across 

the alliance, to ensure accurate 

assessment against the 

Teachers’ Standards, as 

described in the Grading 

Matrix. 

 Procedures are in place to 

ensure that Manchester 

Metropolitan University and the 

Lead School are immediately 

informed when an alliance 

school wishes to initiate AROF 

procedures, in accordance with 

the processes set out in 

Manchester Metropolitan 

University documentation.   

 Trainee progression towards 

Good and Outstanding 

outcomes, across the alliance, 

is monitored closely so that, 

over time, trends can be 

identified. 

 All alliance schools engage in 
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CRITERIA PARTNERSHIP ALLIANCE 
 

ADVANCED PARTNERSHIP 
ALLIANCE 

EVIDENCE 

the process of joint 

observations with university 

tutors to support the accurate 

assessment of trainees. 

 New mentors in the alliance are 

supported in this process by a 

range of strategies, including 

joint observations to check the 

accuracy of assessment. 

 The alliance shares good 

practice and effective strategies 

to support trainees in making 

progress through the Ofsted 

categories. 

 The alliance is prepared to 

participate in moderation of 

assessment outcomes, as and 

when required. 

 Relevant staff from the alliance 

attend Manchester 

Metropolitan University Boards, 

as appropriate. 
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Examples of innovative practice in School Direct training. [Free text box] 
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Appendix Two 
 

 

RATIONALE FOR THE INTRODUCTION OF QUALITY DEVELOPMENT PROCESS ACROSS THE ITE PARTNERSHIP 
 

 
The introduction of the Quality Development document within Manchester Metropolitan University’s Faculty of Education will enable us to establish 
specific information on every school within its Partnership and enable development and support to be appropriately directed to ensure the continued 
strength of the Partnership and high quality outcomes for trainees.  
 
The introduction and use of the document will: 

 Enable schools to identify strengths and areas for development within their ITE and CPD Partnership work. 

 Enable schools to establish levels of Partnership and engagement within both ITE and CPD that they wish to work towards. 

 Enable schools to identify and request additional support to develop better Partnership working. 

 

 Allow the Faculty to identify schools in need of support and not currently suitable for trainee placements. 

 Allow the Faculty to identify schools with whom Partnership activity is secure and developing, and with whom stronger links can be 

established. 

 Allow the Faculty to have an on-going method for quality assuring the schools’ Partnership provision through which high quality outcomes for 

students can be achieved. 

 

 Create a stronger relationship between Partnership Tutors and Clusters who will work together to evidence the level of Partnership identified. 

 Enable schools to access additional support via liaison with the Partnership Tutor. 

 Establish examples of best evidence which Partnership Tutors and Cluster schools can share as examples of good practice. 

 To reflect the findings of The Carter Review of initial teacher training 

 To better reflect greater school-led and school-based influence on initial teacher training.  



114 

 

____________________________________________________________________________________________________________________________________________________________________________ 
CASQE Page 114 of 121  Programme Specification 

Appendix Three: Selection & de-selection of Partnership schools and colleges working with the Faculty of Education, Manchester 
Metropolitan University 

This document is intended to set out the principles and associated actions in relation to the schools and colleges the Faculty of Education works in 

partnership with, regarding supporting trainee teachers on their placements, on all Initial Teacher Training (ITT) programmes.  It draws upon existing 

information in the Memorandum of Understanding that all schools sign on an annual basis.  

Selection:  

 The Faculty of education works in partnership with schools and colleges who are willing to support ITT trainees effectively and enable them 

to become excellent teachers and who request School Direct places in subjects and phases we offer.  

 We work with schools whose Ofsted inspection outcome is ‘Requiring Improvement’, ‘Good’ or “Outstanding” and where there is clear 

evidence of high quality teaching and learning in the phase/ subject; in schools which  hold an overall judgement of “Requires Improvement”, 

to work with them we will be confident that the support for teaching and learning in a secondary subject department/FE college or a phase 

within a primary school is at least good and that trainees placed in the schools concerned will be mentored and supported to a high standard; 

 Where we have an excess of placement offers, for example in some non-shortage secondary subjects, we will select placements using the 

following criteria: Outcomes of the Quality Development process, Ofsted judgement, successful prior experience of working with ITT trainees, 

willingness to offer placements and offers of significant numbers of placements; 

 Schools and colleges are required to sign and agree to the terms of the Memorandum of Understanding which sets out the expectations of all 

parties; 

 Detailed requirements for school and college colleagues supporting Manchester Metropolitan University trainees are also set out in 

programme handbooks and communicated through mentor training and other means, such as the Annual Partnership Conference, and 

Manchester Metropolitan University programme and partnership committees for secondary and primary programmes. 

 
Suspension/Termination of a school placement. 
 

 Manchester Metropolitan University has well established policies and procedures for dealing with Professional Suitability/Disciplinary matters; 

if a trainee fails to follow the Manchester Metropolitan University Code of Professional Conduct or if their professional or personal conduct 

gives rise for concern, the Head Teacher or delegated staff in the school will immediately contact the relevant Faculty of Education tutor or 

the relevant Programmes Office who will in turn notify the relevant member of staff. 
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 The issues will be investigated and the trainee will be required to attend a Progress Review. Appropriate targets will be set and recorded on 

the Progress Review form which will be placed in the trainee’s file.  A trainee may also be given an informal or formal warning,  

 
In extreme cases inappropriate behaviour may require the trainee to be suspended from the placement.  If this is the case, the school should 
immediately contact the relevant Programmes Office and the trainee should report in person to the relevant Programmes Office.  In turn the 
relevant member of University staff will be notified.  A Progress Review will be conducted in order for the issues to be investigated.  Appropriate 
targets will be set and recorded on the Progress Review form which will be placed in the trainee’s file.  A trainee may also be given an informal 
or formal warning,  
 
In accordance with University Regulations (Procedure for the suspension and exclusion of Students from Programmes on grounds of 
Professional Unsuitability) trainees will be required to sign a declaration in which they acknowledge the Code of Professional Conduct and 
accept its procedures. 

 
In the case of a serious breach of the Code of Professional Conduct, the Leader of Secondary /Primary Programmes will, in consultation with 
the Head of ITT Department, invoke the Manchester Metropolitan University Regulations. In these cases, the trainee will be considered by a 
Professional Suitability Panel.  
 
Manchester Metropolitan University shall be entitled to terminate/suspend a placement with immediate effect and without penalty in the event 
that (in its reasonable opinion) there is a risk of harm to a trainee and/ or a change in circumstances which adversely affects the quality of the 
placement the trainee receives;  

 See Section 6.2.3 above about working with schools who receive an Ofsted judgement of “inadequate” or “special measures” whilst trainees 

are on placement.  
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Appendix Four 
 
Manchester Metropolitan University       
Faculty of Education 
 
MANCHESTER METROPOLITAN UNIVERSITY 
FACULTYOF EDUCATION IN PARTNERSHIP WITH SCHOOLS AND COLLEGES 

 
 

MEMORANDUM OF UNDERSTANDING 
 

2016 - 2017 
 

for schools/colleges entering into (or continuing in) Partnership School status 
 
 

This Memorandum of Understanding, formally reached between 
 

Name …………………………...................................................... School/College) 
 

and 
 

The Faculty of Education of 
the Manchester Metropolitan University 

 
is set within a framework of principles and understandings described in the Partnership Understanding and this Understanding will apply for all or part of the 
period from 1st September 2016 to 31st August 2017.  
 
During this period the above School/College shall: 
 

a) ensure that mentors are in place to discharge the required roles and responsibilities within the Partnership, and have embarked upon training, as 

set down in Schedule ONE 

b) provide the required facilities and opportunities for school-based work for trainees on programmes of initial teacher training in specified subject 

areas 

c) receive devolved funding from the University, in accordance with Schedule Two or Three .  
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d) will offer placements in the next academic session, the offers being in subject areas communicated to the Faculty in an annual placement procedure.   

e) comply with the requirements of the Race Relations (Amendment) Act 2000, the Special Educational Needs and Disability Regulations (SENDA) 

2014 and all related SEND legislation and codes of practice as applicable under the current SEND regime, the Equality Act 2010, the Data Protection 

Act 1998 and current Health and Safety at Work legislation in its approach to pupils and Trainee Teachers. 

 
Signed on behalf of the School/College 
 
..........................................................................………………....... Headteacher or Authorised Officer 
 
Date:............................................................................................……………………............................. 
 
 
Signed on behalf of the Faculty of Education of the Manchester Metropolitan University 
 
…………………….................................................................................... Authorised Officer/Director 
 
Date:........................…………........................................................................................................……. 
 
This Memorandum of Understanding should be read in conjunction with the Partnership Understanding and Schedules ONE and TWO.  
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SECTION G 
 
Approved Modifications to Programme Specification since Approval/Last Review 
The following log provides a cumulative of minor and major modifications made to the Programme Specification since its approval/last review.   

 
FAQSC Reference 
(or PARM ref for 
Major 
Modifications 
requiring strategic 
approval) 

Programme Specification Title 
(specify award titles/routes 
affected by change) 

Brief Outline of Minor Modification/ 
Major Modification 
 (Minor - include level & title of units & a brief 
description of modification) 
(Major  - include details of change such as new 
routes, pathways etc) 

Date of FAQSC 
Approval (or 
PARM event) 
 

Approval effective 
from: 

Details of cohort of students who will 
be   affected by the modification  
(eg students entering Level 5 wef  
September 2014 onward) 

12 PGCE Primary  Change assessment of Specialism unit from 
portfolio to a report. 
 
Change assessment of Foundation 
curriculum Unit from group presentation to 
a pass/fail  practical assignment 

Submitted 
FAQSC 04-07-
2013.  Approved 
Chair’s Action 
10-07-2013. 

September 2013 Students entering Level 7 wef 
September 2013 onwards 

33 PGCE Primary (1)The Unit (Specialism 83130003 / 
22020003) Outline redrafted to include 
special educational needs and disability as 
an area of specialism for trainee teachers, 
but which is not a curriculum subject 
taught to pupils.  
(2) The third unit outcome has been 
condensed to exclude the aspect 
concerning leadership 

Approved FAQSC 
17-07-14 

September 2014 Students entering Level 7 wef 
September 2014 onwards 

48 PGCE Primary Change from three 20 credit level 7 units 
(Core, Teaching Studies and Specialism) 
into two 30 credit level 7 units (Core and 
Teaching Studies), for both the ‘standard’ 
PGCE and the School Direct route 

Approved 
Standing Panel 
27-01-15 

September 2015 Students entering Level 7 wef 
September 2015 onwards 

 


