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B.Discrimination and forms of new racism  

It seems that although diversity is a part of everyday life 
in schools, the lack of training and critical engagement 
on diversity means that it is not adequately addressed 
(Badwan et al., 2021).

 If inclusivity is to be promoted, then cultural diver-
sity topics must be discussed explicitly and, the 
curriculum should be reflective of a child’s back-
ground (Hanna, 2020) and cultural understanding 
(Ngana, 2015). Additionally, our findings alluded to 
a lack of confidence and some hesitancy in teachers 
being able to discuss specific topics due to percep-
tions of political correctness and lack of knowledge 
about certain cultures for example the Roma com-
munity (See Badwan et al, 2021)

Our research found that schools used a range of 
methods to acknowledge and celebrate the diversi-
ty of their student body. However, many of these 
practices addressed diversity at a superficial level. 
Schools must take an approach to the diversity 
curriculum that will enable pupils to understand 
their multiple and complex identities and how their 
lives are influenced by globalisation (Banks, 2014).

A. Managing Diversity 

Main findings and recommendations 

Likewise, the UK is expecting an influx of migrants 
from Ukraine due to the current conflicts meaning 
that the regions in which these migrants arrive will 
need to consider their integration practices and strat-
egies. These examples show that as diversity increas-
es and changes across the UK, it is essential that edu-
cational systems provide an inclusive education that 
fosters cultural diversity to prevent discrimination, 
bullying, and racism and ensure equal outcomes for 
all social groups. 

Our research identified varying experiences of edu-
cational inclusion among groups of migrants, such 
as new arrivals, long-term migrants, and local 
children with migrant backgrounds

Also, due to global conflicts, certain regions of the UK 
receive migrants and refugees of different back-
grounds, creating new challenges for educational 
settings. For example, recently, the war in Afghanistan 
has led many Afghans to flee to the UK. They have 
been housed in regions across the country, with Man-
chester being one of them. The schools where these 
children were placed had to rethink their integration 
strategy. 

The diversity of UK communities is routinely chang-
ing; for instance, in 2018, Poland was the top country 
of birth for foreign-born nationals, but in 2019 India 
overtook Poland (Vergas-Silva & Rienzo, 2020).
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Abstract
This policy brief is concerned with the integration of 
migrant children into educational settings in Britain’s 
diverse and multicultural society. The findings are 
drawn from research carried out at Manchester Metro-
politan University as part of the Horizon 2020 funded 
project ‘Migrant children in a transforming Europe’ 
(MiCREATE). 

MiCREATE actively involved children from 6 schools 
across Manchester through a child-centred approach, 
using surveys, art-based interviews, and focus groups. 
We found that although overall migrant children had 
positive experiences at their school and embraced the 
attempts made to celebrate their cultures, disparities 
remained. Furthermore, it became evident that Britain 
is still far from being a haven for those who have left 
their home countries, whether because of conflict or 
economic reasons. More needs to be done so that 
these marginalised groups of children can feel a sense 
of belonging, safety, and attachment to the UK ensur-
ing their full participation in society. This policy brief 
focuses on key issues, including diversity manage-
ment and curriculum, language policies, bullying and 
discrimination, and school-parent relationships.
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Introduction

The EU and its nation-states are becoming increasingly
diverse. From 22.3 million people living in the EU in
2018 who were non-EU citizens, more than 5 million
were younger than 18 years. This group of underage
migrants, accompanied by parents, family members,
guardians or unaccompanied, is a unique and vulne-
rable group of migrants with specific rights and needs.
European countries and their education systems
encounter manifold challenges due to the growing
ethnic, cultural, and linguistic diversity. The successful
integration of migrant children is, therefore, one of the
key tasks of all European countries.

While in principle, the EU and its Member States
guarantee immigrant children to be treated like any
other children and fully enjoy their rights, they are
confronted with several cultural and social barriers.
Therefore, to enable them to become accepted, active,
and full members of the reception societies, European
countries need adequate policies and social inno-
vations to enhance their successful inclusion and long-
term integration.

Such a multi-dimensional process requires several
stakeholders’ engagement, in which several challenges
are addressed, for instance, migrant children’s
language needs, or different ways oflife and cultural
values, how to improve children’s feeling of safety and
their general well-being.

Stemming from the need to revisit the integration
policies in the EU and its Member States, the MiCREATE
research project comprehensively examined the

contemporary integration processes of migrant
children to empower them.

The MiCREATE project has tackled several aspects of
integration of children in the educational process
employing the child-centered approach. Research
activities with newly arrived, long-term migrant and
local children occurred in Slovenia, Denmark, Spain, the
United Kingdom, Austria, and Poland from September
2019 to September 2021.

More than 6,000 migrant children took part in the
research activities, including newly arrived migrants,
long-term residents as well as migrants living in camps,
detention centres and asylum homes. The project
created a “space” where migrant children of different
ages could communicate and share their experiences,
present their needs, desires and expectations, talk
about what is important to them, what makes them feel
happy and secure. Besides primary research, including
fieldwork in schools, dissemination activities, and
innovative solutions, child-centered policy recommen-
dations were developed in our Integration and Policy
Labs to be disseminated in 23 EU and non-EU countries.

This policy brief presents the research, summarises the
most important policy-relevant findings, and the cross-
country policy recommendations for integration of
migrant children in education, as they follow from the
MiCREATE project.

The previous studies, as well as the results of the
MiCREATE project, show that a gap exists between
international and EU principles, the existing promotion
of good practices and how the Member States
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B.Discrimination and forms of new racism  

Previous research has pointed to structural forms of 
racism and its outcomes for individuals of Black, Asian, 
and Other ethnic minority backgrounds. However, our 
research acknowledges persistent racial inequalities 
and new forms of racism through lived experiences, 
stereotypes, and unconscious biases.  

Worryingly, there are no official statistics to gauge the 
true extent of bullying within British schools, as 
schools do not need to record data on bullying cases 
according to governmental guidelines. Instead, 
schools are asked to exercise judgment as to whether 
incidents of bullying should be recorded (Department 
for Education, 2017).

National Level: Increase funding allocated to EAL departments so 
that they can adequately support EAL pupils. This is particularly 
important given the further disparities migrant pupils faced as a result 
of the Covid-19 pandemic (Arun, Batool and Szymczuk, 2021). 

Local Level:  Local councils should fund and facilitate language work-
shops by migrant parents for migrant children wanting to retain their 
mother tongue. 

School Level:  Pupils should be provided with a wider range of 
language classes in primary and secondary schools so that migrant 
children can undertake some education in their home language 
(Ayres-Bennett and Carruthers, 2019).

Recommendations: 

National Level: To improve academic performance and sustain 
migrant pupils’ motivation towards education, children should be 
mentored by older students from Higher Education Institutions 
(HEI) who can guide and motivate the learners.
Ideally, mentors should have a similar ethnic background to that of 
the child they are supporting as this may allow children to better 
relate to them.  HEI’s, as part of their impact work, should also 
provide courses to immigrant parents to strengthen their English 
literacy skills which would enable the parents to support their 
child’s education
School Level:  Run practical classes with older migrant pupils who 
are at risk of leaving school with little qualifications with subjects 
and classes that may help them to navigate the society once they 
leave school. 
Schools also need to work with families and siblings to improve 
reading practices as research shows that enjoyment in reading is 
more important to their educational success than even the family's 
socioeconomic status (Department for Education, 2012). 

Recommendations: 

National Level: Non-profit organisations and charities should share 
information about the importance of parent/school relationships, this 
may help to reach hard-to-reach migrant parents.
School Level:  Increase engagement with different groups of migrant 
parents through providing language training and hosting group 
meetings run by parents.

Recommendations: 

The language was identified as both capital and a 
barrier. It was a barrier for newly arrived children 
as they struggled in acclimatising to the educa-
tion system due to a lack of proficiency in speak-
ing English. Support provided by interpreters, 
whether official (teachers) or informal (peers), 
was instrumental.

C.Language (As both capital & barrier)

Schools benefited from multicultural and multi-
lingual teaching staff, but not all schools had this 
privilege due to funding limitations. 

Home languages can be seen as a capital that 
enrich migrant children’s lives, providing them 
with the benefits of bilingualism, that support 
migrant integration including essential employa-
bility skills. However, if not used, home languages 
can be easily forgotten. We argue that home 
languages should be supported and further culti-
vated in schools rather than being seen as a 
hindrance.

Schools recognised a need for parents to be involved within 
the school environment; it was thought that this was especial-
ly important in less diverse schools as, for some communities, 
it is di�cult to know how the system works. Schools attempt-
ed to increase parental engagement through a range of activi-
ties, however, it was felt that some groups of parents are 
harder to reach than others.  Previous programmes targeting 
EAL families show low take-up due to challenges in targeting a 
diverse group, the inability to reach working parents, or those 
with childcare needs (Morris, Wishart, Husain, Marshall and 
Vojtkova, 2019).

E.Targeted parental involvement in education 

Schools provided many initiatives to support migrant children’s 
educational attainment, but certain children still need more 

tailored support. For example, those who arrived too late in the 
UK to prepare for their GCSE and second and third-generation 

boys of Caribbean descent who persistently have low attainment 
rate at GCSE. 

D.Educational attainment 

�e pandemic also posed many additional challenges for migrant children as they 
su�ered signi�cantly in their learning, whereby some had even regressed in their 
English-speaking abilities, and upon return to school, they had to begin learning 
the language again. However, due to limited pro�ciency in English language skills, 
migrant parents were unable to support their children.  Additionally, newly 
arrived migrant pupils were not allocated school places, leading to gaps in learning 
(See Arun et al, 2021). 

National Level:Teacher training programmes should 
contain elements of training on how teachers can 
address topics regarding diversity within the class-
room. 

Local Level:  Experts such as researchers as well as 
charities and NGOs that support the Roma commu-
nity should provide resources and cultural compe-
tency events for teachers on how to support Roma 
children and their parents. 

School Level:  The diversity curriculum provided to 
children should be differentiated according to the 
type of migrant children. 

Recommendations: 

National Level:The government should make the 
collection of data on racist incidents of bullying 
mandatory.

Local Level:  School staff in leadership positions 
need to be trained on tackling old and new forms of 
racism, stereotypes and unconscious bias.

School Level:   Schools should create diversity man-
agement groups that are formed entirely of pupils 
from diverse backgrounds through an intersectional 
lens. Doing this will enable different groups such as 
those who are highly stigmatised, especially those 
of a Roma background, to speak about their experi-
ences, provide suggestions for improvement and 
take action with the help of teachers where needed.

Recommendations: 

National Level:Increase funding allocated to EAL 
departments so that they can adequately 
support EAL pupils. This is particularly impor-
tant given the further disparities migrant pupils 
faced as a result of the Covid-19 pandemic 
(Arun, Batool and Szymczuk, 2021). 

Local Level:  Local councils should fund and 
facilitate language workshops by migrant 
parents for migrant children wanting to retain 
their mother tongue.

School Level: Pupils should be provided with a 
wider range of language classes in primary and 
secondary schools so that migrant children can 
undertake some education in their home 
language (Ayres-Bennett and Carruthers, 2019).

Recommendations: 
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Schools recognised a need for parents to be 
involved within the school environment; it was 
thought that this was especially important in less 
diverse schools as, for some communities, it is diffi-
cult to know how the system works. Schools 
attempted to increase parental engagement through 
a range of activities, however, it was felt that some 
groups of parents are harder to reach than others.  
Previous programmes targeting EAL families show 
low take-up due to challenges in targeting a diverse 
group, the inability to reach working parents, or 
those with childcare needs (Morris, Wishart, Husain, 
Marshall and Vojtkova, 2019).

E.Targeted parental involvement in education

Schools provided many initiatives to support migrant 
children’s educational attainment, but certain 
children still need more tailored support. For example, 
those who arrived too late in the UK to prepare for 
their GCSE and second and third-generation boys of 
Caribbean descent who persistently have low attain-
ment rate at GCSE. 

D.Educational attainment

The pandemic also posed many additional chal-
lenges for migrant children as they suffered signifi-
cantly in their learning, whereby some had even 
regressed in their English-speaking abilities, and 
upon return to school, they had to begin learning 
the language again. However, due to limited profi-
ciency in English language skills, migrant parents 
were unable to support their children.  Additionally, 
newly arrived migrant pupils were not allocated 
school places, leading to gaps in learning (See Arun 
et al, 2021). 

National Level:To improve academic performance 
and sustain migrant pupils’ motivation towards 
education, children should be mentored by older 
students from Higher Education Institutions (HEI) 
who can guide and motivate the learners.  

Ideally, mentors should have a similar ethnic back-
ground to that of the child they are supporting as 
this may allow children to better relate to them.  
HEI’s, as part of their impact work, should also 
provide courses to immigrant parents to strengthen 
their English literacy skills which would enable the 
parents to support their child’s education

School Level:  schools should run practical classes 
with older migrant pupils who are at risk of leaving 
school with little qualifications with subjects and 
classes that may help them to navigate the society 
once they leave school. 

Recommendations: 

Schools also need to work with families and 
siblings to improve reading practices as research 
shows that enjoyment in reading is more impor-
tant to their educational success than even the 
family's socioeconomic status (Department for 
Education, 2012). 

National Level:Non-profit organisations and chari-
ties should share information about the importance 
of parent/school relationships, this may help to 
reach hard-to-reach migrant parents.    

School Level:  Increase engagement with different 
groups of migrant parents through providing 
language training and hosting group meetings run 
by parents.

Recommendations: 
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You can find more information about the 
project and the documents that were 

used as a source at http://micreate.eu.
Feel free to contact us at info@micre-

ate.eu
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